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Abstract

To understand the connotation, characteristics and current situation of teachers’ fairness as actors,
and its relationship with teachers’ professional identity, 223 primary and secondary school teachers
in a certain area of Fujian Province were investigated by using the teacher fairness disposition ques-
tionnaire, semi open interview questions and teacher professional identity scale. The results showed
that: 1) the average score of all dimensions of teachers’ fairness tendency was above 4.00 (5 points),
and all kinds of difference tests were not significant; 2) The average score of all dimensions of
teachers’ professional identity was above 3.90 (5 points), with significant gender difference; The
teachers with different teaching ages and professional titles have significant differences in profes-
sional identity (role values, professional values); 3) Teachers’ fairness disposition is positively cor-
related with their professional identity, and teachers’ professional identity positively predicts
teachers’ equity tendency. Conclusion: On the whole, teachers in primary and secondary schools in
this area have a high tendency on fairness and professional identity, they pay more attention to and
are sensitive to the phenomenon of teachers’ unfairness in school, but the connotation of “Fairness”
needs to be further understood. The professional identity of female teachers is higher than that of
male teachers. The professional identity of teachers with low teaching age and low professional title
is higher than that of teachers with high teaching age and high professional title; The more teachers
identify with their careers, the higher their fairness tendency. Future research can deeply explore
the mutual influence mechanism between the two to promote mutual improvement.
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1. 5|5

20 122 90 4EAR LA, 2475 /A W ST Al A9 0 20 7 AT i R — 0 A ol R 7 14
M SR 5y . BRI, FEEUOEEE IR A T, 9 R R s LM e i
AT HESE I, TR R AT, SRR R AR BT HE, B A2 A2 -
DEFIGLEEE, 2017). EHEHET, OTRSIMHE ATHEERE, 164N HE S
T AR AP PR AT 2R ST R . 20T A OB 5 R O R B BRI Rk R
AT SO FRER, T “ZWAIE” ERBWOIGIRZ —E0E, 2015), [N ERZETRARR
HESE AR R A E(VIDE, 2008), HUMAEREA 2 BAT A BEIRAY, RS2 E Rt
AL, RO 2 A 2 B 1) 1 25 5 SR RIACP (R 522, 2019). el SR FF /N2
ITATIAIETTSE, SHEHEEA MR PR R . S0 1 S BN R T 3 3 AP Bty L 3L

11, BURAE

] A S35 O A~ ORIE L8822 o PR 106 22 R30S [l A S 2808 F 0 1) A iz 1 X TR 45
MIERMM AT AT L, —J7 T IR 2 e A (A 5238 S UM A P (1 S ot DA R g b (1T
NI, %E, 20155 %074, 2018), UNATPE(2017)5 NERFT T AT H A I8N 21 1 2800 3R AR A IE S
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A RS RIVE R 55— D7 T S G E BURTEBCE W R R I A AT N, Bl in i E 2l
TR S B 10 1E, 2008). 524 B ARG PHF, 2009). A7 78 B2 in) F1 R 2L
SRV I 22 S RN A2 M T 22 S ORIt , 2 ), 2016)0 AEFRATTR M (A FAT ) AR NI A FEEFIA L
SRR L, RIS T UM A P P DL R AR G — TEWTI e -

TP NIRRT TR, B2 R TN A I AMTBEAT AR SRR, B DA R T LH
WA “AFAIE” YERZUTE SR A FATIE TS SR, A7 2 2Ry i 25 BT, (7]
It 52 AMSRAELERE P B sy . DM ST A DEO SR8 T AT —EER, WIEE. ¥ R%E AR
S ES AFIINERCELE, #1F, 2018; FENIEISE, 2020). [FIE, S0 A PR RF A A0t
W RS SEACRIE, SR ERATRT LA M AP AT VPG, FRBUM R A 2 —FhEA
[FIANRIEL, A A3 T R R 22 S 1 OB ARRAE , I Ja BAT 1T LA E B0 1) 2~ i O T LA 02 B i A
TR0 F55, 2012; HE40E, 2021). PRIGHOUM AP =& —Fp AAEMIR], 405 (2021) 4% HEEAE SCh: 18
HEBFEE T, BINAIE. GH. PERREASA, BRI B R i A i) .

