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Abstract

The big-fish-little-pond effect (BFLPE) refers to the fact that a high level of peer environment will
reduce an individual’s self-concept and thus affect their future achievements. At present, the do-
mestic and foreign scholars carried out extensive and in-depth research in the field of education
for BFLPE. Therefore, this paper generalizes the current research, and from BFLPE cross-cultural
consistency, stability, robustness, time consistency across the situation, the relationship between
the variables with other results, comparison with the relevant model and so on further summarizes
the empirical research, and also points out the future research should focus on regulating variable
selection and control, and other academic self-concept on the related theory of consolidation.

Keywords

Big-Fish-Little-Pond Effect (BFLPE), Academic Achievement, Academic Self-Concept,
Assimilation Effect, Internal/External Frame of Reference Model

L=

K&/l Y

LEH, R A

WS IYE RO AERE, WS PR R
Email: mjy1608451963@126.com, yongchun0580@sina.com

RURERE

Weks H . 20204E3 200 A EM: 202004190 KA HI: 20204F426H

H E

K /NN (Big-Fish-Little-Pond Effect, BFLPE) 248 B K i F AL SR R SRR RAMA ) B BAF S, Ik
TR B . HEl, BN EEERE SN R E/MBBPLHEAT T T Z RN, s

NEFIF: HEY, KF(2020). KENEENIPT IR S RE. L F R, 10(4), 507-519.
DOI: 10.12677/ap.2020.104063


http://www.hanspub.org/journal/ap
https://doi.org/10.12677/ap.2020.104063
https://doi.org/10.12677/ap.2020.104063
http://www.hanspub.org

SR, KF

Xt HEIBTFIHAT T HE, HABFLPERIES SCAL—BtE. St —2tk. fefdts. mhfert. 5Hms
REBZFFIRR SRR LS5 N HSLIERT FL#AT T — PB4, MHUARKPIANER
TR RERGERE L EH S bk 5 RS RE R B S E .

KA
KRE/NUNL, 2 RS, Bl BB, RN, W/ASRER

Copyright © 2020 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

1. 518

[FIAE Ok 2 — 2R RIRHE . WRRILRLF, X H ORGSR SN M FFAXERES
GBIy, RGNS AR, A NERIEA R — AN NAES 2T, AR R A 2 R A [
AR ). DEHE— TR Z MR, MR-, £ PYRSHIR N B R
SR % H CRE AL PR S & 2 AR AIRAE — PP SR I e ? X PP E R 7 o R AR
k.(Dicke, Marsh, Parker, Pekrun, Guo, & Televantou, 2018)? K4 N[ Re B WA EIZ: —F2FNE %
T RS S RO R E 5, Folk 3 IRME S AR B T HE R (Kretschmann, Vock, Lidtke, Jan-
sen, & Gronostaj, 2019); T 75 —FP 2 S b m /K PR, MEBCHEBETF U mEIKE CFe /), Sl E
TSR Z R, B 20T 5RIE 2520 H O RS (Stabler, Dumont, Becker, & Baumert, 2017).

R RER, DL KB R 2R AT ge MR A7 7E, (H )5 # 152 2 B 58 (Marsh, Kong, & Hau,
2000) 1773 P a1 25 Hh b B 380 gk A2 K A /Nt R (BFLPE) o B2 HH 3 A4 20 E O B K Marsh 1+ 1984 4
FEHIRES, BIRE I 7K AH SR 1 2 AR LE P30 70 BUE i (R AR B G R I B R 2 B RS, |2,
1350 43 B AR S W) 2 22 B HH A2 v P 2ol E FRAE 2 o B A (R 2080 (Rl — b 1128 ) 5 06F B 288 (i — o ] )
HFEF MR, BRI FRE IG5 B gnt 27k B FRMEE 1 v 52 (VLI &k, 2013).

el 3 M S ——22 5 B 2RV BE D B R —— YN R BB O i S 2 —(Marsh
& O’Mara, 2010). KESHEW FEHE7 22V iS5 0l 3 oMb & 2 (B B AHSZ I B 06 &, BRI A8 B R M A 2Y
(REM) (Marsh & Craven, 2006), ERF5E27b 5 FAE & B B ZVERE— DR . Mol B 3RS AU Z 2
AEAN NBEJTRIREN , 5 22 AR PR AE 2 . BRI 2 B OC . IX 0 IE 07T BFLPE ¥ H ¥ 5 3 U
fE. L BFLPE FE AN S BDIR AT B, JEAELCEER EREAT b 5 54, IR B ot 7t AR
AL, XFASKRBE UL H— i T 1)

