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Abstract
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the compulsory education curriculum standards, the educational value of primary school clubs has
become increasingly prominent. However, the tendency of disengagement in curriculum practice
has restricted the effectiveness of education. Current related research mostly focuses on theoretical
discussions and lacks systematic curriculum model construction and practical guidance. This study
is based on the embodied cognition theory, analyzes the disengagement predicaments of primary
school club courses in terms of goal setting, physical and mental relationship, and learning context,
proposes solutions from the dimensions of embodiment, context, and generativity, combines the
cognitive development laws of primary school students to construct a “perception-operation-con-
struction-creation” four-stage progressive curriculum model, and elaborates on its implementation
strategies, guarantee mechanisms and typical cases, providing theoretical references and practical
solutions for the construction of primary school club curriculumization.
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Table 1. Correspondence between cognitive characteristics by educational stage and curriculum progression
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Table 2. Dual-track evaluation system indicators
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Table 3. The “Four-Stage Advancement” vertical curriculum framework of the Ribbon Dragon Club
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Table 4. “Dragon Dance Apprentice: Colorful Ribbon Dragon Enters Campus” teaching process
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