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Abstract

To understand the self-control dilemma and strategy use of college students in their daily life and
learning, a qualitative research method was used to conduct in-depth interviews with 22 college
students. The survey found that the self-control dilemma of college students in daily life mainly
manifests in the aspects of daily routines, health management, emotional control, and rational
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consumption. The self-control dilemma in learning mainly manifests in listening attentively in
class, completing academic tasks on time, and preparing for exams such as postgraduate entrance
exams, grading exams, and certification exams. The main reasons for college students’ self-control
failure include external environmental influences, lack of goals, lack of planning, poor self-control
ability, and task factors. College students often use situational selection strategies, situational cor-
rection strategies, attention strategies, and rarely use cognitive evaluation strategies and reaction
adjustment strategies when dealing with self-control difficulties. Planning strategies and habit
strategies are also commonly used strategies by college students and have good effects.
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Table 2. Core themes and sub themes formed by coding selection
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Duckworth %5 A 7E 15 45 U8 15 i FE A 7Y (Gross, 1998) 1K) &t 42 Hi 1 B F& 2 1 i FE 45 7 (Duckworth,
Gendler, & Gross, 2014; Duckworth et al., 2019). ZAR BRI Pl 7= 25 B B4R H K28 B FRs il S, i
F P SR R T A A H AT T B RIS SRS A R 2 R 2R Y, s T MITEE
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AL RAAT WO 550 BAR—Srhsl, 15 20 B —8al . i an RAE BN 7] R
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