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Abstract

Al serves as an effective tool in present teaching and learning, yet its application often leads to class-
room distraction by disrupting users’ attention to learning activities for smartphone addiction. It’s
necessary for educators and learners to apply Al-tech and devices while avoiding classroom distrac-
tion and addiction. This study aims to explore the causes of classroom distraction and strategies to
mitigate it. This study utilizes a quasi-experiment with control and experimental groups to analyze
the classroom distraction among college students in Al-assisted English course. The students’ class-
room distraction was quantified by Smartphone Distraction Scale (SDS). The classroom distraction
of experimental group was intervened with strategies, including behavioral, technical and environ-
mental interventions. This research found that the strategies were insignificant, but research observa-
tion and students’ feedback offered valuable clues. The distraction in classroom is mainly caused by 3
subjective and 4 objective reasons. During intervention, 6 types of withdrawal reactions appeared.
Although the effect of the 3 strategies is not significant for low application frequency, they still played
obvious role in motivating classroom atmosphere. The main difference between improved and de-
clining students is self-regulation ability and learning motivation. The significant effect of the 3 in-
tervention strategies might depend on 3 preconditions: high frequency of intervention, self-regula-
tion ability and learning motivation.

Keywords

Classroom Distraction, Al Integration in Classroom, Artificial Intelligence, College Students,
Strategy

Copyright © 2026 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

1. 51§

ENTRRERAR, B & AR D BAAATE . 2021 4F, 8 £ 12 ¥ JLE PR RIE A 1L 42F/)
IFEFERREAA b, T 13 & 18 B F A FENLI N \A /N[ 1], B JUHE 5T H O (Pew Research Center) &3,
L LTI & /DR R AR R L 2 B F LA U i) 4L A2 8844, 40 YouTube. TikTok 1 Instagram [2].

TEZE DU, T s FOE 58 (LLMs) R H Z s H DhRe Ok 72 5l AR %L . 2019 A A 3L A
AR AR IAES)) T B B 108 S, SRR EZR R B2 (3], IX HERIGHOR LI B 5 B HH R
i, HEERIMEZC IR W[4, VP2 ERGEN & E . EE . drE L BRI BREERE ) IE
TEHIE 28 AN TR, DR IR 2B N TR REAIR[5]. 1% ChatGPT X AEH) LLMs Be 5 BRI UL B 2R1E
= B [ R R (AR ), MR RE[6]. W4, Bl AN ~FAR H i f 2 GE FAHL C o Im AR &
REEME G AL RRY, B R AR RE W] RN 2] (7], B FRIMAE 2 18] B B
[8], JFHE 5 AN B F AR [9]

SR, RAEBFRSATR T2 ML, B AN E TR 1. W24 S T REHE
Pk ss gk, BRI BHATAME, FlunlOR IR Bk, RS EAARRUREAE[10]. A LRI
(R, A D IO B CRAT AT T fe R M R, T BE R T DA SR AN N SO R A ) B IR KIS,
XATRE P B E T R AL IR GS[11]o A A S 5 RS AT NS 5 2 AR I 0] () TR SR OGP 12]. TP 3K
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It AR, 7 e B AR B BELAS S 20 A R ST TR R (13], XML SR BT o0 L, R
AEAERE PR B T ARR AL B[ 14].

S E IS A BRI N R B 707> B, (EATIAREEA S0 A KA R TR o FT DR LT B 3 B
PR W FE o AHORHIE U 3 M T 70 O D GETH 2 R R AL S SRSk R ([15]. 1Ah, W2
RBFFE R KA — TR RCR, Bl AR5 mil[16]. AR TI[17]. ARARR[18], X ELT7 AR AL
REZRET AR MR, HARGERS R S — WL NRAE[19]. H2A I RE K-12 #HE R T
BT NI AR MUSEIRIRAE A ISR SRS, (H i T T HUE B 2 (I 8 AR E=AE, H
TR P SRS AN AR I, XSRS R e AR AR BRI E TSR R[19]. H AT
B ZE AR DA RER G THOT R B, AFFREOT A —EE2m. AR5, £
AR F A SC R ETRTHR T RO R AR A PR B 7o 7]

