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Abstract

The multimedia learners need to relate the words of the text to the corresponding elements in the
image to achieve better learning effect. Tracing is a means of helping multimedia learners to make

SCEF| B, HEH(2024). FRIBEARERLIE L BAE 2 —BULANIIT . OB 14(2), 911-930.
DOI: 10.12677/ap.2024.142115


https://www.hanspub.org/journal/ap
https://doi.org/10.12677/ap.2024.142115
https://doi.org/10.12677/ap.2024.142115
https://www.hanspub.org/

FHE, HEH

effective contact with them. Prior studies on the effects of tracing have shown inconsistent find-
ings. In this study, we conducted the meta-analysis to address whether tracing in multimedia
learning can influence learning performance, cognitive load and learning motivation. We found 16
articles met the inclusion criteria, 58 effect sizes (1090 participants). The results indicated tracing
can improve learners’ retention performance (g = 0.64) and transfer performance (g = 0.44),
shorten response time (g = -0.42), reduce intrinsic cognitive load (g = —0.40) and extraneous cog-
nitive load (g = -0.40), but no significant impact on the germane cognitive load (g = 0.14) and
learning motivation (g = 0.46). In addition, tracing effect is subject to the gender, age, the know-
ledge type, the visual type, the learning length, and the questionnaire type.
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1. 518

B BLARE B AR SBE BUEMIRER G, 205 ) IR IE U . SR, 2 AR ARIE TR (it
B A B EE, &5 T 5 213 A A A 5t s (Tversky et al., 2002). 9 T FE 47 % > 2 A KL,
5 203 i B SUAR R AR S R T A R G R BR RSk (Mayer, 2021). $RTT, AR TR % 2] #F SRR
% BT M 20 2SO AR B 45 B (Mason et al., 2013). 7EZ 8RS b, 45 2 3] 35 4f F T 308 SCAR FIAE 5 1)
KRG (5 BT R AN T,

FHE— P I FHERAT NN TS (0, B R R I AR A i T s 3h, e 7 A4
WA AT FE(Alibali et al., 2001). FEZEIHEEH, EE AT DRSS, SAELE S S Ea BB TERS, A
i 3 AR AT B EESE . McNeill (1992)%3E E#(Tracing) & SCN— MR JUIR FHe 78 2 S 4R B R
3. FHIBERHURT BF 13K SCAR S B R R R AR — R B Wk IR DL i 77 N2 B
(i, B S5CARDIERMRT), BARRRESSCEM, ERAT)E, FHRIBERRA RHR &5 2 #15
SRR

WEIREXTH B A I (Embodied Cognition) H 28 AL, H G NKIAA, el B 4k 22 A7 K 1 & 14
S5 BAE R —FRIhag s Rt e R 5L TR 2h R4, A& MR 753 4E (Glenberg et al., 2013).
R, VMRS HEEGET R, WSS, T RZIEINRIE. AT SHEE 0 T
Nz —HTo BILEE 12 A H RIS 46 48 F 45 ) = 38R 8 B 5 ) MR (Liszkowski et al., 2012). 1
D R AN T A 2 TR A ELATE FE B AR A F R AR i R R SR TR ISR T IAE ik
B30 2 2028 NATTSHZ A R A 3 2 RUER TR I Ao D] L 2 85 v it 851777 H (Cosmaan & Vecerra,
2010), A KA. FEIR AR EL(Reed et al., 2006). [& TH1 2 AN, Tl S0 HAE WA B T 3
W, B A SIS E B E SN . THAURIL, AP, WEE AR N R, R RS A
[ %M (Talsma et al., 2010). AT TR R\ IR BI3Z S 005 00 T 10 2 BB R 3E1E ], Bl Baddeley (2012)
(1 5T TAEICAZ A BLHE N i 3 B B {5 B BB B e ARG A N, 23 ST A B 2 [RDASAR A n T

