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Abstract

Using a sample of 181 migrant children from Grade 4 - 8 of a public school specialized for migrant
children, this research examined the effect of perceived teacher (procedural, distributive and in-
formational) justice on gratitude, as well as the mediating roles of perceived legitimacy of author-
ity and social estrangement based on relational model of authority and group engagement model.
The results showed that perceived teacher procedural, informational and distributive justice all
positively predicted gratitude. Both perceived legitimacy of teachers’ authority and social es-
trangement served as partial mediators between perceived teacher (procedural, informational
and distributive) justice and gratitude. To be concluded, teacher justice shapes migrant children’s
sense of gratitude by enhancing their perceived legitimacy of authority and social estrangement.
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KRR T REASLAR T F ¥R A~8ER 1812 F A NN, I EFIESCHIMR T F LR
20 HREIEM, FHETAEK RERANR GRS SRS B BUR SIE TP A S G B AMER .
SGRER, MEHFTEFIENL. EREXMARIEYERTBTIERE; BUBREEETEN AL 5 5 &
FEHMRFIEX. 7B EXAMSRESCHRB BRI P MEH. HtBHLESR, BHEXS
TR AR SE TN A R RAL SR B B T # AR T BB 2 D
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1. 3]

][l

]
N

5

J L — P {875 /& (McCullough, Kilpatrick, Emmons, & Larson, 2001), #52 #{4F N —FpE BkE)5 Bl
AAR 6 1o L IR 6T 1) ST 5T (Waatkins, Woodward, Stone, & Kolts, 2003). BB A] 1E i) T op /N 2246 1 = W 3248
B, R R 247 N(Froh, Yurkewicz, & Kashdan, 2009; Tian & Huebner, 2015). H A 37 & Z A H O FE
T 5 R R L 2 Oy I RE 3% (Furlong, Froh, Muller, & Gonzalez, 2013; Waters, 2011). 7EXF 3§ 17 4k TF
LHFRBE T, REHEWZRNER, DU “BEECENFRE B MKNZEE B I
MBI Z B (M58, 2013).

XA R D TR K R S, B BRI BB BRI E, 2RE I ) BIE TME AR R .
S BN TR ARG I (W B T T, B 52 B IR BB ND) A S5 R 1 2 AR A K
PR R R EROEN . FRIFEK. SR E. X ERAT A HISAE ARG EAF A (Berti,
Molinari, & Speltini, 2010; Correia, & Dalbert, 2007; Resh, & Sabbagh, 2014a, 2014b, 2017), H.5/>Ia#0m.
{F B& 553% M (Chory-Assad, 2002; Donat, Dalbert, & Kamble, 2014). {ERAEEIAF])LE, AhKTFLAfEm
AEVE SRS — E RIS AN (JE e, T, X, TS . IR, 2012), FIGE T SZEIBUT A
SRR AT 5 o] Re B B A R o W IR LB R E AR, S BRSO 2
A MISZREAI R (Kazemi, 2016). DMERT TR, K05 A BN SR 2 I A PN 2 A BB (221, KT,
MR, rHeE, sk, 2011), R4, HIREEIEONIE SR S A B TREAMR T g KRR 20 ?

H H BB IE SO 7T 32 B S0 2 SR PR S, UM IE S (teacher justice) € XA SE A AR
(IO A7 et F AN N 55 19 1E XM (Donat et al., 2014),  BIERISE A9 B0 I B0 00 IE SCH FEIEAY . 78
HOMIE U, R 2 PR I 2 B0M 43 i 1E SRR 77 1E SCHIE T o 2 Be I X (distributive justice)i
43 TC 3 TR0 Fot Jo T4 DA B 43 FE 45 SR 1 2“8 (Deutsch, 1985), TAEAF 1IE X (procedural justice) M 18 44 b
5 FE ] AR A5 DA R BT FHRE 7 1 A S (Tyler, 2000) o ST AW 78R 46 967 2O S B AE CHTER, 15
B IE X (informational justice) i BB 75 %7 H € I B2t T 78 70 B (Greenberg, 1993).