2. HERERIAR
2.1. RESD

FE24 %4 N TR R (AR FERRN DR 10T 50T, B B A 1 A TR e 200 2 109 T A 3 3 T 1 174 2K
Pl Fesomm R R AR KA 3 5 KRNI R, 5 R B G AR ST A
YRR ORI OISR, TN s ok R G R [20]. S,
A AR B IS B R “FHL07 AT T e SR, RIREAN . DIReF KA AR 2
R R R FE, BRG] AR RIEAA ARG, RS 8 . AN B LEAY
GV E T F R o0 B RETERT, R kw7« SERFERAL VAT 0457 LI & 2R A5 0 R
Br21]. EAEEABFT, KTV SERE 50N 5T R 22]. S NN, At
Fok CURE L7 FUER: AR )RR T, R RS A EBEE BT, SREES
MRS 5 SHE S H B BIAE S ARES) b, I E L I RPIRAS[23] [24] 1X— & BEA&SE T EBR 5 50t
digital distraction [J¥EAEAL AR, 032G B A 2238 X IR FHL 500 I E 4L .

BT FRMEASAESE, KRR FRERE O T ERIUNFAEE RS R EE R E R W
BRI  2) R R I 25 2 o0 B AR SR STV FHUE AT A, AR SR AR 255 5%
BAANER21]. MTRABERE, WREM O] R B 24k OB BUR RS [ 1) > B G B IR 325 AR
FAR NN, 2 213 ] e AR S5 U EAR T S EGEI LA 2 [26],  BREHME SR R &R TEW27], WA
BT R B ARES) b NEmERE, B OAMUEICE AR B R 5IRE 2]
R, SBFHEUS 7 ) st R AR, BT IALRER Y], 51K RS LR BUT S AR H
F[20]. SULFEINS, ARASIELL. FHUKE S D REARZE S R 2E WO M Bk SO R N, 28 B &
Wi, TR E R s SR A S5 B AR — 2D R AR 2 CPIRES 50 B R (28] 7E AL BONERE RIHT G
Bk, KA S B R T L IERY 9 2 S E R PE R (RIS 00 1 48 X 25 A [ 2 0 3 R B Dy i
FARE, XAARTT AL RECIE B T RS 20O U 5 106 36 B A 2 IS .

22. BESMOHER

WREL P02 B — R Z R IR RN, AR MR . BORT B EMA 1S 5 .

KA MR Z TN R G “TER TR, AT T PRI R E R T, DL “ 521
RESTIIA L, FECRHAE FIHARAE RO Je I el s 77 (8 — A B [19].

FEFAR R, N AREFARE G FPUR B CGER B “HRRARIE " (FOMO)SREN), LA IEIR AN T
HEIHEE, IEFEEE T RGO, BR T BT, B AOu T R S G E A
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FHLAI[29]0 WEARE) “ ZATSS A ERAT R HE— DI 1 iX — [, BPFEAT 55 2 a) PR 4 2 45 35 A Jn % il
AR (S BINT[30]. AT ERSTE 1, A PR A TAEICAZ AL & A 0 7 e v] RE 2 BHAS % ST R B3 1],

IR R, Wi & 78 U i 8 A7 7E LA RIAEROAT S, AR S0 N, Bl — &= h e
Xof FA N PR R 7P AR AR TR [32] o SRV r [ 43 2 AR B ) 2 AR AE DR A A B 0L, R R IBR A
BRFAS AT, EAEEAN NSNS &, ik, 245545 W miEE & T 05 %) 5T
RIS I . B SIE I,  R RETF AL 0 2 IO 2 AR R B X 4T 33 ]

rERTiA, XECRFAHEAEA, LEBIE 7R ORAELR, MEHER-MET ARCE, HAR
BT A R B 2 [ A BAE R 2% .

