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Abstract

Objective: To explore the relationship among job burnout, social support, competency and psy-
chological well-being of special education teacher. Methods: This study used the method of full
sample sampling to investigate all in-service special education teachers in a city of Guangdong
Province. Results: 1) Job burnout was negatively correlated with social support, competency and
subjective well-being; Social support, competency and psychological well-being are positively
correlated; There is also a significant positive correlation between social support and competency.
2) Job burnout can not only directly and negatively predict psychological well-being significantly,
but also indirectly and negatively predict psychological well-being through the mediating role of
social support and competency alone and the chain mediating role of social support and compe-
tency. Conclusion: Social support and competency play a chain mediating role in job burnout and
psychological well-being.
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1. 5|15

FERZCE BUMTH R RFR I A XN G, E TAESRP R Z TR EZ ORI, BT DU TR
B U S 7R TAE I R 2R 5 P AR L R (B 7K 7, 2014) . BRMK A B2 Fi AATTXH I B SR AR B3 1 K 141
BN S B S AR A0 FE I FE IR A (Ryan & Dec, 2002). Maslach 25 A (1993)$2 Hi 24 A\ 7E 2 Ji R b 45 & it
DREZATIIRIA: fEE . AR R AUt /& (Maslach & Leiter, 1996) . 1XE84T4. A%
I B AR X AR () AR 35 AN T AR = AR AR e . B FE R B, BRI 8 IR R 3 A 20m, AR
Rk fie ORI AR TG 25 B BE A (Oehler et al., 1991; Gencoz, Ozlale, & Lennon, 2004). 4k, #Emiv s R4
fERFIRBE ZUME 5 IR BX TAR R LG, AR E AR (Friedman, 2003); #£%, HLHFEAFLO,
B B[R F VA E R ME, XA 2 B ASG, ANIEAE AR L S VRS A AN A (Jun & Lee,
2017) BV H: @A IANMA R TAE, SEAMAR R A TS B AL BB = A AR KRR . A0 A B A B
QAT 50 B SE AR VI 2 RO A 85000 B8 S A JBK 11 B T 85 45 S TE R 1) W 2

SRR AR RR, 3 U A 6 1) A A SR VA IS [ RS A S AL 0 BE SR AR R (R T,
1998), (Lo EESEAR SR IART A G I A%, AR EF B ARKIIE R . RyfFf (1995)44 0o BESERR B4 B IRFZYH
MANBK AR REEER. B RIS RSN ERE(RYFf & Keyes, 1998). (L3
R FERR S, ARENERZEMAMEE R MEZ DTS SR 2 I BRIB RS, 17 8 R 1)
H A% -5 F1E BN BRI R A2 52O B SE AR B i B 2[R R (Taylor, 2011). A RFAERM, RS S5EIE
O AR A G, B, sFEBRYEmE, Bk e 5% R H .08 24 & (Burke, Koyuncu, &
Fiksenbaum, 2010); 7EH/NEBOMEEAH, BRI AS B[RO0 B3 SE AR ™ 2E 0] 1 12 3 52 e (Kawachi &
Berkman, 2001).

#2x 3CRf(Social Support) 2 fis MAIRAR KK B A SR BEA TSR . TR iR Ak 2 SO 3 R
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(Cohen & Wills, 1985), i & /772 BRkA& B 7= AF 1 3 22 i [K] (Burke, Koyuncu, & Fiksenbaum, 2010). *4/M4
AP A 2 B AN S R i 380 (0 +h 23 SCHRR /K RIS, L AUHE 1Kk B At A 9+ 2 SCHRR K BRI (Pillay,
Goddard, & Wilss, 2005),

F SRR B R (The buffering model)ihly, AMELEA VG S TAE BRI E AN, #E37F/ e —1
IRIF B 22 h & 4i(Gencoz, Ozlale, & Lennon, 2004; Pines, 1993). #4237 #F BEMs 45 R MR A I 5 Syt o B 45
SR AR P A IR A o A A DA AR G i) R0 A 5 PR A RS S B RS SCHRRINE, AT RIS 2
(RN, Ak ISR A 2 SCRF R B . BLAR H RTERk = 4 2 SCRE R IRME A B AN B SE AR B B B H A
BRI RHE T . (HRREM TR, HCFEA— PRI ER, 7T DA R AR I O B 32 A K
(Kokkinos, 2007). BHt, FRATHEHOFFMAL 2. ERPIRECE BUTRE A, Ao SR IR B0 Bl =
AR e R TR

