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Abstract

Anxiety is a crucial psychological concept in foreign language teaching and learning research, as it
significantly impacts learners’ language use and learning outcomes. However, most of the pre-
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vious studies have mainly focused on classroom anxiety or reading and writing anxiety, while re-
search on foreign language speaking anxiety has been relatively scarce. Given that speaking in a
foreign language is a vital way for learners to communicate with the target language and enhance
language learning, investigating anxiety during this process can provide valuable insights for for-
eign language teaching and learning. This information can enable teachers to adopt effective
strategies to help learners manage their anxiety, speak comfortably in the target language, and ef-
fectively promote language learning. Therefore, this study aims to examine the relationship be-
tween speaking anxiety, the learning context (teacher support), and individual learner factors
(positive orientation) among English majors at a university in central China. A total of 141 ques-
tionnaires were collected for this research. Quantitative data analysis found that college English
majors had a moderate level of anxiety. Correlation analysis revealed that there was a weak nega-
tive correlation between speaking anxiety and teacher support, but this relationship is not statis-
tically significant. Besides, there was also a weak negative correlation between speaking anxiety
and positive orientation and this relationship is statistically significant. Finally, there was a weak
positive correlation between teacher support and positive orientation, and this relationship is
statistically significant.
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1. 5l

R RS — M RO . TREREAZMUARMATK S, ER-SE —XN—ak, K& HEERN
SN AP AR AN TR o X PR FEAE EAR B IS U R B AL, ORI, 0
(RIVE B RE ] ANAT b o BRI, AT R FERE SRS T AR Z A IO

— 7, FUNR A F RGN EES 5%, BRSO R B R EE, AU
WESE, BN I F G VFZ SRR U R, ZUM SR SRR AL S 46 (g . Ml W E
AN SR S W B, STEMRM SIS (R AL, EHE. BUS. HIE. R4 EE) £ £
K. Rl 2 ARG R & R ) BN, A SR UM s T S IR SR AR Rt i et Al AT ) AR B K
Al e FEAC.

F—J5H, % 2] Wi (student orientation) X} T+ HIEA PR CHE, AN A, FRRAIE 5 S04
4 BT Th, AR A AT RE S BHAS 22 >) . Gardner (Gardner, 1985)f& i, /&4t 5 4B A 2 (74 B
KR RTIESFAMAAHTAEREZ ., Flin, Bui & Intaraprasert (Bui & Intaraprasert, 2013)#f 7t 1 %t
TSR A AT THEAS bR A Fr SEm AT [R]OC 2R, 48 H 515 HE R AR I 2R
FHER AR . ARBRAB ) %o FE R REAT 35 (R R2 I, T AR m) < B2 2R I B HILAY R (Brown, 2000) .

2. XBRERR
21. KRR

FEFET 7 N =R R, BRI ATIRES Y (Macintyre & Gardner, 1989). H¢ 5 A48 27
AR DL 5K ) — At (Spielberger, 1983). 45 A FE 2 —Fh ARSI, B BB MR A E 1.
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Her) gL, HARRAEEMAERZ I TSR 2 FIGRBER ., IRESEER —MEEEUE )&
(Spielberger, 1983), KAELEFHERE T, BHEMEHEERT, FOoMF, BT, NRWRgEmEg, LG
RIS RSEERATCH, SMENZIFESENB AR, ER WP a A,
BRI SRS AL, A TRE M S, EAENFEEET, ErafREAAR. sMERE
B R AR E R R RS B A R .

DA O T £ B RIS 5 2% 21 MO 706 AME £ B US55 % ) 5t B AR B AR FE (AR T AR 8 L 5K
FEIE AR FER) R, XFET PGSR . iR DU R 5B F f8 ) Z AR A
KR FZR, —Hf 5O RIB A KRR, IEAH — 5B I 1 1EAE SS9 & (Chastain, 1975; Kleinmann, 1977).
Scovel (Scovel, 1978)iAN, F-HAWE T 17 JE 45 R o g8 & 1 TAF AN S F 7 A A AR e & 07325 it
J&, A HFE (Gardner, 1985; Horwitz et al., 1986) 4 tH 4M i £ i N AL A HME 2 SR 1) — MR A, il
ST H AR SRR AR R