2.3. BESMDHFER

2.3.1. fTAFM

B AT AT LhEE AL AR AR AT R T REEAT TR 19]. CAWFFTIESE, B FHEHAT IR
AT A PR 2l R OB 2R [34] [35]. BRI S, WA N BT a5 EidAas
5 S) AR BRI AR, DR e LABUE O H I 125 8 BRI [36] o IX LS TRMHAG Bh T 20l e &
AT, MEEE M, 5 B AR IR R SR R EEAT R3]

S $UF M 47 8 6 58 P 0 U (1 288 475 400, P DAl R 8 7300 [38] [39] 0 H TR IR I AEAT S R AR 3 A [ 401
BESRFAEMA IS E AT N, DIBARAIGERRE AT N [41]. BUT AT DAES— G e, A REH
AT, H9 ST R TRIIAT 9 A AR TR RI R 5L A AT T P B D BB S 1 B [42]

TUHAAT A r] LhId S A S (e e . UGB N AP R . RR i 4 DR 5 2 F T A K-12
WA FE BRI T R[43]. SR CUEH, WIS 5 A M IE AR I RIS ATy T R
WA RL[44] [45]0 MUOEHE RN RESR AT RIE 2 AR 1 AT N TUA[46], HARLLAE A 22 AR Re 08 B 3R HUREE, &
M7 1A -

2.3.2. HEARFM

EHARZT, A RN E 0 5 %8 2 B B ST w] LA 8Os 70, (5% Boh T A i R ds
FIFE. BANAAREEMEE, S TEMB. W, nTLLEE AL G F oL
AR B LA AR s MGIE R, DU TS S, v dFE 2@ k2 B i I E AT 55, B nA g fu
TR ER J1[47].

FR, mTLE R S 5] ) AR P B AS 2 B SR derh, i i 3 i 1) BE A R AR AL

BRI S AT, AN SIS I 254 B =T [48]

e, LR AT DUE i B e i IR (00 B FH R G A BRI A, X R R O F AR S
B H IR PR, BUE TS B B BAT BUE, 1E—F0 “TJeAdEpLm 7, d@d SR alg “ %
W7 [49]0 SR, IX—SRBSH H IFEAEEBREIAR, 1 7 H07 AR T IR R 1t 5 R B I 7 SR 2 ) 7. —
AN R A [50]. XA BT H PSS AN I RS RIAT NS N B AT IR R

2.3.3. IFFEFM

A SR A FE M B ER BE A 2 SO AL PR AN 7 T o BRI AT DU i a0 ok A R A L B0 T
R, HIINAEB IS S G| JI R E R MR AT T[S 1]. BARTT S, BT AT AT B G g4 X 1%
FEAR[52], FHIGINSLARS: ST S3]0 ToBe & X SrT DUALHE B A AT A, R R 1 TE T A B B
(IR B . NLTHE IR ).

M S S A I R R F T R AR R ELEh . TR A S R b AR R i S R, RS S
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1T 9(54]. Blan, —ANFEGAT DAL A e Ho sy “REH T RSHEHAL” , XF BT 5720 S AR
W, AR ERNRPIRZS[55]. B0m B S 7EM T TR J7 i 1) St 2058 A /1 s ER[56]. [H
B, HATFEE RS 5L TIMEES, TCUR AR E B itk 7y, 51324 LR 4 —4
RO SRR [57]

3. fARTGE
3.1, #ikE

FERAG FIFANEIE K22 BHA ST NSCEBE b fs, AR T 127 A9eif Tl = o4 A .
PUONAE R rh . NECR S B B B =2 A (T UE RO, i A IR 4 AT
BN REASAAEAERUM R T N B SRR RE TSR Wi-Fio Fry A SR 7T 51 (1
PHASRFISEIR 2 5 e 5 IR L. RZEEEILETE 127 5k, A 1558 1 Bai AN+ B ) iRl 6 Je it —
PSSR THERAN A A EPEX NI JTEIER . DI BERAERRE N A . BRORPURANHESE EAFAEZE R
BIRRET— AR 2O T IREORBE B SRIG A UR B rh, B RRAE . PR 2R DU B AL S5 Al

