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Abstract

Objective: To explore the relationship among course experience, positive academic emotions and
academic self-efficacy. Methods: A total of 352 college students were investigated by Course Expe-
rience Questionnaire, College Student General Academic Emotion Questionnaire and Academic
Self-efficacy Questionnaire. Results: The positive academic emotions of college students in gradu-
ation choice (t = 2.94, p < 0.01), grade (F = 3.68, p < 0.05), academic achievement (F = 17.76, p <
0.001). Course experience positively predicted academic self-efficacy (g = 0.632, p < 0.001) and
positive academic emotions ( = 0.603, p < 0.001), academic self-efficacy positively predicted pos-
itive academic emotions (§ = 0.486, p < 0.001); Academic self-efficacy played a partial mediating
role between course experience and positive academic emotions, accounting for 50.91% of the to-
tal effect. Conclusion: Course experience not only directly affects the positive academic emotions
but also indirectly affects the positive academic emotions of college students through the mediating
effect of academic self-efficacy.
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1. 518

ARBE R RA RIS BT, IMREREAFARZE, S CSEHE K& EEZ T am(E
SETE, 2020). PAZEAE NG, SRUEEAE AR & SE m A MR UK B B R 2 .

DRARZE SIRIG 2 5 AR AE VR L A A1 BBl S8R S PR AR 2 S RS I & I AR SZ (E47, 2012), B NFEAR A
PN BUMA A48 T IR, Hokdm T 20 40 80 44X, O v & s 4 20 A T ) B 2 F5 b3 2 —(Ramsden
& Entwistle, 1981; Flifidf5, Z=Wvili, 2020). AT URAR S >4 IR S0 A WO 7 AR URAR fA 36 i A5
(Course Experience Questionnaire, CEQ). ¢ [ ] 4> [E K 2% 4E il £ (National Student Survey, NSS)F13£ [ (1) 4
[ K24/ 2 5 2 if 25 (National Survey of Student Engagement, NSSE)%%, [E P #E(T 7 A LALHFFE, WikE
KR “HpERPAEZRI S RKBIBEMI” - BITRER “EZRRPERHRE” SR 05%, 2020).
TEMRZ IRFE S SR IR I e, MOCRIE R CEQ & URFE S I RIS R A h i & e, B KR R F2A R
B BAREARRE . SRR S GRS, 2010), NJERIFRERM T it s 55K ERE
5 o AL R 2 AR R ERAR 7 ST AR TG, AT DARAS HR IR = 2 21 77 20, 3R ot e A 8 o R it i 2 (B AR
2013), [AIABEIE ) T 2k 54 (Lizzio et al., 2002; Diseth, 2007).

Zolk B3R 2 Bandura 1 H FRALEE RERIR AR 52 S U L, 25 ) E 0 D SE IR H bR i)
RE /11 FI W (Bandura, 1977; Honicke & Broadbent, 2016). /b H AL RERK =y A AL 22 ) R 38 T A
RIS, WA E CRE ), A RO FE E SRR RS 3] 3R 8 (Chemers et al., 2001), 2%
B FARERAC I AR B 7 T R 1B A E, W dlE BRI 2 Bis, % JhEETHC
A4, SEEEm B 5E P, 2011) . BIF TR 2l 15 FR AR B I BE 1L 7] R M =7 >) g (4% 01
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Est/

M Ey, 2019). WGk F155E, 2020), FR(R2ESIER (TN, Hbds, 2002)fl HE e AT N (CEF
e, mURH, 2021), Sl EiSE(Zajacova et al., 2005; FH4%E, 2016)A FMER .

