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Abstract

Thinking quality constitutes a key dimension of core competencies in English language education,
and classroom questioning serves as an important instructional approach to fostering its development.
To investigate the actual impact of junior high school English teachers’ classroom questioning on
students’ cognitive growth, this study takes the reading lesson A Day to Remember (Grade 7, Volume
2, PEP) as a case, and conducts systematic observation and transcript-based analysis of Teacher A’s
questioning behaviors from four dimensions—question types, wait time, response patterns, and feed-
back strategies-grounded in Bloom’s Taxonomy of Cognitive Domains. A semi-structured interview
with Teacher A is adopted to uncover the cognitive and habitual drivers behind her questioning from
three levels: teacher cognition, teaching inertia, and feedback strategies. Teacher A maintains a rel-
atively balanced ratio of lower-order to higher-order questions, creates an active classroom interac-
tion climate, and demonstrates a positive feedback attitude; however, deficiencies remain in wait-
time control, coverage of student responses, and depth of follow-up guidance. Upon analysis, the un-
derlying causes chiefly lie in the teacher’s cognitive orientation toward questioning as “assessment”
rather than “development”, a long-established “efficiency-first” instructional inertia, and the insuffi-
cient activation of the cognitive-guiding function of feedback strategies. In response to these issues,
this paper proposes four optimization strategies—stratified questioning, extended wait time, broad-
ened participation coverage, and deepened feedback. In addition, it further provides contextualized
flexible paths such as “wait-time cards”, “response-rotation charts”, and “school-based question
chains” in light of the real constraints of class time pressure, student differences, and evaluation iner-
tia. The findings suggest that through a continuous cycle of “design-practice-reflection-redesign”
teachers can progressively optimize their questioning practices, thereby transforming classroom
questioning from “formulaic question-answer routines” into “genuine thinking-oriented dialogue”
and effectively fulfilling the goal of cultivating students’ thinking quality.
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Table 1. Teacher questioning classroom observation scale
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: Where are these students?

: They are on the farm.

: Yes, they are on the farm. Or they are in the field.

: What are they doing?

: They are planting something.

: Yes. What else? What are they doing? Tell me one word.

: Farming.

: Yes, they are farming. You see the word is powerful, right?
: So class, what is farming like in your mind? You can use this sentence pattern.
: Farming is boring because it is hardworking.

: Yes, any others?

: Farming is meaningful because it gives us food.

: I like this word. Do you know “meaningful”?

: Great! Any other answers?

H v 34 v 3 v 4 3 »u 43 u d339®n 4
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S: Farming is interesting because we can learn a lot.
T: Yes, farming is interesting because our students go on school trips and they can learn a lot, right? So, farming is fun.

Very good! And I also think farming is important. If there is no one to farm, we will have no food.
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T: Why did Sam feel the vegetables taste better? Does it really taste better? (54 7 4 #))
S: Because it is meaningful.

T: How meaningful? Because he worked for it. He knew how hard it is.
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T: What did he do on the trip after they arrived at the farm? What happened? Who can tell me?
S: He explored the farm.

T: OK, follow me explore. And he learnt what?

S: He learnt how food goes from the field to our tables.

T: Then, what happened?
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T: So class, after getting home, how did he feel? Let us read the last two sentences.

S: Meaningful.

T: Oh, very good. Or we can say, do you know a better word? Could your partner help you? Sam did a lot of meaningful
things, so he felt what?

S: Proud?

T: Great! You are right!
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T: What is farming like in your mind? You can use this sentence pattern.

S: Farming is meaningful because it gives us food.

T: I like your word “meaningful”. But why exactly does it give us food? Can you explain the process?
S: Because farmers plant rice, water them, and after months we can eat.

T: Excellent! So farming is not just “giving food”—it’s a long process of hard work.
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T: Why did Sam feel the vegetables taste better? Does it really taste better? (5 /5 8~10 %, FAL4 L)

S: (#.7#) Because... he grew them?

T: Good start! He grew them himself. Now think—when YOU make something by yourself, how does it feel to eat it?
(FF5#)

S: It feels... happier! Because I know how hard I worked.

T: Exactly! So the vegetables didn’t change—Sam changed. He worked hard, so he felt proud. That’s why they “taste better”.
Great thinking!
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T: What did he do on the trip after they arrived at the farm? Let’s do a quick pair discussion—30 seconds with your
partner. Go! (%2 &£/ M it48)

T: OK, time’s up. You (34 & — % - 0t 42 1) 22 F 49 5 4 ), what did your partner say?

S: My partner said he explored the farm.

T: Good! You listened well. And what did YOU add to your partner’s answer?

S: I said he also learnt how food goes from the field to our tables.

T: Perfect! Now, class—why is learning about “field to table” important? Think in your groups of 4.
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T: So class, after getting home, how did he feel? Let’s read the last two sentences.

S: Meaningful.

T: “Meaningful”—that’s a good word. But “meaningful” describes the trip. How did HE feel inside? Can you tell me a
feeling word? (3% ¥])

S: Umm... happy?

T: Happy, yes! But is there a word that means “happy about something YOU did”? (F-4£ 17, 4% 2 #))

S: Proud?

T: Yes! Proud—that’s exactly it. He felt proud because he worked hard and learned a lot. So class, when we do something

difficult and succeed, we feel proud. Remember this word—proud! (4843
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