Horwitz 5 A\ (Horwitz et al., 1986: p. 128)¥4 FMEAEREE XN “ T8 & %% ) i R B uRR 14 1 7= AR ) 5
WEIE S S IR — RAMRFE R B TN B& BOLFIT RN o 1ok, ATEmE T ESME
FEFE I T B ——4ME IR 5 £ J& 8 2 (The Foreign Language Classroom Anxiety Scale, FLCAS). [ifi# FLCAS
A LA M e RE I 77 1 51N (40 Gardner, 1985), HF % A\ 53 BEM FE %o ot 00 B A5 B 18 . AE &
B E AW R AT ORI, K =5y 2 — R 3138 2/ G FR (M A 45 8 (Horwitz, 2001;
Horwitz et al., 1986),

KEWFIE 7HMEFEEREE B SR I B K R, KRR Y 1S EIEHE 5 st A7
FE A FE AU 5858 & (Horwitz, 2001) . HIEE HHOA 2 5 AME 5 SRR A 5 s i S & I Hae . 4iltn,
Horwitz % A\ (Horwitz et al., 1986) AN BRBARAEME S [ 5 MEEEREAH S, Palacios (Palacios, 1998)%5 th
RE R FH AR 5 EIEES)

TEAMBFE BB b, EAMIFTEE X R & R E SGHAT TR, R0 R & T T IREFISLE.
R RIS ) FH A NN 2 B A DR gl NS B SR 45 R . Horwitz %5 A\ (Horwitz et al., 1986)
WH, KEHEESHAEZERIANRGYE, XEFEGAOCRAIMBEER, WEh, Wk NMER, W
SN E S RE KA. Maturanec (Maturanec, 2015)50if, 22313 IIAMEAZ br A —FEERE TGS, KA
MR NG SRR RS . KR FEMAI = A5, FaEMm AL .

PR, ERZHIMNEFE T, KSR REEINGE . K& ERS BG4 H A,
ANF T2 2] F 5R) Fé 7 Ho il . Suleimenova (Suleimenova, 2013)RF AR, K S HEERESSHE L
I “OHEPER”, CREFUUER, JREREIE .

grbATR, DUAETRARY, KEEERERZHIMNES BB A8, 2™ EH s AT B 45 A1 0
TBRE ST BAR— S FEPE B FETT LB 2% 2] e VB RE 77, (HL B R R S A A 7= A o B RS, PREFDTER

E X TR S ERNTT R EEEPEREIREE b flln, BRE(ERE, 2014)RIVRZ FAfERE
FRENSEBNEE, BT S, 48%M 3 EERER R 5 OBk IIE, 469% 1) 5 A4 M B rEr Sl &
IR EN R, 60061 F B HERHITEIL TR 5 2RBIEIE, 69%M# AR S HAEAEIHFEHA
e BCHAME . IR CAIERIRE ST (a5, 2007) WIERH, AE RIS AR AE TR AT 55 rhox S a8 ) R EUR
P AU () OV E 2 FASARATT I B4, TR R TE R

AT AR (R AH S HIE F8 B AR AN 27 =) 2 R 5 A REURE S I 2% b B i) (R 3R M RE 0] SR R 47 1 )ik, {H1LF
B SRS M SCRE . AR 5 R 5 FE R Z (R DR &, R AR U B R oAy 5 4R e i — D R 48
5 HA AR B ) K OC R —E 2%, RN WoABUTR TG, P IENRSEE, AMeAA
G55 R TRt .
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2.2. BUBSHE

H 3R JUE AR AL 2 SCRFEAR N BUM SCHRFR AL 7 P FlE o B3P e N A 2N SRR 2 2 ) HAE
2 S R b RO B 1 0T £E DA &N (SKinner et al., 2008). 15 B B 3= 5 H U7 T HRAE A S . Ryan Al Deci
(Ryan & Deci, 2000) U N #IT S RFAHE =N T51H: H B LR SRS 53R, BB SCRRRI
NHT A R R T 2 ke R . S SRR R BN BN S S R R . 2 5 RE
B, TR, BIESN . FAR 2 2R (MK i (Skinner et al., 2008). i FiX — & CHIWF TR R, #ifisZ
FET DA M 2 A R pR L JAD . A B 45 HAM % 4% (Reddy et al., 2003; Skinner et al., 2008; Van Ryzin et al.,
2009).