VTAES , I\ 47 17 B 16 (Cognitive Load Theory) A Geary (2008) (4L 20 & O 3 22 Th 3R 18 T IR ZIK B K
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FEIAN T NN LSRR HEAL L s (Sweller, 2011). Geary (2008)H, AZKHELF =4 T — 25 515 B AL
GUBAH RN EI A, X el B T AL B E R A RE R, I HR . BT -3, 5IA
TRTHR R EEA D KM, BRI RFI R 2 R R . T TAR IS AZ R BR 1 R 78 115
A B SRR AR, BIAP A B R RTVA (B ) B AN EC )N A A 2 O B T 2] N SR A%
B AR, BDAEY S BRI AR (s 2 ) BEEFIR 0 T L) 5% 5N B0 A #2E (Geary, 2008). IX
WRA, 2 2] AT DUR ] & U AN o5 AR B R A AR W27 L AT Rk I A5 2B ) 2 IR R A (Paas
& Sweller, 2012). T NFEBACRIE B AR, SHRDE. E2AHH TR 1EX8
PRI SNR ) — M, FARRIA AT LTS TAE Q2 3R, ek, 8 BhY o138 I
PE RN, B 2 AR 2 R

AR, FHIBEAR THAEHORME WE. CHEWREI, FHIEERES%IBR0U &
Zhang, 2019; Ginns & King, 2021; Ginns & Kydd, 2019; Hu et al., 2015; Macken & Ginns, 2014; Tang et al.,
2019; Yeo & Tzeng, 2019). B FEFH X A0 T FaB B0t ST L HEAE L, i 44 i8R RN (Tracing Effect).
HR, AUFRKI, FHIBEXN 2R IR EERCRZH IR . Agostinho 45(2015) &3, FHHBEFY
P VLA RTG53 = AL S e, P 4 2 AR A SRR AN B s 157 B
AREER. WEEANRE KT HEE BIRAT DML 2 F K2 Gk 2, EIRA SRR R iR
¥ (Ginns et al., 2016; Ginns et al., 2020; Korbach et al., 2019). Tang %5(2019) & FiE i AT LARRAR 5 5] & 1) 4h
RN, (HWA B3 SCE MR AT 5ET A4S AR, Schiler Fl1 Wesslein (2022) & LB
B 7 213 R U ARB BR A AR A ST - B A ST B RS, E SCAS DR AN B Fr DR 455 l4 L
R ILE B MRS T AB B4 . Zuo AT Lin (202248 FORHE B 5 R 45 B A Lok /e 75 RE (e 0t 2 1 ik 2%
2, BERRRIWFHSL, BEA R 2RI R T ARG R4

i LR, FHIBEL T RERR 2 A 2 F BN A A e Bt H s SRR, B e g RZ AT A7 A
A3 FT i, ARWTFCRA T 7k AT R B B A A S Gt AR BRI, BTGB
BRR 22 AR A ST IR AR, JRE— DRI T BEAFAE IV E I T R 3R
11 FHBEEBRRSEIYR?

TEHE WU, BT HIB RGN T B U B 22 IR A IS AR D, s m] BB 2 AN BE
R SRR A (Montessori, 1912) . i A KRS (1D 4R il 7 BER B BE, SRFFEIE J) K e fmtg ity ) L& 2% 5]
WE . HJUEYTFREA TR, 2R THRARYE 7 B 45 5 P 18 R b 4% 7 BRI 2 T B T B . 3K
Rl R AR DA RO B LE B 78, 25, Fernald il Keller (1921)KFHiB R IH B EH ik
PRSI LI, RILT BB ER AT DU ROk ] S s ) L2 I 15 5. R RS R ], B ER g )
D88 5 5o R AR 3, - B2 S (Bara et al., 2007; Bara et al., 2004; Hulme, 1981; Hulme et al., 1987),
W) LIRIC LA IR (Kalenine et al., 2011)5 /] B2 S E 55 . IAER, WEAF TG ETHEE LGN
REMEIE B 2R I R AR 25T

