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Abstract

The piano curriculum in music teacher education at higher normal schools plays a crucial role in
cultivating the keyboard application skills of future primary and secondary school music teachers.
However, current evaluations often focus on final solo performances, technical accuracy, and the
completeness of the work, neglecting sight-reading, transposition, harmonic arrangement, improv-
isation, singing and playing, classroom demonstrations, and reflective improvement. This paper,
based on formative assessment, authentic tasks, and classroom competence, constructs a seven-di-
mensional framework—“basic performance-work comprehension-sight-reading, transposition-har-
monic arrangement-improvisation-classroom application-reflective development”’—through pol-
icy text analysis, synthesis of recent publicly available empirical research, and task design. It also
proposes an implementation chain that connects diagnostic assessment, classroom mini-cycles, unit
authentic tasks, and semester-end comprehensive exhibition and evaluation. The paper summa-
rizes evidence from 108 and 325 music education students and recent accompaniment practice re-
search, using a fifth-grade song singing and playing task to demonstrate the closed loop of “perfor-
mance-evidence-feedback-re-performance” and its rubric. The study argues that evaluation results
should present a profile of abilities and evidence of growth, rather than being compressed into a
single total score; digital tools can support rhythm and version comparisons, but cannot replace
teachers’ professional judgment on tone, style, and classroom appropriateness.
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Figure 1. Seven-dimensional assessment framework for piano courses oriented toward
school music classroom competence
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Table 1. Seven-Dimensional assessment framework, suggested weights, and core evidence
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Table 2. Samples and main findings of recent studies on piano learning and accompaniment competence
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Figure 2. Formative assessment cycle of “performance-evidence-feedback-reperformance”
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