]
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FR 4 B ¢ A AR 7 (relational model of authority), 1S FEARA RS FH A FF2 7 v 55 H. DAEL 8 11 5 =%
FERFAR RO, T4 B 22 T AR S BB B EE VAN, FE G IEA B S0 m e 2 AU o e AR . AR
AR MBS (Blader & Tyler, 2015; Tyler & Lind, 1992). SEUFHFFLFE B, BUBIRER 1E ORI E 1E SCH A S
J% 5 BB A3 M I PEAY (Van der Toorn, Tyler, & Jost, 2011; Van Dijke, De Cremer, & Mayer, 2010); />
SEHNE I FOMAR 77 15 ORI 23 BE 1E SRRy, X 3B0M AR AV VAN 1 (Gouveia-Pereira, Vala, Palmonari,
& Rubini, 2003; Gouveia-Pereira, Vala, & Correia, 2017), 5T 4 5 B 82 S BUAL 550 AN - P 17) 5 B SR %
(Nelson, Shechter, & BenAri, 2014). 3T 1k, ZOMIE X AT #g 2l $& 4k 17 Lok UM AR PE RV
M (BA SR )12 T i i3k FR B 2 o

RHEHEIA S 58 (group engagement model), F2£/7 1E Xk T RS 5, WREBAA LA PR FIET,
F 53 2 R AR T AR AR (2 BEAN B, BOm N R R A, e = AR BRI W ZhHL2: 2 57 ot T A
K147 N (Tyler & Blader, 2003). 2 1E 28 22 AR 36 B 9 9 N IR, A Bh T3 2 2742 i e BV 75 (Kazemi,
2016). SEUFRFFCIRRE, AR5 UM AR P 1E SCIE 1) T 2% U5 J8 I AN 22 4% 5 5 (Resh & Sabbagh,
2014a; Resh & Sabbagh, 2017), 2542 X247 S BR824 114 19 0 47 ) Tl JH i B9 Ja((Caglar, 2013). (AL, 2
JIIE SCAT A2 A AR A B B BRI E il S A = AR B B . LSS 9 I 1) S AR AR 2R 2 )
TN AL 23 HF, WAERTTE A SKRE), WIRADZ 52 RES(Mau, 1992), UM IE R B T 4 1)
LT, B ENHES S . YRR EE R BRI AGHE M I 23 R RGN, AbA 12k
W SRR R (R, 2013 (T2 i, BEECE, XL, 2015). FET R, #0WIE AT Re s idid FEK
AP R T 2 A58 8 8 SR (el AISZ. T By y i i i i L R SR 2 e o

ZRe BIRSCERIENET, 0 I SCE B T 3G Ak T IR 20, =3 Z IR TR/ HILE AT e A4 4
TR A VPN AR AR AL A B B R o AN SR A IR a0 N AR = 1) RIS B2 I SCIE [ 0 i L5 2a) i
DRI TE SCIE 1] O A B AR VT 2b) 05 B 20T 1E S [l T AL AE B B8 s 3a) BUBLEETEVEAN
TEFNE U IE SO IR R s /BT, 3b) A 58 i 38 B 60 5 (149 28000 I SO I L ) 288 Hp e
AR o AHIEFT I A BB # FE R 30M I BT Rk T OB B OHIER, A B IE ST
HOMEAT B 2 AR R L I E AL, FRAESE B Z T N R A AR B B 1R A .

2.
2.1. #ik

SR T FSUE— TR A SLAMR T 50255 4-8 TR 223 4, BAMEGOEN— NP, 218808
ZIME, BT A B AL T TR 1) o S B3 T 2800100 2 (52 J T T3 s A ) 34 ) — SR T30
1B M2k BIAZ T — 20 )5, B 4A 880K 181 AW 112 N, 22 69 N), PR AN 11.61 £(SD = 1.51),
FERETE 9 2 15 % 2 (A kSRR RS T ) R BN RGE Ak T BRI TAE N 5L MRS 8 55

22. TH

2.2.1. FBERIFIRIE X

FE UM IE X (perceived teacher justice) il & 2242 = AR TG I ZUTAT AT IE XXM, SFEFIE X 7
1E SCAME BAE C=ANERE . FERS IE 46 H Sk H Kazemi (2016), & UM AT N2 5455 & — Foh A0 g I 4041
PRIRE 7 1E R (B Leventhal, 1980 $2H), 3t 6 AN B (— B WADHI %25 3 MEH, HR 2 %IE
Ay 1 2k, an “IRAEIXT P iR B B2 A DA R 7 SO0 787 (—3ik),  “FRZ M 22 4E 23 3
FIFR RGO R)” (e WAH]) . 4rESIE 45 H R H Gouveia-Pereira Z5(2003), W& #M4%A F LT 40 Bkr
HEMSE R AP, 4N H, wn “FRAEINE RN 38— B2 A7 o (5 8I1E XSk H KR H Kazemi
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(2016), WIEZITAT NEEARI . BTG A& FRARRE DY 05 BOE S, 3% 10 M H, 0“3k
2 M SR IE AT AR S 2 2O (HT8Y),  “RMBIMS RN 4% 21— L8F B LR R N
SEHBN (GEER). SYEEXH YA EMEERT, RH 7 S8R0 = NIEEATS, 7= FF
FFEY)e AW A, FEFIEX a=0.60. 23ECIE X a=0.60. 1551 a=0.80.