2. BFLPE # IR A o) 75
2.1, HEik

BESC SR ER 3 1 P 25 2 A8 <8R Big-Fish-Little-Pond Effect 7 PsycArticles. Psycinfo F1 ERIC 254k
I8 2 T 2013 4 01 H 01 H~2019 4 10 A 01 HFr & SCAOCH T ZE STk, FEx BT SCikidkAT 7
WREE S B S5 B AE R . JRTEESE — 20k Al A () A2 e M = AN KO T 2l Bk AT T — B
(R, HEFTESET Fang A 2018 BFISTHRA R RIS, 2R RIR, EXR, A0S0, &90Ak, 2013 HISC
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BR). AT LLE HOSCHER LA o 32, JRMERE TR D, H X BFLPE (#s SCALAF o0, B85 0 Fl
R ERRZ, A,

HOSCHATI R, B AR5 N (2000 fEIR R 5 8 A ) LEAE SRR I &R 1 2 = i k2% BFLPE 2 )5,
M LR AT R /N AR, . R /N OGB4 R A A 2019 4F 7 H 1 H RKSRIIA X BFLPE BI3CHR
JE R, HSCHITI R R R ISCERE D, HUAZEIRME S E N, SEIFERF AR D . I 2004 4E 24 R R 5L
WERFFE R, DO e AT IR AL SO 2, 2B BOWHB LB . HAR I8 Bl 53 R K 27 D18 22 i (1)

Z3

Jlo

2.2. BFLPE BB —BIM AR

M 1984 4 BFLPE 2t 24, O KER UL AN FRREA . FE L XM BT EIHIE 7 BFLPE
FREHYE, XEEEBCNEE LA A IR Z —(Marsh, 2016). {HAE %A B 53T 708
WHoT, FEMETE. FEAEI. it InE BEARAHRE, XFEOHERE R, AR SN, B SO O
6 BB IR (1) e ks Pk AL T B B A LAt (Segall, Lonner, & Berry, 1998). FRARTESL T, ek P (185 S04k
TR BV 2 E KB, X SR i T 0] BB A A AN R R 5 F T AN R ST Ak ) 4 & A 4 (Marsh,
2016).

N RERX PR AR, IS A 7B 1 SR A R AT AR R R AT, X
PISA (2000, 2003, 2006, 2012). TIMSS (2007, 2011)#1 PIRLS (2011) (Marsh & Hau, 2003; Seaton, Marsh, &
Craven, 2009; Nagengast & Marsh, 2011; Niepel, Stadler, & Greiff, 2019; Wang, 2015; Loyalka, Zakharov, &
Kuzmina, 2018; Guo, Marsh, Parker, & Dicke, 2018).

PISA, 4:¥x Program for International Student Assessment, B[l “[EEr2EEVFNTH” , XELHFEE
5 R EHZ{(OECD){E 2000 44 H i A 51 B SR H & H At 5 b s 25 me 7 i [ s 22 AR 22 ST v T H
o ZIH A=A R E A S ) 15 5 AT — IR0l . LA PISA2003 9%, AR S R SRUF
fhfl A TE B s . B Bk ) O T B ER ARG e 2 5, 3B 5E R T — i3, R R E
AE & Akt AR B (Marsh, 2016). PRI ZX B0 A% (2009 SR 102 5 E X B A 27 1), HiE e
BERAEEE, KEMREHSERE PISA K47 BFLPE [20Hr. Z BTHIHTF 5% (Marsh & Hau, 2003: Seaton,
Marsh, & Craven, 2009 F1 Nagengast & Marsh, 2011) .4tz H PISA2000, PISA2003 Al PISA2006 4:iF T
BFLPE [AA7E, JTEERWE T E NI R AL LA B ] PISA SRIGHIE— 2822 &% BFLPE 15 1 FH 5l i
()4 3, 4 Salchegger (2016)1# A PISA2003 #8241 /AN 5 B S KPRl 4 (B F gkl 40) A B K
FRI 7 (G T2 R0 % BFLPE HIFENE, 45 F AR B th R V22 Rk 7 X, BFLPE &
FZEE s Niepel 55 A (2019) A 1 PISA2012 MM BE EXTLE T 23 ANME K E KK STEM (BH#= R
TCAREAECE (046 5 ) BRV AR 2 FE 1 5 BFLPE X £ 3 JRBES I BUNALE, KIL STEM Ml 2 FE1EXT
e QRS TR FE S s, REHLE STEM BRI 2 AEE S FE X, 2otk i 2 B FRAE SRk
5o

