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Abstract

Left-behind children are the center of attention in today’s society, and previous studies have fo-
cused more on the mental health of left-behind children and lacked attention to their learning as-
pects. In recent years, the concept of learning engagement has received a great deal of attention
from scholars, mainly due to the assumed link between learning engagement and subsequent
academic performance. With regard to the research on the factors influencing learning engage-
ment, scholars at home and abroad believe that there are mainly: individual factors, family factors
and school factors. However, current research has less explored the influence of left-behind child-
ren’s school factors on learning engagement. Scholars have studied the learning engagement of
left-behind children from the family perspective and achieved some results. Some scholars have
also studied the effects of peer relationships and academic emotions on students’ learning engage-
ment separately. At present, few scholars have discussed the combination of peer relationships,
academic emotions and learning engagement. Therefore, it is necessary and meaningful to explore
how to stimulate and cultivate the learning engagement of left-behind children to provide guid-
ance for their future healthy development.
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1. ERE
1.1. E57/)LERNHER

9 6ET B 57 )L (left-behind  children) ) 5E€ & A ANF . H IEAE NN <7 ) LB &S BERUTT 8L—J7 41
H, WEERS, FRE 16 D LLFHJLEY L, 2006); FMEAK. BAGRIANE T LERER ML 18
JA% KULTAE, RN m s [ LR RER AR AR, BOlior, 2006). 2016 48,  (EIL) Howf sy
JUBE E SCHAT TEBTAE:  “HSFLERIR B AN S LEl— T4 5 Lo — T Biladrae 1. AN
NG HARBEN (%, 2016). £ ERTAL, [E 55 B LLACE P ORI 2 0K B <1 ) L3 R 4 8 58 XUAE
16 FIZLLR.

1.2. FI|ARIBEZ

SN P A SIS B TP RIS 2 S 1) MR R . R AR IR ES, TR AR el
B AR T I B BUNFR AR GR T, i, XOTER, A, 2020). 1R EHERRKSCERT,
BN K Z MRS — A2 4E 2 1) (Salmela-Aro, Tang, Symonds, & Upadyaya, 2021). 587 5 ST RN
M EZAFEVUANGERE : BRI MES ) IARIHN (5 ST IR F (10 B S% ) R0 SR )
ITRBNITRE RGN 2 5) Hha NGNS ) AR BN (5 A AR 5838 H RS ) I AR Al T
BR). BRI, T2 I HNH B M 55 2 Fredricks %5 A (Fredricks, Blumenfeld, & Paris, 2004)4 H () £ 4
Z5MMS, AR, VAR AN
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1.3. FfEXHRRBER

AT [R5 2R 10 5E SCREUH AL [ 4023 Bernstein A N [Fl£E 5% & (peer relationship) 1§ A4 3= 2
Y RCHR J7 o [ FEBR NN AR, AT A2 T R) BEAR IR SR [ G5 40, SRR MR IS B s 5 20 =2 T 1) AR T
XAl G5 R, [RANA 2 18] ) 1% IR &R (Zhang & Deng, 2022). Booth-Laforce M [F]£H 43 40 A [F] £ 45 246 5 /N %ot
SLIRE LEER R, AR R AMA R 2GR R, RPN TR MR e R R AL . BN 40
AN TR A6 28 32 2272 48 R8N TR) B0 B A e 7K 1A A 24 (0N AR ) 78 28 A i R o gl ST A J R R ) — Bl N
BRICR(ARTL, 1998)0 JSREWNFEIFER R —M-FAT HEER ABR R &, 8 [F# A8t T [ — OB
JEAKT BRI N RIS i FR R LA R (JH o 28, NI, JBR ARy, IR, JE2R 95, 2015). 45EHTAXT
TIEESG R E AT LAE R A 3 25 0 o] BN S50 3)) A4 R AR A AT 1% Bl g 1T A2 gk 4 A A A 12 O 22
FRENIE R Y a