MEBIT AT ARG, FE AR TARYEE N A FER . —FHE &R T LA
o AN APATREE . ALY AN S BN B A SRV (F AR SE, 2015),
T A @S R WS BCE &5 0, e TIRE R AP ERANNMER: 2ES 5
S BUT ARG BT A AN RO . IR HEE H AR S WA 2 HE. RE BT S TR
ZH . REACERIRNA (S5, 2012), MW FEEN TFEZE)NA TR T XA FEIR T
Hb S BT A B (1) 28 PR R o P40 (2021) B UM 2 PAE 80T B & 1 —Fp ARg i, K6 H =4
JEe —EUE. ARTE. BWE. BN BT A AN A . AN RAR 2E AR T, 1 (2017) 8 H L
P AST 3 2 A N R SR ST 2 SRR OB R, R PR 2 (P A5 5, TR A P A —
bk AAYERIZUISGE RGN EE, RIEGAN T A BRI T IR 20 H RS 2 W B E e, 7
SR EE GG (A7, 2017), AIBEUM AU vt 20 RN BT A MR LFATH, ™%
P HERH DG SO il BE XA 2 2R BT ), BOT LR R 2 R A, i 20l B OO AN [F] 2
AR IR 25 b, AR 538 405 (2021) 25 T vh /N2 M AR 2 o () BUIT PR B 32, 455
g 1) T P S R, SRR FE M A T v (R AR B R

1.2. FUBEBRAAR S BUH L FHIXFR

VA F 8 L S 4 20 P — SR B, RE R B CWNFBOLI = SCRIME (5K 520, 2018). X
FOTT S, BOVA RS ZORENE A R s 2, SR TERA. TlRE, TR RS
VM. FBUMHML A R RENS 35 1E ) T AR, AP OB A rT MY, B R TAEAT
IS ) FURG 77 (<245, 2015); 85 (R B HR VA 5] Joxs 80 ) LMl R R (b fie o 1751845 B AR = 3,
TR RE AR SCE, 2018); BUMHRNMY A R EE 23 52 0 00 TAEWE . BOl s SR A TAE
JE AR RN (2 A4, 2021),

KT AFHINANFE 35 BT, A 220 70 R BT 22370 AR 8 IR s M) 2 e i R
AN FISRSEHLR (B2 4T, 2017), BREUMARLG BN PRI, 255 3 ORI T~ A RESE, #HhimH
BUARRIARER . PR ARG R . X R T BUMERA I A PIE T, 17 S7E 0 B 5 R I A 2R A )
ANTES SO AR FZ ) i 56 3 LRI 2 1 AR A B0 AR NP ) 5 RO A 8] A 7, (3
BEEGEIM MR OB FRE ARG, K se R HVIBCR. B, FUMBOVIA R 2 52 ma BOm Lol
RIEFERE FIR), FUMH AR AE T8 A A% O R sy 2 —, R R LR R EE N2, R
JTERNMb A R R AR 5 B0 AP ) B 2 UIAH G . RIS, BOMERM A RS R B G AT N R B
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EADG, R A AT IR ZUMREAE IEM BCF TR 3 T, EIE R B R0 St 0 ok
W, RS A B IR AR IR AT R RS B U RO (W7, 2011), BUMII A AT N B TEE 2= AR 1
TR R, RBIELFRIZCFRCR, B2 —F A BT RN, 22 2HOARIREm. s, Z0m iR
MV R R v 2 B B ) AR OA ], A B A 1) T 28 s PO BEOR R AR AP A IR IR
PIREE 2 —, PRI AT DAHEM, BRI [ 2 068 0T A A ) 72 A — i 520

ZE b, AR FURAR T BN 2Pt ) A ORI R IR K 55 a . BT I A SR 0T 2 P il /2L
e BOMHRY A [R] 1] BB 52 3067, EXFEMIRETE 5, BUNMBURIE LIRS F AT S, HfE R
WL iR N 2T R B0 2 A6 ) R RNV AN R KPR s . REWF TR, ZOMHRN N FZ AN A
RO, AR R AEEOR B S 2 R (AR, 2021), BOM AR SCHEFL LRI T BUT A
SERMAT )52 BB a2 S N BE AR IR AR (2 255, 2014, 5Ky, &7, &R, 2020),
TEHAB T 20 FUM A S8R 5 BN FUEAE N D 22 AR B P AFAE 22 5% . B AR FU 30 A S8 ) 5 R
IWFIZIAIOC R, B B4 A BRI [E] A] BE 20 BOM AP e = AL e, AR AR 3. A /N0 g ER
DA T BB I ] T 25007 2 P46 1) o