JHEAT: 77 (Competency) & 48 7 3 — ARSI, A4 2 5 B A 6 58 il TAE By 245 110 BURFAE (Ml font,
Merry et al., 2008) ARHE 22 AR BRI, UAMAAE TAF o B o) GOTIE AR UL, FLAARIE 20 1 AT Tk
LB BOLE BAE— 2R FIRX TARE A @ R B ) R R ME— B BB E R, HAEH WA
T TP B i BRI B R AT gk 2 PR AR (Emery & Vandenberg, 2010), 33X /2 ZOM B BR T s i — AN R A

ANA=EMERNTE: MEFE. BERE. KRFE(Kokkinos, 2007). FHEATFEMHIBINN, B4
W R B 5 1 3EA T BAS B3 SR IG B O B SEAR R [z, O HE SR AR O 2 PR (RyFf, 1995).
AR AT ) 75 EAS B L N 5 S B R R, SR T AN AN A R AR, SO AR
J&(Taylor, 2011). 32RKEE X BCERRH R PR P HRE SR 80E ZOM B AR I, AT 07K v R 2800 0 38 52
R ACHF S S (G20, 45, 2018). PRI IRATTHR BB 3. AT S AE HR MV A 200 o B SE AR B 1) R M)
HAER .

CEOATTHAR B EIR ORI, MM AE B AE B & HBLO B R IRES, TIERARIL, 3715
(R4 23 SRR (Deci & Ryan, 2013). MR EISR B A 5 1AL 22 SCRpm I, SE ) 7 A48 3 IR 5E,
FE TAE H RS 20 m] F N BRBERD, RO RE I FRAK . AT T2 M TAE A B RE /) At s, (IS
AT 3 A PR oy ao 8 5 2 SR 1A 2 SCRF S BRI, AR O BRSO R I, RS R IR TROIRES
JEAE R NRIBEA OB TR EL, X Pl BE R B AR L, ARG AR 2 K. Rk, FRATE
W 4: B AE Sl #E 2 SCRERI AT /) () Bt 2 O B SE AR RS . LA 1.

B 2

Figure 1. Chain mediation model

1. iR

2. AR FF%
2.1. HHEIR

KRR TE, RGN =ABHA 2 AEK 9 ik E AR
IR 331 A i o [l i 5 rp A 2 BE L SR R0 2 BBk Ok 4 ANITH BAE, $N R E .
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BInEHIBRZ JEIA 301 A s, A RUAAEEN 90.66%. L BIEHT 84 A (27.91%), “k#UT
217 N(72.09%); #RAERSTE 22 % ~59 %(37.26 + 9.29) 2 [a; A 32 AU i 2084 T 2%y 14.56 4E, Fr
2N 10.79 4 SRR R ZH R R UL EIA 300 A(99.67%), B K 1 A(0.33%); A 283 A
SETEGm#T(94.02%), AE7EL 17 N (5.98%); YIZLHARR 83 N(27.57%), HLEAFK 144 A (47.84%), =2k HR
PR 26 A\(8.64%), HAth 48 A (15.95%).

22. fiRIR

221 HHBERITRIESEE

AW FUAE R IR R B0E 2O A B e B ARYE FF PR 2 ZOUM I TAERE R, g B Maslach 55 A %l
(I 2T RV A% & ] %5 (Maslach Burnout Inventory- Educator Survey, MBI-ES) (Maslach & Leiter, 1996). [ %5
22 AN, 3ANYERE: TS AMEARAS NBost . Fordr, 1525 9 NI, AL 5 A
BT, AR N 8 NI M AT B “RE” 2RI 0~6 [ 7 T, R EmRHIRLE R
(O L B RN N R B AT S 4y . TEARHE TS, iZ R M R LR o RECH 0.85.

2.2.2. Ryff 1L EIBREE TR (Psychological Well-Being, PWB)

ZER M Ryff 5 N dmtl, ARFFRHEHPERE 42 BPRACGESRE, 5, 2005). 453 42 48
W, 6 MER. BHEM. EEEE. DABK. SRARKRBKRR. AEEF. BEEgy. K, BE
PR 6 NI, ESIET 7 NS, ARG 7 AN S0 NRRR G R 8 MBI, AiE Hbw 8 AN,
AL 6 ST, M “HE A7 B “AEE R /E 0~6 B 7 JvFE . FEAWH, HERKED
i o RECH 0.77,

2.2.3. FHHRBERINKENIE

) 45 PSSO Vet gl L 42 AN, 5 ANYEE: AR D). Pl OERER . SREARKEM
FRAE AT RE ) SRR (P S0, 2009). Hodr, ARERET) 11 NI, ZhAl 11 NI, O HEERET 8
NI, TR A RKRAEIR GG 7 AN DR SRR 3 M. R Likert FH P 5 £
g5 AR B CRUR” 0N 1B 5 gy, 1RO R IR A R A BT S PR AT ) . TEARTEA
H, ZERN TR o RECH 0.97.
224. BKFHESTHTEER

ZE R E KRS NI, 3L 14 AN, EREROW SRR 30 SRR SRR R B = AN
FEARBE T, ZERK L o RECH 0.82 (H/KIEH, 1994).