1.4. A FLEROBER

ol A% £ (academic emotion) & 5 A 1 57 =) B 1 B3 P R sz 1) 1) 25 Bl 2l i 45 AR 56 (Pekrun: & Perry,
2014), TEH B EGOFENAYEE: MEEFIAN . ol 18 28 200 T 1) 2 SR tan R (R & AN R T
T2V 2 e B U IR T — ST g SRS I 22 b 1 48 9 B2 (Guo, Zou, & Peng, 2018). iX Lo 45 7E Ho AL fir
(FEURG 5 Y Ml ) R g i v 53 2 S5 KB ) T A T AR o AR IX — 2028, 2k & mr DL k), Hrr bl
TR (Pekrun, 2006). RN FMEEE I H G 7= A8 T DU AE 4 AR el . ARl .V AR AT e i
TRV K vy P

2. AR
2.1. FEXREZEIHANEXHAT

) £} 96 RAE T A AR IR 2 ST BN A AT R0 B B ) S TR A 2 STHE N R 28l Rl gl R 1 — A S
Bate K E AR AR RS SR 5% NP iR Ea 5. M, S5ARMRESEIKT
22 ) NFE K (Perdue, Manzeske, & Estell, 2009). 82 LB E BN SWIZ iz —, 5JLEMBKMNE ]
IR R T3] BOTRE PR XA 237 BT e B Z AN 4, e B AR RIE S, R R
ot B 55 ) LB f O R AN 220l 1) B BB VR . W FC 4 SRAEAE R, 5 AW AN AR BBl i /0 4 S ik
HEEREISIIL, TN (Keefe & Berndt, 1996; Ladd, 1990; Ladd & Price, 1987)F12l %S, G W
FRH, BUARAIFE ARG R AT BE 20 5 S BN P AR AR 52 A (Huang, Zhang, Duan, & He, 2021). 753 5 [Fff
TR R B B 22 A TR A AT RE A B B 5 2 g (DeLay, Burk, & Laursen, 2022). FUARH R R 1E
ANTRI B X 2 ST N A BN S AT R BN B E . bk, WA FEESE RS
NIE— BB RN R C. SR, B ~7JLEAE A —ANREBRE A, A5 R 2 AR AR R B Rz KT A0 BE. K
WAL RE B, 2 SBUBA TSR R RIREE . EXFENL T, [FfE2 oy 8 o)L 2 3 8 i AN 22 42 IR )
HEORYE . 10 R FEESC RS B SF LB OB R I EARE . AN, RAFHRE A E R S JLE )
OIS H —E MRS ER .

2.2. EfXRFRSFIIFERHEXHR

RS, AR REFFRNEF LA RGN, B, 2023), [FHER R A L
Gk A MR RS AT I [F)PE S R IR S i mT DU 7 7 R R B B R R R . D
FH R NELE L RPRERR, BOYATS [FIE N 2 B 8] L5 N 2 5 B AR 22 . B R
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B, LSS A R, 3540 SARFIAE RS R R, — MR FRAR AN B AR 5 B RIS, TR AL AN
Sl TR, A P A G RN e T AR B R [ A AT K, #8530 18] 5 R A IR AR & 1
R, R E TR, DL R RA R B9 Fsh = I K (Wang, Hatzigianni, Shahaeian, Murray,
& Harrison, 2016). A AW, 550 & R [F] £ 5% R SO I A Rei 2 5 /DM IR E &K, A~
ARG, L B B85 )AL (Uslu & Gizir, 2017).

23. FAFESF SIRAEXMER

2PV g 6 AR T A R S S A 2 R B . Fredrickson (Fredrickson, 2001)3gH H) “ 4 f@ - #4
7 BRGNS, ¥ RN, WEZEMEZ, T LAa A NRARIFE S VG, AT
REEARFIPRAR, I m) AR A B AR TT T8 . ARURKR 2 A7 8 RV AR 2 L A 28 ) TR XA ThRE 2 AN R B, i Ho2 B
AMRIAEAE, 2023) BRI 2 A% 26T LLAR 56 S NN RIAE Shya [, 35 Bl AR AR H AR . BRAEFIAAR
AARNRCRIRK S, T8, SRR ER, 2023). SEEEEEMIR, AR Sl 25 mT DA 27 AR 0] 2 ) i U R AN 5%
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TCHIAN R B2 1) 27 2R ) 2 B 20 M QYA TP v (R gy, SRR 17 AT T 27 203 Bl v B N B DA R 5 I
R RGN BRI, TR 4 o0 22 AR 22 2 B AT R R, X P RE it — 2D BHAS A
A 25 2 BN (Putwain, Sander, & Larkin, 2013). AR, B2 522 I8N EIEMK, HK
PGS S RN R AR (Diaz et al., 2017). 652, A EHEEAER IR EE £ R EEN
PERT: MR G AR Bl 22 SN, TR 22 AR 25 S BEAG 22 ST BN .

