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Abstract

The situation model is a psychological representation of the content of reading materials formed
by reasoning under the interaction of propositional representation of reading comprehension
materials and readers’ background knowledge. It is an important part of the development of pri-
mary school children’s text reading ability. In addition to time, character, causality and purpose,
the influencing factors of the construction of the situational model for primary school children al-
so include public indicators, the number of interruptions, educational environment, whether to
insert pictures, etc. Children’s ability to construct situational models began to change significantly
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in primary school and gradually changed from surface information encoding to situational model
encoding. Based on the reviews, this study put forward the enlightenment of the situation model
in the education process of primary school children, and the follow-up research prospects includ-
ing experimental subjects, multimedia e-reading, and the automation of the situation model.
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1. 518§

SCA Bl N R E ARG Bl A ZEAT DU I SOAR ) 52 3R A5 AL s - P S AR RS R . @ X S
BEl 2 AR TT, AT LIS SO0 AN T AL S5 T B, RE T J L 28 AR R N (00 SCAS [l 52 3
FITHR S A5 B RHERAIN TR SO B A O S A, B S RIS R AU A B R L. 5 R
R AN N TSR AR AT SOR BRI, A AT IR A A G fs, B EEEE AN MR R
PR AR R [R) 23 (R A, BRI SR R IR OC R, R Z — DR SRR 50 R A = N A MBI

1 SRR (situation model) 2 SCAME BRI — AN EEIN Tl A2, 48 SO T LA 15 B A3 50T
&I 56 T A RAH RS S TR BN BEIR Z RO BEERAE, i Kintsch AT Dijk (1978) E kRt o T Ba i A e (5 B3
RN A BAXEMEM: Hh, HESREAEA A EH(Dijk & Kintsch, 1983), B AT DL SCAS iy SR AE
AN NGIGHREE AR, TERUE B OHRAE: HIk, 1B B R /EH (Dijk & Kintsch, 1983),
AR 2 8T 5 K 2 E K AZ T B R RIS (Zwaan, Langston, & Graesser, 1995), 5124 & MLAT k& Fr B
B F) 5 T E S S SRR AR 5, A AR 2 (R AR R A s B I S A EE A

R A TR, Ul B A R T B AR T SCA (Graesser, Singer, & Trabasso, 1994). X A
NIMTE, SR E R — ML HM SR . E NSRRI R OB R85, %, Ext
FILEM T, HESEEERE AT REMEB, Cf KM ICHT T A A LB A SCOE N A OE STk 1)
B, M LEESS A R, SN LEE R R R, RS IR RIS
BERLFE /N ZUE P 1) 7 FA ST 90 8L S 1) ) 8

2. MR ERRREMENFmER

e LRGSR R R R Z , OB TR A BN RS2, IR A ST R A
A RIER AN L8 T S A R Ry e P R A PRI 2R S 7 T HEAT A 20
21 FERAMENLFYRER
211 MRS PRI BREER

B FE AT, AR AT — A4 JBE 10 5 T N 2% A0 2 5 BB 152 16 1] 49 96 Jim (Zwaan, Maglliano, & Graesser,

1995), JIr LAJL 2 1 AR A A 1) AT S0 18] 3K P DA MK S R A e s ot BIOMNIR ) =) PRI
H AR A A 8 AN R 45 (Zwaan & Radvansky, 1998) 43 #
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17 BE AR P 5 — AN AT S DR 2 2 I TR DRI 3R o B T DT 3% 7 SCAR A R A PR IR R o B )[R 3
A DO AR PR EIEANER P, I — AR S — AR OREEE R, N 5 T L f# (Radvansky, Zwaan,
Federico, & Franklin, 1998). filn “HER LWL T —/Ni R, SR TFA/NIKE] 7k B Bl ”
B “HR ST —AEiE, AR TR/NICE] TR BB B A, 5 HERE A
BRA Y SCAR TR 7R B 7R T AN IR B TR HE SR, 522 2> B R SR R A 1Y, BELRSAS ELAE [F) — AN A A o
BER, NS I B A AR S5

AR B R AR KA AN E. BT Zwaan %5 A (1998) I A3k 1) 243 8] AN S 48 15 B AR 70
S R] ) emd . B LS I RIS AN, BROA S R DR Rt A S A R e PR 2, AL TGV o 25 (] A
B U 2 R 15 B AR R A

