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Abstract

In order to explore the relationship and mechanism of epistemic curiosity, learning engagement
and self-control among college students, the revised I/D epistemic curiosity scale, learning en-
gagement scale and the dual-systems of self-control scale were used to test 202 college students in
Guangdong Province. The results showed that: 1) Epistemic curiosity had a significant positive pre-
dictive effect on learning engagement; 2) The self-control system of the dual-systems of self-control
plays a partial mediating role between epistemic curiosity and learning engagement; 3) The direct
path of “epistemic curiosity — learning engagement” is regulated by the impulse system of the
dual-systems of self-control, which is manifested in: relative to the level of high impulse system,
the predictive effect of epistemic curiosity on learning input is enhanced under the condition of
low impulse system level. This study reveals the influence mechanism of epistemic curiosity and
self-control on learning engagement, and provides practical guidance for how to improve college
students’ learning engagement.
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1. 5|8

WU RO R RFIEI” o LR NSRRI KRR, &2 H A oo R R 5T,

U D ERTCAEANE o B B OB N — FIRIUET R AT R BRI A, UK 7 M IIR R AT (Litman &
Spielberger, 2003). A 2= WG UFAF 0o 5 AU G723 O FVRN B 12 47 77 Oy (Berlyne, 1954)0 ARPELTFEF 0o s
TR RN . S A M L WU M o 1 BV B AR e R R R T 5 S AR TV R, XA A B A1
FRGUR T AT FRR R AT, B SRR AT N U I A 0 EH R ) SR B R (A ) B S R )
I, 2BORNTE B ER W Z RIREAT NORETTAE, 2022)0 WRMELF AR OAE K2R 22 21 Bl
HURIS R R IR EEAEH, MM AR S B BB . 7RI, AR
PEBF AT 0 53 BB R PR I A5 O R R F B R PR B o0, BRI T BRI EF &R0 D BRI 3 0
(Litman & Jimerson, 2004), 1 BN HPELF &7 O EE SEARRE K. 2R ER . I HMLLEE
RRAMEIER: D BN O SO A e . BAARTRE . WA KR A R U 25 145 B A0
PAG R 9 3 16 (1) 27 2D AH 55 (Litman, 2008). PRI, IAIRVEGF A1 O FE — E R BE b ox fEm 2 AR 1 2 SJ N .

1.1, AIRMFFOEZEIH/A

S BNFE R A OB 5T, $8 A2 S AR AE 2 3] TR DU R 22 ST IR — P SRR . T AR AR K
PPIRAS, DAE T ZRERFI L EBRHE(m s, 2021). SRIUT N RGEE T4k E A SR AR PR L 2
OHIREFE, RPN ELF A O 2] L 1R & B PR T7 TR BRI FH R 5 45, 2022)0 WRTEEF &0
REMS (LA GG ME B R AR 95, 2019) 0 NIRRT 57O i B MALE BIE VERL 22 R B R 3R H g ) b
RIUFELFCRNTH S 2023)0 INRVESF A O R FR I 33 SRR, YORTELF 25 O A B X MRS 5 7T BE
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S MELEZ IR TR B QR & OHENEEE o TR IR A7 R B 2L s 26 5 5 St
AR RAFAE BB IR ARG, BRI BE SV 18 28 fE AR I 75 5 S R GT  [RAELE S A E (0
IR, 2020)e WIRMELFAROAELE 2 AR I TR TR 5 2% 21 8OR Z R R G BR H 2 1 H (Hassan et
al., 2015). WZM R, DARMELF2F0R] BLIE (A U 22 4 1 22 Bl Si(Eren & Coskun, 2016; Ozsaray &
Eren, 2018). %> &t o] LA IR 45 SO tHAME ) 5 ST NS DL, BRIE,  AHIF TR B\ IR IR I O Al 2 ) 452
ANEIEMAX.

