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Abstract

Mental health education for college students is a compulsory course in colleges and universities in
China. It has an important responsibility to maintain the mental health of college students. However,
the development of mental health courses for college students is faced with the problems of low wil-
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lingness and low satisfaction of students to learn at present. The purpose of this research is to im-
prove the satisfaction and concentration of college students with mental health education courses,
and to explore and evaluate the effectiveness of mindfulness-oriented teaching methods through par-
ticipatory classroom observation, semi-structured interviews, focus group interview and question-
naires. This research found that mindfulness-oriented mental health education courses can effec-
tively improve students’ concentration, mindfulness level and subjective well-being.
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1. 5]

HAWA, OB SN R B R AT AR . KA O B B IR 2 A
B UR, FEGEY RS 000 B A BT T A7 36 A AT BBk K/ F (GG, 20235 SR 420, 2013). SR,
RITRERIT A XA #E 2 8. E£RERE L, 2HERREFAEESRE, BRG]
i (AR LS, 2013). WEEAERE BV, K224 BRI B KR Z N THRE20, JFEERERT]
UE B2 S B R R OB B IR (S R, 2015). Aantl, 2 BORSEAEFF AR EEUTHI R T X
CRARZL, 2013). AV IRERFAEARNAZEOLHBREAFTRETNSEE, E22HERLT 22
FEG BIEEAIRTE2Z S 5RRBEZ P, 705, 2010). 2 M3 03 (U bl a4
2018) A LANN A4 3 (22, 2018)0 (HIXEEH 2205 sUAIAT RAE T F RARGF HAE ), DAk, R — AT
AR T AR IR HCEAE— MR BTk, R R A RSB 5 KA L
BE R R IR R Bt B AT & . (OB RECE SR BT A Y2, IERE
teR N TR NSRRI 2 M BB IR ). IESBE 2 RIEZE N, Wik %X s AT
AL, WERTE B AEE S . IESEE KR AWENEE K2R, XEEE B RITEG AR 2 R
B, XMEEERA DUENS 2T, BIEmE S A, DRI RS, 1B R A
HAEEAB USRS, A EARE FHIRFEATE, MR R SRS H & IR
o AWFFUR IR T IES B RN AT EE T R A LB REBE 3D, RRE MR ni
fi REHCH URAE 0 1L & T I EUAVE RS9, IR 5 5 IR T A AR R 2R 0 2 A48 O 2 2] 2
REIFE o

2. ERSEBEZENERMRI
2.1. IEREEA

1E & (mindfulness) K IE TR 77 #, & — Ml i R S48 1) 24 T B AR AR B R RUIRES, AmyE s
o A8 S P I 221 T T 1 4% R 48 7 AR B (K abat-Zinn, 1982). ZAERAIWI R C&IUFSE T E& %I 0 &k 5
BT SR S A AL o 5 G0 TE 0T DA R AT = B8 71 (Gura, 2010; Jha et al, 2007), Z&fif)k 7]
(Mendelson et al., 2010), £ R SHIAR(Goyal et al., 2014), FEFFALAIIE L (Garland et al., 2010). F#H14
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AR A T/ IESE T IES AT AR (Davidson et al., 2003).
22. ERSENERR

TE&AE N —FaT DL 3 T 2 A B (1) F6 2 (Aldahadha, 2023), 7E5& Tt 3200 3248 807 T A 5 ok F1E
(Brown & Ryan, 2003; Keng et al., 2011)o AL, #7038 KIS REAT IESH AL, 25 ESZM
NAEM N K AR R AR 22 5 5 (Choi et al., 2012), #EARBE4EZ T IE&YIZRM) A 2274895 B 3248 (Singh et
al., 2010).

Ak, AR R T IES AT A S E AR ST DUE R O . D R
71(Bajaj et al., 2022), $&F-HE. SEINTELE K E I (Bajaj et al., 2019 K48 TH F M 48K, [FHS, @1
IERATS B ARRIE R R RS T E AR & (Howell et al., 201 1)1 —F 7 2.

23. FESEMNIES

1S AESE AT T T 5T B 2B 152 WM (McCaw, 2020) . 1E & B4 M IF 52 A] LU 7 # (Mrazek et
al., 2013), [T CA AT E K IESRANSRE T . Felver 88 NLER T 22K IR S H 1) 28 TR AL,
RBIES TR O 22 iR S 5 BT A0 Bife. B8 RE ). RIREAT NP AR
Wil (Felver et al., 2016). EAMEE CEA XN ARVEAT IESEAATEE, KIARA]H) 2405 8oq i S48 7t
(Crowley et al., 2022),

IESUNZRr] DR A FB0E BUa, gk (IR E)  SCHGE (S 13 S ) A AL Ol K
NHEFERFERN) (Ergas, 2019). FHFFEER IESIZ HESFHROBCEZH, KOG IES T LR
AR R I(Chiang & Sumell, 2019), WAFFEEUEA T IE& T UGN EME IR 1500, #mde s
SRR G (Vidal-Melia et al., 2022). K2 FE#0 O R BUR IE SR 022 v] DR TH A 22 ST kS, )
I A S AR IR 25 21 245 7 17 BRI PR (Worthen & Luiselli, 2019).