2.2.2. BEAEMY

HUMBUER A ETERIIE 2 H R E Tyler (1997)LA M Gouveia-Pereira, Vala 1 Correia (2017), 22253
JTERE AU EVE IV, & 3 ANH, W “ORuASURIE s A B i i 7 G 2164”7 ., “H
WAREZ KA P BEESZRMZINYE” , KA S mER(1 = IEEA, 5= %), FAF, a=0.78.

2.2.3. #HAHER

FEAZ R BRI &, R Mau (1992) g 15742 5 29 /8 & % (Student Alienation Scale) (14142 i 25/ (social
estrangement)4EfE, WIEFRIFEAHFIME SR Z . 0O AS5%2R0E8), & 7 MR BARERE SR
ZHOMIER), W “FEFRIREA T LMEERAN” A IA AR, ot H CHE” o FEDEE R
AEIFERET, R4 SERARIEFERBEER, 1= EFEARE, 4= FEFEHEZ). AR+, a=061.

2.2.4. A

BRI, R GESHERBREREN, A BRE, m20, B, 2013)9mb
R ERMIE Watkins, Woodward, Stone Z5(2003) /KB ERMS), ZEEXS 3 MEFE: fEK,
SR NI R B T B AR A R R N L, & 11 N6 H, o “FRARBA B DR 2 2 I A
RMFT” , “BARAEEHCHBREE, A2IAMAGEHEIBRER” , RH 9 H&E
F(1 = BEAFAE, 9= %BE&MAE). KFRF, B ALEE o=0.90,

2.2.5. #HLTRIFHE

FEARVAERII B E AR R, BT AR MR A E NE SO ), RH Marlowe-Crowne
HEFRVFEE R (Crowne & Marlowe, 1960)HIHMASTTARGEA ST, 2011), MARHEL 6 N6 H, 0 “FMKEE
NHCHI RS E” , R4 S8R = EFEATE, 4= FEERE). AT, =085,

2.3. BUROHT

f§ 1 SPSS22.0 Al Hayes (2013)%:#2)F PROCESS BEATHUHE 704 1 5 LA T 22 43 bk 56 PR A% e Sk SR )
PRSI 72 S AN 22 S DA e 45 AR B, B S SR A IR A G 20 B % B B IE X BUBE M A B B I A
IR 2 T A 6 R e JE 383 43 2 81 VA R PROCES'S 528 4 46 6 AN £ v 1 R 22 7 125 8% ) PR A1 P (5
H bootstrap EE HliFF 5000 K).
3.

&R
3.1. MIE o

ERAERE F, Al FRMERERER: EANEFAEREM s =693, M « =6.87), F(1,179)=
0.06, p>0.05: FHEFEE, F4,176)=7.79, p<0.001, 7, =0.15, 4 FRDEETHAFAELM, =
7.90, Ms =7.04, My = 6.50, M; =7.07, Mg = 6.22, ps < 0.05), 5 SER A 7 EH B E =T 8 FEH(Ms =7.04, M, =
7.07, Mg =6.22, ps < 0.05). K, J5E W FERAE NIz E.

HBE UM IE SC BUBAVEME . A2 B R S BB P ME . P ZERRAE DG R AL, PR 1. 3%
W TEERS . GRSV S, BN IO RE R IE X (r = 0.40, p < 0.001). ZECIE X (r=0.26, p <0.001)
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b

A BIE L (r = 0.40, p < 0.001)35) 5 B 5 235 IEARG: JI5E AU 1E (- = 0.47, p < 0.001)s 4L IE
X (r=0.33, p <0.001)FI{F B 1E L (r = 0.56, p < 0.001)35) S5HUa &2 2 535 EAH G R0 M ZUMFE T 1E X
(r= —0.35,p<0.001). ZECLIE X (r= —0.18, p < 0.05)FI{E B 1E L (r= —0.37, p < 0.001)} 5+ 32 b 25 ) 22 5l
B o BUB AL TEVPAN 5 I B2 B2 IEA R (r = 0.34, p < 0.001), #HAZ 5 218 5 B 52 16 28 UM 55 (r =
—0.41, p <0.001).