3.2. SEIRTR

PN TR IR 43 il o B0 HRZH BSR4, PRS2 NI 16 J iR st 430 T TSR M o I LR
LHIRTE R KT AR 2, FRATE P R RE T AL 400 i 3R (SDS)R AL 4 AR BEAT T AL [ 58], JEAIBR T 57 fE
SDS &M 16 WHMETH, PR EE/mmaitt. ELEE. L5 41
[58]o BJ&, MIPRALAR Y THRTRE RS, PLT iR PR 7O i SR DR AT

16 FRAT N IESE 16 Tk TR IRE O T URFE . B B A EE B DAL H R
MIRLSESR R . SR TP S fiAL . A7 B B SRR A 5 DL R B e i RV BN . A T4
BERYBET I JPRIRECATES) . DLRERAREE SR IR .

TIER)G, AWTFCIELE SDS Ja AT w7l 2 ok i S %8 & SRS I ACR - B T I8 4118 SDS 2% 5%
HAWT ARSI, ATERIE K SDS 72 7R SLIG Al 3t — 2B R v A E R, B JRdtAT TR T
T ISR AT R D L R RS 5 )i D

3.3. REMDAIRES

33.1. fTATM

SEOG AH AR A 0 O AT B I ST . PR AR AT N TR AT T T

AT NTET 16 I PIAE 16 F54% 50 7080 AL & I 20048 T N A I B0 TE RS, DA b SE B0 2R i A= 4k
[ ) R R A LR . TR R N BRI S O e S BB MER . E R, DARGE PR
P RS R AT AN

AR A AT I Oy AR ROT R R B I B AR A EE .. S EEE R RETFHLEL
BB WALER, FURSHR. IRRERIERNELN, 208 S R me A N R & ST .
HEE MY 4 MR I EREN19], B 1) Edk—N, RERE OB EARR&E
A BEEFHEHTEAREN; 2) Ed L —FN, REMGERE S OGN, &8 7 HSHE
BV 3) fEd R AN, RIEME TR BN IR (A, g, ). SIS
TERZ5FH VG A Ok X— TN, AT — 8 R E &8 H %oE B ir.

VA8 AT @ B B A S s AT HE I A ORI B (AR . IX SRR R ( 4lak
FIVE IR AE IR . Myl W, S THL. PRAZEICA BB R OE8S, R

DOI: 10.12677/ae.2026.1691917 402 HEHRE


https://doi.org/10.12677/ae.2026.1691917

WIER 4%

AT S o ARG BIAN T E s A B, IR BEAIL. BIBNA R SE 48 . I, 438
R HBIN, RVFAEm TR B AR BS, hdibie, REg>.

3.3.2. BEARFM

ERARZE, BEETFIAE KA EREEMER, S T . Bk, ZREAERM Y
IR N B A, WAt AR RGN . AR5, BESREAE I 5] N R R R S
B[] BB 0 2 2SO e R G R A ST, AT I FL U 1) B BE R R . =, T HEARBIIL Ak
Bl —# 4N “Zen Space” I FEHEIT AN FHSASZIN, 128 MR 8 S FH B A H IS IRI SR, FRAE TR 2
) BRI PAAT PR AREBE, ARV SR A, Wi, ChatGPT K Aha I RiH .

3.3.3. IFEFM

VBRI T 0 I R ok E B S BT T IR RS S I S TR R R AT B
B, BOTERR B AU M9 AR R A e, DAB k2 B IR e iR . BlJa, #OmEIA
THEWS IRAR S, W0 “dgde e” e R . NEE S BIBNETRlERR. 4%k
SRS 5 e 38

A2 SR I T U R A L R ) e A P A 20, DL IR PR R BB 5 70 A 2 BEVE R 5
ST, BARTE, SLIRALROIiAIEREE I RET T CRERT RN AL, BRAZREESS
R 1L K20 BRAh, NEAESRAT SIIBEREAE T, U0 B SRS 0y TR St N S SRR A
L0RFE—. RIS, BMEAES Th B R B ah itk i e 5] 522 AR L R 4Edr — MR D i 22 2T 3
o URAL Y LI SCACIA B SN ) HOR & 72 AR T b A BT BIL[59] [60].

