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Abstract: School involvement is a significant indicator of academic achievement of students. Thus it has at-
tracted a lot of attention in school and educational psychological researches. It has detected that effortful con-
trol and academic self-efficacy are two influential factors on academic development. The current study col-
lected data from two different samples to illustrate the relation between effortful control and school involve-
ment. Effortful control has direct effect on both behavioral and emotional involvement after controlling the
SES condition. Besides, it also influences school involvement through the mediation of academic self-effi-
cacy. This mediation effect was found in both data samples and the model has been tested to be equal. It can
be concluded that the mediation mechanism is stable among two Chinese student samples.
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L5l SOMR, AR ORGBR 22 I 7T A L AR 27 M U ) — 2
bR A P SRS AR T, DIEWT S 2 K PRI AR 2l et A = 225320 (Duncan et al., 2007).
5 Al A R R (81 2 >0 SR BRENHL) X et 24854 N (School Involvement)$8 2% 45 2 5 2 s vh 24l
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FH G BARAH TG B O R, DA RORS 27 A 1) U g K
(Libbey, 2004), -, 174% A(Behavioral Involve-
ment) i FAEAEAT N ES HERGESINIRE, tkinz 5
PERTESN . 58 MAE LSS 1% &4 A (Emotional In-
volvement)#§ 2% /E 5 2 15 IR RAEE,  Hanxt 5
ZIMAITE B R . H il B8 (Caraway, Tucker, Reinke,
& Hall, 2003). 2748 NI FEMA 27 b Reh ) — 0 2
RIE, B AACERAMR B 21 6 R R B AR Kl
IS B EWIAER . FW Li2011)7E— IUE ERH 7T
R ILAE /N 2 A R B AT A ARG S NG
AT m AP, JERI AL RS e, (R )
AT R A IAR 7K Pt AH X A 4 B AIK(Li & Lerner,
2011); Caraway(2003)i4 A BB A5 N K18 0 &
WRAE AR AL SRR, e et in, JfF B
Al fe tH I 2R AT g H ] WA AR b
R DA S AN A H A 77 THD A JRe v R BB AL, AT R
2 BRI TOR AR NAE NI ST H A

AN Z B V2 AR R B 52 0 (Connell,
Halpem-Felsher, Clifford, Crichlow, & Usinger, 1995).
R EFEH(Effortful Control)F1%# MV HE(Academic Self-
efficacy) & PAFIAN [F) J7 T B/ MR R R . S S84
A B 1 A0 b Bl T B AT RO A s 0 R
(Zhou, Eisenberg, Wang, & Reiser, 2004). K& iEEEHT
FUR I B B O AFE ol S AR ) R 5 B 2
HEAENPZEAT N 2SS AR S itk 2
1# ¢4 K & 576 # B 52 ' (Valiente, Lemery-Chalfant,
Swanson, & Reiser, 2008). IR REZMEN H 2 &
5 BE 8 1A 2 H bx 10 B8 77 1 12 A1 1% & (Bandura, Bar-
baranelli, Caprara, & Pastorelli, 1996). R4+ 2 A 13
W, MR AL RIS IS L BRI E . 2]
NS SR AR NSS 1 2 /4555 77 [ (Bandura,
1982) . SRR 7Tt K B BE IO 2 iR G ELIE
(Hughes, 2008).

ARG REIE I S ALRER AR,
WAT N, WPRBAN. Ho, BEIEH R AMERT L
MR 75 A FO ST, R E AR
B, T BLRERR &L AE I (Zhou et al., 2008). Hiik,
) AR AR S R B R B SE AT A U Y
T, BT 4 T 5 2 KBRS (Rothbart &
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Jones, 1998). [RIINF, Z%2E 1)\l &k e ik 52 21 J LA VP
WIS (R, 1992), [RIA R 52 5 A
PRIIRREES . (HAE, DLV R A R 52 i L
W ARG E]—F 25 B o Jeffery(2008) & 7E /N2 1~3
SEIIEIX A5, g8 JLR B R ) E R
SURER B ST, FERRIFMER . 57 D5 Kk
N B, FEARAE BERE AL IR TE, H21 AL
REXT VAT A2 45 31 2 0 E, PRIk, 7ER0m
SEUE BAR DX — HR R B o 2

2. 5k
2.1 #ik

FEA— R B AL T 5 — B =243 308 A
i 41.2%, m 27.9%; B4 53.6%). THIFRE
16.34(SD = 0.88), S5 V- H4J4E#S 45.85(SD = 3.85),
2N 43.25(SD = 3.64). SE(F)HREEMMHE K
BIESDAHIT F: 7.5%, M: 72%, &b+ F.
28.1%, M: 30.4%, KREFECKE F: 57.2%, M: 55.2%;
WAL E F: 7.2%, M: 6.9%). LAhEE255K T
(73.2%) FIALBESL ] J 43 (86.9%) K it 19+