2.3. BFREELE

WU BT B, S — T8 BT I P E, BEAMEE SR RATE 20 40580 KA
SPSS23.0 A ATHARE /i, BARN HAEZ A 5317 Boostrap i£F1 Hayes %iffil () SPSS ) PROCESS %%
CEA L a3 s Y
3. ER
3.1. HEAERENIE SKRE

K H Harman 5D -7 er 56 0] Bt HEAT 3L R 7 vR W 22 AR 56, AERFEAI IS 0~ A 33 IMRFER IR R
PERT KT 1, A TR 1 21.82% A8 5, AR T A bniE 40%. BRIk, ASHT T A I A 1E
IR T R 2= -
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3.2. ARG HFHE XS

PR AT R e A S T, GERRW], USR5 OB ESERRR. AR AR S SRR
BFEFAS; O SRR ) A SRR 1B AR AR 25303 B R 3 IEAH SR (A& 1).

Table 1. Descriptive statistics and correlation coefficient matrix of each variable (N = 301)

* 1 STERERGEIT SHEXRBERN = 301)

A H M SD ol 8 Ao B S AR K JEAE ST
IENIZi 35 39.99 12.81
Lo HR AR K 133.05 17.05 -0.63"
JEAT 1 175.18 22.87 -0.49™ 056"
AR S 45.89 7.88 -0.32" 0.43" 0.43"

¥E: "P<0.05, "P<0.01, P <0.001, LT,

33 #HaX#HE. BENEHHEEEITHRIESMENFEBRZ BHEFA DN HNMLE

K H Hayes (2012)% 1 #) SPSS ) PROCESS %% ] Model6 (Hayes, 2012), fEFEHITER] . R84 20
AR . REEGABRER R G, S R AR A IR A SR S AR 0 B A N
BEATRTIG . A S0 A SR FH s 22 %8 1E 14 ¥ 4337 Bootstrap (£ A& 5000) ) 7772

RO 2)Z= 8, BR A SO0 O PR S AR B I T AE FH 5 2% (B = —0.63, t = —14.04, P < 0.001), H 4K
N2 SCREFIEAT IVE N AR B 2 5, R 0T O B S A SR B 422 00U 4 FH A A 2.3 (B = —0.45,
t=-9.40, P <0.001). BV A5 BAMGE R 3 7 m] T 4 25 S RF(B = —0.29, t = -5.72, P < 0.001), 1 Hfg &%
B T AT 73 (B = —0.39, t = —7.95, P < 0.001); #h:2x 3 HF AN HE i 35 1E [3) UM AT ) (B = 0.29, t = 5.43, P
<0.001), tfEf 2 1 A T O PR SEAR(B = 0.16, t = 3.17, P < 0.001); JEAE F7HE 5 25 1F 5] T 0o B 48 Jek
(B=0.28,t=5.33, P <0.001)-

ST 7R, A2 SCRRANIEAT 7 B X b/ RS2 bootstrap95% EAS X (A | FAEH 0
(W42 2), RIS AVMN AL T OB SEAR K, HLRE B8 I 4 2 SCRERIEAT A3 (0 H A /R F F00 00 38 =2
FEIE s FLRERUN (—0.69) Al H1 A RN (—0.28) 43 il 5 S AR (—0.97) ) 71.13% 11 28.87%.

Table 2. Decomposition table of total effect, direct effect and chain mediation effect

T2 BHN. BEEMNEEN PN SRR

N Boot N
V0074 Poot BootCl 74  BootCl [/ LA 2
BrifEiR
BRUN -0.97 0.07 -1.10 —0.83
BN —-0.69 0.07 —0.84 —-0.55 71.13%
ul SR 1. N
H”M%E‘_jifiﬁ_’ v —0.07 0.03 -0.12 —0.03 7.22%
P SR AR I
0 NP - Ny
E"M%E‘Z%&jj b —0.17 0.04 —-0.27 -0.21 17.53%
SEAR K
[n} e & y A AN
LA B Sf— i -0.03 0.01 ~0.06 —0.02 3.09%

B3 — 0 P SEAR K
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Figure 2. Schematic diagram of chain mediation effect
2. RPNV REE

4. ¥ig

TEAHE 7T R B A B RN I3 4 2 R B & S OB SE AR, X5 DU FU 45 S — S (Waldegrave,
2012). BRMK A SR A RIS T A A8 2 1 He 7 (0 — il R4S (Ryan & Deci, 2002). 4/ MAFRL 5 BT,
SEEAN, WD NBRAEAE, BRI 2SR b . T a2 RS, AR ER B 4 5t
ISR Z 2, OB AR E & X TR SR S, M-SRk | 250035 Bh Al Bt R
Wb, FETAER N I3 RIEZ b=t i B E R RISk, OIERE R R SZ I, (OISR
{%(Bottiani, Duran, & Pas, 2019).