FEX ST R ST S, e I T35 HI B 4848 M A ERAH R G E . Macken 1 Ginns (2014)
UESE, FEBFFUA B O AR S BORDRIIS 2 DR AR e K i 1) SCAS MY ] 1 R FR R 5% e 38 I B P o
IR, AR DU 58 R RS 2 2 & T AR T #B R i #l. Ouwehand 25(2016) K3,  fEgmAdid #2H,
S A A4 BN SR EE, A6 T 4848 1 B4R A2 4R NAE 2 A2 55 R 47 . LB ITRT ¢
RIS TFHIBEN T REE NS I BRI, Hu 25 (2014) 8 5CTFAT 26 A1 2 0% RN BRI R S B it
B, R IAE T R8P AT 2 1) /N F A AE IR B LU AOK FIE R 5 LR /N AR B B E g b .
VEERFFEE AT T — RV IT, BIRILT-HHB 8] UG 2 2] 8 122 21Ok . Yeo 1 Tzeng (2020)09 1%
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TOIBERRN R 1, AESEI 2 P AR RS M A R —— B R BOE RG], D7 T 3B B xT N 2
BRI, RABUBERN, IBEREAMABERAESRPIRE B2 AL ARy EXCA R
FHZEES. TMA M, Zuo A1 Lin (2022)fE I AL RGHIM R TR T HIBER S B EMA G R B2 E
KREEE Bt 2 BEARES], ZERBIFRAIUEER AR LN . 52 AT KW s 4 RAA, Schiler A1
Wesslein (2022) i iz U1 £ (1 P P RURH Q SCASAIT 0 3590 BRAE 20 AR 20 R AR 25 3R W S X I AT L,
BERA 2 B AR — B T B G RGN B RS L% . FTLL, KT FRBERR et 2 k21,
BRI L RIFA

12. FHEREDTREF IFOANANGE?

RIS BRI N, BIRIRIRE R st i 77 000l 1 2 Sl g, 2 AR I AR 2l i 2
(Sweller, 2011). T AR LAEICAZ AIFFLEIS A RIS BAG R, DA G far 2R 10 ik Bl s 1) 2 ST AT 55 % 27 2 % L
VEICIZ G IR A 1 i B 3L FE 474 (Paas et al., 2010). Paas Al Sweller (2012)%5 H AT DL A 2% Fp k15 kK
HHAEMFYIR IR, THRFEIMESINL, KRS IZX R FRALEA 2 TAECIZ RS 52 m . R4
VA IR IR 5 ST XA KN SR R AR /s o TAEICAZ PR AT R IR 7 A B ST ARAA) 222 1 R iRl AR 4 2
RBRFIRIN A 2 G HEL . Paas Fl Sweller (2012) 4 Hi 1 —FfA] B8 SCREA D IR G ANIR 7 2 KA DA 9 AR
R FH . FRAE R —Fh AV ZRIHENR T L SR )% ) 3 PAF RGN R (4% -

VEN AR SR B T35 02 75 L BERS A1 20 3 B AR A Wi 2 A T 98 R I T 3438 3 /T ARG
NFN 4 (Du & Zhang, 2019; Ginns & King, 2021; Ginns, & Kydd, 2019; Hu et al., 2015; Tang et al., 2019;
Yeo & Tzeng, 2019). {HFE/E IR FRBER HIZEE R, KIT B ERBEFEIC A 547 (Ginns et al., 2016;
Ginns et al., 2020; Korbach et al., 2019; Macken & Ginns, 2014). H&k, fENFIfH L, ECHK 16 &0k
(20 MERES) 14 FE(18 ANSEER) M TIAFIFAT, A 8 AN SIS AR A& ILIE R4 5 A8 BR AR N i e EAREALE
REZER, A 10 DISLIR s R R U BRI /AR e K T ANIBER4H, W0, Tang %5(2019) K3, 1BERK
TR ) TC R B ARAME N AN fer,  (HASBE MG A £E DA 67

1.3. FRYUMAIBFFE?

Pt CATWEFUAE T B B 2 B 2T PR 5 TIAAAE 20 Ve 2 Mayer i, 2 BHRHC AR
WAFAEL S A6AT, 2R SIRIROR 2 I BRI, MR, RRE . SEIRHIR) . I WARZR @, 1
WRA, JoRHE MEERE). #eEsot A, 2307, B FBUTRAE G, FH. 2FER
FE)FEIIRNT . A, FHEEANS 2 BRSO R AR A AR SR 26 R 7 XX S A A2 5 (1 70 B AT Bl
TR 21 EA BRI FHIB BT 2 AR, R AT DU T4 R 2 2 ST IR €