TIMSS, 4#% Trends in International Mathematics and Science Study, B “[E [r#2 SRl 2=@a 35w
s [ BRECE Bk iE A 2 (1EA) R AR ZA ) E Br B8 PR OF L APFING 3 o DUAE—IRIK TIMSS 24}
X PUAEG AN J\AE R U SRR g, % HOEs B UREE H AR S HLBEAT VR4l . BLOR PISA AT TIMSS
ZIAFAEAR Z AR, (REET AR T HAEHE . R ITVE(PISA LIRS FA N AL, T TIMSS LABEZ N
BT A ) AN B AT (PISA VEEMG AR T “BLSLANE” , T TIMSS ¥ 55 SR TR AR B 55 AH OC 1) 13 55%)
SRR ZE R, I E RO L T 7 B TIMSS 3 # %t BFLPE 3HAT 7 (Ebtn Marsh, Ab-
duljabbar, Morin, Parker, & Abu-Hilal, 2015; Wang & Bergin, 2017). HRI& K SCET, Wang (2015) & ¥k
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fF TIMSS2007 7 1 49 ME K BFLPE, FH7E4e K2 8E K P33 75k, 1 Marsh 58 A (Marsh,
Abduljabbar, Morin, Parker, & Abu-Hilal, 2015)#&HL TIMSS2007 HH /ISR TG 5. Wi, R4 13
ANEZ. LT 117321 4 4. 8 FZf2EEXT BFLPE 37 TIRAE, 458k T BFLPE (85 4k ik Pk,
H. 8 HEZ A1) BFLPE Lt 4 4EZ¢ s 5. 1] Loyalka %5 A\ (2018) 5 /& 1# F TIMSS2011, K F R SRHF 7 %
it, #i2 7 BFLPE {£ STEM PU2&RL () 2 474E

PIRLS, 4:Fx Progress in International Reading Literacy Study, B “[EPrpli Rzt EII7” , &2 IEA
GEA CTIELT RN “FRIE7 XWIOHHHERMIE, T 2001 EFFIERT4ER 9~10 % /NP AE G 2 AL HEAT WP
(X, IR, &PEHE, 2019). H TS 24080 FE EAT BFLPE #F 78 198/, A — s SCHR e PIRLS2011
5 TIMSS #1454, [R5 4T BFLPE A4 M5 BEAEZE (Internal-external frame of reference, I/E), Bl I/E
BITER L BUFFIRL BGTR H RS Epysgm, DUSCE AN Guo et al., 2018).

2.3. BFLPE #EHMIFE TH—B4EHR

FEAE FH R Sk BFLPE 15 [E — Btk 7 2 4t o5 A 78 3 AR SS & B O E 1 92 brIg oL,
XF B ARG B b BFLPE HAFAEREAT IR, (HA5 245 R F A —30. anBTikes it 7 & 722 7 A< [E 456 fir
W2 JG, BAE T BFLPE 78R B PG 4 3k 17 7E (Areepattamannil, Khine, & Al, 2017); FUnfis 26 70 5 5%
E TYEE R 1% >4 BFLPE fI477E (Janssen, Wouters, Huygh, Denies, & Verschueren, 2015); N 70
TR AR SR ) PE S B PEREAT X LG, IR SR s PE A AE B A K] BFLPE (Liem, Marsh, Martin,
Mclnerney, & Yeung, 2013); {HH E G158 8017 REHHE, BUfTH TIMSS 2003 & 2007, 2011, X}
B ) BFLPE 21T 7% &, 15 H 7 A B4 18, X BFLPE HJE i PESE th 1 i %E(Liou, 2014a, 2014b;
Sung, Li, Tseng, & Chang, 2014); EEWIAERE 7 EEHE 45 % BFLPE 11E ML, KIVEHAL T
T A ZIME A ER AT, W52V A E 2K P 520 (Dai, Rinn, & Tan, 2013). 4 FE#f 5 8 H
I\ e 18 ERBIE FT BR ons 2 AR (R RS R IS R I, 5 2 ATBIE 7 v 45 3 (1) B8 2 i/ xef 2l B FRAE 2 1) 47 1) 5
Wi 45 BAN[E (Marsh, Parker, & Pekrun, 2018; Marsh, 2016), B A 22428 AR, [m S 8ee A4
EREFRETILANA, P EBRME S 2. FEhHL. s R T %, BRI WE G A A i
(Kretschmann et al., 2019).

