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Abstract

Math anxiety is an important factor affecting mathematics learning and mathematics achievement,
and examining the mechanisms of its effects plays an important role in individual mathematics
learning, school mathematics education, and the cultivation of national scientific and technologi-
cal talents. The article firstly introduces the concept and theoretical basis of math anxiety, and
then reviews the influencing factors of math anxiety from the perspective of genetics, teacher and
parents. Last, the main interventions of math anxiety were discussed. Future research can focus on
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the scientific assessment of how math anxiety is measured; further explore the mechanism of
math anxiety; construct a model of the influencing factors of math anxiety; and develop effective
measures to alleviate math anxiety.
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1. SFREHHS

20 2 50 FAR, WEREEER A REFNEAMIALFE” (Dreger & Aiken, 1957). FHAWFFEINA
AR R PRI E IR, WA R, TS BT R H AN ARE
7 (Richardson & Suinn, 1972). WA FNNEFERR R, X0 EE = E R AR S 24,
S 2 K T BRI S fem . 21 20 )5, Asheraft (20025502 £ 18 8 SONAMEATE NFE 5805440 5%
1) AR = A2 1) 555K VRS LS AR AR 17 26 S BT, ot U 502 5 B T SR AN I AR B8 (Beilock et al., 2010)6
T R AN A AR T Asheraft (2002) % SR RE R E o

R B 2 £ R A G U AR AP R o R T 5 AR (2002) 78 ] A B I3 HE 0 AR R I NE 2 9 58 38
A CHCEEE MR B AR B AR R I RS B2 2 K B
PRI Bk, RESEERRES, MBS GEE, FRIEAT, 2005), EANBFRE 2
KA ERE X o

2. BFEEHEIRERY

TR —RIRFIR I A RHER RS, BUA R R IR FUR D G . K £R 78 B 8 3 S T A FE AR 1) 7 S0 it
T BARIE M L EH IR A

2.1. IAHIFIRIER

N T A = B2 e MR TE TR 1335 N R I £ (Sarason & Stoops, 1978). Sarason (1984)F2 HNFI T3
#Lif(Cognitive Interference Theory, CIT), IANAMES SFIAIRAMEALEER )N, RERE BB B YFMTS. &
PG IDEEE, X 7738 B R 45 1 AR RSN AE o PR, 60 T o0V E PR R UG e R, R £ RS
AME DT TE R B PP IS 2 S R TR, SRS RERI. Bk, AT HE A A E R i
IHITHE, o5 4R AT 55 AR AE T 65 80 50 B SR RS AR B2 s, AT s e 3R . AT
PUHE V0 BE MR RIS 5 R A0 AT el A R AR ) B R, (H VR AE AT A R AR S5, ANIRD
FERERR (R AMA AT 22 3RAF AR A 2 2 R B

2.2. INT3RETER

Eysenck Al Calvo (1992)%2H! in T34 B 18 (Processing Efficiency Theory), AN TAEICIZ RGLHIHIR
AR, ANMAEAEFEAT S = A R R 2 18 TARICIZ RS, W RPUT DRSS . R R AT AT
I T ARNEAME OB TR, PR TARICIZBEE, R AT RS, A S EBIRI BRI . BT
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FIEX I RAF SN TR HE, BRAF SR AR S AT 55 I &, I T RURE R B A S 5 P i N BRI
I, S TARCIZ KRB RE.

IR RE B BE MR R R R A R B IMA S T R ASAR U A R B BT IR A, mdes
R BRMERACEE S, BT ERANA BRI FRRE . BARAS [F AR R R 1 MR RE SRS A R 1 e R
Bl (HEEEE NI TR K.

2.3. FEEHIEER

Eysenck %5 A\.(2007)2& T £ FE fyE Z 2 H (Miller & Cohen, 2001; Posner & Petersen, 1990)H AT KA
Dhee, e TAEEFW, FHF R #EHH 8 (Attentional Control Theory). ZH LN NEER S ET B
HIRGEH B AR T 1A, AN T AR m) T ROR S, 13 T R PAT RGN MR ThRE . SBUA R
TEHER TR THAAES B, BXECINH B SR AR B4, T HE SRR
S5HCETRMAES T, TS EeE L

2.4. BESIBE(RIEIL

HUp I8 SHUERE A K. BURFBRE R MR MR KIZR I (Hembree, 1990). HE/IFEIRELIL AN,
By RE ) N B FR B IR A, B BT RE ) AR 3 B8 £ 78 (Maloney, 2016; Maloney & Beilock,
2012)0 MALETHE B LEBEFE R LRI BE 7107 T AU BRR AR AR R B A 1 05, IR 2 IR EC A RE 18K,
FEAHARINALE.