G Pekrun 55 A7E 2002 4, BRIEFAEFRAT NG5 WM iAH
KT, R Ml 1 28 PR ARUR e o PR A7 (R s 5 B L 1 55%) RRRURM AL ot PR A7 & (A JBORA ) B (Pekrun
et al.,, 2002). MRIEHIEL IR - @G, BURK 2SS oI LR S EE . INAARUT 3hTa e,
ISR, B AR EIR, BN A28 (Fredrickson, 2001). SEIERFALRM, LG 68
BEEA2E R ENAL A BTN i 2 T S SRS AR FH (KA 55, 2017), 47152 SJ % A\ (Reschly et al., 2008) 11
2l R & (Putwain et al., 2013), KL 5 R 2 175 25 H A B 3

W IR B URAE S SRS 5 28 F B RIS R &Y, Ying 28 N R IR SRS 5 28 Bk R ik
500 A ¢ HURAR 2% S AR 56 AT LTI 24k B FRARE B (Yin & Wang, 2015), F7 &Pk N R ILRFE S > 1k
e et b BRGNS AR ROK S 7 A [ e R (7 2 9, T/ ER, 2021). 2l H 3RALRR IR 5 BMK
B RIR RN L, WERRZE MG, HEEEAHERBM(Liu et al., 2018; Hayat et al., 2020; #&
ANEE, 2020). HRFES: SRS SR AL 4 2 I SEAERE LR, (B BT 70 R W] R4 A 20 o T AR
R 22V A% 2 (Lazarides & Raufelder, 2021), 5 > & S5 AR 22 L s 46 2 1538 IEAH 9 (38 /0 9845, 2016),
M R AP B IRAR 22 SRS (R D 4, X (AR R AR 7 ST AR I 5 AR L 7 28 (1 06 R %
1o M4k, R4E Pekrun PR - M E IS, FHBFINE T 22 S EE R N, AR ARG
HVPAG 0 f S R IRI 3R, 1T 05 A s 2L AR 2 R AL 2 SCAGER 3 (Pekrun, 2006; X IRUEE , FRAE 1%, 2022).
D] S AT 578 HE WU DR AR 2% 2] A58 v el i 22l B FRAL AR I s AR L 1 26, BOT it — B RS, RJE
SRt — e R AR S % .

2. MEE5FHE
2.1. ARIIHR

K P BEAT AR 1) 7V BOE A — I R K — = R AR E T B R A . LR 371 4y, 18l
W 352 13, MIEA RN 94.88%. HH A 261 N, A 91 N IEHS AR 237 N, R EEA 115 A
K—54 173 N, R-5A 65 N, K=%482 N\, RIUZAE 32 N; Flssih 80 73 LA B54E 131 A,
70~79 43 170 N\, 69 7rLL R 51 A Sk AR 222 N, HA(TTAE. GDEEF) 54 130 A

22. fiRIR

221 — IR BECSE
B — MRS oL A a2, IR, AR, Eg. Bk R, s,

222, REEREFIFREE

S FH RIS G5 2 P B R 2 A R 2 STARTG [ 35 (FR A, 2009), ELIEARIZ . —fRchs. TEMTe B AR 545
M FIROFA. BRETL . PR 6 4ERE, JL24 . SRR 5 ATy, Bk e i IR
SSIIRIGAR AT . ARSI E RN ARt o RN 082,

2.2.3. FlEBMEERREE

KT SR 2R g 12k FRAL BRI M A5 (2 7410, 2000) . 1% 191455 R 2T RE 1 H IR AL RE RN
5 SIAT E RO MR, I 22 0. SR 5 AP0, b BORM T MR RS . AT C b 2%
HI S — 2 o 2208 0.90,
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224, REE—REF IR EE

K 5y B g ] (1) K A — AR 28 R A8 (B HE S, 2008) AR AR AR ey el . ARG ARG i A2 4 52 10304
B4R, fabh. . HEE. UL 5 NG A, AL E 38 . SRAMZ S milsr, aEER
HAFA R S AR IR aR 2 . A 70 FR iz R I N B — 80 o RECH 0.94.
2.3. ARIEFSHIELE

iZ 1] SPSS 24.0 LL 2 Hayes (Hayes, 2013)% 5 ) Process 14 FE A EE HEAT AT, R G iR H P
YIE + AREZE(M £ SD)RI VRN, AR LLBCR ) t R IR sl s R &= 7 Z 0, FE K KA LSD v,
KWK Pearson AL,  FRA USRS 56K FH Al ZE A% 1E 1 H 4% Bootstrap 73547
3. %R
3.1. £EAZERERE