Table 1. The voting of classroom digital device use agreement

1. REHFREEAMURFEER

- |
s B 5 = IR = AR T g i g B2

BB RIR B PV AT E L R, [ERORERA BT, JF5%E

WARAEFHL, AERETEES, AP AT flan, R EnE

W, FFHEEIREOR, B e, T BN, BER s 2iEEl;
B, TR

2 NEFHURFFFRE, BUTERL RV T 13 50 51 5 0
3 ARSI EG, BT LR, 19 60 26 13 1
5 RBEFHE S BOHAR R R ), T ER ERRBCREE . 5 53 48 13 1
7 BREWT, ARV TFILEAER). 64 47 6 2 0
8 FURET, AR AT LU AL SR N A DS IS B . 57 52 10 0 0
9 BRIA, FHARHTERELZEME, 0 5RENETLRNIED). 6 27 44 32 10
11 LHASLIRE FHUE A AL, HOMRN % & W 43 64 12 0 0

PR AT EWELAAN. S5/ ATHE. BIEEITIR,
FEEIZ B EUT AL SRR« R E A A ) BSR4k Lo
S HOF S ERE PR, @ 0 SR R AT
SHFHLRIN B, A BB RB T T E RN .
BAENLH]: RESE A RIZ A AT BT 1 4, BRI
14 $RMEN1 4. S BUNIEEE, IELBGEFNL, 010 5. ot H, 1 19 44 38 17
FHLF O & RE ARG VTIE)

18 67 31 3 0
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Bk
s FHAL: S5 RRATEFNL; BEEEM. B2 R AR FHL, 5 8 6l 14 4
R4S,
16 WEFHEAAL, ERITHIN, N REE R, A A L%, sl 70 2 1 5
NLES R D HR N ZEL
17 FFHUS B NS BRELS] . BB W 25 F AL B b . s e 5

MW, ST

Table 2. Penalties for breaching the agreement

2. BRI AR
PSR EFIEHALE, NMuabsl, DL ALRARIE. ARt CR? (ZEE) BERE

LBt 1) ZpudilE 2) &S 3) B8 LalFENLEEn . 70
2. BEZRER, BEFENL, RIS, 56

3. HIER 4, ALEFFNL 1S S8 13

4. fEH IR AL TR FHART N 55

5. X H. 35

4. ARGR
4.1. BIA: EESOREEFER

BTN SDS W& T ok | _FgAMEE K22 AL G N SCH L 127 A 5E Ll A4 (4 M) e T
7K. SDS 50N 80 43, 4r B R 7O I R R L, R IRER . 3 4 R, BTN 3T 24y
Mrigos, 4 MHZ ALK ES i EREER, F(3,123)=1.98, p=0.121. W% 3 fix, SHYE
YUy 43.32 22 48.12, R T H 2 5H T TG T &5 Bl A7 78 IR PR 3 2 DK P AR A2
5 4 W7 2(40.24) BT AL, RIZH N EETE 0K FENF R . X —25 51N 58 2
E T OREREIPT LU VEIEA,  AEAS AT A UL SR B (1 4L 1) 45 S 22 S5 pe 8 B mT S A R TS 0044, AR R Gtk
ATHIZE S, DAL, 4 NMHEARTEE, gl 1 FI40 3 AR seatal, 412 Fl 4 &I Rnt g,

Table 3. Variance and mean of 4 groups

3. MARESHE

A AR s BMH i
1 41 1776 43.31707317 75.87195122
2 26 1251 48.11538462 105.6261538
3 27 1220 45.18518519 89.07977208
4 33 1431 43.36363636 40.23863636

Table 4. One-way analysis of variance (Vitalii Klochko)
= 4. BERHES(ANOVA)