H A2 E T I, B8 DRI R, GRS MR R AR A o
HOF IR 5y BUARIUEL, HORECERE AR AR L SRS 28 A A G IR AS,
2022). I, 3mSR SEAEECE BE 77T 3 B MR SR AR A AR S

2.5. BRAREES

H 3% ¥ e B8 (Self-Determination Theory, SDT)MIUR A W TESIAL i 2 AR FE A Co 38 75 2210 A
R E 2 D S5 B R 95 R (Deci et al., 1991) iZFRINAAMARE B RFSIHL, ZsiHL0 TEHE
HERE AT (Deci et al,, 1994) /MR EZIE S f5, Db 2UR &G EhZiE S0 H T 3 ik
S, A HHEREGR, A ek N ESIHLI RSB (Deci et al,, 1991; XM, EZEA 2003). MR H R
POE B, FKEKMBOMNIRHESCR:, bR E RS 5205055 0%, k4 B due f A ESIHLI A
Ji&, P R DI L R AR IR

3. BXBEIEED BFEEENEMER
ARICNBAE . HUT. R E=A 7 IR 3 SRR IS R 2
3.1. BEEE

H AL SECHE R X R AR TR — B 10 . BT MR 7 1R 5 R B FE R B 5 3
3 45 R AF ¢ (3 R 5] A2 (Malanchini et al., 2017; Wang et al., 2014) 5AMA B AL KA % . GECE R B
RIS A% AL BRI 0l W] REAFAESC AR, I3 MR A0 Lo i 5 P8 R AN R 32 AT i H DRl 2 J= SO 25 4 F
Jii 4 44 (white matter fibers) )%+ AN [7]1& i (Mehrabinejad et al., 2021). MEBAEIEH FE 27 F, 520
SR (072 (8] R 0 15 7 1E 2 B2 FR SEAE AE MR ) 22 e 1) EL 5K (Casey & Ganley, 2021). B AGREE A 2]
(MAOA) S ERIAFAESZ HAER], MAOA BEE MR ARHE R 2 ) oV SR It s i AR &, FLs e B /MBI
#(Carvalho et al., 2022), {HHWA B FIN A IR E )8 AL R 3R 5 5 A K (Dowker et al., 2016).
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BRAEPE R AN, AMRE SRR R EON . R ULLAMR B SRR AR PR AR  5  2 th
RN R R B I B B 3K

3.2.

PO R AMA B R BB A G . FUTE S RECH R (Schaeffer et al., 2021) T4 13
HH(Wang et al., 202 1) 335200 A= R B0 AR

— T, BUFHN S EAE B R BR B (Hembree, 1990; Ramirez, Hooper et al., 2018a). Zift) 2
R TR A B BCERE I AE . BOT R AR R A R RS . e, TR R R 2
A [ H 2 4B B (Bush, 1989)0  BRUAFE N 305 £5 18 5 /N 22 UM (W) 47 T 0% 42 56 % (Chavez & Widmer,
1982; Markovits, 2011). i P%CE £ R 5 B A (8] IEA G -5 B0 55 42 0 B0 6UAH 96 (Ramirez,
Hooper et al., 2018a), £ 25 & 10N & K H 20k 1 202 77 :0(Ball, 1990), v H FRFEILHE 1 RN ,
KPP RGBT AT AN S I HRE, RN EIEMarkovits, 2011). IR, FMRIECEEE
JE SR FONT B B 50 R T B AT S B AR B R R . B AR R 0T AT ek B AR A O B U R
(Hembree, 1990; Novak & Tassell, 2017), JoiZ#EBi2EA 8 RA RN, Al 22 42 R B 20 IR R g
TR ARCF IR . A, UM R AR BUTHR M B R 5 3, P2 AR AR, S8
UAE 22 th X LA Rt SR BURI A3 T 1 B 1 AR ARE JJ(Beilock, 2008; Ramirez, 2017; Ramirez et al., 2017)s.
ST B A R i BT R RE R 2 AR B AR . BT /N R AT EUM T 70 R B R R 5 UM
REAAAE .35 AR G (Swars et al., 2006). AL, #UEMHEE S mBUNRGE. BUMREI I BUTE &K
PRE G (Mizala et al., 2015) M50 252 A2 (R 5505 2 STAR TR o T 502 A REORT 00T ) s il e 4¢3k ek 2 2 1) 8
Uk (Ramirez et al., 2018b)FIEL S5 S A BRI, 7= AR AL BRSO A R AR BR A AR T, RIS 30 £k
JET ) A AR R B R 2 R B (SchaefTer et al., 2021).

