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Abstract

In recent years, with the advancement of educational technology, multimodal theory has been ap-
plied in teaching practice to improve learners’ engagement and learning outcomes. Nevertheless,
practical cases of multimodal theory in teaching Chinese calligraphy as a foreign language remain
scarce. As a vital component of Chinese culture, calligraphy serves as a key medium for cultural ex-
change. Taking students from Mongolia Yucai Chinese School who participated in the “Chinese
Bridge” program in China as the research object, this paper explores the curriculum design of Chinese
calligraphy teaching for foreigners based on the visual grammar of multimodal theory. Through spe-
cific cases, this study illustrates how multimodal teaching can boost students’ interest in Chinese cal-
ligraphy and their understanding of Chinese culture. It aims to offer references for the populariza-
tion of this teaching model, and verifies that multimodal teaching can significantly raise students’
learning interest and participation, as well as deepen their comprehension of calligraphy culture.
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Figure 1. The theoretical framework of multimodal visual grammar
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Table 1. Survey on students’ background and interest attitudes
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Figure 2. Structure of the hair of writing brush
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Figure 3. Explanatory diagram of writing brush
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Figure 4. Differences between the writing brush and the fountain pen
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Figure 5. Diagram of ink morphology on different types of Xuan paper
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Figure 6. Diagram of the production process of Chinese traditional ink
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Figure 7. Diagram of brush holding postures
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Figure 8. Illustration of the Eight Principles
of the Yong Character
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Table 2. Survey on students’ font preferences
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Q6 FAAmLEF 74 3 20.00
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Figure 9. Illustrations for teaching courseware
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Figure 10. Images of students’ works
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Figure 11. Design drawing of teaching courseware
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Table 3. The Influence of teaching design on students’ multiple value cognition
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