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Abstract

The present study investigated the characteristics of pre-service teachers’ professional identity
and the factors that influence it, and a mediating model was constructed. The sample included 363
pre-service teachers who completed Educational Perceived School Climate Inventory, Teaching
Motivation Scale and Teacher Professional Identity Scale. The results showed that: 1) Most teach-
ers’ professional identity is at the middle level at present; 2) School climate inventory and teach-
ing motivation were positively correlated with pre-service teachers’ professional identity; 3)
School climate inventory and teaching motivation both positively predicted professional identity,
and teaching motivation partly mediated the relationships between school climate inventory and
professional identity. According to the research results, it has important theoretical and practical
value to improve teachers’ professional identity.
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1. 5|8

HUM BV [F] K (teacher professional identity) e F& Ui fE M O JE 2 52 ZOMERMY.,  FEREXT 20 ER MY /) 2%
ANT7 TS AR A AR BN AR TR VPO, AT J R A S BOMTHR b ) 3 W0 K32 (Beijaard, Verloop, &
Vermunt, 2000). H FiAA SEIMHRMV A F] (R 58 32 ZEAE T A5 [RI R A 1 B RS AR 575 (Goodson & Cole,
1994; Volkmann & Anderson, 1998). MK M 7T (Beijaard, 1995; “KJ7 3, ZHE, 2007). HHALZE
B RPAGERE, 2008)5F 1. EFFATE L, BERBAREGE, WUR. HiCf e s
(Lamote & Engels, 2010), thA —LEHF 75 & R AR 7R, FEREE 4 17 45 217 (Kremer-Hayon
et al., 2002; Murray & Male, 2005). TiHYEAEAE AR, AAT T ZOMX 4 B S B AR E
Fl B R ERE B REZEMIER, Bk, AHEIT E SR 50 0 6 A MRV F 1 3R

FEX(2017) I AR B, 24 i 8 5] 5000 28 B H s, B0 R BRI RS ANA R B A e,
RO T ERM A [R5 B AL 2 L SRR NI SRR 15 1T SRR B — N IR B R S 2 & AR i
AFEHLZM . BEHZEM. AR RS X IMEW S 2 75T (Cohen, McCabe, Michelli, & Pickeral, 2009;
Roeser, Eccles, & Sameroff, 2000). [FI, 2285 0 3 A = ANJ7 TH 5200 35 e AR R A R . 20032
ey AR BN . CHEPIURE, ERE NEE BRI A JRRGUEAL b, UM E & IhiE 4 IR
AN R 5 5 (2 (1 G B (Stufflebeam, 2003). o, FUWHE TAEHF MR E R REENER, F#H
PR ILAE AR 20 DT 98 A 1 2 M s AN e 2 B B Ml SRR BT RE SRR, DA 328 DT A= 1 AT B AR Ay
By B 0 B SRRl kL 2 SCRF(Shelton, 2003)e — 77T, AN5RE MV SCHF AT DAAE B I 6 A 5 0 R ML A1
e AR A AT Z I VGRPEGY, I A 3RAF = U E & (Murray & Male, 2005); 53— 77
T, M X e A 4 TR OB SR, AR TR R AT A DG R, AT E 5 A Rkt U ER
AN FE (Dome et al., 2005)  PS]t FRATMER 8¢ 27 A G BB I A8 B HR AV [R5 — 72 BB o

FiAbs RGBT, — A R AT B 22 SR HE B0 ) 355 77 6 %6 98 A F (Roeser, Eccles, & Sameroff,
2000). AWK, FRAERIMTEARKM L TAEREE, FRAESBUTHBNGAFRAEZET LR,
TR FUMRE K A RSP E B O R b, HIE R ERAE R R m B i S 20m 5 8 %
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MEE T tn, XA R IR, nssxs AR SR AR, A BT 2E MA KT RS,
RS MR R Z BEAT SEFE S N ESIILIN . 28 TAMBSRAL A BUR K. BOR MM NS RT3l 2
AR MIE B IRIFLL LS « R RRAAE, TFIZHTRE 7R WAESIHL(EIE AR, 2006). MEEIHLIESRZ MR
IWFREZER R —, B ARG (2015) RIBF FE AL, MBI T B i T — AN KPR, 3
HRMV AN RIS B o [RLE, ASHIT FUARBEAE 2 B R A BTN [ 5% F b, MBEIHLER 2 h A1
A

