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Abstract

Generative artificial intelligence has rapidly become popular in higher education writing, greatly
improving writing efficiency. However, it has also raised concerns among teachers about whether
students are sliding from “learning writing” to “relying on Al generation”? Most current research
focuses on “writing assistance” and neglects the more fundamental issue of “learning assistance”.
This study is based on Flower & Hayes’ writing cognitive recursion theory, integrating dynamic scaf-
folding theory, and conducting teaching practice with a four round recursive teaching unit of “gen-
eration comparison reflection correction”, aiming to construct a “cognitive technical dual recursion”
writing teaching model. A questionnaire survey was conducted on 700 undergraduate students, and
learning data such as modification trajectory packages and reflection logs were collected through
teaching practice. A survey found that 50% of students attribute their main writing barrier to “lack
of inspiration”, while 85.43% believe that Al has increased “creative inspiration” - this “inspiration
paradox” reflects students’ cognitive bias into the “myth of inspiration”. Teaching practice has shown
that the four round recursive teaching significantly improves the proportion of students’ higher-
order modification behaviors, promoting a shift in mindset from “Al helps me write” to “I borrow Al
to learn”. This study summarizes the transition mechanism from “linear dependence” to “recursive
collaboration” into three key steps: externalization, comparison, and attribution.
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Figure 1. Three layer nested teaching system
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B 2. FH AR PEUAFEERREE

DOI: 10.12677/ae.2026.1692023 1299 HEHRE


https://doi.org/10.12677/ae.2026.1692023

St

4:#

RSN AMENLHIE R SAE A ISR, BB 5 1B I 0, VA STHLAE fS
MRS AR ME . =F 2B “AMESRAT. PUBIRED . HTTIRR” ISR R

GRS A SR TR R . 51 MEDERAR, IR, AR ST
F Rk B AR A IRZ . P, ZUMERCA R b, B0 TAERSL R T HUB e SR AN s B4R b

7. &hig
7.1. EEER

Fs KM AL SBYSARAAAE « RIEAE " FRARI W ZE, AFAE “ RIEHME - AT SKBY - ZePEde
227 AR

s AR - BORBGEIA” HUARA, G PR et AEHCESERE, BN iR
HET FAON “CEBERET .

= BRI T ER BB SUAT N, AR S CATTEIRE T Ay A ALY

FVU, SRR [ 38 5 PME R =S B ALRE “AME - BEBL - 33T .

S, SRR BN B B e S SR R R

7.2. HRERSRE

Ho—, Bl RIRM BN S W0 B, BvEEE v ahee, v 3 e PR . KRR
WEFC AT SO P R . FIRTERE IR BOR A AU U B B # AR, AR 2R AT 4t L seAn
BB . XKy TR A “AME - BB - V5T LR (it B I R A A S R ) B
IRANAHT TS A 10 R A AL s WA GIASORIZIEAR, a4 2R SRR AT B S iiE =5
AT AEHEE S E i, WIRENAE L. WA R RS . IR MARE S,
CAERGLEEZ U AT E AL R TR -

H=, WEREAR. TR T HEA RN AR 7T, R B BT B, RAHKG 5 1
KHESIR T IT AT AL W ESLIR A S R . SRIed, RAIDUAC I R AT 20 XTI,
RALGE AL R GEA BT AL BN R SRS RS2 IIAT S 5 P AN B B od il o] P 20 2 26 S it
PRAEAL SR BE T

H=, SRR MAREEA L. HTHENRLHR WM, = RECHEAELER AR KAF W
SFLERER, TOVER AR A R BT IBER RN L. RSG5 EAT IR LA MM &, § R
FEA, AR RN A 18 5 DLISHIE AR e izt

STk
(11 ZAHun. AT B B<AT MG SR N SCEEHEA BT EBRAR R[] P2 K, 2026(7): 34-36.
[2] 4PfERN. SERRE R A S R R oR[I]. fR a2 SR B 9T, 2024(10): 33-37.

(31 XIBIE, M. AL WRAE RN SR RIR A O SEB M )], P I 22 S0 5 W 2% B2 22 4R (AU D), 2025(12):
91-94.

DOI: 10.12677/ae.2026.1692023 1300 HEHRE


https://doi.org/10.12677/ae.2026.1692023

	打破“灵感神话”：从线性依赖到递归协作的AI辅助写作教学设计与实践
	摘  要
	关键词
	Breaking the “Myth of Inspiration”: AI Assisted Writing Teaching Design and Practice from Linear Dependence to Recursive Collaboration
	Abstract
	Keywords
	1. 引言
	1.1. 研究背景
	1.2. 研究问题
	1.3. 研究意义

	2. 理论基础与文献综述
	2.1. 写作认知递归理论
	2.2. 动态支架理论
	2.3. AI写作教学研究现状与文献辨析

	3. “认知–技术双递归”写作教学模型构建
	3.1. 教学设计总原则与AI支架调适
	3.2. 三层嵌套教学系统
	3.3. 教学案例：“业务技能大赛请示写作”

	4. 研究设计与实施
	4.1. 研究范式与三轮教学结构(见表3)
	4.2. 引导性问题的迭代精化
	4.3. 数据收集与分析

	5. 研究结果
	5.1. “灵感悖论”的浮现与诊断
	5.2. 质性数据中的学习变化

	6. 讨论
	6.1. 打破“灵感神话”，重构“依赖”
	6.2. 从线性到递归的三个转变机制

	7. 结论
	7.1. 主要结论
	7.2. 研究局限与展望

	参考文献