1.2. BRITH

FEF PR, RS2 BB M2, SIS S BRETEAE R A . Bk IR PR
ORPERISN, BIREHIWRIESR —EMEH . OB RS, AFEK RS R E R NEAT
NS ARBE V2 R R G R 2 ISR G —MERIR R, BRSPS
AFEEEERERG, — DRI, KRR LA RN, B RRBAER. IRAREE
P IIAT 97 s U(Hofmann et al., 2009). 13X MR ARUE B RIS T B S M I 7. H BRI 6N
ARGEALRE H B > P Eh RGN A BAEHI RS, PR BN R G HR AR AE TR 75 2 i A e AT
i, B PR R G Fa A AR T 75 2 P B & A B i BE 0 (ot a5, 2021). pREh RGeS B Bz
RGUEAT AR, BERIEHIGE MR, BWE A BT A EENG I E . AREHKCF RN, o
BN (L1557, 2022). A RIEHIGENS B R A E L ST BN 255, 2021), HEK
R X 2R GEAE AR RN (R 58 71 5 52 ST BN Z A FFAT R AR L, B 3R T e s A RO AR i of
NARGAF (NI, 2022). AUk, AR A BAzH0URSEH H BA% 6 R SR DARYESF 770 5 25 S 3%
AZIEEHRER, mEh RGAENRVE A0 5% S RN Z AR E

1.3. #5fER

i b, ARSI LR R R A O 5 RN RIEMKMHD), HRIEHR G 1 H Rz
H RGAENIELF 0 55 TR Z RSB EH(H2), W3 REENRVEL &0 5% SR Z )
TEIH3)o AW E — AR A BRI E 1), SRIOANRMELF A7 B RIEH] 55 T BRI R
F, AT MR =R Z R R RTINS M E R s,

SN

Bz R 5

P IR

UNSER Saa

Figure 1. Mediation model with reconciliation

E 1. BTN EEE

2. ik
2.1. it

KHBEHLIRRE, BT ARG RN AU B, Sl 246 44 KA/ BT M. B EE e (1Y
BRI 202 4y, BRCRN 82%. PHRATFMTE 18~28 2 [H](21.56 + 1.76), HHF4E 56 N(27.7%), &t
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146 N(72.3%); K— 16 N(7.9%), K 23 A(11.4%), K= 93 AN(46.0%), KV 43 A(21.3%), W5
27 N(13.4%); MAT74 54 N(26.7%), FEMAT % 148 N (73.3%).

22. TR

22.1. /D NREFFLER

YFZ W LI TR A N BEAAXS Litman 2060 /D R PELF 450 B R (ADCQ)BHTIEIT, KIMEIT G
BREMERL, EH TP AR R A0 F E (Huang et al., 2010; Y, 2020). ASHF 7L LA
KEAERBEARXT Litman 4w il 1) VD AR 540 53R (Litman, 2008) T2, HWEITEMERIEH T
Wb, ZERILE 10 MH, K4 Ai00= “JLEAAR" . 4= “JLTFEE” ). ZEELST
RNREFAF . D BUREF&F 2 NEE . ABF R, BT R UD GRTEGF AR O R R I o RECH 0.80.

222, EIJHFAER

KIRE S 00E S NEIT R I BNE RGNS, 55, 2010). ZERLH 17 4ATH, KH
TR = “DRER”, 7= “BR7). ZRRATHII. K. TiE3IANEE. Ktad, ZE
K o RECH 0.93.

223. BREFINAZGER

KRR E 22 RN NMEATH) B BRAZHDUR G R R RN, 2014). ERILA 21 NUIH, X
M5 Rt = “ERHATFE”, 5= “PEHFTR”). ZERDPNEHREMMNEN RGN TER, 12
H RGO AR RIS TR 2 MR, mEh RGEEraith. 5O, RIERHZ 3 MEE. K
WHFTH, BEEN o REON 077, EHIRGTERN o RO 0.84, MEIRGTREEN o RECN 0.86.

3. fIRGER
3.1. /D NRMEFFUOEREIT

HHRESHERT AN UD ANRPELF O I SCABIT A % R AT BB, JF 1L 44 0 91 DU 4 10 2% A 5t
GERRBAT R FEL AL AR B IANHZE R AT IR S, M2 KBRS ok, K
PO IR DR A N AR AT TEN,  [EIW 170 By Ia), A RS 154 6y, A R0E 91%.