IESHARI R FERBUE R EE S 2RI =R . BN M RA s =il i
RN ES, W20 E T IE SR SRR T R 2 A AT T, IR E HEE RN IE
RATATEEPMEE, EREH, 2018). TIRT T RS AR O B AR R B0E B UR 5L TE & 25O v S8 AR R

3. A&
3.1. EZSENEFEE

ESSRMEAES KRN IESBEHAME . EMEUERESIESSS], AREERE FHER
SRR, MR IE SRR H R R AE 2% . Ritchhart 858 H T IESZE =220, BY 5] )
M. ZMERE. T EME(Ritchhart & Perkins, 2000).

3.1.1. SN

SNSRI P Fi BOMAE T 5 o 58 2 fA A 2% A Qi ) iy AR 4 ) 1 (9 15 ), 3 AT DU 2% AR AN Iy
P, WORSAEMAIENE . Ritchhart 5 ANTERCERE RN IE S, DEREEENTERS. It
AT 25 A B ) (R B 4 2 T HE B 58 1) 1) i 7 (Ritchhart & Perkins, 2000).

3.1.2. IRETHEM

TR FT R PERE B UM IHR 0 S50, UMM 2 /N BEBETH i), 8 R F AR IR, F A=
FIFRFEAE R —FR S e EAM 2B R AR BE 5l N IE & AT AR 2 AR 22 S R R R Z AT e,
AR R R BT 2R (Gura, 2010), AMY Ak, B EE 5 NHWEEHE 2 i) DUSOR A IR R B, %

DOI: 10.12677/ap.2024.141049 352 LB


https://doi.org/10.12677/ap.2024.141049

A SR SEAR A DX 3l i LRI B e P 2% ST R RE(Lee & Ry, 2015).

3.13. IEEENE

T R RS R Sl 2 AR T8 BRI BEM S B . A 0 Ul i oAk B A0 SR
SERARTT, R T BRI AL A 25 W0 HE th F mT DASE i o) B 1) A1 5 A9 T B 3 (Mohamed & Bendania,
2023).

gibprd, EANCARIFEFRIENE =50 UK IESHE MA T HEREZAEN, 0 7 IESH
RG] . SRMAEEKN, BAPE ESRABCEE 22 D2 o AR 5T X = 2% J5 PR TR 3 R T
OHERAFHRE, RRIESIAECAHIATRENE.

3.2. MR

THIBE TN EE TR 2 — SO A O B R A AR 224 400 4. BENLIEHPT AN PEZE N L
H, WAV AR, Kb, fFNRHARRIES FRHEEAE. WNIRERZEGRE S,

33. BIRWERZE

33.1. £5MRENE

AHFERA T2 5 NRENEE B RAR AL DI MR E RS, MeE— 2. .
Wit. Z5TERURE NS AT AT BRI ST A B S0 E S it 15 & 207 R REAF LR 1R AL, 00T (5 B X DA o
FER AR OL 0 A EE LR 3. I AU LS, RE S 4 X0 S 0 BOM SE PR e 1 Do BRRIRIR AL
M5, BHE 2R MR NN ARG B0, ORREREAREI. ESSREEAENEREL. &
BEEBEFENE . EARRERT, BINZ57T 4 NP 413 Ll a0 g REE IR 2,
VAU oy bl B IR L B OTE T

3.3.2. FEHNIHRE

AW Feia FF G Ui gaE, Ui SORIRAUN . B 7 540t 7 il ERSSi it 07 SRk
MEL BT ICEAT PR e sk i, RERAT AL, W ST ) SR BOM AT — X — (25 R
AT AL ZIMHEAT TV, FEEAT 4 Ik, 1R 30 704k

3.3.3. BEAUMMAHEE

Z—NE, FHAHEACR BRI, AR A (Kitzinger, 1995). £ mi/INHVTR R IR AE U5 iR I 550 T I 7
X AEANAT, AN AT BAHE R K, SRIE 2 W RN R IR 45 R 5 S g 5
Wi MHERAE SR TR BATEVH SRR ERE N PEhEEHLER 7 10 A, H&&¥, I 80 Ak
ITRERIR . VIRFRSEZ) 30 708, JEU R — IR