R AT, KA Harman HLR R EF o8 LRk m 2 rie s . 458 5ER, fMEERT 1
I T4E 19 4, H—DHE TR SEAN 26.22%, /N T ik FE 40%. B AHE 7 AFEAE ™ & )3 [H
TiEmZ o
3.2. MBEWIFEWAOFEERDT

NGB AR BN BB ZES, 2alHAT TIOLREAR t /IR R R T 20T, 430
1. R 1 aE, KEFEAMBW S FaEMERNAER EAFAEREER, ERVERE. F49.
VRS FARAE B BRI S, G BN a2 A RN G 2450 | B T e A
K= RAERNAEE S S EEFEE T R=54 RS0 80 4 UL E RS AR fERAM 24 L i 2%
B LR ET 70~79 431 69 43 LA RHI2E4A:, 70~79 43 A B2 m T 69 4 LR RI2EE .

Table 1. Demographic difference analysis of college students’ positive academic emotions

1 AFERRFWBLENAOFERIN

JNEE2 S0 el N T =l s 4 Gt
H 261 3.58 + 0.65
45 t=1.24
8 91 3.48+0.77
WA 237 3.54+0.68
AR t=-0.74
Aehy 115 3.59 +0.70
A 222 3.64+0.62 »
Beb ikt t=2.94
HoAth 130 3.41+0.76
K— 173 3.63+0.76
K= 65 3.65 + 0.65 .
LR F =368
K= 82 3.36 +0.57
N 32 3.47+0.52
80 /3L k. 171 3.74+0.76
ENAn%a 70~79 4y 130 3.48+0.53 F=17.76""
69 43 LA N 51 3.14+0.55

H: HR#Ep<0.05 TREPp<0.01, THFEp<0.001, FHE.
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33. REFIFE ., FlERYERSARFWFENEXIH

XPURFE S ST ARG . 22l B FRALRR IR ARG 2 1% 46 1EAT Pearson AHCA0HT, R 2 mIAN, IRFES: )44
55 55k 5 FRAL AR (r = 0.665, p < 0.001). AR MLI%25(r = 0.635, p < 0.001) R IEAHIK, b HIRAL AR
Rk 25 (r = 0.720, p < 0.001) 2 1IEAH .

Table 2. The correlation analysis of course experience, academic self-efficacy and positive academic emotions

w2 REFIFE. FUBERYERSRRFAFERBX D

M+ SD URFR S IR E AR % g1 TR 1 25
TR SR 3.32+0.45 1
ok B R Ak 3.33£0.65 0.665™" 1
TR 2 3.56 + 0.69 0.635™" 0.720™ 1

34 REEFIGFE, FlERMEBNFRFNFENEFS4

RS B AG I  Z D B B, SRR AR SRR 22l B B RERA B 2k
THEEIRR, SRWNE 3. EEHI RS, F90. P RGHIIERL b, IR 2 SR AR 2l
28 BA W IR B ER] . [T R Sk B3R R A, AEL Ak B BRARE O AR b 15 25
HARZNIERTER, B 3RS S ORI AR B A 15 25 B 22 IR R T £

Table 3. Regression analysis of course experience and academic self-efficacy on positive academic emotions

3 REFIFE. Fl AR EER TR F A BRI B VA0

M1: FAB A2 M2: FR A 2 M3: FA A 2
A

p t p t p t
Ee ik 0.130 2.512" 0.030 0.734 0.011 0.309
Fg -0.131 -2.548" 0.001 0.031 -0.001 -0.033
=% -0.268 -5.208™" -0.225 -5.528"" -0.112 -2.964"
TR AT 0.603 14.627™ 0.296 6.146""
EAASE %G1 0.486 9.787