2. fRZEE
2.1. #ik

A 5K I BEALEURE v 06 4 R I G R S T e A AT i B 2, LR 372 3, IRl akin)
363 43, IR N 97.6%, Hd 54 102 N, 4261 N, “FRIER N 2029 % AR—E5 244 85 A,
AR ZEREA 10T N, SR 114 N, WUFEGSE 57 N SCRERRE 133 A, #EREK 161 A, 2
%269 .

22. fiRIE

2.2.1. ERFE

AN FE R A 2 AR A U & /Y 25 TE 1T iR A (Brand, Felner, Shim, Seitsinger, & Dumas, 2003), PA%E
BT EAREVES VAR AB K =ANERE . BUTSCRE, B NS, DRSSO . BRI B iy 5 St
(1= MA, 4= 502). SRR TFEREBEIREY, 2HE, BT FRAEBE, AN TR
A RRAR R . 2k, EREA TR Cronbach’s o REH 0.871.

2.2.2. NEEIHL

AWK Schepens %5 A (2009) KL FBIMEH MIZIHLIA G . % FE BT JERER L 73 5] R4
PRI MY 1 R R P AN B TAR RSB E, 3k 4 ATH, BRks 6 miFa (1 AR “HER AR
=7, 6 R RS ), Bl NBEsE . Lha%, FRM Cronbach’s o RN 0.850. T
ZHEEANEERA 2 DWH, T EIUE AR RO HOM B EC: TAER N E R E LR, AT
TR AN — YR, AE IR N BB

2.2.3. FUFHERALIARE]

AT 2 K 2L SRR TR AE(2012) 2w i) 1 S 2R IMVE A BUMBRN AR &R .. ZEXREN
FEMENE . SMEMMENE . BEATNNE =GR R, JE 15 ANEE, Bk 6 SivFa R “JE%
AR, 6 ARFE “HEHINE ), A Bim A EK RS . 2R R IE T A SRR A . EARHTE A
W, RN Cronbach’s o %N 0.927.

2.3. HIEALE
K H SPSS 19.0 il 3R A T B RN AT A AR FAG 36 A .
3. &R

3.1. XFEFERERE

K H B ENERE SR T R S BOE RV kW2, B, B YR M Harman A5 5665 36 7] 75 2%
fin 72 BEAT RL 36, 45 SRR W@ 15 B0 M RHE(E R T 1 AR 738 33 A, R HAE — R T AR R AR 0N 12.65%,
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NTHIBARAE 40%, RIIAHIE T 3L [R5 22 ) REAS W X2
3.2. RGN X S

1 ML 2 ) BT EUTNL A R KT AR 1 e v 25 AN % AL B[R] A AH 50 R A

RPN F L7 > M+ SD AN BTN FE, RZOBHRME IR 7> < M — SD KT
AN, Hor Ay S BOMERME N R 2 o FUMIRNLIA R RG220 9 10.61, FrifEZEDy 4.12. ik, B3
KT 7034 JyBOMPOLAA R DL E A, B EUR T 40.92 W REUBHRMEINF# - &y s REUHHR
AR AN 1. 534k, xb 65 # e BUm A EE FIPNLIA RS 7> 5 52 ZARBITHNLA E & B
RS BEATHSIAEAS ¢ K30 AL, I BRI BOMIPOL N RS D AR B & 2 5, 1=-33.51, p<0.001.
FJ L= 2R B BOT LA R A 2 KT