3.2. RTINS HT

3.2.1. BEEZF NP ER

FEHUMRE 7 IE SO 22 A BB ME I b, #i] AR0e . R0 2 FRVFIE S (00 2 BE S — RN TR |
FYAE LRV E AR ), B2 1R SR FTFRUBUR SIETE(S = 0.44, p < 0.001) (LF 2), BUBAILME
Table 1. Means, standard deviations and partial correlations among teacher justice, legitimacy of authority, social estrangement

and gratitude
= LOBIDEN. WEAEEE. AXRERSRENTHE,. REEFMmEX

M SD 1 2 3 4 5
LARFIE X 5.18 1.05 —
2450 IE X 5.16 1.16 032" —
3fERIEX 531 0.94 0.55™" 0.56™" —
4B A 4.02 0.79 0.477" 0.33™" 0.56™" —
5L B I 1.89 0.47 -0.35"" -0.18" -0.37"" -0.32"" —
6./ 6.91 1.57 0.40™" 0.26™" 0.40™" 0.34™ -0.417

VE: P TAERY. SRR SFRVFE, Tp<0.05, Tp<0.01, "p<0.001,

Table 2. The mediating role of legitimacy of authority between perceived teacher justice and gratitude

= 2. MEAEMEMRENBUNEX SRE Z BHHRNER

i A T AL = R’ F B t

BB A5 FEFPIE S 0.34 22.52"" 0.44 7.06™"
TR FEFIE X 0.41 30.04™ 0.34 5.70™"
IR TR IE X 0.43 26.21"" 0.26 3.89™
U AR 0.18 2.62°

BB A 3B IE S 0.25 14.24™ 0.31 467"
KR S3HE IE XL 0.34 22.64"" 0.21 3.427
R J3BEIE X 0.39 22.69™ 0.13 2.05"
BB AN 0.27 3.93™
BB AN HHEIEX 0.41 30.33™ 0.54 8.74™"
R HEIE X 0.41 30.14™ 0.36 573"
&R B REIEX 0.42 25.58"" 0.27 3.63™"
U AR 0.16 2.19"

e 1T AR SRR SRR, Tp<0.05, Tp<0.01, 7p<0.001.
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it
HhE T

IEFA B (B = 0.31, p < 0.001); F2J7 1E SCIE A TR (B = 0.34, p < 0.001), AIABUB AL RIS,
BUB A A IE R BB = 0.18, p < 0.05), FEF1E SO EEATS A F/E FH(B = 0.26, p < 0.001), EHZEAMN
8038, p<0.001, JEEAURATEMNTESEEI RN N 0.12, Boot SE = 0.06, 95% CI=1[0.01,0.25], H/*
RO o SN 24.04%

TEZUT 43 BCAE SO A BRI E T b, 336 T 4RI R AL RRVEIESS, 20 BC 1B SCIE [ TR
BB =031, p<0.001); FECIE SCERBEE @B =0.21, p <0.01), ZIMARUSRAEERIBR S, &
Ja A I A TR (B = 0.27, p < 0.001), 43 At IE SOGHE AT T AE (8 = 0.13, p < 0.05), BRI
9 0.17, p<0.05, [AJ4£%0% 9 0.11, Boot SE =0.04, 95% CI =[0.05,0.22], T /RN (5 SRR 38.97%

TR BOE SO A BB REH B, 33 7 9. AESRVEIEE, 5 5 I SOE [ HNAU
EEYEB =0.54, p <0.001); 15 B IE IERTRIMEE (S = 0.36, p < 0.001), ZIIABUSEAEMERIERL G, FL
Ja A TE [ TR EL(B = 0.16, p < 0.05), {5 2 1E SCHHE BT TRIAE A (8 = 0.27, p < 0.001), B ERLMN
N 0.44, p <0.001, [A1FE%M N 0.15, Boot SE = 0.08, 95% CI =[0.01,0.32], FARN 15 A BN 24.90% .

g5 b, BUBAEEPEVE TR RN 0 UM AR P 1E S0 23 e 1E SORIE J2TE SO 3R, 14 200 Hh 349 62 3 43 A
EH.