3.3.4. )&%

B 7 U IR R S, AT SR SR R R B, DA B K S ) T S KPR W SE AR R
] A S IT IR (R SCRR A IR R A CREEAE F AR ER) « (RFEFENRHREER)
F TN &2 A ) EWSEAR K, 22k 5 Damme 28 A% f{) Loso (Longitudinal Research in Secondary
Education) Well-Being F#(Van Damme et al., 2002), Z®EFXHLIF 62 @, A5 8 MEE . IES/KFHIN&E
e B xR AR (PSR IESER) (CAMM) (HEREE, 2019). ZEXEIL 10 8, fFERES
A BANEAYERE, AECRH SR 17 e ARUSER S A S NECh 208 N, SEHRZELE NSO
205 No TEAURAREE G R 2 413 4, BISCH R 45 390 4y, SEBG2H 197, XTHEZH 193 4.
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4. Z5R
4.1. FLEMNTRE

FATR A7 BT A SR A AN AL A 2 AT 7 2 TR, IR LR B N B 7 R i AT 32

iR, P73 gt A UL K S B S HUL A 1

Table 1. Results of semi-structured interviews

= 1. FEMRITTRER

453 e

iy

SEUG 2 . . .l N
Sl SRR, SRR T, A A T,

TFUETT REAN G MO A #2730, RO AT 2 102 H SRR 22 AT, BUELL 2 ES

ik

S
sku TS B T .

FIRER AFLRIVIRA, PARTE FAHLAO LR A U R (1, DA R PR 2 A L LLRT I 22, B

ERA

XA SRR DME IR H IR, RETREA KRR, FEARRE CEHE LU, FASE I, EED

XA AR KBRS T, M8 E SRR AL, AR R 2 SR,

VI ek

4.2. ERNRIFTRE

WSS R RN YEPRENLIER T 10 N, BB, 3t 80 NATEAUIR, N NETH S
(A1~A80)IL KRN B TERGZE A, JHHZ SR B X 1B AR HEAT SRR 1, 3873 g i ik R DA K 56

FR PRI 2,
Table 2. Results of focus group interview
2. ENMATHRER
A I IB TR Yty
Al: fEIRE EIRIEE S ST, B RURET B A .
SEUGUL A30: ZUf L URHE funny [, AL UL AZHE. EEN
AL7: R RS SE AL, GF A0TSR ERATT AR B B B A A —
AS: HLECHUERIE, GRS EERE T
SEIRZH A8: P TARZOLIZERMR, o T AT E S rE% . &%
A13: F R S R B — R T K o
A6: FEIRE R SRS, RERE EBIR TS HI K.
oy A6 WIEWE ELLBGREE, 2Tt TROMEHLLRIE CIOPLL, BEFIMERR ) o o
AR T
A25: BUETRIR 2 (M I AHD 2 e O3 g BE R R
A4l: FOBRHEOS, OISR, SR TR OB R R
WHEZH A70: LOFRURLEEURIAIE, 53— ge i 46 00 O3 AR . e
AS1: R3O & LU i, IR TR ATIS I — e
—_— A80: ﬁ%ﬁﬁ,ﬁiﬁ@ﬂlﬂ, %‘B%%Uﬂi@#o ‘ -
A65: HUNAHBAEM, AT, AR ERIE .
AS1: RBERLR IE I A SERRE, B H AR A . ‘
R A6d: BRILARARK MK, SRRl — e IR, B A BRI A ﬁﬁﬁ
A83: WAt ARERI, BRI R,
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4.3. [a)&E

WL TR —FE RO MR WD SANYENE 50 A, BENUEE T 4 DR ASLIRA,
MNBCN 208 N, FFEALEE T B4 4 DNPEENGHIRA, SAECN 205 N. 7E4 SRR LS G AR 25
413 4y, BIRCE R 390 4y, SLIG4H 197 4y, XFREZE 193 0. NS4 5 B 3 3.

Table 3. Demographic characteristics

3. AOSIHEHHE

SN AL A R (hRdEZE) L. B
SEu 2 197 (97) 18.97 (£1.2)
X HEZH 193 (100) 19.04 (£0.9)

Table 4. Scores of Chinese version of the college student mindfulness scale

T4 PUMAFEERERTS

@ H i 2 SeEsAH
1 3.01 (£1.39) 3.13 (£1.28)
2 3.38 (£1.17) 3.37 (£1.48)
3 2.52 (£1.82) 3.03 (£1.33)
4 2.21 (£2.01) 2.65 (1.60)
5 1.07 (+1.68) 2.05 (+1.40)
6 2.79 (£1.61) 3.09 (£1.61)
7 2.13 (+1.50) 2.21 (£1.50)
8 2.98 (+1.59) 3.17 (£1.59)
9 2.04 (£1.73) 2.81 (£1.73)
10 1.82 (£1.65) 2.73 (£1.65)

sy 23.95 (£0.46) 28.34 (£0.39)

LRI A 40 RIS P OO AR IE S BR(CAMM) 270 8 28.34, 1Z IS0y 23.95,
SEAEA T KB 45 R IR 45 G SEIR A KB IE S BARAG r B38 m T AR RA520 (p < 0.001).