FEAR ok B3R —BIW =54 38 392 A
Wl 36.5%, ¥ 35.7%; B4 49.5%). “PIIER
14.08(SD = 0.89), ¥ TR A 42.32(SD = 3.68),
BESEH 40.39(SD = 3.48). SE(F) 5 EEEM)MEE K
FEIESRMAMAEIT F: 12.4%, M: 14.8%, mhaid
L F: 29.8%, M: 33.7%, K¥E K%L F: 42.0%, M:
40.7%, WAL EF: 11.1%, M: 5.4%). bl
LUK (77.2%) RIS BE S ] J5 1 (88.9%) K BE A E o

KRR AR E 25K EREBAT
TEZE R AEXBFE KR A b, PIFEARR 2 7
FHOOEHB KT Y(4)=17.19, p=0.002; BEEHE
KF: )4(4) =20.36, p<0.001), FKEEZLFKIT-THH
Z5(A(3)=6.94, p=0.074). FLMEIREIRNIX =%
X i AR G B AR AT R BB, MR
B J5 A BT, MK = VR e i) AR R B AR
EALH,

TR ELTTHE SR T, PIREAEERE
A R R SR LA R E AR, SR
1.
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Table 1. Descriptive analysis of school involvement, academic
self-efficacy and effortful control
* L BREN FlHEMESEHNERG T

FEAR— FEAT

M 12.4 13.49 _
TREN F(ILO})B.IM

SD 2.64 1.68 p=0.

M 11.32 12.9 _
RSN F( ll 0%(()).134

SD 2.86 2.94 p<0.

M 18.24 19.81 _
=G F(l_)0 (36759

SD 435 4.14 p=0.

M 51.87 57.18 _
ookl F(lz)0 36371

SD 7.16 7.74 p=0.

22. TH

221 FRENRE

KH Leffert(1998)5F A il AT NAs NG KA
NBEERE . 1788 NFEBENIES 3 3,
BN TRE 5 S, 150k, AR NFE BB S
Cronbach’ o, %5374 0.69 1 0.93

222 EFizhlinE

K H Ellis 5 Rothbart(2001)Z ] 35 /4S5 1] 35
(TR mEEm B R R, L 15 8, kA
HFORE S S, A Eo s AR B S . B
L ) # ) Cronbach’o R2E0H 0.77.

2.2.3. FMEE

K Midgley 25 A (2000) % il {138 B 2 ] 3
M sl AL RE R, AR AR IR, LS B, By
5 B, AFUBEARR R EE RS . Cronbach’a &R
¥ 0.90,

2.3. Gt ot

1E 4 MRS b, FEAR—rp I 2 4~ A(0.01%)
HELER R B, FEA 6 N(0.02%), BRI LLBIR /N,
W BRRBEA IR o

NG04 & b, FESURF RS BB AF IR HE A
—H 3 N(0.01%)H 5hKAE, FEAZ 39 N(0.10%); K
Fl SPSS16.0 H EM J5ik, RHERKFEABEIT Z 4. 1
LEFBE KT REBEE T ACPREA—3E 5 N(0.02%),
FEA 25 N(0.06%)H Bl ARAR, HIT LGRS, fEiE
AT R b S F LISTWISE HEAT A3t

{#F/H SPSS 18.0 1 Amos 18.0 #4745 Hr. %6
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X FEA A S AR BTG A, IR AR AR A
(I . B Jm SR 45 H J RERE R 23 Gy Bl = Ml A e Jak
A RS S ERE AR R IR, P FEA
ST IR, IR SR

3. &R

31 fTREAN. BREA. BEEiTHS
Fr M HE Z [EE9HE X

R R BL FRE A S EEER 2k
RBEIA REMR, BESEH S BRI R ik
BRI, MHREIR L 2.