AR RD, B AE Sl AT /) B OB B Am U, X SN R — 5. RIS RET
REFRE, 2 AMARTE TAE A a8 2 3 DU R i 1 JR R, e 3 FRVPN IR AT JI B A% . UM TR & DB s B
PSS g . TAE LR EE USRI EFE UK, e AR IME, XA BN
ELAEBOAR(E S, 2004). @A AN B A H A58 AR O BRHIE: S AMATCIE AT AR
B2 25 70 TAERIFEH], BFRMTERECIERYE, Jo ARSI, SR EAR R H AR i O3 24 R R

M2 SCREFNEAT I RO A B O B SEAR B I [ A R B IR AR B2, RIFHRL46 8 RE W] LA
IS A 2 SRR M O B R AR IR, NRRIE AT s O B AR R . B N R R, B E
BRI I A 2 SRR AT ) %0 O B SE AR B H

MAFBBUT RO R R, BRSO B SRR —— 15 BFER, MR AN AR
LR, AES DA =RRER B IR AE — 8 (SR SR Y 38 AR RO B IR SR o I IR R 08
kT I BRAAE AR RS, B UK B B Ao (Langford et al., 1997). X 1E 53 A 11 5 2 A
AR RE . SRR A ZURE IR B, B ISR L IFeE, B, BERE
WAETEWAEI, 5957, XHFF TAER L (Langford et al., 1997); Ak 15 45 kB XT H 5 = A= (52,
AT AE N BRASAE A AR, AE VLIRS 5 RN, 2 RIS, TS5 A N B OB R S ANk,
HILEAME ISR . AP RRECE 2R AN B TR FEE, B BB RINE S SRR . U132
K F AR SCRERNES B, AT B B 1 E 3R AT E FRSE FEK (Deci & Ryan, 2013), H IR
Re A FRECHUABRIF AT R X TAER A TS AP RS, B S e AT BE ) R SR R 47 42t 00 3 2 A Sk e B
B AT, RRRECE BT 0B AR R 2 PRI

MAT RIS RRE, A2 FERAT AERN 8 5 OB AR K 2 (A B R UR A ER, B9
FE SRR AT I AE e R R 20 A BUM O B AR iR b R E B RIER, thaSCRpdd AT Ty e &
Tk O AR IR S . HAT, BUTR ORI SZ B4 2R L R EW, RIE AT I 4518,
TE SEFR AR I R A 4 TR R U E ZUR ML R R R4S TE TR T BRI 5, SRR IR 0B H R B T
Z IR BESCRE S5HE), SRERE B IR TR R
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5. HEREIN

FEAMIE T e DA 22 STRFAIIEAT F 0 R PR 0 O e ORI Ca 2 S48 SRR 10 5% 2R ke B Kb A PR 1
H X RN U R ECE ZUMIROL A Q00 B =2 AR R I 2 i FoA LR RS, IR O IR E0E B0
H s RO B SE AR SRR A (K BRI FE AN T BB 1 SCHF o AESRERIT T, ZERNSRRS IR HH B A 2 3 FF
ARSI RS, PR PR B ORI R, 3R mRe R T O B S A K

R FRFRECE FUTHIAL S 30FF, WEER A RPN G 2, Rm OB K. EdAFEERA. A
R RIS, B S G ORI BUR NS R oR B BOM R BN, S kA m BOM A Frid, AL A
IR BE EIE SR R R EUE ZUB RO, AR ECE BOM R R S WML AR R, AR 2 B0k B4k 2 R fh
NISCRE, FRPOLAE R, IRTHOBSERRE . 34k, X TRk E0E Um th 28 A R e S E 2 )
BV R AL B T I AR, S5 T O AA R, XHRR LI O B IIERRE F), AL RN
PR FR 2%, T2 T 20 AP SE AR JEOMT O B S A R

6. &

1) A SCRFAE IR A EO0T O B S AR R AR IR B A P2 eh A
2) WEAEIIAEHRND A SO0 Lo B SEAR B K 20 B A2 rhiE A
3) o SCREANEAT J3 A8 HRMb A 2000 B S AR R (0 52 i e A e i s b A O T

B
R P TS 25 5 A 0 R ) LR 5 3 T S0 S A R S A M S A e 0
P
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