3.1.1. TS

K S L Zo0 SR AT U X 3 BE oA, DR RS HTE 27%%05 & oy AAMIC 3 4 . BT
A kg A R R, WABGAE ST FIAEAE 35 7 R (p < 0.001), KA ITE # RGBSR 7.
KA Pearson #HKVE, i &IiH SER A EIMMEK. EGRER, &S0HSER DS FIHE R
0.50~0.64 2 [i], HIZFE 0.01 KF FikH| B3 .

3.1.2. EESH

SR SCRR KSR UD IR O R 4 R AT Cronbach’s o REHr. EREREERM
Cronbach’s a RECN 0.77. FIZFRNREF7T 7> R 5 XA R I3 70 83K 1 Cronbach’s o R 71N
0.67 A1 0.72,

3.1.3. MESH

X 10 AN H BT IR R YER R 94T . 45 B B8 KMO {84 0.80, Bartlett BRI K5 A 300.21 (p < 0.001),
RIAPEARBIEE S HATIRB R FE M. FHERS T, WK Z A R4S RS R ER 3,
PIAN T AR AE AR 73 700 O 2.44. 2.20, BB ZTTIRE Y 46.39%, T H H KK R i 7E 0.47~0.78 ZIA],
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RRSCRR VD ARESF A O BERBEATIRAE R R T . SRR, R EBIARI A IR bR RO/ =
1.416, CFI=0.946, NFI = 0.844, TLI = 0.929, RMSEA = 0.052, RMR = 0.034).

3.2. £RFFERENEH SRS

TEXF A L [R5 0 22 AT R 42 A At b, 30E— 5 el W 5080 v o B A7 7 I 36 [ O i i 25k
TGRS o B BT 00 H A BEAT AR B 1) = i o b, RIRIESRE 11 M7, RIHRER SR T8RN
65.89%, HA—A TR KRR 25.16% K75 238 7, AR 40% (A, AL, 2004). FRAERIETE K
ROMEARL, BRI S48 5(NFI = 0.613, GFI = 0.673, TLI = 0.745, RMSEA = 0.071, RMR = 0.083), fEJR
BOAEE R 7 2 BT A 28 (R s b 38— AN R VA R, SRR I EL I H B T S 7E TR A S B b
AATAE TR F Lo SR ER, AR VARG, &0 G a5 r 2 w5 /M T 0.06 (NFI=0.668,
GFI=0.721, TLI = 0.797, RMSEA = 0.063, RMR = 0.060), #AFNAFa B 7%A I B A0, I8 PR RAA7E
B () L (R 7 v 22 (LB BE S5, 2018).

3.3. ENEENTHY. REERHEXIER

BB RENEIE R B SRR 12 NIRRT O 5 ARER RS FIBRANREEIE
M, ¥ ABANEMRGEREGME, SARBHRFEEZIEHEL, MRaEAREH RS R
BE UK.

Table 1. Descriptive statistics and correlation analysis results of epistemic curiosity, the dual-systems of self-control, and
learning engagement

= LONRMEFE L. BRITFINALR. FIRANBRGIT SHEXTER

M SD 1 2 3 4
1 ARG 0 24.782 4.427 1
2 MRS 30.673 7.973 -0.093 1
3 BREBHIRS 32.975 5.261 0.288" -0.194" 1
4 ZAH/N 72.084 13.541 0.468" —0.466" 0.444™ 1

E: "p<0.05, “p<0.01, "p<0.001, FH.