24. FAFLE. RHFXRMEIJBANXER

ETABSRGHEA, P RSHESRBMU RS PURS. EURGAE RS, F55LEM
I K 2 BB AS HRIE O R rh, JCHRAEERHE T, AFFIMAESR, R RMFHRAESE. H
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BV B BRI BRAR, X2 BRI AE B FAR,  DA S 24k b i 25 (Reinke, Herman, & Copeland, 2022).
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FER R AE A T e S IR 2 25, WEEE . IRV 5

3. 858

FRAE NG WY ) LR R BRI RO RS, XA S22 S S0 R MEM, BTl

DOI: 10.12677/ap.2023.1310559 4443 o HE R


https://doi.org/10.12677/ap.2023.1310559

REE &

SR AR B ORI ST B S ) LR ) ST RN E L AR B AR ANIR DT . X2 Em S, R E KR
MEENS, FfeE TEREMNEZES S, mMH, AARHE, FFECRS)LE R RETR
WARY R, Wfeidt ) L#EAT N K BRI EEASER ZE (McGrath & Van Bergen, 2015; Sakiz, Pape, & Hoy,
2012)0 KT RESFJLERYL, BR 17 ACBRRISCREAT 2 S BB fema s, R [F 4408 K8 v PLEE —Fh R
R SR, R TARRUIT R, RTS8 R — AU AR AR Ex
Fer, SEER REFR RSB RS, AT RBEASSEReMRE J1, FFob R AfE g . £
I8, AMEREGZ IR B R SRR, FEMEEE RGOSR, RFERXEANTHOKS, Az
BREAAS R BRI ¢ R T = A IR B BRI R AT . MR, RAFI RO R IR~ AR 1) 1
g5, NS INAARR N3 5 2] b 25, 2 B AR R 22 B4 (1) 5 S BN R 2] sl [Rtk, B <F
JLEFIEIR R Ol s 2505 2] 8N =35 1) 8 R EAFRN IR

SE

L, R HAE2023). BT AIMRS M ER R BEAFRMMER RN ESR. FEAFZRHSF
/7)?), 33(4), 145-153. https://doi.org/10.20004/j.cnki.ujn.2023.04.005

£ (2023). HAOFBIEH LS BRABEIREA: FERRNNMER. PhFO0ERFEHE, (16), 10-14.

E52(2016). KA T ILEREZHRIVIHIFECR: 8k, BESRE— (EEFRTIRRNE T ILE R ZHRY T
EMRILY MR S1BIE. 28857, (6), 143-148.

XURKEE, KO8R, TR EERQ023). HIHAERKRE A S% BRI KR BRAESE S OB EREXRAER. O
PEHFY, 18(10), 72-74+80. https://doi.org/10.19738/j.cnki.psy.2023.10.021

XIEAE(2023). 22V L3 U a2 AR 22 ST NI el BARE IR e, 4 # B, (5), 49-57.

PO, NS, WS (2018). R RS LA, SAES S WIGIERI R R, ML E I E R 35(8),
66-72.

B IE45(2006). FERAE S LEEE FEH AR, #2F400%28 (1), 246-249.

IRIRAE, ML, XITER, ZEEE(2020). R EME SR TILEREIRN: KEBUE SN A RS RN
YEH. #EFHHE, (3), 76-82.

KPR, BREE(2018). ACBREAMNEFT X B sp LB S KRGS M. 25/CEEMIL (2), 90-94, 121.

JHARAK, BRRLER(2006). B LEM R LR, A 7547 (3), 60-5f 3.

JASRZE, PMNIRZE, BAKME, IR, VEFRIEQ015). FERRNRBWIT. LHELESHE, 31(1), 62-70.

AREL(1998). [FIfER R A BINRE LN R, OHELELSHE, (2), 39-44.