RES QU 175 FI(SS) FI HBE(df) 77 (MS) F P F Il 7HE
ZH 1] 446.9781398 3 148.9927133  1.974956906  0.121231933  2.678300858
il 9279.242333 123 75.44099457
it 9726.220472 126
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ONUEREL 70O I SR AFAE, ASHIEFTLL 127 442524 SDS 25 R A IME(45 70 ubnifE, SRAIMTHZ
BAFAE O, 15 1 JeoR T 4 4 SDS 1370 i TAMR T2 E I N B Al . Herh 2B kE(>45 )RR
VR OB v TP 29K i 22 A 8, B (<45 ) RERIRE 2 DR AR TP 247K BINEE R
MR T PRS0 R mT W, B 1 Bt AR2E vl A AR AR B O DR FE YR I P 2K, B
3oL AR 2R e — M I 5

60

41 s

40 26 27

20 218 1115 1116 1914

" W sml =EM  Hmb
1 2 3 4

H<=45 @>45 [itotal

Figure 1. The student number of 4 classes above and under
average SDS score

B 1. I SDS BaETMRTFHSTHFEEARK

NERFCREL 700 Ja (IR IR, ABETURT 127 2222887 1SRV, KELT 4 A EWEEM 3 4%
AR e VB A 45 1) TEHIE; 2) X 24 AU AR 55 A I R AENS 48 i R B AT ;. 3) 15 48 10149 -
PR RTES: 4 LHOME: TERMAEMAERTI. FURFERE: 1) HEFHIEN T HBKAE;
2) HZMOATH: BN AL R RE TR 3) fELESE: Iyl il EE(E 8 . ARIEA S, il
IR TCHIR LR AR 2 e 2 A 152 ST R R REF AL D = A Z R A

4.2. FHi: BEESR*

A EI2BY L BT 2 B

K =TSRG N TSRS, AW I T N IR BT S B . 5 — o ek, WTHE—
AT SRS E A% B R BRI A AR Pl TR RE T AL RN, AERL e 52
ISR 4 258 A P 08 P AT A P o AR DR 5 A D 08 28 R A 50y 280 1 DR A o S R Ao
PR BETHLI A, JUHRAE A T AATE U P N A I B B0 ORI o 75— DR R B AL B
W7 Le SR AN SOV R RE AL, 3R] T AR B B A, W RE TR I UK A
FOM AR RO (R AN R S BEAT 1A T O R AR B 2

S R SN E R IRAT N IXRAT R AR R RE TR I, G A Bl A ik
BRI B ORAZR, FlmERIGE, 35T, PHRAEK. IR NIEFT N, RTT
T

FEMRAE RN, XA BCAMALE REFHL, MRTTRAEMFEA e SIAF . Xk
JSLAEFT PR SRR p RS, (H 2 — Rt AR DRI A 5y AR, TR B AR B S B0
HAT T

VIR SRR GE TSI AT A AR, — s A S MR 5 R Sl B RE LA 30 AE,
HIE o T B ZOR PHLAE SR o A 52 Al SR HARY) R (A0 #5082 2B B R 1K —3)
o B ARG EORAE T T HUN B B B THUBRA BB AR, IXRZEAERNL SR E Sl
e, it T

FIAN RN AN o 55 VYR SR Gl A AT JuEAT T30 FLAM R RN AL, R 2 —Fipizh
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H A BRI SR, RIS 5 BE B AR AN AL B R /K P T B, 51 R b i R T e R0 e v
MBI R I A R, I SN e F R o TSR A TC I BB 51 RE K . BARTI S, ST T i SioRl i3
FME, RILH B RS SR BIE . M, R AR L, Tkl BIAbA 17T = A e g
P, WM SBCER RS SIHURIS AR . 73— R a2 22 S0 B . 225D BEE AT DA
IWHIAE ST 2 5 B A R B R MR . B RETHLZ —Fh 2 T3RIU R L Rt 2 BRI A
FERRE EARIEA A E 2 ia AR “ B E 2 R PR DI B 7 5 s A O AR R
ST IR AR . XA EOK T B9 SR T B K BT I ek s N, SRR R A LR R . XL T
TR BEIR A B EBT 70 T DA S AR A O 85

FNRAR L LT, XA T TN BALZE L T HEA U, B T SR . AR
aWsE, e =R TG, AR A AT A .