2. Bk
2.1 #ik

KM TR AR BOREE, I P48 i 4 B R, RER S 237 frAR e A /NS BUm I ) 52
&, BT EANSE. EEE. ZENEDT 00 BELMNE, HAZTESE 223 ME WS, [
BHMFEN 94.1%. AR FFEAIL 223 N, Hr 2Pt 130 A(58%), Y31t 93 A (42%). 4Fis{u[H7E 18
%260 %28, “FHIFERER 38.92 + 10.17 & . SR FTLEH ARG I 196 A (88%), iz KA
BHIA 142 N(64%), KERZULUTHi1 78 N(35%), ot E511 3 AN(1%).

WA D Gt 22 A B BRI 1.

Table 1. Teachers’ sample structure (N = 223)
1. HUPHEEARELEHI(N = 223)

W H &l bk Bate
5 93 42%
A E/8 130 58%
0~4 4 69 31%
5~9 4F 7 3%
i 10~15 4F 16 7%
15 4L - 131 59%
=2 8 4%
=1 46 21%
BRFR —% 89 40%
(S 29 13%
HAR(RVF) 51 23%
KEKLF 78 35%
=373} REFEAF 142 64%
WA KA 3 1%
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Continued

e N 163 73%
Hhs 60 27%
s TR 158 71%
PrEHtH IRk 65 29%
= 102 46%
HEAE & 121 54%
‘ Peer) 27 12%
T AE 196 88%

22. fARIR

2.2.1. BN AFHE|0)E

K22 IR (2020) il (R NFZUM A ), HA RIGFAE. ZERAHE 12 188,
BFGBUNAF I — 8 SRV 3 MERE, BT BICR 2wy 5 fUH (BB S - B
B, 1557 0 UE PR O A B R . %R R AEAHEFE A Cronbach” o REME M 0.916, F4E/E o REL
£ 0.659~0.879 2 [, FABELAA RIFHEE.

2.2.2. FUNRAAFIE SR

K28 B (2005) i il (1) (/N2 0m BN R B R  BA RIFEUE. ZERAH 18 i,
A M EN S BVAT W B A E ORI ) R K 4 ANERE . BT R 28 w4 5 it 4R
ARG - ARHRFE), 157080 Ul I 2O RO [R5 o 1% R AE A 70 P 1) Cronbach” o R4 0.918,
FYEPE o RELE 0.700~0.895 1], RIAARERHA RIFIEE.

2.2.3. BIRAFREF R B

5% T BT AT K TP BGAYT Y 5 i, BT ARVAZERE AR T 40T A T ROTAR S 57 . 1
IO NSRBI A TR WIS RBIEEE? 7+ @ “EINHIT R AT 55
EMBREIR? " @ “EUNHITRA T EEERERR? " 0 @ “EUNEIR AT 4

SRR A? 7 s © UM EUN N B m A PR RE ST .
2.3. RIEF RBIELE

R ERET G L G R, Pl st T B E . WAL NS, B
TR NFEARN D AR (MR ERE . BUER), 25 3 NEUTR AT W ), 55 =885 ABURER A
R, B ABORA TR A . 3HS 25 AR IR — 2 B TR .