R? (F) 0.120 (15.746™7) 0.455 (72.520") 0.573 (93.019™)

AR? (AF) 0.112 (15.746™) 0.449 (213.935™) 0.567 (95.782"™)

35 ZlERMERAREFR IFRSRRFNFELZ BN P NHNELE

K F Process 27 13— i 56 2\l [ F AL AR IBAE IRAR 5 SHA LS SRS A 2 2 M i sp AR, Bl
W R RGO R, FEERE 5000 K, WS 95% E A X MRS 0, MIZE R A RN &
Fo HE L ATEL, SRR SR B AL 2 B I R TR A R S ARG 5 2 I 1 S0 4l
HERABER, 22l F BRI 3 IE M TR s 4. & 4 SRl 3 BRI AR HEAL FF AR08,
55 0.307, 95%E (5 X [HAEHE 0, HA RN (AN ) 50.91%, 3R B2l F A8 BRAE URFE 5 S) 1456
R 26 2 [MES S 2 A VEH
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Figure 1. The mediating model of academic self-efficacy on course experience
and positive academic emotions

Bl 1 Fl BHMEERARIERF SIFR SRR F W IFE Z BRI N ER

Table 4. The total, direct and mediating effects
F 4 BYE. BEESNRPNEE SRR

LVONAIEN 95%CI TR 95%Cl LR BN

B8 0.603 0.522 0.684
BB 0.296 0.201 0.391 49.09%
Rk 0.307 0.212 0.412 50.91%

4. g

AWFFCRIN, ki AL 25 AR AR S 2545 00 B T Hu A 3, X FT A 5 SRR AR 02 5T
NEEZA e, S BTSSR, T s AP S BT U R S I 2 (R 2, 9
HA, 2021). KESEAFERSE G5 R BERT k—. K %4, X G352 A MH 5 K s0
FICk A 5%, 2016), ARG K =2 ST IR, RFRDRARIE B Tb, 25 5 P2 ST B I 2 b R A
Koo Sy BGE, BRSBTS AT AT UGS R —BGRORE S, 2012), Sl ST 12
AT R IR B £ M. EIBE. RS S ARG, ORI T Sl Bt U 2 Il A 4 1 [ 5 A
(P50, Wifkde, 2010). REMERMISATERR S E A0 R R, X H T RIENT AR, e
T kS A S 2 S A AR 5T AR SRR, 2017). ARV ML 2 A 1E
TS R 449 50 IR B2, TS S DR B A R s 15 & PR M S BOR S2ht, S0 S b i 22
BEA/N, SR B AR S A AN, 3% 5 MR A B TE 45 R— B (b4, 2017).

G L B R AR SR I SRR S AP BB TEME, b BT 50 WA 2 ST I A A 2l
WA B I IE P TR P VRS S PR S A X O IR R, M R L B e 5 4 A S DA 3
W, WP LN RPN, A AR EEEAT “UFIEEIRE 7 (R BRI, 2021), X
2 W) 24 2 VR 2 T A BT BN 1 B AT (0 200 . VRS STAT I MR ) AR bR . 2% ST SR R A%
WA, Xt E ORGP R IR . o AR ) R A, 762 SIS Bh b A eh A Al A 6 31 5
LIRS . Sl AR S 2 LR B IEARSE, HE— BT S0 R W20l 1 TRk e
SRS 2 BB IIE [ B FT, X 52085 AR B — 8%, b, 2013). #ibil-I i
IS, VA . S DB A2 2 25 A S S AR 0%, 2l 3RS IR (1 S A A
(BRI 45 S T LASCIR A SR T b, AT (0 B 38 22 (0B S i 4, 5 T 50 2 W RS 1 11 2l
PR S B 10—/ TR 2 (Wang et al., 2022). F2% ST 5 2 [ BB 2 B 25 1E
FAS, bl [ B RS It A 525 1 TE O TR i . K22 (AR SRR R LT, VR A i 2
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ER A