TR I S AN A R R R R SR R X R FEART T . BHEXRT
R, A DEFEEURR G — DR Z0E0 . 5275 R A 2 (2006)E B 24 e A 15 B —
SE PG 7~ PR B T VR, 52 2 TROIH AR SR AR A1 i S 2 [A) (%) DR SR MR B AG , T Caron 45 A\ (1998) 11 B
SCAS T 35 r DR SR G 28 PR AE AR A A5 38 5 ) - b Fr o 1) SR R AR 1032 B M AN — B ORI e SCA A
FE IR R O 2 — 7 TR RE A0 130 SE Ap R AR S i SCA I N 2, INERAS B A, o) — T THD R A 1508 0 R
SROCAMH T, FEAS B i 5 SR g B A 4

BRI =AM R R BN R, BRREEREUREEEE, 88 SOk &
FREHB BRI BARIRES o BFRIRZS AT DL A SOR B BGER, TR MR I BEAR, AT 5 2 M
AR, HE A (Paul, Lynch, Naslund, levers-Landis, & Verduin, 2015).

RSN E M RS A R R, AOaRRBHRAYIEZ, Therriault 25 A (2006)%
N Z € SO R SR A o NI SCAR NS AR S0y, AT R I, 3038 FE D B SO I 2%
AN RVER RNERS G R, 0 TIX 5 B 545, SR i s i 5e DL IVERS . AT NI,
TSI 23 % NP SR TR (P Hi g, EAESE, SEITAE, 2004). BR APVERS AL, AP (Carreiras,
Garnham, Oakhill, & Cain, 1996). %% (Gernsbacher, Goldsmith, & Robertson, 1992), &% E#E A A (HE
P, ENEEE, mSRT, 2020)5 DA 2 2 s e SRR (1 R

212 HttEBHEmWER

T B R R IR R B T S A A R, HAR R R REXH I B (R = AR B . BRI Ah, R
R (P A 52 38— AN X AR AR SR I LA R R s, Lhin A Ffade . (RIWTECE S N &

T AT AR I 55— AN A S R R A F FeAw . ARTEICIZHGUREE, PN F A SLH 4R bRk
%2, EAMEKHIHCAZ B R AR 3, R UL, TER RN T AN T 4k 8 T BT (1 1 B AL 2 A
ANE PSSR, B2 MILRRIMRE EINE R MR, REEEF D PAIE . Zwaan 55 A (1995) 1T
FEIAE IR AME S, S A B LR B R, nT RTINS R i R AR R T RE . JE ELUERA
XA AR PE B R 2 LR R

T BT A R 1) 58 AN A R R 2 IR i R T A R I SR R T g R R,
). 2 MR B R . AATE RSSO AR 2 WA W0 2 /M B 2 B (0 2l I B AN Sk 2
A2 SR INAUNE, ) -1 HU Tt I 17 455 (] W 250 22 %) 184 0 177 38 I (Zwaan, Radvansky, Hilliard, & Curiel, 1998),
S B SRS AR ) S 11 TP R S R BN R B

22, IMNEERFEBENENHAEYWER

FERE SRR R, N LB MR EE NAERE I T A BORZE S, N2 LIEARZRETIHMAR K
BHGA, R LR ST R R R s IR A /) LR T B AR Jl (X 50 [A] 3 (4
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HWEAE. 2N EEZE.

/N ) LB A AR TR RA) S 1) B — AN R R 252 20 F B85 . Nieding (2006)5 %21 5 44 11 & )LEMTE
SRR GO, BRI, LER A SOAR B AR R R . SCAR R AN S B R AL [ A . RTF5 (1 )
B AR BRI, SIS R RO 2 B, Lk BRI 2 M 1 B AL SRAE, T AE SR A 3L
AP, AHFRARRE R E N2 R, AT AR B Y B 40 ) T3 [T A SC AR (Schoot, Horsley, & Lieshout,
2010) BB EAEA ST b2l BAE4R 20012 5 SR AT 0 BT, AT 00 SCAR B 13, Schoot 5 A (2010)
[rsae gt BRI, 2 M BLRE 02 e M B AR 8 D 25 3 A BOAE 1 B Y b ) SRR, S o IS B R (Y p e