P T, R RE S N BT 27 A= 1 H B8 38 17 5 e 27 A IR 0 AR R . B A R B R AT U X 25 4R
ARG, JF FLH IR AR RIS, HAATH2 BOM R 2 A 802 G i AR T 55 A (Mizala et al.,
2015) /NFL MBS LA BUAE SR B L 2B K HCF) A K (Beilock et al., 2010).
1ERAGEF RN PR LZOMEW N, ZWEVA S E TR RE:, LA AL BT NRERE, A
NHE CIRFE VA AT 2 ) . M5E B & IBU# B8 J1(Beilock et al., 2010). PRIk, B8 AR RS SR I ZIAR
B R 0] e 2 A8 450 2 £ FE B BUM A 9l 22 42 7= A W28 fl 22 (Andersen, 2018; Copur-Gencturk et al., 2020). I
Ab, BTN A B AR SR T AR FL Bl o A2 B0 A R R T T T B P 2 Sl A 0 e s i il A L5
RIS 5 HEEN S . B 2 10 50f S5 (Tenenbaum & Ruck, 2007; Weinstein et al., 2004), X £
BRI 242 (R 802445 0o (Andersen, 2018; Gunderson et al., 2012; Tiedemann, 2000), FRARECERR . INEIECF#
FERE . UM HHER SR R I T AR T AN AR 0 A R R A B0 KUK T A T BTN B e 7048 I — Ak
o

3.3. RXE

R EHRIRE AR MRS R E M . ORHOEE BN IR AIE. B RE R
AR BB AL S VR TR 22

R IFEE BN AR B R 2. S EREN DU SR SRR T2 ST
SRS 47 RN T L B3 3 (Seginer, 2006). SCBHIIEE BN 57 L HUF AR R ATAE 538 UM 5%
(Vukovic etal., 2013; SEZEAF, 2021 BABEHTAF, 2021), KEBEATLAEHAD . M T L H0F 2 I tRF
R AT 2 AR T L B RS B T U BUB (Berkowitz et al., 2015).

DOI: 10.12677/ap.2023.1310523 4162 o3 2


https://doi.org/10.12677/ap.2023.1310523

K EEH SR HA R R A B B B R R . BB E AR T ME R FE R R AR
(Levy et al., 2021), WAELE T B ABE(Miller & Bichsel, 2004). 52 B 15502 4 fe o T4 B0 B2 T8 7= A 5
Wi (Chang & Beilock, 2016). HEFMERKI R BFALE 257 LA, T 20880 £ & /K- Bk &
(Maloney et al., 2015). {EEC#EEBACPREB R R, B Z ARSI R, BRI RS
M2z )L B FE Fe = (Casad et al., 2015; Daches Cohen & Rubinsten, 2017; Maloney et al., 2015). {HF5HF
TR B G BCH B SRR B OC R A B3 (Jameson, 2014). FItL, SCBFE B 154582
2l ARBR AL 38 1 77 URE 2 M AR TR B — B 18, AR ST 8E— DR B2 R FE AR E R
JRAL B H AT 1 1) 22 S ) DR A

SRR 7 SRR MR ECE AR IR P AR RGN o AN [F) 2R B (1 B 07 O B R R I AN [ . ACBE
#Hor T N GH P ERAMNAFE MR, WAAERREM K. THEBE T MEEs SRR R
(Macmull & Ashkenazi, 2019; Sepehrianazar & Babaee, 2014). SUBHI#E R F AR EE BERN EE
AR S i A B 42 RV s, BRI — D5 TSR Y 387 7 s B f p8 ™ AR B ARM Wi, 53— D5 T 1%
#or 7 N EHU B IRAREIRIEA R, T 20y B A R ] B AR B8 . U R R 7 (S
Bt R R IR, (HREE B (Macmull & Ashkenazi, 2019). E AN #3707 2 5E EA H 0k,
FRBR D S5 E ARG NG ZER . BN AREE £ E MU RCR, 456 IS RIUEAM .

4. BEEERNTM

WEFECE BB H Fe 3 B MA R AU E RS, U BIRECE S, EBeE . A 2l
)4 it % RS AR B FE RS . Rubinsten 55 A (2018)F2 HAEY) - LB - #h iR, YONBUEEE R R 1L
PR R, OFEECEERE ST B G BE. MR RS, X R R B A I A HERS AR 1.
I, WF T 7R O A PR AE AR K T AR P AR S B R R S R . B RS [RI SR AL AR A
[F IR (Wang et al., 2018). [Kh, B AR B IK T T it 20 20078 JEHUA FE R Ltk . MR 22 bk
A7 & U