1.3.1. SLIGHH

S OIMRL R 2 AR ) MR N R B R — . A UMETTE, BATEGH RS nT ik
FAFN 5 IR IR 3 AN 520038 15 280N, BT 7 SR B RLER 2

1) HIREA

TECA 1 16 jm SCHR T 22 ST R AR R B 2 BROR, A 9 WA A FEBIE A% SIA kL, 4 f At
TAEPR AR B O R MR IE IR RGN EL, AF 3 RIEBUKIES RG . EEAE WA, Bl
SCVE N T RE . BUEMELAT & HeBil ik 56.25%,  FLUE AR (5% T FAT 26 10 A1 B LT BRI AR R 2 2]
MRHEHF FE 3 R BL T I8 B8 . H Wang %5 A\ (2021) B 25 (8] P A4 R (0 BEAE91) 3047 S 56 B A R I TF 3408
FRRRIE RN . ST KIE R4t TR Rl SO N A5 — 07 T R AR, AR 50k
FOIENFE —FR R ——Rp i, SECAMRE, AR B AR AR — 2 AT TC T .
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2) AIAAL A

UbA, AR 2 AR A ST JE U BT RN, — MR, AT LI T ) 27 2 R A TR BT SR
Y, (HRRXARREREEL L, EIMATFREBEGERHEE)E, TR HIiR Ny, T
)i Miller (1937) K30, 78 )L %% > Bia]i], X 5 30 1] 1Y) 5 2] 00 R BT S 3] R ] [ Bf HS B B
25218, B B ——Bii]” R, SR 7T HEGIE T kAR (Torcasio & Sweller, 2010). 4N
S3HTI 16 K SCHR, 15 R I RN R + SOK, 1 Zuo Al Lin (2022) 48 B O BERRATERFEAE 2 ST M KL,
Z R EE A ERHTIEER . R, AH GRS IE S I MR R R, T SR ERAE AT XOE I 2 ) AR o
M REIAF B UF (2 S ORI P AETUARN, I BOA I, FHAS T ), T B AT T

3) FAMEHK

MR H BVERLSL, 1R 2 RS SRR, AR TF A6 2 SR F I 1T R S IR FEIR A K % R, (HBE
SO ARG, I FH OGRS 5 SRR, RN, IR IR TE R, SEUE IR
BTG (B AR IS S I TR, 5 2] 3 (10 LT (Clark, 1983). [RItk, BT LK% ST TR A
— AN R 3R R T B R RO A — B )

1.3.2. #HIR4FE

ZAEVUEM R, #ORMER . CERRIRSE . Ml SEAEEREMSEmE I8k A
W FUARE T W 4 1K 23 ORI S A 2K, [ R B 3 437t 90 55 L LA &k . Yeo A1l Tzeng (2020)
FERI T R BB R RN 52 25 STADRL 23 [RRE s 52, X R IB BB T e 5 2 I B S M RE I k.
W 5% 2% B 59 RN 25 1A) BE 7S A B (T, Astur et al., 2004; Uttal et al., 2013; Toomey & Heo, 2019). 451 [&]
FAERS AR I % 7, PR mi(Astur et al., 2004; Uttal et al., 2013). BFItt, Al Ak A 9 5
AR AT PR TN T

1.33. NS T B R 2

F A IBERBF TS TIN5 Aar 45 A — B0 5 R P R AN A fer R AN 58 3, R S A A —Fh N
FEW A PR B BRI S AT E . I SCERFTR R WA, B0 2 R — R e s &
RAFEATH, 41 Hu S A8 i) 20N V7 82, 5 k2 ) kil &2 ) H il s s, 240
W58 R LT 3408 i v] AR A A Fer, (R SERIOWFFCR A T — M2 0 H &R (6~8 MH, S4B
Leppink Z5(2013) 4w il N ET AR 105, 11 piih4y), XSRS R Z IRA T, W, Wang %5(2021) &
W, SEE—OGIE BB ERAEAME W A s BB BT AR ERA, (HS00 45 R, BERHEAERTY
HMEFI A TE ARG 4

gi b, FHOBER 2R SRR R 7 (R L JEARRE, PTREAPAE — B R & . o
WTAAL R DA s R0 e, 1 L T AR 8 280 2 (1 5 00 DR 38 5 23 BT IR 1 20082, AN 7 MR 6 [R] 3 ] e s
Wi 12 4% B (Borenstein et al., 2009). I, A TIRAWF T T B EER T 2 K22 ST sem, ASHT 5806} it
1770 1B LRWIARRIHER b, AT 762 A5 2] v AT T 3408 B5 0T DU E 2 21 38 1 OR R A0
TS (RE 1), FEHBRIR RS I H NG, RS I8 K G (R 2), (HIX 223 % I EHE
FIRRTY . AT, 2 ST, DA AR i) o R DA R A R A 8 PR (% 3)