JiAk, EEXT BFLPE ZEAN[F 0V AE J348 05 Wil 77 15 FRr 8 N R A7 A8 08l 11, 2% LA et fi 1
FEMAT . EETE XL 7B RAS R DR GE R bs o 8N R RS, R I 2R RSB IE St
(grades corrected for grading-on-a-curve effects) 4174 ) BFLPE # =i (Vogl, Schmidt, & Preckel, 2018). iz
WEFE I T AE PISA2012 #dE, X ELARE NS it U 2 [A) R0 ) 22 57, RO = F PR B
BFLPE, {H i ji ] £t %53 & 5 K (Scherer & Siddiq, 2015). B & A TIE LB S 51 1K) 5 7K B Fept & (Marsh,
Morin, & Parker, 2015). % sl 345 EAE N R MEZKE B — M0 EE J1(GMA) (Zhang, Li, & Wu,
2013). Z5H F K20 124 10k F A% 2 (Dai, Steenbergen, & Zhou, 2015) R4 % %4 i () 5 B A&
(Szumski & Karwowski, 2015) FFEGIE T 1235087 8 38 14

XTI, ENKPH R E G EANSPR, FHERRE T BFLPE fEfpE AFFh (B LE., B3hi. X
PTG BT D BRI N P AR & S o Herh 2255 N (2004) %) 11 % (ZNBE) AT 13 5 (K BIE) ()88 H A
WA JLEMAER 1 Z ST o0, SR, SNFEE AR /NITEE J LB, NS0 R R YE
JLEESIREER. FEER. IR ER. BEEKR. B2 E RS 0 EIRACT R A,
DL, NN EZ 75 (2008) % 11~13 % fE H AR S ) LB HEAT 10 U R BB LB A — AR B
T WA EBER. AR RER AL R EMT R LE, 1 HE ) LB EE s
A1 O 2 B TR A AR B AN [F] T [E]8 )L BE B AR S G K 2 BT 0 B S R RN RN B S O IR
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AR, o A L2 R AR INRPIRES o AR AT 7K 77 04 (2009) BA AR IZ S 53 80T SR RN R LS 5) 5
(¥ 5 1 B B ER 15 B SIS sACHA LA SRR BN, 38232 B FTEIE 3 AT B8 3K 1 AR i,
UESEAEIE ) 53 th A7 /E. BFLPE. 1 2L (2016) M6 5 URARES &, B IS 1E 20 B Hmt
SRR B0 B S A — R R SIS, UESEAE K S I U b i[RI A7E BFLPE . 17 52 i b
HUHEFS AI5K 5% 2 (2016) FE PR R IR BEHU2 (D B R R 22 A2 38 I e T HLAH LE 22 T BB T P st 22 2E) A ph
G BT (I8 I i) RS b, ANAFAE 55 P L 5 A AT AR S i R A8 e i BT 5 Ot 2 B30 BRI 22 A P RO R T I 20
L, RPN SR AAE S E IS R s LIS S e T R (1

2.4. BFLPE Ryfa iR

X BFLPE 5 A8 S 7 1) B 2 SAE T SR SGE i s T = AP 22 s 2 2 AR 2l | AR i
RAIIE B R 2R BT R (VL &Mk, 2018). T AER MIT 4R BB 22 5150 BFLPE 17528 & (AT 7T .
£ Thijs. Verkuyten #1 Helmond (2010)%:iE M4} B FE SR AE DAL PE L Az 1) w % BFLPE HA
WG, WHFeE O 1 e F#EAT 1 3t — B WF FEA 73 Hr: Wouters 25 A\ (2013) A& 30 ELAZ IR A1 34 55t
PR et 2 AR R R l FHRMES . BURANE S B RS AR SR, S AR ARG O
RE Iz, HAR S5 AR S, S ALPE -T2 St Wang (2015)ffH] TIMSS2007 41k BFLPE
FRORHGE ABI, 24 A TR e SO B R0 [+) 27 PR AF 637 B (perceiived relative standing to classmates)Z J&, 7% [E
WAEALE () BFLPE #54 1 AHA IS ; Wang & Bergin (2017)18 F TIMSS2011 %} BFLPE HEAT U AIF 5,
RIBEAFINE LAY 58 A B ZKARAE(E BFLPE, 177 HL IR A Sk [5] 57 AH A7 B XS % [ BFLPE AS[RIFEEE
FEFER, e 6 ANEZ K BFLPE J4ER, 49 NEZX ) BFLPE )55 .