XHITVE A B BOTHME AN L SRR A B HL = AN Rt AT M A, AHSRHERE IR 2. SRR
B T A AR BT D[] 55 T A e B P 2 A G e DA % 1 B PR ML S I AR O, RIS T A R
B 2 SCRPA A RGR BB R, AR LML (Rl s

3.3. FRFBEXIHEEBURBRIAR IR : ABEIHLEI R AU

TEFHIER . MK EE R A 5, PLERGE . MNBEIWUNECE T &, AR [FAE
R B, SR IR AR A5 N (2005) 32 HE (1 A SKORIRT B0 VAT R AR, AT 2 R M LA A, i
SRR EED FOR BN R EE 4T, B2 1 SR 8 i 22 S 5 B0 LA [ I R0V 400, 15
B 2 BJEENBEIWANEETTRE, 8 225 S BB M B R B 47, 753
JifE 3. BARKIESE RN 3.

W 3 s, J7RE 1 B B, F4,358)=138.72, p<0.001, R*=0.213. Hrh, ARG IE A ¥
THOTENVIAE . 52 2 B4k 23, F(4, 358)=7.833, p<0.001, R*=0.070. K5 1E [ i M £
ML 53 ¥k ERZE, F(5, 357)=104.424, p<0.001, R*=0.582. =FH5E X HUMERML A [F] A T
BERIFER, S P EELE F e BOm BN ] . Rk, A TESZ R T M BEHHLLE S S R O R

Table 1. Descriptive statistics

1. AR R

HOMHAAL ) KF i H [
2% (M) 40.92 55.63 70.34
FRAEZE(SD) 6.42 4.89 2.68

NE(N) 52 246 65
H 70 H(%) 14.3% 67.8% 17.9%

Table 2. Related analysis table
2. HXOHR

AE M SD 1 2
1) ZUHHRIA R 56.18 9.14
2) R 91.35 9.52 0.718""
3) MHEHHL 17.11 4.57 0.843"" 0.502"""

FE: AE 0.05 ACTCRUIN L RIEMTE, THE 0.01 ACTCRN) L FEASCTIE).
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Table 3. Multiple linear regression analysis table

3. ZREMEEAN R

TiRE 1 (AR FUMIPEIALR)

JitE 2 (FAE: WHEEIH)

JitE 3 (MR R BUMHBLLIAR)

B t B t i t
PR 0.002 0.034 -0.002 —0.047 0.003 0.092
ARG —0.047 -0.997 -0.053 -1.050 -0.013 -0.374
FEED B 0.100 2.130° 0.140 2.751" 0.011 0.312
S vl 0.460 9.816™" 0.245 4816™ 0.304 8.689""
€ el 0.636 18.088™"
R 0.213 0.070 0.582
F 25.502"" 7.833"" 104.424™"
M=
o_zy .636***
-
SRl oo | LA

Figure 1. The mediating model
B 1. N REE

AN R B Th AR, BRI 1, BRI S RECRAF, XP/df=1.121, CFI=0.997, TLI=0.995,
RMSEA =0.018.

4. Wit
4.1. e E BURERIA R B4 =

AT KB E BimTEAE BT AR FEEA T HEKT, XE5RZREM*R, WEERRHIE.
ISR LA AN N 25 B S50 e B T 90 2 X O I AN A . Rk, 3T RR S, Bl
DR, SRR e SR T SRR TH I 96 A 0 OB AN [, S R R T 208 R R, T
LAl L 908 A 7 ke 0 3 kb 74 5 4 B
4.2. ERFEXIHEEBUTIRARBREE: NEZMESRNER

AR, SR S HLS 5 A B 52 18 R 5, X /33 T 3 2 A BT 9 RAIE 52,
TR 9 5% LSS AT A 2O A R B R 2 — R 2R B R0, BHIBEE, 2007), {H %2 [
SN A2 I VAT AT VRGN s ok, B RINEERR S L R 5 EARE, BRERE, A
e B BTG By, A TG At T N R f Bt s, S5 RI, MBS 2Oy
WAJFE R R EARSE, XU T LS R )55 R, SO FURE, 35 25 SR AR
W THE 77, ST 20T A AT R, TR AL S AR =0, BRI, P
4.3. ERFEXIHEEBUTIRARBREE: NEZHMhNER