2. T
2.1 MEEER

AHTFUEAE PRISMA 8RN PGSR BRI S ) BEAT 700 M (115255, 2021), WEFERS
FHR A SESCCRREAT 1 T RS RIRER, R RIS RIEE 2023 4 5 ), L3R 1 16 FMAHRHI L. R
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JE %% Science Direct. Web of Science. PubMed. PsycINFO F1 Google Scholar FLAN 5% SC ¥ ;w0 [ 40
WI(CNKI) 375 FIgEE: = AN SC8dE e s @t I AN SCERI 225 SCIREEAT Ah 2 o A DAAE B 9 R4 REUR 5%
S RE T2 AOCHEE, 2 EMAE)T M CTFRGBEE” , A KB EVE N TR R . SRR
# tracing. deictic tracing. tracing effect. pointing 7355 multimedia. multimedia learning. learning 47
BEH R, FoOBRNDEY B . “FHY L CFHEE . “BRT . B aalE “2 i
7 o CRURES] L “ES] TG R,

2.2. BN SHBR

ONPBRAE: 1) AR 2B E 3G WEFEIT A SRR R e B (s A A Bl AL
AAEE s 2) WHAONSHEWTT; 3) WHFUMBERIE B, WEDEE A “EC + BB FKIEE B3 +
ABER” S IBORAO IR 4) B haedsy e RN, HERR A2 I A JLE
LA NAAT 22 2 BRSO 7. 6) WEFTIRS T EALE R, WfRaFiilig . TR IS s 114 ;
6) A LW HIHHER I FRAN R, P FEAE . ARHEESE).

IRAE SRR AR e, & 1 BEE 7R i, RGP, B, YRR BT
Wik 2333 F, ARIESCEAREL, MR BB YR ST R AR A B0 B RSO E . B D, WRESCE AR
A SRR AR L, 2R AR T 3E R 1 SERT FEANE 2 RS2 SRR SR, 1521 76 Je S0k e, E
B A S, M R B AN SR AR O ) B SR ST I SC R (T, B 222 RED), AR BRI
IRERSCR, BN CHR 16 45 .

SRR I ERE = N (872X R OIS T
(n=2333) AESLIEAT FL(n=2257)
Sl WEAEIRH L. A I

'(”n:;g) (n=57)

P RNEE AT R W2 TR IE. A R BT 9
SEIRHTE IT B
(n=19) (n=3)

R¥FRLSE (n=7, k=7
EBRGT (=16, k=20)

T R R] (n=5, k=8)
AT SIENTE (n=7, k=T

(n=16) WIERTE (n=14, k=18)
WA (=2, k=2)
2E L (n=4, k=5)

e n ARFRSCREE, kAR RO = A

Figure 1. Literature inclusion and exclusion process

Bl 1. RN SHERRRIE
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2.3. XRS5 H N E

T, WHEOCERIEEAE R, QR SCEAEE . WA X, SRR E R, AR E
W kb, FHREREE. BTHIEE), TMARRE. Wl + B, 45 R 8 E(RRERSE .
IERE RS FRRRI ] W SAG . 20300 . BJa, BT A E AR (A, AR, FIME. bk
%)

PRAF W56 AL I 56 A& 22 AR 5 S W FE B TR I 5 S UR AR AR, T T 3508 R0 22 A4 2 2] 8 R i
FE LA A g B IR A, K 0 B gy MR D B I B AR AR(E 45 %55, 2016), DRI AHI 780k L
PLE = AMEARE NS AR S (RFFIEE BB R 22 ) 4R )E, )& R AR, BRI %E
AR, RUONAHE 7E NI SCiR A, ARGEAR AR B f 2 1 Rl 22 ST e Rk iR, A
WEAHIF TR AT ORI AN B2 AR A R D5 5 17 3 0 56 ) e 5k 2 2] 3 [m1 2 Bl e 5 2
SINAEMIG, HFEFEINESGAGOAMR, FEMEHMTREN T, EHRNEREZHEMBICE, &
WA BISCHR A, DABCE I D SRR AR 45 AR B/ A, RBhinl ) IERA 2 R 8 . S
(6], LA I R IEAR B AR MR B],  Joi8 2 A 0] UL R 1T % n] AT 75 SR 1N 2 ST A R e AT
HEEE, FFERVGHE R RO, DR R 2L e B gk R RS 1) st AR R IE R A . EE AR A B A
LR 5 SR ATIR AN AT, ZEHT IR B8 b g e e L, R] bt 44 B A X e A a8 I 5 45 2R