A FE NN NEENT, BFFH BFLPE 875 /EH . W1 Szumski & Karwowski (2015) Rl 7341 17
1% Bl (emotional integration, F& 2748 fl N 5245 IR FE) F 4t 2> fil X (social integration, #5545 [RIEE A1)
REAFEEE)XT BFLPE FWRTSVER], 45 SRR IUAEREN A R4 (R I RN ) (B 5 (R38N Rl 5 58 (1G4 2=
AN, BFLPE 5%, HIXMIESLERE R fRrh th[RIREAAAE: Scherer & Siddiq (2015)7Ef# IR
PISA2012 I} R IS FE SR £ B M & A R E A . 18 A #EE 5 983 (Plieninger & Dickhauser, 2015)
FEREFUPE A BFLPE 15 /E IS R, 5 —S6mft i 45 JASE (1 Cambria, Brandt, Nagengast, & Traut-
wein, 2017 A1 Janssen et al., 2015), ZZVEAESE] 1 U /K-F- 2 5 B 3t & 54K B A7 7E BFLPE %00, 1 H. %
PERIRASAE R T Ttk o S3Ahaa A0 2 21 ) H AR € ) 5 2 o0 BFLPE 225 EH . BT 708 R B AR
SE 1A ) EARVEST,  Toil B AR AE R A2 AR AL 2 W BB E 7], X H AR AR PR ) 2742 BFLPE #i S5
(Cheng, Mclnerney, & Mok, 2014; Wouters, Colpin, Van Damme, & Verschueren, 2015).

wE, WABRE ARG BFLPE BT /EAH B T T #R% . W Schwabe. Korthals A1 Schils
(2019)8 5% 1 5 [F A AN #E 52 K R4 BFLPE [T ER, FFUESE 1 IHA & R EER: Roy. Guay
1 Valois (2015)fE ¥R R 22 AL A A4S N s Xt BFLPE FOTATITE A, RIEEIEARMS L, REAN
NEGHUIE B Z A 207/ 15 A2 I T BFLPE 0N .

2.5. BFLPE BERt B/ AR B MR

B, RN YR AE T RTINS, Fang 45 A (2018) 18 T A AT I 5 iR R B
SRR IHZ AN B — e R R ER . RIUZRSAE = P R R, Wi ARSIk, N
550 10 H AT AR TR A % 7 B A 2 XN T e A A AT ER I, BRI
TEMIHAE PR RIIGIE, HA5 R Byl 55 AR 25 5 52 BIPEGT- 3 A8 J1 R RE A (454 %56 N, 2018), {HI2TE
X6 ey 3 36 BN S B AR it U BN A 9 R R IR 35 1 BFLPE (%R 11, 2019).
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Hk, ET R IBE ST (0 Marsh & O’Mara, 2010), BFLPE (435 A 1t ke & 1tk © 24533 7 MAR AT,
AT AR R HEAT (DN B 78 B T 3E— S 404k BFLPE e/ T, )b T v A Hh 22 Bk 34 T4
XS A B3tk . G Becker A1 Neumann (2016)20 IR 58 1 M /N T+ 3)47) o () DU 4F i) BFLPE
ARG IR, NFAI R EAELE BFLPE, {H2 /N300 BITH RS AE 22— F 2 Wi~ HIR: TS
Becker £l Neumann (2018) X A 5T 1 6 FF4F| 9 FE K 2%4 BFLPE (17484, 3065l B ot &t — 20 4
Y RFIE N B ZARRECE R RS =3, 3T BRI R R T AR S . ik T
W SR UL, B T RS A, — SN N AR TR BATARAFAE o R TR ORI
HIRMEET 5, /NER B BFLPE 755248 /N 50V 5 1B #TTHIR o 1 Marsh, Pekrun, Murayama,, Arens,
Parker, Guo %% A (2018) il M/INE i Ja — SR B i 2258 TR IR WT JTIESE T BFLPE £25€ . f A 45
B, IRV LLIE I B SR 2R RS T B E R A