FE SRR, Tardy (Tardy, 1985)4% BUM S RF & SONZUMEARATIE B T M 22 AR S B T A,
1PN S RE . (5 B SRR IR R E AU I W B E B . THESCR R IR AL AR BU [A S TR . 15
SRR BB . PPN M SRR B AR BRI Bt (Malecki & Elliott, 1999). % X1 sc e R R I
EREIRE R B, B0, KHZ(Aldridge et al., 1999).

AT R SCHE R I A B0 -5 2 A P 5 2 PR (A T el R P R iz G T A4 ) e 1 P T e ) B G
POEFEFE (AN #OM A IEME L AR TP JG45) (F0 7545, 2021). T2 AU ) SEAEAE 72 28 B, 2000 < R R P bR AT,
5213 AR R E B (Yu et al., 2016). SATH, (ESCGEHFHE T, FAHMBII SRR G HKSHEER
PUARTFR O Z2 AN B

2.3. FARpE

FEURR G ) 2 I A OR R SZ IR (1 — MBS, B 52 BRIE A ¢, BREEEHEE, HBEARW.
Caprara et al. (Caprara et al., 2012: p. 702) ¥ AW A ) 5 XA “ DAFRRR IR E PR A s A2 o it 7 o AR AR
i) AR IR . 1 RSB AN AR IR R 2 e AR AR A [ 98 (1) N SE A R e B S8 B AR AN AR 3 b A
FIRET A R MG S, A AT Re AR B O A T Bhil o AR Tt T2 0 58 2 R IE 46, 0
AR PRURAN A, X T LAEE Bh AT N K ) 1R HE(Caprara et al., 2012). BFFUREA, FUMA Al X 27 40 >R
WNEE, FNE SRS RE K. B, RO R KT e 2 A 2 S Gty Tk
A A BIHLANRE ) 55 (Alessandri et al., 2011; Caprara et al., 2010). BRI IE 54 &30F . NFRRRE
FE g A G . R ) 5 B 1) 27 A2 B AT e R AR AN 2 A SE AR RS, B AT BB U ABATTIAE & H B)
iR (Alessandri et al., 2011; Caprara et al., 2010).

VFZ W FUR I, B ] 5 & PR PR RN ) e A (1 B AR 45 S AR ARG i, S O A B — T
TR, TR AR AR ) -5 4 1 R B A fd AR 1 A RE L A AN i ) B S 4 23 S REAE 9% (Caprara
etal., 2010). Alessandri et al. (Alessandri et al., 2012) (I FU B R BH,  AUAR A A) 5 Co R . AR 1 26 A K%
FOH R RIEMKK R TE7—TFFEH, 550 BIVEAS B RS 7 7K T A2 AR AR A 5 XU (1) 2 B2 T
BRI, T 4575 /0 A i 39 £ EERN [ i XA 522 47 A 5% (Casstellani et al., 2016).

24. REFKE. BITFHFSHRMEE

BeF ESC=FSCHRIEET, AT B SNBSS PR A Ay — AR E S S T R S B I A R S AR
J&, #b REUNERZ A EMEFE NI e AR . NI ERIE I, BOM SRR AT AE i 2
MR . BEAh, BB AN AR R R AR O G, BRTREAFAE KR L, Castellani 8 A
(Castellani, 2016) (W 72 B 7 /> S I JVEAl (AR BR A 0 7K 5 7 D SR AR R 2 RORE O . AR BT A 42
SO Y 2 A B AT B SR S2 BN SCHRFX AN ELAY, Xt R WIARAR T [ R0 SCHF T BEAFAE — € R R o U AT 17
Xt B ANSE S SIS Xl A RS, AT REth SR B K 5 MR E .
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Mk %

ERERNE, AT LR RS RS BMSCR SRR =F W RAF R R K RERLY>]
FHHELAOEIS, BT =2 IR, ATRER DU BT SCREANRE 75 3] B BRI, 22
FRIBTESE, MIMALHE iR %> o IR 0T It SRR SME 7 2] 38 5 FR BAR G (0 2% Ao 5 i [R] 31 M1 2
XSRS HEAT 1 A, AH L3800 ST S UM SCRE . BRI 5K 5 SR 2 MM 5C &R, I AHIE 7 slm]
NS T E R — PRI EER S LA R ER SRR RS —ESH.