34. WRMEFAILSFEIRANXFR: ARTHHPMRRKE

B, KRAZ TR, EEGIER. F8. TR MESTERIRMET, BRIRMELT A O]
BN, 25 B B RV ARVELF AT X 52 ST (B = 0.462, p < 0.001) A 5 25 1) 1F ) TGl /6 H

FLUR, AR T R S N BT O R 0 RS RS B FR T (LB, IR, 2014), ARFFER A
Hayes il (1] SPSS Z:H1 (1] Model 5 (Model 5 i /M AL ELREEER AR 2 BT, 5 AT BB AR AL —
o fEHIER . FER. FEH MESERZMT, STHEBEHINRS KB R H RGN A
52 SN K R Z I AAE I B 8 RGN R PELF 7700 5 25 S BN 56 & 2 18] ) R 15 76 B IEAT G
. S5 RCE 2)RY, B EBEHRGENP N EREPNEE TG, DRG0 % BB = 0.354,
p < 0.001)FIE F FAE K IR R DORMELGE O B JIEH RS0 = 0.270, p < 0.001)F &2 1F [ 0
ER: B RISH RGN ST BNB = 0.273, p < 0.001) A & E A FIAEH . YORPEFZ O X2 ST
BB AR08 DA S TR ) R G T A BURE TR bootstrap 95% B S X H A . FIRIAEE 0, UM
TP AT O BN ELRE TR K 22 A5 2 ST, 0 ELRE WS 83t 1 45 1l 28 Ge i A 41 R K 372 2 TR 5 i
BEAh, IR0 5 3l R G TR AR U 2 SN (B = —0.108, p < 0.05) I FUMIVEF 2.3, BiHrzh R
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GUREMSAE NV E LT 27 0 5 5 RN B R PR AT ER . DR Rk (& 2), M3 &R%
ACPARBIBAR, N PELF AT % 5 ST (Byimpie = 0461, £ = 6.351, p < 0.001) B A &35 (1 1E [a FRINE s vh
BN ARG  HR, ARG A3 0% 2 ST HEN (Byimpre = 0.246, £ = 3.667, p < 0.00 1)t EL A 5 35 ) 1T 17 501
TER, AHTAE BN . R IBEE MAMB) RGUKF TS, IRPELF 350X 25 ST NI TR E ) 208
W FEAGE S

Table 2. A moderating mediating effect test of epistemic curiosity affecting learning engagement

= 2. INRMFELEINE SIRANEIF T RN

. TR RN JitE 2. BRIEHI RS TiFE3: RN
T Az &
B t B t B t
PE5I -0.115 -1.796 -0.067 -0.958 -0.028 -0.516
Gt -0.053 -0.539 0.031 0.289 0.045 0.542
FL -0.010 -0.099 0.027 0.254 -0.078 —0.968
MAELST 0.104 1.645 -0.095 -1.381 0.070 1.300
VNGRS 0.462 7.246™ 0.270 3.887°" 0.354 6.420"""
EESZLTI BN 0.273 4900
MWEIR R -0.350 -6.351""
VRO < B R S -0.108 -2.268"
R 0.493 0.321 0.697
R? 0.243 0.103 0.485
AR? 0.243 0.140 0.382
F 12,5117 4.490™" 22.635™

Ve I v AR B SR HI R AEAL S5 AR B N R TT T

covees IFRGE F e P15 ARG K
0.8 -

0.6 -
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Figure 2. The moderating effect of impulsive systems between epistemic curiosity and learning en-
gagement

B 2. R ARG NRN TS5 SR Z EEA MR
4. Wit
K FRME T —NH RN RS, B RS REENREEZ OS5 %I BN B R A1E
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VA K b8l R GEAE DRI A0 5 52 ST Z IR AR o 0 TR B B RN TR IR 33 0o %
5 IR IR LA AZ AR I AL AR B (et gz b 26 AR o BIF ST 45 SRR A ORI 7 7 00 5 A 57 2]
BARIR AT MRAE RIFHE KB 51 3 B A — @ BB AL L.