von Keyserlingk. Becker 1 Jansen (2019) #8721 ZE#] (10 4F2%) 15 (12 4 4% ) i I 1A, BFLPE
KAWL, GRER, BIFAE R EIAEE BFLPE, & E IS AEE RN . H At ok Blp] b
RN AN e S48 A8 v, e 8O HH IR 0L B P 2E B A i A2 A8 4k . 1T von Keyserlingk. Becker. Jansen
Al Maaz (2019a)f5 FH A7) b 20 1 A R G 17 5 ) 25 A b DA ORI 4 2 28 5% 25 A K o g SR BUE SR 1)
SCUR AT TRV, R ISR O 2 A R i A  dE e A B PR X S R A AR N TR K R R 1
BFLPE, MM~ AAt&Z5r AN 5 b2 J5 20 E R B UIAH K

AN, Dumont 25 A (2017) U E % b A 215 S (22 b /K ST A R 252 728 it ) R R SR AL 2 (OB IE T KF)
XFREEEEN A TAEI I REm R I, ARt R 55 ARk B IS G ok, 54N iy
o B AR B RS & 9%, T von Keyserlingk. Becker. Jansen #ll Maaz (2019b)% BFLPE ¥ &3 7 &
AR B BN AN 2 ) X0t 2 J STEM Tk £ e S RBI 7 b (1 520, (R 285 S b BFLPE [RR2M1R /)N

2.6. BFLPE EHETENXAZMR

ITAER, BFLPE X H el 4 SRAR S i . 5 A AR DCME S an 2l B FR AR R I 2 1) (1 28 R 4R 52
BT E R RIE. 46 Trautwein 55 A (2006)%4 2\ %R 5 2200 B FAE & IL AR A 45 R AR BT i 2 )5
Schurtz %5 \(2014) 7041 T BG4 5 LU (A2 8 B LI &% 25 BT bR A 2 oA (B 28 5 9 B[R] 2k
AT EEEOXS 2N DSER smm, Z5 R, AR T B SO E R — 2 e, H 2D
SR AL 2 LU ZE B2 LU, T B FRME S AN SRR e S R AE X 2 R AR 2 1 /e fEFH . Bressoux #l
Pansu (2016)7EMFFT BFLPE X )i b A2 2E 1) 5 B A % (self-perceptions) TSI & B, - 28500 1) 32 W 4
Wifl BFLPE 5241 H F 22 Re A ML R, BFLPE 522422 2] 6 (RSN IR T2 A 1 1 Rk
2% 31 RE 71 (self-perceived scholastic competence)iX —3#i4) . Stabler %5 A\ (2017) 15 FH 9k 7] 22 2H 2045 & [R] i) %o
LR FAE RN N B R ST 8T S5 RAEI, SFIARIPEG I 73 AR i 2= b 5 s A
B, W2 B RS A R AR T IR . PRI o3 WK S A A N BU AT 22 5 TR

RN 52 B R 1 A RO 1 B BFLPE (1453 47 75 2 N — 2 S B[] 5 B2 B4 T A xf st Al ASC
P77 TR AN 7381 . Rathmann %5 A (2018) 75k — A2 BN 74 K 3l (perceived school performance) i %4
KA G OBR IR KL, 5 BFLPE —32, I T PR AR AT 2324, AR AR IR T
R I 2 AR L s BB B URINE,  HH I B8 ANSE AR AT R B JRR R 22 R R IR~ R A 1 2 A T i o

7f BFLPE 5 H &R B 0] KR T H, Jansen. Scherer A1 Schroeders (2015)%1 %} Fb2% H FME &
ARl B RACREIR S FHERE )« PR SIS A BUR 2 R ) 58 RBATHT AT I, Rl a RS S
Fh2E B AR R EEAE G, [R] A Bt 5 A TN B IR, TR B IR RE R IR A L 1
W) SEOK, T HAEARSKR B b, Bl B IR SR 0 R ok N2 TAER AT RENE, TR B 3R Ak R B
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TS A HIBARE /7; T Marsh %5 A (2019) ) & I 45 5 H FRALRE AN HCE FIO 45 3 5 40 B IS0 2
EVEZE S, A5 0 B TR B IR AR ThRe Il & A B2 R ] TR R S,
3 M B M1 2 (self-concept-like constructs, BP#%% B HME& . S5 FURAFAI U8 B KRR IK) £
(1 DY A o 357 BU A S PR AN 288 1 TR A% BB IR K] 3% (self-efficacy-like factors B[ AH ¢ 1 [ TRk Ag AN
PRI ThREN &) 5 AT 45 R AR S Bl R E FRIIKR.