43. B: REYRTBE

FEXT SDS FRTIIA G 45 R AT LR R, AHE OB SR A AN IR AL SDS AR ARH AL, K9Py
Hrh SDS /KFeiaf . BB ARFE A 2 A NBOHIT,  IX R WIFE AR UR 5 23O J7 THI AHEAE FH K 2 A A
=, AT TR A S .

40 38 35
30
19 19
20
0 ==
improved degraded same

M experiment @ control

Figure 2. The number of improved and degraded students

2. #EFESREFENAY

2 BoR, SEIGALEXIRALMHT S I 2] 5 SDS AR W R AHEL. SDS JE Il TEp , SR 4LAN IE
Hrh SDS 73BT A A9 19 N, BHIHAAT TR B 70 0o gt “IRD 7 HENEoR, SCIed A
38 AN XA 35 NFE—541)n SDS 70U i, S Wity S8 ™ B A PR AL 0 s T “ANAR T AR TN
AT AT BRI A A A — 22 )5 SDS JEAFF T

NE— BN SDS AR A FRIIXAURABMA: A 5 s e H SRS T TR BR L 70 O U RCROIF A 25, AT IT
K SPSS HEAT P 7 2253 HT(ANCOVA), K3 T-Sems . il - Ja M2 A )96 R

Table 5. Tests of between-subjects effects (interaction terms: group, pretest, group*pretest)

= 5. EFNEIMREIRGIEL: AR, BN, LBR0FFT)
KA postT

F K FHFM(Type EHE 35 (Mean EEH R Eta Jy(Partial

KiF(Source) III Sum of Squares) (df) Square) F (Sig.) Eta Squared)
& IEAE R (Corrected Model) 3461.262¢ 3 1153.754 18.477  0.000 0.325

i (Intercept) 1780.031 1 1780.031 28.507  0.000 0.199

4151 (group) 69.248 1 69.248 1.109  0.295 0.010
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AT (preT) 3194.165 1 3194.165 51.155  0.000 0.308
5 > FTd(group * preT) 73.599 1 73.599 1.179 0.280 0.010
1% 72 (Error) 7180.721 115 62.441
S (Total) 263459.000 119
B2 IE J5 & it(Corrected Total) 10641.983 118

"R 77 =0.325 (A% R =0.308).

%5 BoR, ARSRTNAC BAEHEE MR 028 (P > 0.05), RG] x G EAANAEE,
TIN5 0 2 8 0 e b ok AR AR SR AL AR A A2 AT H—BUl . T IRCR AU T 2228 BT 46 7K
PRIk, AWFFRRR TARER 4] < 57 ST, HFERNEAT 15, OO B 2 AT T Y
LR, DG IR LR 22 5 A TR 2, AT i T AR

Table 6. Levene’s test of equality of error variances

F 6. FXREHETTHRL
[KAFfE: postT

F dfl df2 Sig. & E M
2.677 117 0.104

Ko R 5. AR B R 25 7 AR S AL A SR . Wit AR + 450 + Aril
%6 RN FEMN 0.104 (P > 0.05), KT EFHEEBR L. HTSAFELEEZES, #—
W TS Z T R 3 7.

Table 7. Tests of between-subjects effects (main effects only: group, pretest)
7. EMEBMAAEARERR: A B

[R5 HE: postT

KR 2 1 KFH HHE Y] F BEM i Eta J5
IR 3387.663¢ 2 1693.832 27.085 0.000 0.318

i 1714.294 1 1714.294 27.412 0.000 0.191
5 0.231 1 0.231 0.004 0.952 0.000
GIpL 3363.602 1 3363.602 53.786 0.000 0.317
R 7254.320 116 62.537
Mt 263459.000 119

KB 5 St 10641.983 118

a.R77 =0318(%)E R 77 =0.307).

