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Abstract

Comprehensible input is an important condition for language acquisition. Its core lies in learners’
ability to understand language input slightly above their current level. However, its effective imple-
mentation in junior high school English listening teaching still faces the problem of insufficient con-
nection between theoretical interpretation and classroom practice. Existing studies mostly focus on
specific strategies or problem analysis from a single dimension, and relatively insufficient attention
has been paid to the multiple factors affecting the classroom implementation of comprehensible
input and their internal relationships. Based on Krashen’s Input Hypothesis and the Affective Filter
Hypothesis, this paper analyzes related teaching problems from four aspects: input difficulty, con-
textual support, classroom activities, and affective environment, and proposes teaching strategies
such as difficulty regulation, contextual scaffolding, task reconstruction, and affective regulation.
This paper attempts to understand comprehensible input as a dynamic process jointly shaped by
difficulty regulation, contextual scaffolding, input processing, and affective filtering. It points out
that junior high school English listening teaching should not simply equate “comprehensibility”
with reducing material difficulty; rather, it should promote students’ effective comprehension and
processing of language input through means such as activating background knowledge, visual sup-
port, and task reconstruction, forming a dynamic balance between “comprehensible” and “challeng-
ing”, and thereby providing a strategic framework for reference for junior high school English lis-
tening teaching. The actual teaching effects of the relevant strategies still need further empirical
testing.
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