NI BN, TARCAZ BN RIS v 20 e =28 AMEIN RN Gag . P9 FE DA 0 B gig AAF A £
i (Sweller, 2011) . #ME A% f 4 (Extraneous Cognitive Load) 2 =) 5 %42 B P 2 (4 & S0) Ab FE 16 in g 7=
AW — P EER) T, A BRI 4G 2] R SRS 15 B Ak 1 I AE(Sweller, 2011).
P TE NN B A (Intrinsic Cognitive Load) 2 H 2 I AT 55 1 R 2 MRS [A) 2% 2] B3R A8 TARE I 25 U e 11« 48
KANFN 1 fuf (Germane Cognitive Load) 2 75 fZ i A 00 2 B s B2 = AR i — i 6 g, 2 SEIRZE ST I
MFB.

WA RmMID AN 32, FIIMRIGNIRET, K. AR . AR CEER . MR A R g
R, MBI AR RIS A 3 2K, HA(13). AEFRMREIE ). RREEAIRZRE R, ARKER
Ra. HEEEMEY . BIAES). TR RIRIG Y 2 25, BISCAA(19), M + B (1).

MR SCF A A K, Bkl 2 28, ANFAES). KREAET) . BRIt dlgnis s 4 25,
KR A& PEME . Bk, R S T B AEAR T 50%, CREX LeiF AT 4m T A AK(5)s
AN SR LR R SRR AR IR LG E 50%~T5% 2 (], 41X Lot Fu A A 45 (8): wn R Mgk o B FE A B
Bl T 75%, P IX LLH S TS N R (2) -

WFFEITR BN F7AT i) 5 045 6 Fle “Paas 17, o4 H Paas (1992) 1) 5 J5 Bl S 0 D il AE FE o7 4 &
*®, A 1LABIH: “Ginns 17, Ginn & A\ RN EN S B3, FH T VP4 9 25 B AN 27 >0 B HE ) AR
A 1ATH, 9 Ail4r. “Cierniak 3”7 , J&T Cierniak %5 (2009)JF &1 7 SEX, FWIFEH THE
HME. AERFISCIANR T, 5 3 AN H . “Leppink 67, 24w E Leppink 25 (2013) ¥ 2 35 A £ A AN E
NN GR35, 045 6 DI, 11 fiit4: “Leppink 87, 45 8 AN H , 11 fiit4>: “Leppink 5 + Klepsch
37, WAEWFIGUT ANSME N RIS (KR AR R B Leppink 25 (2013) AR AT R, 5 DIIH, MK
W e R AR O L Klepsch 25(2017) 14, 3 ANHE , 308 7 sSitar . R TAET 0, BHE T &9,
LNy 5 25, AU —N 8 H RN R ) Paas 1 A1 Ginns 1 4wfid oy 125, 3t 6 5 SClik(9 ML RN
#); Rk Leppink 55 (2013) 1) 2 T N AEFIAME AR e W] by 128, 3% 6 f SCHR(7 AN RST AL
NiEE); ¥4 Cierniak 3 Higmfidy 128, L 1 RSCHR: Rl E AR OGN A Ffar (1) Klepsch 3 5w, L1
T SCHRs ARG NEI TR IR 2 8 SSRGS A — (P L2 1),
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Table 1. Meta-analysis literature inclusion and coding

= 1 TONCEAN ST

MK kS AR AT

e TN B Rk g JH KA ! L HiRA R

B RRE MR pawE mpen TR K B ey AR

Hu et al. N PATE LT . .
' 56 /¢ . 2 30 28.57 / TT

o1 ICC it < i
Macken & CT. TT.
Ginns 2014 *2 KA BAOHEER AR 25 7381 Cierniak3 E3 ICL. ECL.