JLEE AR AL 2 1) B MR RS R 3R R S AN B R AN B f M A R ISR E
BIFER, 27205 ORI E . B AR SUR PR R R, AT DU A7 2UR
PR B E A, A T SO EE SR B SUE B, DR — AN NG S T 3RS
B R AU A WU (Gentner, 1989), EHE T BEEERI A DR B A RTFRR . BAK R ZLE
R L 7R, BARE A S B SOEIE Y OB TE, EER RN T R (S S A3 T R —
LG, AN E R RS BT IR A A gD AbFE . Seger. Wannagat A1 Nieding (2021) ) S2 56 F 57 25
SRR A e PR 1) B 5 T I B S T R A B D S B [, R A 4 P ) SO Bl i T BB B 25 5 IO, AT
S B S R B A

BE 5 T T AR AW g, ) LEE G SRR (R s (R 3 AR AN e A2 48, ) L2 15 B A ) At 1 5 i [A]
R FIRF AN B O ER . BRS04 FIEHFEIME. IBEERENMES, LE
HEHA MR E RN @GS A 3 Z & e ) S EH .

3. VE)LEFRIERMEN & RIFHE

BB SO B, BEFCE AR AE © i i) i B A 2R ) AR B D 1 B 1 B X — W Rk g
T3 IR EZW A SRR IR, 4)) LA M S AL R aE 7, i Rall F1 Harris (2000)1E R,
MR LEAE S 5 M Oy BV E S i I RS — e S SR, (AR EAR, il M s
BRI S R () PR, LEEXT T SCART S A RE S AN . KRR RER, JLEMES
PR RE ) 2 B I I K BT o, X — R B RRAEAE /N2 e o B3

%) AG FRBURS AR R o i) 2845 B RS J1(Ziegler, Mitchell, & Currie, 2005), {HAZ S B ) 2% 2 gl AE
D1, FERRR RS B, AR R B iR AR SR R E A o (E ) LEHE NN, ) LE T
Be AL AR R S DT G B OR AR, SO B s )15 5 A B2 1) B PR AR I AR J2 SR oy 3 3 i o 4
i DL B gt oy . B4R Nieding (2006)7E 5 44 11 % )L () S8 Fh ik B ) L EE B 90 ) SCASBR i 2
Tl SCAS PRV SR R SRAE R 2 A, AEAS RIS ST ) L3878 Bl 1S SCARE, = FPRAERT 5 (1 L 3 AN R 7,
XAt ) LRI AR Y A A P A S o ST (1998) R I /N e AR 2 ) L BE A [ 132 SCARAE JE I 1 Ak 3 7y 5
DR E G BAMALUE T E BN AL G, (a8 SHEER, /N ARE R LELE RIS SRS B
AbEE T ELR RGBS, RATEAWAHIEA, RESQILES S REXAMNEE L. KERILE
e T SCAAE B AL B 2 B AR JEAE BN 3 1 R BRURAR A 4 A ] 1) (5 BB AR B 2% 2 gD e 1 R e B
22 LU, ELLE SO B 52 R B g i 0 7 T AT LU BB 55 (Cromley & Azevedo, 2007), X4 3G B ALK
P EENFER HSEE R, AT SRR A AR T A N SR IR A . 0 = AR LR
U, HTEEAHENESCEARKRERGEE, HEERERERTRIZER, FIE A 1k 8 5
I,

S SR LG B A i e 0 BROR B A, (E AR IS AR R e el R AN A PR S AT JS
TREEN, X FER/NE ) LE AT B a0 R SRR R d 75 2B HAR R Ty, Bt % ae /. HE

=
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WiRE 7155, (EAbATTIXEEEE ) — O AT R I B, 8~13 % 1) L 47 S8 7% B8 A F UE A K IE
(Devine & Hughes, 2013); 10 % ) )L 2 JF 46 H. 4% HE R HE 5 25 RS O BE 7, 5 1 R 74 B R 1K P
(Diergarten & Nieding, 2015); 9~11 % )L 2 a4 AAH LG 75 2258 22 (1B [A] Ab 22 3= A 1) 1% 26 (Mouw, Leijen-
horst, Saab, Danel, & Paul, 2017). A /DM EIEREMFTEETT, LEMRES, AAENLRR
B, JLEAEHET I P BT, W REA S MHA LR, ) LE N CEEE SRR K RE
1E 4R 45# (Pyykkonen & Jarvikivi, 2012).

SGESRUL, NFRTHAR LB SR B S AL B E S R RZLE M, BT R, B
WA NI LE DRI IR IR RGeS SRR, I HEBRARZ R s in Lis 3] E )ik K
o SRR B AN, TR EEAE ) LE N T DRI 1 SRR A T R IR P RE D B
A 22 b TARICAZ G KZ AP 9L (Vadasy & Sanders, 2008).