3. WA
3.1. W5IEE

AW FE 5 AE [B1EF LUR PIAS ]
1) STl R R R KT i 2
2) HOMSHFE BRI 55 5 I8 Z R R R 2447

32. RMR

AHEFEAEFRE R Rk 156 44 0 iE ok 2 E R AT R A, o5 26 4, 42 130 4. HERR 15 4k
BN, RARBIERAEE 141 47, [BUE 90%.

AU T I BT A Jeil ol 22 AR # AR RS 2l 9tk JF B O8I B T RFI6B% S g /8,
X CISEE THEACFA ISR, BRI PPN B OIS iE 5= S5 0L, AR G R

33. fIRIEA

K FAEH RS AN CRE THERR AL, E8F =ARER, BEREEIEHNEATHEE. )
ARSI T A LI, 1% 0045 LA S R TR N S A (AR R . 53L& 25 ANl SEITU
MAFIARFEMA = 1; R =2; G =35 8% =4; B2 =5; AHE =0). F-NERFEEEAED
FEEHRERE, fdH B Hook %5(Hook et al., 2008)4filft] “ & & & HAS O AILIR” &K (Personal Report of Con-
fidence as a Speaker), €5 12 Ml 55 AN SR A ZONSCREIIBVE, R N7 (F0 555, 2021)
ml Y “EONSC R mR, B85 M. B NEFRIFEA AR AR, B Caprara Z5(Caprara et
al.,, 2012)gmiilft “HURMIARER" , A% 8 M, XEERAAREGEEMBE. W& SCARMA:

4. BRER
4.1. R

411 FEEWFE RS EEKTE
RNTEBE AR E, PFRETE T RS ERAFIEMREZ, 1 1.

Table 1. English majors’ level of speaking anxiety
F 1 RBERWZEE L SEEKE

REHEE N Mean Std. Deviation
H—M 141 2.773 1.250
o 141 3.638 1.016
£ 141 3.730 0.963
Pl 141 3.567 1.016
FhE 141 3.525 1.106
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R E
Coninued
Evay.d 141 2.830 1.282
FL 141 3.355 1.172
5\ 141 2.922 1.213
LA 141 3.135 1.160
HA 141 3.241 1.133
Ft—8 141 3.482 1.046
Ft= 141 3.213 1.170

RYE BT 2 IR S, 141 AP E I SE T F A PR 2.9929, fRifEZEN
1.06400. XEH, FIME, JEFERNKEEEAKT TE, X522 AR R—8 Es
5 2] 3 R RE/K- R S5 (Horwitz et al., 1986).

FRERT IELBRR R A 12 A8 H BT HER G TS R FEARE N 1414, F 5 AR
9 M) e/ IME RN B KA 4> o O Al B0 B3R BIEE =AM MBS 3 koR: “WEREEN, R—ELTE
FERAS. 7 X BRI B H e R, N 373, R UIEIER S T A R A R,
SRR DU K .

ERF AT, BidKE ARMPEENR T T ERES - FIME, v 3.638, KT KPRkt
e, Sl K S WA RS OUR AP is . 48 12 N8 H Y, 5 B YA T8 5 1 A I8 (E /)
N 2.773, RIALEKR AR T B R A SR AR R AR . [FIRE,  Hl T2 R8T T 5 0 ok R 6 & P 28 (i
AR EN, A 2.830,

BT, 12 NEETH 9 MNEE KPME KT 3, FRILE D SLMRIR AR £ [EFERE R 2. R RE Ak
ERDTELZRIUNER SR PRHENERRS. BIOEE WA AR TR SN BRI, WP
BB BEMAMAER . R AT TR U X D
412 REFEE, BUPZIFMRRGEZEH0XHR