WE ST BE R F Go it #F SPSS22.0 A1 Mplus7.4 #4770 #T. ] SPSS22.0 BEATHEIAYE M. =746
IS FIAE 04T, P Mplus7.4 57 45 1) J7 FEpi il
3. &R
3.1 RN ER
3.1.1. BUFLAFE

HOM AT 5 00 IR PE A 45 L35 2, M AP 535143 4.23 45, S 4EEY 0 TE 4 43 DL L,
FEUAAHIE 5T ) TR /N 2R BT REAR A P e e, AL T rp bk, oA “Rmir:” 4EE E S E R A% .
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Table 2. Descriptive statistical analysis of teachers’ dispositional fairness (N=223)
= 2. BB AR EAFEAR ST 2T (N=223)

H/ME SN | S0 bt %
—H 1.00 5.00 4.23 0.75
E9 1.00 5.00 4.19 0.76
LN 1.00 5.00 4.27 0.71
M A1) () 1.00 5.00 423 0.67

3.1.2. HUMERMLIAR]

UMV [R] R HE R R 24 45 R WA 3, BUMHRMEAIN LS8 70 4.22 43, - 4E L84 73 4E 3.90 70 DAL,
R T B /N2 BOTREAR BN R KPS R R, A Bk Ferp e “IOLIRRIR Y« “ A
CHHEI” GEE B IE B, B A EL” 2R AP s o

Table 3. Descriptive statistical analysis of teachers’ professional identity (N = 223)

= 3. FUFIRAIA B AYFEAR ST 4T (N = 223)

e/ ME N A1 PR 2
AR 1.17 5.00 3.96 0.78
BRAVAT J9 i [m) 1.20 5.00 4.47 0.53
BRAV AN B W 1.00 5.00 450 0.60
RN = Ja J% 1.33 5.00 3.91 0.77
BV A ] 7K () 1.33 5.00 4.22 0.55

32. ERMRIEER

3.2.1. IR AFHENERKE

GBI R N E AR FURFHH O EREEIR ANEBCEER AR, DA A 2
Y0 K S FE R o NIRAR B, AT AR t AR . A HTAE IR ANEMERNEON . PE AT FUT R AEYE
FAEZUT . FRFUTFIEIEIBON . N2E BT 22500, AR A ] 38 73 B & AEFEAS 43395y B8
i3 7 5 (p > 0.05).

53 S AW AN [R1 2008 . A EIRARCA B AR &, DLBUM AP e S35 93 S %5 4R FERS1 oy MR AR &, idkAT
BRI RTTZ M. TR R AREEE . BRI AE BN AP 1] 5435 53 e & 4EREAS 53 3509 E .
i3 7 5 (p > 0.05).

3.2.2. FUMERAIAEIRKE R

S AEOMYER . R APE AR, ZOZR H A ERIEEIR NEBEFEG AR, DI
[F) 3800 A YEFE 38 o R NS B, AT MO AEAS ¢ R 36 . A g R I FE AT UM A EPE AT 30
RN R R BN N2 BOM A BOMAE BOM B [RS8 7y R S 4R LR EZ RSP >
0.05). (EAS R4 51 BT 78 BR P[] s 34043 (t = —3.00, p = 0.003).  fA B W (t = —3.44, p = 0.001). HRAVAT
fEA(t = —2.63, p=0.007) FAFFEREZEST, H& 4 vl LPEZITTEIRM A RS54 DL AN E
g ¥y, BEET BEEN.
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Table 4. Gender differences in teachers’ professional identity

= 4. A EBURRIARIRE LN E R

5 (N = 93) 4(N = 130)
M+ SD { P
AR 3.75+0.84 411+0.70 -3.44 0.001
BRI Ja J2% 3.86 £ 0.79 3.95+0.75 —0.84 0.403
HRMAT Ay fit 1) 4.40 055 4.54 £0.52 -1.85 0.066
BRAV AN (B W 4.37 £ 0.67 459 +0.53 -2.63 0.007
BV A ] 7K () 4.08 +0.59 4.31+0.50 -3.00 0.003

a3 LM A R 208 . AR B AR &, DLBUREL A R S35 5 S S e 5oy MR AR &, 30T
BRI E T BRE . RRZ(F = 4.11, p= 0.007). AFIRFR(F = 2.89, p = 0.02) I BUMIILE “
O EN” X —AERES ) P EREER . HMTHEZENEE: HE 5, HH 0~4 FHINfH
EANMENTT 7 ¥ 3 T o 15 4ELL ERI#UTi(p = 0.001); HI1%% 6, BUMERFR N HABCR P ELRR)

ffarERA B2 B m TR &S —%. —HHFEn.