R 7 &R, ArIEEEEN 0 (P < 0.05), RWIHTIMESE R Ja A 8250, A RS 0.952
(P>0.05), RHILIGH GXIMHALEFMAER L LEEZR .
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4.4. BR: ELFENEESREIRTEZHNRE

ST TR BRSO R P2 AR RS RE I, H DG T 22 AR 0] SR S ) 5 T A R, ORISR R
U 5 TR HE TR TERIR) T TR Rzl 1 AT 00 ER 5 2O 10 BRI, 87.7% M52 T2 AR [ T
CRT o k] KRR S TR A K (LR, 47. 8%k T AT NKENE, 31.9% X EFHARENS, 20.4%57
RIS SRS

PRAL VR Z DSy, AT 00 07V S T TR G s AR DG EAR AL, . 7E 4 DA R 2] 22
BRI ORI R RIS, SREAPAN 38 L% EFEAR T SAERN. F—, SNBHRES T, Wik
() F ) B B S TR T, B R A B, BB, BRI, Eshe . i EEARGEE e ALK
. BB s AT AR EIATAURET,  DLRHHRRE BB R . RRIX — R R A K2
REFHULE H AR TG P IR 0 B, 58 =, HORMERE, Wdl il AR, Spl@EMmMB HE . 0, 20
Hir5E 77, WG RRA%E R WA, BREBSZIMHbR. £, BN GI 545, B “d&
HAEIE” RN AR HAEBIREIN. EEAE . BTN, DURIE ST

FEME UL B 30 ) SR s 2 O N E RN, 73 22 EA T 6 M EEFRK. £, HiskEhS
FHIB, mEE. L. KRBT, DKM FIER B SR. 2=, H7ks
I G1 77, BT REFHLLR R TRIER . Ui D AL A S A s . 56 =, MR EAESAFIE,
WE NG Z WG] 7). RN R R, ORI O @i, 0, OEE5EBEHRE,
WUE AN SRS SN R . B, AES¥AR(ES, Wi R AR ER
GRMES . FN, THRRRME, FoAK IR FLRRE R A5, R e s iR
AN 43 O T o

M0 BN —2E W JE A AR SDS Ak FAFTEZE SR, PR AES H T S ANERE. 1) N AR ZE
S, MBS EEIFPAT . 2) CHRES SN ZESR, WF ST s, BRECER R AR R
W RS Eshiesz. MESIARINZE . 3) AR BRETFINN HE A£G 0 T M, 8
JIREBICN R 4) IR, BN S FAURE A FHUEH I 2SS, 5) WiizER, &)
FIEHE . AHZEE, DAl S5 AR

) 5 S, R T TR IS D S A (N N DT VEZ TR AR AR, AT RER B TR T RS I AR
WA FHARARZWWANER . F—, FIEGHR, AR KT RALUEERERE, 1M
XGRS AAT NIRRT F KA 2 . PSR BB WA R USRS A R, FENED R
TR E AN T 5 H AT TR m AN AN T5i%, I HARATR Z AN T HREERAT S 1 88 .
B, PR AR T A AR S, X AR EE AT DR L TR R TSGR, RS
BEEHCEEE . B, IR B X R AR ) I AR TSR T LASE I B FRAR T, A 5 SR UG ZH AH [F) 1
ROk

5. &g

1) PRE M OAE R A PR ik, HR RS 3 AR EIA 4 ADNEE A . FER 2242 IR E 70
BEAT T, AEAE 2 L 6 PRI S N 2) SRAEIREE 73O FHURIS I BCRAESE T EAR S, (HE
ATA RS RR T IR IR T T IREL S 5 BE, 87.7% (152 T Tl AR D\ 3 8 W 7E SR AR VR B2 730 77 TH o
AR 3) =TT TSRNG4 B2 HOR M 3 DMRTIR AP T Re A S B AR . 8 B T RE AN
2EhHL. SPSS P S s IRCRAN .25 5 126 o 1 8 SCRFR A7, X AT BE R WY SIS ) R AR A AL DA 35 7
Wi PR B 70 S, PO S ERANESIAHLE, —2231(16 JE) AT 16 T URVIIRI a1k . BEAk, 5
A ERE 7 O BTG 0 A2 E X R AT RE S, FRRIHT 1 A AS N Siems, X85 5 SER 1R 3 T
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