’ GCL
Huetal., s TATETLATH) o, .. TT. ICL.
2015 Exp. 1 2 MFE w¥ 30 0 Paas1 X ST
Huetal., s ATETLAH) o, .. TT. ICL.
2015 Exp 2 72 AN ot Kt 30 22.22 Paas 1 K 5e ST
Agostinho o - e, .. TT. ICL.
etal. 2015 61 A RXUZRRERE e 25 4754 Paas 1 £25g T
Ginnsetal., s TATETLAH) . ,
2016, Exp. 1 2 MFE g e 20 0 Paasl M TT. ICL
Ginnsetal, gy e wermpnas e 20 59.26  Paas1l B TT. ICL
2016; Exp. 2 ) ’ A
Du & Zhang, oo PATEJUE N ,
2019 Exp. 1 %0 AN ot K 28 51.11 Paas 1 Ksc  TT. ICL
Ginns & s ARJBE ELOAE o : .. CT. TT.
Kydd, 2019 30 REAE foen AR B A 2 25 66.67 Ginns 1 Eve L
Tang et al CT. TT.
2%19 T 44 NEE IKIEIE Bl 50R 20 / Leppink 6 B ICL. ECL.
LM
Yeo & Tzeng, oo TATETLATH) i .. TT. ICL.

2019 72 A L R i 20 59.72 Paas 1 L' ST

Korbach et al. oo DIEZIKT Rk S ) .. CT. TT.
, -

2019 60 R4 B AR TR A 25 889  Leppink8  E ICL. ECL
Yeo & Tzeng, oo TATETUATH) i .. TT. ICL.
2020: Exp. 1 60 INEEA P Bt 20 61.67 Paas 1 Kl s ST
Yeo & Tzeng, - S L e e s, N TT. ICL.
2020: Exp. 2 72 NEAE BUARRREUER i 20 1 Paas 1 s ST
Ginnsetal., -, SPATER LA s o, . .. TT. ICL.

2020 106 /NEE LR e 45 70.75  Leppink8 K ECL
Ginns & Kin CT. TT.

Dot 9 a4 Kk EEAEGEN RENRR 20 7045  Leppink8 3 ICL. ECL.

LM
P TT. ICL.
Wang et al., o, SPATER LA . ) ,
2021 Exp.1 3 PFE pea et 30 4731  Leppink8 &I ECLI: MST\
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TT. ICL.
Wang et al., . L5 (mental . . ,
2021: Exp. 2 90  R#FE mathematics) v 10 4889  Leppink8 K ECLI: MST\
Schiiler & \
) . e ) 8 s .
Wesslein, 59 R4 Eﬂimgﬁ PRIEs IR 6.36 69.49 / K> CT.TT
Zuo & Lin Leppink 5+ 4R + cr. T,
©156  KSE DATMUBUERE AEFEMEE 20 7821 PP ~ " ICL. ECL.
2022 Klepsch 3 13pve GOL. LM

e CT, RERNGS; TT, ERENL; ICL, WTEINAIFifa; ECL AMENAN ;s GCL, MIGIAFIfiff; ST, Z>JH
£; LM, ZE3shil.

K H Comprehensive Meta-Analysis (v.3.3.070)#47 7670 #r. PA“EISC + 1GE:” ARIH, “EBISC + A
B NI EN R . SO HTEH K Cohen’s d FIVERUN B F64R, SR, 4B T IR AR A B 22 5l i
KIsF, Cohen’s d W BEAAAE — & Ml T 22 - DAL , ASHE 7045 Hedges’s g 1 08 & 1 e it 1H(Borenstein
etal, 2009). 1E[) Hedges’s g RN &R, FHIBERN 2 BAK S ST H R .

2.4, 8% E

TG AT A R B AT T T S ] AR Y BB AL RN . 1, ORI U R AR Bk
AR [F] 7 2SI AR AU B AN TG 70 BT (R BTG SCER LI U0 G (i 88 M 0 458 Wt 9 0 V55— 3
DR R A [R] — B S Akvy i, LA 22 5 T B AN Al R 15 22 34 B (FIS I 55, 2019) 6 B AL BSOS ASE 2R ) 48 15 I
FONTERY, RUMFRX S, RN EFEEER . AR EITEAE, 7531503008 245 Rl fE
AR ik, [ e ROSAR B RAEERE TN AR R, RFEARE /7 BC K L, ANEEAR TN S8 /N LL s 1B
WU AL B T2 N FOBIE L IR A AR S, AR P B IE R, KA FUREAS K PT RE 5 3= S A,
ANREARTE FE AT e R HETE KPR R (A AE, 2019). BTN TG o AT IR SCHR IR A B 22 K, e AR I8
AR FAATERRES, BB AR RAH I, DA SR PR SR AT 8. Hok, FR
PRI (Heterogeneity Test) 45 St v] DA SR AR B A i v, 45 RN B 5 0, DUJ3de FH BE AL 0RIAEE Y