2.7. BFLPE 5HEXER ML AR

FAT, T2l E FRME S A A, A TN 52 B 1 LA UM B BB, B 52 B ma A5 | BFLPE.
PIAN 2 BRI ] AR SR AR R (AR 0%, BNz, &5FJk, 2018). %4h, 5 BFLPE A<, ©F
5 R AELE R [FA 88, AR S FC B Al i A7 72 IR f L2 BB R (VLI & A ik, 2013) A 1 2R HEIX B8
[Fi] S 2 1 4 2 BRI 2 T B DX 31 T i 1 19 =3 6 34 2 1 (Zell, Strickhouser, & Allicke, 2017) 0 1 4F3 (1) SC ik
VR, WHPARFHEZ MR IS TE BFLPE 5NN IBEAL, H o tUEAEAY . R AR 4 A0 [E 4k 2
NI DY AN TR 2 ] {8 A 5%t b (40 Lohbeck & Moller, 2017; Marsh, Kuyper, Morin, Parker, & Seaton,
2014; von Keyserlingk, Becker, & Jansen, 2019).

Horr, /4N RS RY R 2% A T I PR R A SR ot S — R B RS — PR AR i i A0 3 —
ABHE B HE0 5 5 A AN X — R A e AT 0 LU TR 53— Pl A X B O RS R T B R
SEIX IR B IS RS =R © ERRSHS RN B RS Rk @ WRLZ P
H P AR O (S5 ook U )R 1E STRIE) s @) AR 2R 27 SN b B FRME 2 5 W 35 47
FHR(FIRDE, AW, &FFHL, 2017). ZARRIULHT 1 22k B M8 B B et AR 3 — R H
ML A2 BN Z AR e I IR R 5Ene , 17 H 32 2R B W R 2 7 1 HL e 2 BHRE 0 i Fm] 52 mi (Mol ler,
Pohlmann, Koller, & Marsh, 2009). Parker %5 A\ (2013)3t8 BFLPE MN/4h S BT RS TR — MG — 1)
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[R5 36 22 B A P30T e PR, 45 [ %38 FMIAULE S, (MR B EFE R R IR A
AT REK B ELBOW RIAKST, M B QT AT, W24 T Bem B2l 8 B A 8 AL B, /=
BFLPE f)—#4r (TLI &Fwit, 2013). Herrmann 25 A (2016) PAK A BEFI 22 VR A 7E 0 B, IR R A TH01E
5 E RS AR [ RS BFLPE X LS AN R RS, S5 3R B, fER A0, R i) 22
I O RS, KA BERR 5 B R REAT AR TR RN T BE S F-45 B St B0 18 FoME & 1) 00 EL R0R
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%1% i (phantom effects, i 77 78 122 5 8115 22 SR AN 2 5 & 8L BFLPE SEHIE 1, T [ 4k 252
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M o

3. BESRE
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R0 Ak 3 R RO Rt . B4R PISA A TIMSS s 488 T i EF A Th E G hIX, 1M
H PISA ]\ 2009 4 ¥ e 6 5 Hh [ g Bt o (H g o R g v [ Kk PR 220 5 ol 32 5 I £ 1L DX PRI 280 o 2
EAAAEAR K22, R R g b [ [ T AR R, &% AN b DXCHEAT I 2808 il BE AN AR ], T HLA X 2
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PEHBIX R RO . AR B AR TR AL, DR AT . Ay DA [ K B 1 1) BFLPE.
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[Fi) 27 2 [A] BT LU 2 1), %o 2 A SR B R R AT 4 2 A A B 78 0] LLSR AR BFLPE ? A 1131
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] BFLPE 25 A FTANE? FOMEH fRAZMAT 42 KR RRRIBEFL, v LA A E PR 6 A 3085
T DA K 2 AR (R 5 R R B DAY, AT ek 559 Ah 7SIz BIE 22 2E 2l B FRAR & RV B 52
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Fetnde FEHESE N IS B 158 BFLPE /48 KW AN . AH EL g maii iy, AR | FL 2 g
[] v Hi B8 (the peer spillover effect, TR G 284 N BGE BIARB 2 e, 0 T 2 BN N BOSLAE A
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