4. SHNFEHBRILBEHENE R

NS LEE B B SO R S B R R A i AT U0 ) L B A D B e AT AR B PSR o BB L3
T SBRR R EARFIE R, /N AT J L BLAE BEAT SOAR T BRI 1 B0 5 75 5 b AT gt 18 (N 7 2
AL, RIMEA B 5 A T et AT BT BN T, 1R B it/ P BT A)  L BE EE SR AT AR AE SCAS
WA RS, (H 2 B4R T B AR S5 I W] SRS A AN AR 2 /DA IR LE L &3S
RIZGM ASMLIRES, I H AT DT BOR BRI B o BRIk, /NS By B 52 B AR 7 422 DA 22
KA EFRREAT ISR AT ZORLE R AR, HearheRAE SRR &S ECR, SRR
DG S B — 2Bk, ey 2 ST g i AN BB R, 45 7 JL B 8 A fR R BRI 1), 245 B AN (gt ) L2 b 52 5
R AR AT R4 T, BOW AT DA I BT — S sy, A8 LR P BRI R SR K=, I
R BB MORREAES, B LEME WA, RHIMRiESMA&S], HINSCAXERE, R4t
A ERE SRR A BGOSR S, IR LI RTINS B MRS B R A . 1%
JE AR, AR /N I T CLER A Rl A AN RIS B i B B SCAS, SR LEE XS ARG &, th
A DA R i RE I N N E R, kLB RIS A A EE R N A B . /AR ) LR R SO B 31
Zrrb, NEEE LN SO R AL, 5 A B BB ECE TRENDOR N, & B R0 iR
/N LB A B B BE AR RE T

FLR/INEE LT [ B2 PR 0 B B ANTT D B SCAR M BRI 3, ANTR] A2 (0 SCA TR BEAARE X /7 J L )
THEE R R A AR N . ISR (KR R ZORE ,  Ber il g/ i LB RS e pe Y ) i g
(5 f 1 A W AKIE AR IR SOAR A PR AR S S R SR . M, U] AR #epad #e rhid
HIEFHERPIRR R ANDRAEE . H IR AR SR B S SCAR R AR, T DU AE
JUR el 3 R Al B P 2 T LR Iy L B B AR T A, TR B /) LB B 5 R OINIR SO A P9 7 B
FRIVECE A bR UG BER/INEAR R IR LR, S0 AT DU s A B S SOAS R R I R A
TRbr. [RIWTECESE AR, RB DI INSCA T B AR RS AR R Y R AR, TR IR B/ JLELAE D B
F e i A TR B P P 0 F b e A RIB Be /N ) LB I 453 ) 0 B B A ) g e it /o ) L3 )
SR =l iy 9

5. RERMARRE

ZREPTR, /) LEEREEIR R B IRT T O IR, ARLLUAEWTTT, A7 AE LU ) R AR A R«
F EPNTESER A SR . VAT RN A KA A SOR R N R I, BRI 5K
TILE BB R R K 2, pris Sl 22 9 A LEE, i B LE I SRR R I AT DA R,
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H RSB RGBUR RS . FERFIR ) LB TS SRR Fe e, [ A S E sk =, 1R H S T 7T
) — Rk

H, BEERIABORIARBOARE, LB AE B BRI AT REAS PR AR EE SOAR Bl 32, 23N E . ALAS%
HE, XL EARHYL T BT Re 2 R B R A e ROB R D 3R, Bl B 5. AP I e (O
Vi, KA 5KAT, 2020), (HIXTTHIFIARHEFOIE R = o BEAh, ISR LB HUH Hh BT BOR B
Iz, Sa TR BB RGN TR BT, RDR R BIR A IE B LE R E A . RKRAIHT
FON B 2 MR R T BSOS B AR AR S &, AERT S A R SIAE R R, ML it

H=, CABIRERIEY, A ) L S S A R I VF 2 B IR AE R S, AR RE S0
TRBRE R ) R e B AT EREA RIS, 2 A7 A BE e /b2 )L I B R e bl v PEAE A, 12
A BB ARG A AW 7T . TSR BAR i AR L I R AN R e ASFT b, X B R ) 4%
NG Ry BEAT VE IR B IR FTRE Y LB I LS A S it B 22 i
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