FEidiE, @ RRER A A ORI R T CIE” , RIFIVIREE Y S IRE A B T Y BRI 2 50 A4
RN AGE, dEmg Rl B3R R AL, AT ORI B IR AR T AR R ) R
FE2ESIRBG (Al BEAT, Th L, 2015), [RILHE ATREAFAE X R

G5 R A U 2 IR IS MY R B B AR S AE 26, Hab R il e 25 A 1 ol 3R e sk
Sof 2 A 8 7 A — S IR . X — S5 SR T Pekrun IS HI-MEIRE, REH-E IS R R A
BV R AL SR 2 2 R AR, SR SRERAEE R E. MET] 5. %3R5,
7 1 TR A0 BE A 12 11 A vh AR 2 25 B0 Y (Pekrun, 2006) . WRFR 2 SR S e 1 244 B B0 B (1 280 i &
ERER IR MRS 2% S BRGR  SI IR B SR A S R (S, SRk AT, 2021), 2l B TR AL AR R 2 T Bk
SRMEAT S5 RS FE L 22 SRR ME L 5 oI SRMK 13 FHAE T I (1 05, 2004), VAR5 SIARSGER IE T, 224t
o PR R NI (AL FIORE J1 3022 2] 2 A (F0 NS, TFEE, 2019), RIBZNAIIINEAL, MRIhMAR STt
ol B FRARR R, YRR, A R AR B 4

Wt 70 45 SR B URAE 5 ST ARG AN 2 b B FRARR IR AR 2L 1 28 A s, 2l B R e R AE TR
5 SRS SR A 2 [ HAT BT AR o AR AN B0 B IR AR L2 A Dy o0 (1 SEAR, B 21 A
W, RS A GO, BRI — et 5 TAE, o]0 28 ERTIE T TURAR 0 % vt a2 |
O FEERAE, @i SRR T B RAZ IR RS LE ()5 ) X, FE A E O i, R RAE S
SRS . FLRAEBUE R ROZAE BE 7, R . IREE, $RTHEAE R I 3V, anidsd A )
UESS, Te3R 5 /N ARSI 5 2 A 2 ST LBAR AR RATERE B HR, FIHBRE .. W
AR 1 W RO 208 SRS T SR P . SRR IE =, R R, bk Ak 2 i h i)
fartin, ARk B IRAARERFIR A % . BE, BERENRASAIT2AEB TS, (AR
AR LS B CSERR, I RIS B bR, WL SIRRE, R IHRNE, ks 544
LR, HBRAMIR, BBl I E R R FIRROZ S S OEE R, FaEMaR, BEA
BEE. HETFMEOE, FHCHSGARIMAMES, RN REFITRIE S AR, S0l | R
REIER S AR ol 1 2

K FEAFAE— R RIR G AR . HoREAER D, AT AT Y KA, HARSRE
W Bk, RFESER R DAL SRS 22 7 S NS REARFE S AL Sl AR RS
RG220 RIREI o« FLR, AW TN =38 0 R AE THRPIRTT, ARKnT DLABAL I 50 AR 5 ST AR 56
Sl AR YE RS AR SE MR 216 26, S AT RERE, I REIER g SR 7L
JF NG, FAFthiE SRR, AAFELRERESF . B5, ARSI, T
DA SRR 2 MR R, EEUF LIF RN, SRR R .

5. &g

1) kit FEg FAREUR KA BRI A B IR R .
2) REPARIEZ ARG . ol B BORRE RN AL 1 25 =38 2 AR R E ARG
3) b F B RAE A A PR 22 ST ARG S R A I 48 2 R 7 h AR

E&UH
V1145 2021~2023 4 S A B0 I BRI 2 3 001 H (0G2021-127).
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