32 BHEHXFRENTRNER

PSS R, A R ST R A
TEM, AR E P A &, IR EHE L
TFHRIN . B, FEHHA R RN SRR
RIS AN B2, SAE R ] tp AN FE R 0

SURILIE 1, YR AR AN B RS
XA N [ AR 45 B BIE

SR A N R EEBIER, [
I, RGP VR T A, X B A T
AR SR AT BN B HE R T s
Ao

33. FRHEMBRETITFINZREAN
TR B ) FH 050

TR e R A T A AR A N B A A
FROEAAE T ARIFEARRAFBEWN B, X iR/
BTN . BRI IG5 RN 3 rn. ]
AR I AP IARIEF) B K F(p = 0.05, 4426) =
38.9), ENFERANFEACH, BT HE SRR 2

Table 2. Correlations between school involvement, effortful control
and academic self-efficacy

R 2 FREN, EREHSELMENEXS

TREBN BEEAN BEEH FlhikEe
TTHBN 039" 033" 0.20™"
BN 0.20™" 0.26™" 027"
psoseitil 0.40"" 017" 0417
EN &3 025" 0.11" 035"

T A AREAR ARG, TN R ARG
p<0.05,

.™"p <0.001, "p<0.01,
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— 0.38%#%/0.44% %
RS

0.37%**%/0.40%** 0.16%**/0.15"

AL A BB BN R AR GRS, FEAR
—: ¥ =4838, df=8, p=0.775, CFI=1.000, RMSEA < 0.001;
BEA " # =24.764, df=8, p=0.002, CFI =0.959, RMSEA = 0.063.
HNILGEZE, p=0.056)

: 0.18%*%/0.17*

0.37%**/(0.39%** L 7HRER[Q 35 %

B B: SUEEHIT R EEAN PAEERA R T, BEAR
-: ¥ =5926, df=8, p=0.655, CFI=1.000, RMSEA <0.001;
PEA . =23.383, df=8, p=0.003, CFI = 0.954, RMSEA = 0.061)

Figure 1. Mediation model of academic self-efficacy in therela-
tionship between effortful control and school involvement

B 1. EEEHMNERENNTIHRE (FA—/Z)

Table 3. The fitnessindicator s of model equivalence

3 TRBEFRFMERFRERBUSER

b i  p CFI RMSEA  AY

TERRHIEER 29595 16 0.020 0975  0.036
N OHIRRBIRE 40425 26 0.034 0973 0.029 10.83

f BEEFRE  52.054 28 0.004 0955 0.036 11.629
B ZEMRE 51339 29 0.006 0958  0.034 —0.715
b BRZRE 52344 31 0010 0960 0.032  1.005
re TR 48527 16 0.022 0971  0.036

B OMERRABIE 59.694 26 0.005 0951 0036 19218
jﬁi BPERE  59.636 28 <0.001 0931 0.041 11.167
B PhJ7ZERRE 60784 29 0.001  0.934  0.040 —0.058
%

FRZEMRE 48527 31 0.001 0935 0.038 1.148

B4 N IR0 4 AR — 5,
4. Wi

41 FUHEEESERNSEREAXRZTH
P ERIREILEIE

A HF T 5 B R BRI O S R RE A T AR
HERBARRZTHHNEM . i ERGERAI, X
— MBS AF I REA R R 2R . RIS,
PIREALEE RS . HEP BB R EAE
St AHFRAEIR R B, BRI R AR
FasE k. fE AT, SR AP AR A5 20T
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Jeffery(2008)7EFE[E 1~3 =G 2= AL FEA b 3 1A
Bk LUV ALREIE A, Berik s B g it 2k St
s fEH, 2R AR EEEHNEEER, Fl
RRERI R E R I A B . X — A — BRI T RESZ
FIFR 2 57 L R BRI 22 R sg e, 2R
IR R A AE R SR 7T A 4k SR R

4.2. FA MNP ERXEREFE TN

HEEX

A A EE BRI, ol RRETE B S ) 5 2
BN AFSAFERFE R AER . 5 REERMELL,
S RLRETE Kol F 10t . ST 22k me st Sl sy
HBETMAER, Fi, wTCOEd #OEE ) A, 1R
IR, AT e A B s NFR RS
NV RLRE R A DL IOl B0 (L5 st
W) SRS B O FAKCER ARG I))
B VA MU (B A0 U A A ) AR A 2R A (L s
AT BRI ERE) (BT, 1998). A AT F Z il it
FIBX R, RN, IR FA4 1 S
R S5, 42 s R BOIRAS o

43. AROBEX. FEERRRKMARASE

AT KETBERET SERBAMNKR, HiX
— WA R B K mh B, i PRI AR
T AR N 2 U AH DG R R IR, FRIGHIE
T ARE R AR R e, R E R
AR, ASHIF IR 5N 2l LR — AT 5+ TR A
7, MR R B ESIRE R AR S E L.

WL B AR E P A IR RAE A, (AR TR
et , HBRRER X —OC RFATHEN, Rk ]
BE—PIB R, R R AE AT IR R . 4t
TEREEH S SRR C R, 7] BRISAE/EH A
AR A R R R L. BT SR, FEARSK
WA R AR
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