Table 5. Scores of Chinese version of the Loso well-being scale

%% 5. Loso ERREERPFITRES

Yrpz il G

A & 3.51 (+0.50) 3.92 (+0.47)
REER T 3.14 (£0.45) 3.78 (£0.44)
R 3.23 (£0.72) 3.62 (£0.69)
R 3.15 (£0.46) 3.55 (£0.50)
[F) 0% & 3.50 (£0.51) 4.00 (+0.63)
5 4R 3.40 (£0.40) 3.93 (£0.52)
FREVEN AR 3.42 (£0.64) 4.11 (£0.51)
1L 3.60 (£0.59) 4.27 (+0.68)
R EAR IR 26.95 (£3.02) 31.18 (£3.15)
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45 R 50 MOTAEAR TAGIRZE R, SO 20 (1 B SE A KT 2 v T3l AL 1 B R SEAR IR (p <
0.05). SEIGANTERR. WRELES . FREFWHERE. FEXR, FIME. FKEEWSE. %2
FINLVEER TS M TR A IR I EE TAE G D P R, BN IES RO F A R R e
A R AR 1 W AR
5. #ig

AW FCR TG P E TS [ 0 B, IO IE & 3 R R B A R R 2 I e v, e
RESLE AR AR IR A B S INAR iR R ) X ISUE 1 SR HT AR I IE 00 T SUS5 B B R I 28T 2 A2 L) (1)
TR 2 (Meiklejohn et al., 2012)o XN A] FRIAR AR 2000 AT LASE 027 A8 27 2] B RR R M, 8 i 2 ST I8 ()
I, RS 5 2020). BTSSR O E N R 2 3 BT — EIRE NG S 200 B VAR R B (A B TR )
RAEFERAKIEG H bR, 2018).

I HAE RS 2T S5 [F 2%, RN D), FP5RSRMZ0HE), @RS ITER PR,
WALFAVREZ N, ZREZ MR, G 7 ABRK R XMUESL ST 78 i 10 & m] DU T
K NBRIE R 145 F(Schure et al., 2008), A IE &34k K254 B O f B A B 3R AL — s [ B Sk Atk
(Oman et al., 2008).

EIRE G 1) OB BER AR BE S R BRI B E R, AT DAL 5 AR 5 S0 O B Rl DA R 1B 26 (0
%o HRMAIES S MVE IR EIE R P F F A IE SR T, XAR T AR PR, w7
T FEARESET . SRR FCE SRS R ORI, FIRERRRE N R, ARERIRTR, FERNA
—, MU ESCE T RIS T RENES, A THETIER, B2 RS A A . R
HHE, IESMEN—MERATE R R SO, 2019), AR AT DU I ERA TR AN AL B VE
U SR T AR A Rk 2 R U T AR IR, AHAS — Lol AR At S BB R B AN [

ERATFIIREA —ERRE. B st Rkt 7 RFAEREK, AT ERRESRAG
A AR AR TR A Rt RIS, ZESR SR BB FE il o] DUEE 2 (NN — 28 IE iR 30 s 3, 50K
WK IES SRS ESARIGEG, RICX P20 75 0] DL S 1 & 5 1 3058 8 2 10

6. &5t

2o IR IR E L SR 503, Sl I 0T K A AR AL T 5 B 1) 70 A, SATABLIE &
T AENRE A RENE RO EIT I Her s, bR R E R RS R, R gt A E T
SERRRIIRTE . AU, 2 IS RREEE NAERENER R RELEN PRSI,
FIFER AR SN FIEMRWASE 5N LA 3T XM BE 7 ikAe e 8en] DUBEATHE

FEJG SRS A SE e, W] DLl IE & R A HUAERN B — 22 R L AN IR SERR RN IR 22 R
HAEZH, WETRFR . 1L T A A0 ] LR BN I e 25 BB ARGEAT KT IHE
FEREAT IE &3 R B0 B RN R AT DL A 38 5080 5 IE & S MECE IR &, SRR XA B 7 ) ik
BIRIES I RAAEA T2 BNGE S BREEE AR, SRR REA I kB E 2 — % iR,
TRRIE S 3 AR RS A S N A RERE AT SR
B O

AIONBIER G RIS BRI R 28 I BB B 2 0 B iR 2 22K i,
PR BIF o BT T TORSA AT H K SCRE, 3 BhW FOUR Tt o SRl — g T 3 B80Rn 51 AL
WRHNPTA &, BT ASCRENER L.
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