Table 5. The difference test of “Role values” among different seniority of teachers

F?5 TEBRBNE “BENEN EHNERQE

M+ SD F p LSD
1. 0~4 F 4.22 £0.58
2. 5~9 & 3.93+0.70
411 0.001 1>4
3. 10~14 F 3.93+1.08
4, 154D 3.82+0.81
Table 6. The difference test of “Role values” among teachers with different professional titles
6. TEIBMBUHE “AENEN" LHERKR
M+ SD F p LSD
1. =% 4.40 + 0.66
2. Y 3.87+£0.69
% 5>2
3. —% 3.85+0.87 2.89 0.02 5>3
L 5>4
4. =% 3.85+0.81
5. HARCRDF) 422 +0.62

3.3. BUmAF 6= SHIRER AR 54

Xt UM 2P A BT AN RIS SUREAT AR OG0, thde 7 W, fE RS RO L, BOm AT
17 5 BOM B LA B35 [ IEA S (r = 0.57, p < 0.01), fA7E 2SR E . (EHL RS YRR I, B

PR 2 (B 244 2 25 R IEAH 5K

N30 T fRAR A NN A PSR S BN R ORI, A 5T DABUM BRI R AR
FOMAT AR, @GR, i —HZ AR R, SIS SR N ydf = 1.91,
RMSEA =0.06, CFI=0.97, TLI=0.96, SRMR=0.03, #AHA RiF. & 1 alm, FURBLIAF RS
I FREI 20 A P57 (B = 0.67, p < 0.001), RIZMFIERME A R ZK-~F bk =, 2800 6 2 P ) 7K ~F bk s
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Table 7. The correlation analysis of Teachers’ dispositional fairness and teachers’ professional identity
=2 7. BUBAFAREFZTER LA B =R B4R K 54

AR UM %”2/(‘}; AN oy WA B Bk AR(E)
" _
AN (Y A—
B 0.69™ 070" —

FOMAFBiE(R) 0917 0937 086 —
MW 0.39” 0.38™ 029" 0407 —
BOlLAT M 0527
PO ER 0567
RN 5 Je8 Ja 035" 026 0307 0.33" 0.49"

HAMVINFEI(E) 0547 0527 0467 0577 087" 080" 085" 0.70™ —

*

056~ 045" 057" 0.51" —

* *

052" 054" 059™ 0.59" 0.76™ —

*

0.42™ 0.50™ —

*: "p<0.001, “p<0.01, 'p<0.05 FR.

e
BER

0.72%**

0.88%**
BT —EiE
S
0 * %k %k
B
Sl

Q| 4E| 0.65%**

B

Figure 1. The model of the relationship between teachers’ professional identity and teachers’
fair tendency

B 1. BURBRAOAR SR FiE X RERE

3.4. BUBLTFRRITR D

341 “YUIIERDEIITFAAEMNFEENTNRET LR BB S
A6 G A $E T — 24 (46.93%) A ZUT A NIZ I G FE AR A7 7E,  23.68% UM N /A /e, &
H 29.39% T 2] A € .

3.4.2. “HEIBURFAFIMRARGRIN” RS

W4z 8, MBI — P EUT AN BOTAA IR IAE XA R0 22 A [ DG FE AN [H] ”(73.68%) il
“ORANFE A BT ORE AN (57.46%) . A1 AN I EO b, A E D BONRIR “ 224 Z AR
WER” “ESELENAFFIASTEAR” , B “HNIEEEEEEA T .
34.3. “HAIBBAAFMR~ENRE" B SH

WA 9, A —F A NEITINEINA A TFIRE B O AR AR W Z R 5200(69.30%)-
“HOMIES” 70(48.25%).
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Table 8. “The concrete manifestation of current teacher’s unfair phenomenon” option analysis
2 8. “"HETBUTAAFIRMEARI RIS

IR NE Ef5i

A, SHFARZEAER T TIARR 88 38.60%
B. XAN[R 2 A [ O FE S ] 131 57.46%
C. XHufHE M Z A B R E A 168 73.68%
D. HAh [#:4H] 21 9.21%

At I ETOHTEITER], BOTRAFREEZREEALS, KK, HTE LM, b
I RS RIS EAERRURIE). HRAT RIS, W), MRS B, 2 “H0T
SRR PSR SR, DUZE] RS S R