Chiu, K., Clark, D. M., & Leigh, E. (2021). Prospective Associations between Peer Functioning and Social Anxiety in Ado-
lescents: A Systematic Review and Meta-Analysis. Journal of Affective Disorders, 279, 650-661.
https://doi.org/10.1016/j.jad.2020.10.055

DeLay, D., Burk, W. J., & Laursen, B. (2022). Assessing Peer Influence and Susceptibility to Peer Influence Using Individu-
al and Dyadic Moderators in a Social Network Context: The Case of Adolescent Alcohol Misuse. International Journal of
Behavioral Development, 46, 208-221. https://doi.org/10.1177/01650254221084102

Diaz, A., Eisenberg, N., Valiente, C., VanSchyndel, S., Spinrad, T. L., Berger, R., & Southworth, J. (2017). Relations of
Positive and Negative Expressivity and Effortful Control to Kindergarteners’ Student-Teacher Relationship, Academic
Engagement, and Externalizing Problems at School. Journal of Research in Personality, 67, 3-14.
https://doi.org/10.1016/j.jrp.2015.11.002

Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School Engagement: Potential of the Concept, State of the Evi-
dence. Review of Educational Research, 74, 59-109. https://doi.org/10.3102/00346543074001059

Fredrickson, B. L. (2001). The Role of Positive Emotions in Positive Psychology: The Broaden-and-Build Theory of Posi-
tive Emotions. American Psychologist, 56, Article No. 218. https://doi.org/10.1037/0003-066X.56.3.218

Guo, J., Zou, T., & Peng, D. (2018). Dynamic Influence of Emotional States on Novel Word Learning. Frontiers in Psy-
chology, 9, Article No. 537. https://doi.org/10.3389/fpsyg.2018.00537

Huang, L., Zhang, J., Duan, W., & He, L. (2021). Peer Relationship Increasing the Risk of Social Media Addiction among

DOI: 10.12677/ap.2023.1310559 4444 o3 2


https://doi.org/10.12677/ap.2023.1310559
https://doi.org/10.20004/j.cnki.ujn.2023.04.005
https://doi.org/10.19738/j.cnki.psy.2023.10.021
https://doi.org/10.1016/j.jad.2020.10.055
https://doi.org/10.1177/01650254221084102
https://doi.org/10.1016/j.jrp.2015.11.002
https://doi.org/10.3102/00346543074001059
https://doi.org/10.1037/0003-066X.56.3.218
https://doi.org/10.3389/fpsyg.2018.00537

REE &

Chinese Adolescents Who Have Negative Emotions. Current Psychology, 42, 7673-7681.
https://doi.org/10.1007/s12144-021-01997-w

Keefe, K., & Berndt, T. J. (1996). Relations of Friendship Quality to Self-Esteem in Early Adolescence. The Journal of Ear-
ly Adolescence, 16, 110-129. https://doi.org/10.1177/0272431696016001007

Ladd, G. W. (1990). Having Friends, Keeping Friends, Making Friends, and Being Liked by Peers in the Classroom: Predic-
tors of Children’s Early School Adjustment? Child Development, 61, 1081-1100.
https://doi.org/10.1111/j.1467-8624.1990.tb02843.x

Ladd, G. W., & Price, J. M. (1987). Predicting Children’s Social and School Adjustment Following the Transition from Pre-
school to Kindergarten. Child Development, 58, 1168-1189. https://doi.org/10.2307/1130613

McGrath, K. F., & Van Bergen, P. (2015). Who, When, Why and to What End? Students at Risk of Negative Student-
Teacher Relationships and Their Outcomes. Educational Research Review, 14, 1-17.
https://doi.org/10.1016/j.edurev.2014.12.001

Meng, X., & Yamauchi, C. (2017). Children of Migrants: The Cumulative Impact of Parental Migration on Children’s Edu-
cation and Health Outcomes in China. Demography, 54, 1677-1714. https://doi.org/10.1007/s13524-017-0613-z

Pekrun, R. (2006). The Control-Value Theory of Achievement Emotions: Assumptions, Corollaries, and Implications for
Educational Research and Practice. Educational Psychology Review, 18, 315-341.
https://doi.org/10.1007/s10648-006-9029-9

Pekrun, R., & Perry, P. P. (2014). Control-Value Theory of Achievement Emotions. In R. Pekrun, & L. Linnenbrink-Garcia
(Eds.), International Handbook of Emotions in Education (pp. 120-141). Routledge/Taylor & Francis Group.