4.1. BREFINZZEH PN FATER

WIRPE I B O —Fh o] DURNESOS AT IR R AR, BRI S5 BN ERR R, AT T
FEN AR B T O F2 VAT 22 ST NP AR RS o ARBEFUR I, DGRMEIF 0 528 SN R B3 B, A
R A0 A] PLUIE R0 27 I 4N, BRAE T Hl. 4 R 5 a0 NI —E(Von Stumm et al., 2011;
Binu et al., 2020). HIREHINAGA ST HEREH RGMMEI RS, HRESHRGEN RG22 S #
ANWAT ARG, R AR F 70 5% IR KRR ZE R AER, A BT AT 915 BB A
P 7N TR B o R I (AT R B AR 2 S BN PR AR R . B TR I, B R R AR AR ML A7
O E BN A ER, R PRI A7 O iR 2 AR T n] R4 IR B R RKF,  HET R
MRS SIS, R T H2. BIREHI RGP s R4S BRI H RGO BANH], AHT T b
HMAGAENRNLF 70 5 RN KRR AT ERH AT B G508, M RGN AT &0
HE BN EEETER, RS &Ema) REAKFHLEL, KE RGP 4A4E T BIVGRTELF A0 2
BN TMAE A EIN R, 38Uk 7 H3.

MRTHE TG, RGN E EMRE, Fma 205 I ShHTE %4
(A 2 S BHL ) o BB FRAIG,  DOERAN TAERR SR 15 ST 301 5 L e IR A O B 3R 4%
il RGERE 08 1E 1) TN 22 SN, X — IR 25 RS DA RO Fe 25 RAHW) & )i 5255, 2021 175, 2022).
KA Z WA 5 2102 2] B QR BB AR, X —id g, RGO 3 3R i &
BAER o Fredricks 55 NAH, NRAMES: S EIHLUR A AT AE S5y, SRR R 4
179 I EAAENEL ) (Fredricks et al., 2004). AR IFAF G MEXTER R HHR BN RS, 3 Rz
RAMRIEZE SN AT RES o DRMEF A OAE I — M ST EIRIARER, 25l RIRERAT 9, #Eim gl x5
SINAT N X — R, 2 HARI R = g 2 SN, Blanis ek, B bl B sl o k1%
EEREH. VA OS5I HRARRE EMKL, BREHNASNHRERN RSS2 IH/AE
W IEAHIC DL K B RIS RGP Eh RS 5 F S] RN 2 B U ORI A4 R A S RN BB
A,

4.2. ARBEXHARE

AR R T NRESE AF O R 27 S BN BN FIAT 9L (8 Bdz bl R G A DA S o s R 4
R AE D). DT A I 5 B Th A B RHARAL . SRR AF 73 00 55 MR 22 SN Z TRV 5K R B 5T
HABMWE . JH, UhRaRRE A BAMSIPUERIES, G 5N 5836 1052 ST BN AERL I LA
LR b BAT — € I HESh A T

BEAh, %A T B T AL I 5 KR R S B LR R R IE B R — KRR —
Jr, REFAERD TWEA B EPEE G, MR B T T REAKIE N, RS
RERE S A ST I B I ), RN 0 5] S R R B H QRO I K B . L RS R
FAREH PR R B R (SR, SRS il A R B ARATE, BRG] A AR S S
WA, HHE AT N, €255 3 3 O EOGB I RIR . B2, 5 s K E MR ELF
LA E EIEH RGUKE, BRI RGUKT, I R AR 2 ST N

AR FABAFAER LR RYE, 7 EAERRMB TP INCLTEE . 5, AWTRMNEE TR AL
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5 A EIEH BRI, FEREINFAT YR, SRR 15 BUR D 7 ST BB AT IR
B, R, RSKEIETE AT LUIMAS BZ T, S04 T AT T A R 4 23 0o X6 27 STHRON PR FILAR . FLTk,
AW FER A I FETHE DGR G TN, AR B 7T MR S0 7™ ELAR 7 ) S 3k 70 v AORFR T DR Tk
G 23 Do 22 ST E L. e, AW FCRIREARRRD, WS R — € REE 52 i

5. &hig

AR FAFH LIRS 1) RAEVREF AR O 528N BRER RS R R LA B HREE
ARG HHARARRE LMK, MRGEEFABRANRRZNMR; 2) BEEHRGANRETT 05
FABANRREGEISBANAER: 3) RGO~ 2N X — B 0P ah KRG,
VRS T b3 R G KT, AR RGUKCF BT, WRPESF A7 O 22 ST BN BT A P 4 5
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