RE T FRACEIR U S O R RS F AR AR R T BRI T 3 5 MR K2 e ) DL AC FE R
W KA 8 M —Xt— s A S I, @ B AR . THECRES . B ) ST
ITNGRAT R E P A R ST, e 6 s, i B AR e R b 515 4 R I & 5 8
LR, I BAAAZ 7 5 R S AR A B PR AR BERR O, TEBH 1 38 AR i B e mT A AL
FEAREUFAERR, FRooR B £ 83 4 4 A4 21 2 75 3)) (Supekar et al., 2015),

AL, R R AR FEIE . T E AR B RR AT (i % T 37 e JI K B (Laski & Siegler,
2014; Ramani & Siegler, 2008). HHALZRIFALAEH B A HE S5 HE A TEMECR . M nEmMErE L2
(Petersen & Hyde, 2017), &AL AR ECZ S S B, BRARECH 8 . (R b pMERIA A H 3
JiFE XA e BE A R PR 5 B (Dondio et al., 2022) . {H H ATJERAS B0 FE IS I 20 i A 4. A FiR
BH BN RN 22 N M TR 38 BEAT AU 27 AR 22 B FB (Vogel et al., 2006), {HA #3548 H 1 BAMETiE
WA e SERAME B (Wouters et al., 2013). Bk, RRFANIESHIPME. X E3hELE, F
GEA R AR A 5 B A M (Dondio et al., 2022).

RIEMEEEM R EWECA IR, ITRRIL, RAETE SRR SLI0 4 b w8 5 8 SRR EA
RAEHC PRI B2 e D TR, S FE IS A I B R I BB I TR B R TS A (Park et
al., 2014). WA, BREE TR T S5ERKH2 0BT, XS M i A 28 e G ki) 2l
R4 7 B BLAT . AR H (Cohen et al., 2006). HAth 3 WL T4 b 38 48 IES(FES LSS, 2018 XIR A4,
2022) BIRITIECENT, HFE, 2012). #0573 FF(Supekar et al., 2015) £ RO R AR S (BERREE , 2022).
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FaRfEEZ NEAAGIN, ST AP 1 R A F R & e T P i ROR, A Rk
i
5. fRRE
BT HE G FUIRIET, AR 2 AR & R 58 AT O LR =0 1
5.1. BETEBELE

2RI A OG- H AR RE R VAl E B DA A AR R FE B3R (Hopko et al., 2003)IEUgm RN E, T
AR TR, KT 326l D e AF AE 70 I B SRMD Bmy, Ho— 28523 Tt IR Bk B
HEEDL, BOESRIUZ AR E R SAR I RN H B VA T S IR 2 B4R bR . SR E EEG HIESE
RYIRM vy SARKC A R B ALEAT N R I 5 38 22 57 (BAERNER R 1 B 28 22 53 (R 4%, 2020), ARKIF
s AR R AT 25 8 R AR S A AR B AR S 3, B2 B Mg b, WERAT AT RROER
HMBEAAT) (LA, 2023), @EEFARE T, KRGS LENE R EIUES R BESRNKE
s, JTFRAESTILEINRUREACH (T E T A .

5.2. MEHFHREOZMERRE

Her BB R R B SR . o0t K. HUM. NS oA R P I
BHER, HkZ R RGN ARV TC A2 AT WS AT e I B S RS HER(1998), BGHAEIE M
WA, MEEMBCA RN RS - FRIRS - SNERS - BARS, SaMMatiEBHEAR, #Wrs
IR MRS h o R 1A S EAR AL BRAN B2 Rl iR S B SRR B AR, KRR
BB GEHCANNERE . RS S A R R MR A RS M E AL RIS, RRWIE TN S
Wit FTRR 1, SR ATEEAT T DR HC2 R 8 A R B

5.3. FREBUFREHBRYHEE

B, METESCA RN T IS 2 RS SUBIER MOR, e r R HA R, O T A AR
JET- B RNV fp it — 2B RAIE . ARRE B8 1 T TR R il 5 S A A RS 1) — R VR A7 A R
Yo HK, AFEMER] SR BUAME, HECA SRR 2 e AR R, ORR AT TR il B 45 5
Fe R ARG T % Boa, WHTE NI ECA 2 S A AR, Mo, #o. HK=
TrEME, Fik ARk PriR=AIATHEA TR, ISR A R IR K 2R L R 48, 3
TR AN T2

E&WE

SR BE ST SRR T AE L S (22YICZH164), MG 2R “IU# 7 20E B s ST 78 10
H(JG202217) (JG202344), 2023 4F FE KR =LA NI Rt R G T AR G55 1N
AT TETT, 202310347016), 1M T B AARFA AL 42 (2023 Y Z38) X AT H K5 )
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