Table 9. “Causes of current teacher inequality” option analysis
F 9. “HEBUBA QN FIMK=ENERE" R

IR NE te g3

A, 7 CERHE IR 110 48.25%

B. 52 H ORISR AR 1) i 52 A2 & R ) 158 69.30%

C. SZEHEFREN T N RRFHEEREM 85 37.28%
D. HAh[1£4H] 29 12.72%

44, “HIRAAFME I FE T REEMRM” 753 HT

WA 10, KR FIT N RNBITA NPT A M E K, 86.84% MBI IN &5 #4E A E O,
60.96% I\ 2 FECFA SR

e “How” EIREIT AR R, ZHUTA R FRILGRIE 2 “ 520 22 A O BRI IR fa ek
B”, HEZ NRFI RS SECAE “BEOBRIL” « “RB\BARY , B ARE S . F WA
FUTRBNZUTA AP ryggm “HAMR" , “INE5MEZERAERRRR, MTHVER, HREE
RTEFTE, ARIHAERET” o

Table 10. “Teachers’ inequities on students’ possible impact” option analysis
2 10. “BUR RN TFINKR IS FE FTREERRAIFN”" IR 47

I NE ER17]

A SR 33 14.47%

B. iF¥AEAED 198 86.84%
C. B A SURE 139 60.96%
D. HAh [#:4H] 21 9.21%

345, “HRTBIUTIZITIREATRSLENIES" FIAH

GRS, <R R, AAFRUBA T LI . B R T ZA

1) ST E 2 RO 1 D06 LR TR, B« SH R LN LI, % P
RESE” L RS AR E AT SF IR, 5 R S 1 TR B 4 B0 e Ao
BT CEATERAAREIE” « CBCEERIE. BEHIE " 5%,
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2) MAHE I W BRI ERALZR R 7 CHAEET o “RIRETE, ARERTOR
B N EET, SRANETRNORER. RELRE. VRSN ART TR, R AR AL
B, AT .

3) FREA AL EBINE S EIIILE . a0 “ BRI RSUE 17 L RS HYUR R
UREE. AR« N EEFORBISCE” o “EEITFIIRIRE SE T . CRKKEW” %,

4. #Hg
4.1. BT SHITIRA BRI . FFaath
SRV HTAE R, A RT %X NSO 1 A S 1) S RV K CE R i e, A 1.

R, HAENLBEA TR AREARZENER, FENTAROANSTFIRIRER A 2P AL
EHEEH S HOM AR EDISG, BULHEE 2 FACH MR THB ESR BN A F R, e R8T B & Ll IR,
REATHENER. WA, BEEESNARE, ORI AR AU IS B A goEfE i 22
MIGR, Iz 2Bk BRBHEOE RS S, BOmtt A AW e, DI EOmE L A
TPt 2 $2 5 o

ZERMRE A REIR, HBINA PR LS YRS N A LI AR Z R, AU
MANFVSAEER] . e BUR EAPER B 2R, Mo el 2. FOMATPHlrEN O A2E ALY
FERFEZS, KEAAFT TG RAR—BOVESL, Mg, 20105 5K, &, &9IAESE, 2020), AHT
FERBUAE LTI FRR I L, S 3UNr T FEH0N, e BOMAEX A R #0E SR B L SREMVEN L,
FCEB UM AT APt AR S, 580N e e A E SR i st Zhil, Bt e
HENE, HARBRSG AT ZRIE SRRV, MG, 2010). AT H AR A BN AT B TER] 2 5+
XA RE AR HUMREARR AT BUA B M 4R, BT et AW oA R D>, 55 L BUm L fl . B
AEETE.

RIS, ASHIE U A UM M R ACT T B0, JCHARIUE “AEneEn” o <Rk
EA” by BBUR. BIRRBAR A ZUTIRNL NP T e R 20, JCHARBLE “ Mt
EA” Eo fERE “HBESLEN MERSCE, BYERKIRER IR R EEE A, FURRL BRI
NFE s AEZHRME T R R 22 B SN A S A6 55 PEUTR BT AL T ARXS 589, X ek ok 202 Boh
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