3.2.2. #HZHEBERNPNER

TEBUMAR P IE SO 22 AR BB VR R, #3007 AR08 . AR ARV tE)a, F2% 1B S8 [ 0+ 48
BB = —0.31, p < 0.001) (W4 3), #EAZHR B A m FE BB = —0.39, p < 0.001); F&7 IE SCIE A il
M@@WZMQPQWML%MAHXM%ﬁﬂEMF;ﬁxm%ﬁkmﬁmuuw —0.29, p <0.001),
T2 IE SCHH BT T F (B = 0.25, p < 0.001), BN N 0.37, p<0.001, 3442 57 5 ek ik B
()11 #2344 0.13, Boot SE =0.04, 95% CI=1[0.06,0.24], /&5 b BN 1 26.70%.

FERE )20 43 BC IE SO BB RO E R vb s 30 AR AR AL RVEIESS, 20 B0 1E A7 1) FR00 44
THL KB = —0.16, p <0.05); ZEIE X IEFRBIEE (B =0.21, p <0.01), SIMAHAZE B KBS,

Table 3. The mediating role of social estrangement between perceived teacher justice and gratitude

3. HRREREMRENBUNEX SRE Z BrH N ER

Ty T AL = R’ F B t

HEAT B 1 K FEFPIE S 0.33 21.21"" -0.31 —-4.89™

R TR IE X 0.41 30.04™" 0.34 570"

YS! FEFPIE S 0.46 30.21"" 0.25 412"
AR Bk -0.29 433"

AR Bk SYHLIE S 0.26 1537 -0.16 -2.46

R S3BEIE X 0.34 22.64™" 0.21 3.427

R 3B IE S 0.43 26.81"" 0.15 2.63"
HEAT B 12 1k -0.36 -539™"
FEAT B B 5 IE 0.34 22.23"" -0.34 -5.20""

R HEIE X 0.41 30.14™ 0.36 573"

TR fERIEX 0.46 29.99™ 0.26 4.04™
AR Bk -0.29 —-4.23™

VE: R TR EGRRE SRR, Tp<0.05, “p<0.01, "p<0.001.
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KA B AR I L (B = —0.36, p < 0.001), F3EIE U B A FIUAE (B = 0.15, p < 0.01), E$
NN 0.21, p < 0.01, ]334 4 0.08, Boot SE = 0.03,95% CI = [0.02,0.16], FHA RN (5 S 80N 27.34% o

TEASE P ZUME B IE SO BB IE R, 380 TR 9. ARy tEfa, 5 8 E A7 i T 4
THL (B = —0.34, p <0.001); 155 1E SCIE H FE RS = 0.36, p < 0.001), 24N ALZT 5 2 BB f5,
FEAZ B B A7 ] TR LB = —0.29, p < 0.001), 15 B IE SO BT A TG (B = 0.26, p < 0.001), E4%
NN 0.43, p < 0.001, [EHERNN 0.16, Boot SE = 0.05, 95% CI = [0.08,0.29], AN 5 =358 [

27.65%.
b2 |- k2SI S S I 1 TR P TE S 43 T SR JEL T St L ) A0S 3537 58 43 P A1 PR
4. THg

AHIFFEAR D M IE SO SR T R O BIEHEE AR B 0 A A2 38 B 2 ) P A B
iR 1 A, RS BOTRE R IE S A5 B IE SO 73 e 1E SCHIE [ TR B R, SR B 0msh b s 1
X A5 BIE SO IE SCHA B T BG4k Ty e R 2 0 o UM P 1E RS BUE U5 AR IR R
HZR(rs = 0.40, 0.40) 5 T~ Bl 7 Be 1E 5 22 AR BUIAH 2R (r = 0.26), ATREH T UM 1E CAE B IE SCE
RE SR A Al i) ok R, TR IE SUARIL 1ok BUBE B (Tyler & Lind, 1992), 158 IE UL T #
Jitsx 2 A B SR PRI 0 (Kazemi, 2016)0 ZMAF R0 AR L7 i B 2 O B E R, Oy BEMEAL A
ML IR B R R FRAE 1 BT IR A