Perdue, N. H., Manzeske, D. P., & Estell, D. B. (2009). Early Predictors of School Engagement: Exploring the Role of Peer
Relationships. Psychology in the Schools, 46, 1084-1097. https://doi.org/10.1002/pits.20446

Putwain, D., Sander, P., & Larkin, D. (2013). Academic Self-Efficacy in Study-Related Skills and Behaviours: Relations
with Learning-Related Emotions and Academic Success. British Journal of Educational Psychology, 83, 633-650.
https://doi.org/10.1111/§.2044-8279.2012.02084.x

Reinke, W. M., Herman, K. C., & Copeland, C. B. (2022). Student Engagement: The Importance of the Classroom Context.
In A. L. Reschly, & S. L. Christenson (Eds.), Handbook of Research on Student Engagement (pp. 529-544). Springer.
https://doi.org/10.1007/978-3-031-07853-8 25

Sakiz, G., Pape, S. J., & Hoy, A. W. (2012). Does Perceived Teacher Affective Support Matter for Middle School Students
in Mathematics Classrooms? Journal of School Psychology, 50, 235-255. https://doi.org/10.1016/j.jsp.2011.10.005

Salmela-Aro, K., Tang, X., Symonds, J., & Upadyaya, K. (2021). Student Engagement in Adolescence: A Scoping Review
of Longitudinal Studies 2010-2020. Journal of Research on Adolescence, 31, 256-272. https://doi.org/10.1111/jora.12619

Uslu, F., & Gizir, S. (2017). School Belonging of Adolescents: The Role of Teacher-Student Relationships, Peer Relation-
ships and Family Involvement. Educational Sciences-Theory & Practice, 17, 63-82.

Wang, C., Hatzigianni, M., Shahaeian, A., Murray, E., & Harrison, L. J. (2016). The Combined Effects of Teacher-Child and
Peer Relationships on Children’s Social-Emotional Adjustment. Journal of School Psychology, 59, 1-11.
https://doi.org/10.1016/].jsp.2016.09.003

Zhang, H., & Deng, C. (2022). The Impact of Parent-Child Attachment on School Adjustment in Left-Behind Children Due
to Transnational Parenting: The Mediating Role of Peer Relationships. International Journal of Environmental Research
and Public Health, 19, Article No. 6989. https://doi.org/10.3390/ijerph19126989

Zulfiqar, N. (2020). Association between Severity of Adolescents’ Peer Problems and Moral Judgment Development. Pakis-
tan Journal of Psychological Research, 35, 23-35. https://doi.org/10.33824/PJPR.2020.35.1.2

DOI: 10.12677/ap.2023.1310559 4445 o3 2


https://doi.org/10.12677/ap.2023.1310559
https://doi.org/10.1007/s12144-021-01997-w
https://doi.org/10.1177/0272431696016001007
https://doi.org/10.1111/j.1467-8624.1990.tb02843.x
https://doi.org/10.2307/1130613
https://doi.org/10.1016/j.edurev.2014.12.001
https://doi.org/10.1007/s13524-017-0613-z
https://doi.org/10.1007/s10648-006-9029-9
https://doi.org/10.1002/pits.20446
https://doi.org/10.1111/j.2044-8279.2012.02084.x
https://doi.org/10.1007/978-3-031-07853-8_25
https://doi.org/10.1016/j.jsp.2011.10.005
https://doi.org/10.1111/jora.12619
https://doi.org/10.1016/j.jsp.2016.09.003
https://doi.org/10.3390/ijerph19126989
https://doi.org/10.33824/PJPR.2020.35.1.2

	留守儿童同伴关系、学业情绪与学习投入的研究综述
	摘  要
	关键词
	A Review of Research on Peer Relationships, Academic Emotions, and Learning Engagement in Left-Behind Children
	Abstract
	Keywords
	1. 概念界定
	1.1. 留守儿童的概念
	1.2. 学习投入的概念
	1.3. 同伴关系的概念
	1.4. 学业情绪的概念

	2. 研究现状
	2.1. 同伴关系与学习投入的相关研究
	2.2. 同伴关系与学业情绪的相关研究
	2.3. 学业情绪与学习投入的相关研究
	2.4. 学业情绪、同伴关系和学习投入的关系

	3. 结语
	参考文献