KGRI, SRR PR I8 A BN R — s RO TRINCE i, R B A % 388 3oL S A b, ML
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e — 25X UM BN [F1E plesg e, EARRR I A, 5 R 23 BAR B . AR Bl #Erp, 222E
AN REFE G M AR FFAUR R 0o AS, IE BRI R 2 ST BNFRE (R UESE, 2017)0 1K A FI T Iy A= 38 5 Jifivio A
NN, AT — A2 IR HRMY A [T B o A AT 9 9 A 3 I MR 80T £ MBI L A 5 i) L 2 A
INE IR & 2 —(Stufflebeam, 2003), TIHEAIEZERATZIMAISLE] . Hoh, 2 NIEMMNEBIHLENEE
JEANTE, AAEEAT il ERBLLL B R (2, 2011 Bk, 2012), T ASHHLEES, #OeHomx A
HRMV AN [E AN 2 AR e e X et B 1 2 G5 R0 3 I 9 A B0 R b A [] ) =

R, B S 2 A B TG AL T T BEAR I UM 3 A 7K, BT E A B b FE R R iR ) S 88 . Iivia
REMIUNZR, AL TR BOB AIRE BRI %%, XRS5 TG A 78 52 ol 2 Fh R T BUR R
AT BORIERAT ) S ERR . LR, RN ACE G A R 15, BSFERREE. A
H, PREFBACR O, 4T AR O SRR, DAY SR Y6 AR 75 2% ST B B AT 3R A5 16 7K 7 )
SSCHE, NTIHE m G AN ARSR AT #UF AR 10 5 2 5 IR, ST UM ER LA [F) K

4.4. AREXSEIL

oG, FREERIT BN A AT, EAITVE AR NSRRI SR, wIEE AR Sk 3, 24
WRE B LEEE . =B 7 IR, SUMIMiE AR RE . fERTE BB T, RN IME AR BT 2 2
Bebler, ZHF—@PRMELI 5 W], ARIMEA el — 2B, BRARRION B HL, BE 7 sL B rh 4
THIEAER S E

Hk, RPN EENERIFEIFE, BeFEAEEEZ. BUED), REFRPCRMA G
&, FRENEE RIFFITAERR, G TAERRAOBESCRE, DA o i o A 78 2% 21 [ B P A5 1 v
KPR SRR, AT i iV A 0 AR SR P B AR 1 B 52 S04, SR T UM HR M RS

e, FRMAEEAES S - ERREE RS R, kAR RS RRET, XEREEA —EHA
WEZ 5K, AR AEOCENEES.

45. MRTERRE

GRS B — M, BATEE B BB . 55—, ORI 7%, Tk
I 1 5 Z 0 L TR SR 7 o ke T SR 2 ANERE i) A LB R B, AT SR 45 1 AT TR 5L 55 R 11
WollF. 85, I E SRR I RS, FTRERI O RN . 1E R SR IE A s B 8 = P
i [ R 44 )55 5 A 28 L ) 7 VAT SO A8 BT DR /N TG 98 B (A 2 S o) 19 0 45 SR O 1
$=, AT RS —E RN AT TTEEL T IR S A, R T 211 L,
HE IR P 2 R SR B S, DRI, AT T 01 4 S e e B H A s BB SE e A S A o S SR T
Forh, BEBOM NI EAR SRS, U — B SRR S, SRR AR, LB AR
M. PR
5. &g

1) Rk 340U 2 20 B A LA T P K F

2) ST DA 7] 55 505 A TS e 8 1 2 B A L R A L 2 T AR 5

3) Uit A P RO 8 B4 S LA A SBT3 TN HOM AN R, BB LA 2R ] SO
MR Z R 3 R 2408t BRI T R

£ E&WA
HE TN 2R A AR E ORI H BERI(17JID190001).
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