FNHE UM 1E S AR B IE SO e E S8 IE o) A B Bk A G RRBR B 2), SRWIHUM IE
S BT3GR T 2ot BUTBUB EHEE RN TT o 5 DU 75 A AE 00 S0 A0 e NI T2 RO 45 SR AR AL, 0 11
BUBFR P IE SCAI 43T 1E SO A] TS gk Ay M PR (Gouveia-Pereira et al., 2003; Van Dijke et al., 2010). #{
IR IE SCE AU AR TERI ARG (r = 0.47) i T 70 BE 1E S BUREVETE AR (r = 0.33),  SCRIBUBIR R A5
A(Tyler & Lind, 1992) S IMERF TR 45 R, AUBEVENE PR B2 15 IR SCHIWT I 52, SRR B8 LA P12
JF RS, B S ) TS AR, TR RS2 BB e « BOMAE S IE SCMAUBA E T 1 0 7 H
XMW TR A T A, Rk BT 5 G ERM RN B T3 52 AR X B S VA I VR
e

RN B FOMAR 7 1E S A5 B IE SOy e 1E SCEY G ) F5000 A 52 i B R GCRrR B 2b), R UM IE SO
BT Aok L7 AR R AL A IS, AE AT BCE R ACE M ZS « TAE G RSSO R G 4
RICFE T BHAZ 518 (Tyler & Blader, 2003)F1 MESHIERFT,  BUMIE SCREOUH LA R T ) 2= 48
LA BWCE R FTAESEAR, TSR AR RTT & T B (Resh & Sabbagh, 2014a), BTk L7 L5 34
NI, WAERA ASKE, BEADEE TRAA . BHAS SR AT AR et 4 BOM R Fr R OGS BE LS
AT BRI K RN RE, AU IE SCHUE B IE SUFTR 15 5 2 AR B 5708 15850 ZE A0 2507 o)
#¥(Bies & Moag, 1986; Kazemi, 2016).

588 3a AT, BUBA AL PPN LR 58 B BOMFE P 1E S A5 S8 IE SORI 73 C 1E SO R R RN 3 ke
H AR RT, 2B BT IE SCAT LU LSO (B8 m AU S VE T PR e Aok T 2 R B . 243
AT S IE N, MRS BERIBUREVEVER S, FE T X AU E VAR B, M S B ARSI T L
BURRIBUBEE N IR S, SEURH) R IR RA B T EAR LR B 2 LR R . 5% 3b AHAT,
FEAZ B B S AE 00 R OMAR J 1E SC A JEL TE ORI A3 C 1E SOGB4 RE Hh 7R B4 384 AR R, 2RI
Ui SCAT BL3d s g/ AR T 2 IR G Bh R (R A AL 28 i 2 SR 1T (i 0 LB B 2 o 2 MR 7 2k 3
TE2 A B3 AL AT RS A R A B AL 2SR R GE ,  UA 7 S A A MR D0 R Ak SCRFA BT 48 5t AT ]
R 2 0o PRI, 20T IE PR il 4 AU B V2 M VAN T A AL A8 i 125 S T 1 2k AP ok L1 L)
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BB Z e

AHFTEM < LA SCIRN” F kAR TE B T 2% B AT R R80T IE L] BB I& Ak 11 L KR 20
A BT BAR UM A5 R A B AR LB B B IR R R ME T, TMAIL TR IB L E h “ G207 i E BN
UM AE SO AL AT )L 8 B BB 2 0 B AR AR F R BRATER A T — 285 7R, AR B B SRR SR IR W AR 75
B—ANGRBA IS, AR LEEFRBE PR T CRRAP R, 2 RN, K
FEAAE PR B 2 o T B SCRER4E I &, BUT N A2 BRAE R, (Han R B0 kA A
[FAE S 2P AL 22 R B — MR, fE BRI . R 500 AR gt BT RE B A7, IR 4siE
BAEATE) EXXRF THE AT NEBITLR M S, BrlZUm sy KR BATH 2 IE LA EE,
A BT BARA S AP S 1R 08 U R T AR R

TEREFURIBR B SR b, ASHIE F R F I 20 e 1 SO 5% H (Kazemi, 2016) RSB 1 #2751 SR A
0 — SO AN WA, A e S B AR T SCRR) FAR JLTRE  Can A i . AT SEIEME, W Leventhal, 1980), 1%
N8 1 A% 4 T 7 2 HOMFE P 1E SR PR, TR 3500 1 SCRI 2 T 2L 75 Bz st 70 8t — 2D 52 3% . 4t
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