FH T m) A 2 1) H R B R S RS 0 SR AR AT m) 2 (R 9 &R, DRIBb A F T 2 2R AH 2 40 #T
n 2,

Table 2. Correlation of speaking anxiety, teacher support and positive orientation

2. REEE. BINZHMRREEEXLR

KREFEIE LU E TR A ]
B R AR Sk 1 -0.028 -0.236"
REHEE Sig. (WE) 0.742 0.005
N 141 141 141
B IR AMHE A -0.028 1 0.297"
IS Sig. (W E) 0.742 0.000
MR 141 141 141
B IR AR G -0.236" 0.297™ 1
AR AR 7 Sig. (WE) 0.005 0.000
R 141 141 141

TR 0.05 AP & (W)
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RSt TR E B BUM SR MBI ) =D& 2 MG R EL. BRI O R B2 7
AT (B AN R R KSRGS, EN-1 FoRsg e iR, 0 R AMx, 1 RoRERIEMK. f£4
xf, MRABUEEEAZI, SRS B SIHKREON 1.

MHRKAKE, REEESHINHFF 20K, MRRECN-0.028, MIITELE 0.05 A EANE
(p=0.742). XK, FEHELOISRIIEM, MEEESMA TR, HEXMXRIFARI LA EE
E e

O S SR B IEMDE, HIEAREN 0297, HA G2 U (p = 0.000). XKW, BE#EHT
SCRFIOIEN, 22 A AR A 7 W] BE R 3

wJa, KEFBESPMEUIE ML, MRXRECON-0.236, HIXMKAAAL5E L (p = 0.005).

KR, BERSERORM, BRI EE S X 52 RTS8, BV EE SRR 4 B R AR
J& 2 [8) #£-7E fUFE 5% (Kashdan & Rottenberg, 2010).
4.2. g

S BLEHAREATT T LRI, RS A (R AR A T ROT, X5 2 A B R —
B AT ILE RS LG T A9 S BT X B, JRATAT LA 5 A k18, 1R T D BB Sk
SRAREHKSS, KEBNALT R ARG . Besh, BN LN % TR R M 5Ems . JA S
e, B, USRS AR R R GUE, bRl BOMSHIE , OB T 3 1 i
My RO E R, R, AR S SRR . MR, AR ST
B, FASCEARREAATIR, RATH BB, E—e i b —EuEN, e, 2ER
BB

o BRI SR S R R R U, WIS RIARE, KB MR O
e, S E CA RS AR 7, T FLI SR 15 40 0 2E b IR 2 1, B LG5 8 047 B F
B B, AR AR b AR AT NP AARERIRA I, BT LR B R A3 i
BT LR LR, T AR 003 K 8 5 ST A LB, KT il SO 2 NS I
RUEFRAT I, (FLEL ISR, B2 A OB AT O i B 2 1 7 5 B 0 4. 542549 B 0
LR E AR

SR, BT SR SR 2 AR L TEAR R, I ROV I R E IS 1, 0TS R 1
T AR, TR F RN, 7T B e B HOM S8 . JRTT, I th v R RV,
ARIAAURRRY S ) 271 T B8 AT RV A B S I OIS R, DR A9 2 T il £ 5 2 M SR IR 1 o
B2 . S SR IET AL G R0 — ML, (R IR, BT LU A A it — L
5 45iF

WEFCAE R, BRI AT fe A B T ORAFARAR K . 2 5 0 B AR K 5 FRE, IR iR
ALK T I PR AN T I O — R R R R . BN, A BB (R SCRR R B, ARURRA83T v F) 200 T o
HAEHRIE, Il seBB Ak, DI BUT N Z EOR B A E MR BUR , JFR ISR, DA IR AR
W A . BT OB R AU BRI B A P BRI A AN 6138 SR R B PR SR e 2 AR AN AT
o I EFRBIRIE S 00, A A ReAE PR ISR, eiRAERE .

E&UH

AT BN PR R 2022 R0 T AR 30E 20 ORI 7R H (Yjg202212) K 4 [ m R AME #F R
WFI H (2022HB0015) % 1 »
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