25 ERRE

EWSCHR T, ST EREBRXET S RE, WINPT E T REAR G R R M, M5
W e T s B BT RRMAE TEWHEZR, BIEA R IMERATIEIE, AT k24 25
T2+ EVE A Egger 287 A1 VARG 56 RAF-fifi & 2R I 45

3. &R
3.1. EHREE

N TIRTETHIB RN 2 Gk S0, RN 7 ORIETS T ARSI, 70 X DR FFIES S 7 45
RASE T KT HAB BRI T OSREAT BENURRN ARG 56 (2 2) 0 SRR, DRAFINSG  SERB IS « AR A (]
HME N T AN FE A0 A7 A B RO & g B0 79002 0.64. 0.44. —0.42. —0.40 H1-0.40, H. 95% & (= XA
AEFE 0, p {HH/NT 0.05, HLEEERALASE ARBERAA A RFFIRST. TR RS, PRI EUE L
AR NAEFISMENEN GfiT o (EABER A 5 ARBERALAE A RN R B (g = 0.14) A2 I Bhl(g = 0.46) LIk
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Table 2. The main effect test of tracing gesture (random effect model)
= 2. FHBENERRARLE FEN R REY)

diRArE k N g 95%Cl
LRIEN 55 7 329 0.64" [0.13, 1.14]
LR S 16 1090 0.44™" [0.26, 0.61]
i LT (1] 5 433 -0.42" [-0.70, —0.15]
HMEN R B 3 7 468 —0.40° [-0.70, —0.09]
AR\ HI B A 14 975 -0.40™" [-0.64, —0.17]
FH I SN A 2 92 0.14 [-0.27, 0.54]
ML 4 260 0.46 [-0.15, 1.06]

e ke JHALMERAG N FEARE; 95%Cl: &5 AR X RN & g 1) 95% B A5 X H(& ERRANNIR), TR
WEKK: p<005, “p<0.01, “p<0001l, R,

3.2. REMRE

I3 B ORI GG 55 7 A G5 R A B AT R B AR AR (W 4% 3), —MH] Q A B Reder 25 %% AN T 7 1) RN & Y
P, iR Q R, WU, 4RI, RN (ps < 0.001). ERH ML (ps < 0.05). #ME
AR (ps < 0.05) P LE A 14 (ps < 0.001) 1% ST 5L (ps < 0.01) 1 Q K4 it 3 , i A 7] (ps = 0.09)
R SGAEN A (ps = 0.493) RN AT R MEA T % . XRWSHRFFNLG . LMK . SMEINF 7
T~ PTE D G077 A0 25 ST SILIRIRIF 70 A 200 B2 5 R P o 1 8 35 9F 2 0 7 265 0 sk T 2 v BT o A BB (1P
=25%. 50%. 75%: SRR, . m). M IPE ERE, fREFINKCA 80.51%, TR N 50.68%, 4b
FENRIAT A 62.38%, WLEIAEN GGy 70.40%, “#>JZhH1 0y 81.20%, FRWIIX 5 445 RALE 7Bk
T2 UL E, Q3 H 17 > 50% Rk B 7C 1A A 57 T AN 28 A, 2% B A PR BE ML SR AL A ER Y

Table 3. Heterogeneity test of effect size
=3 PNERRMRE

S Tau-squared
45 AR
Q Df (Q) p 2 Tau-squared SE ok Tau
TREFISE 30.78 6 <0.001 80.51 0.37 0.27 0.07 0.61
R 30.42 15 <0.05 50.68 0.06 0.05 0.002 0.25
figk B [ 8.08 4 0.09 50.48 0.05 0.07 0.01 0.22
SMENFIfAT  15.95 6 <0.05 62.38 0.10 0.10 0.01 0.32
WHEIAAI S 43.91 13 <0.001 70.40 0.14 0.08 0.01 0.38
AH AR 471 A 0.47 1 0.493 <0.001 <0.001 0.12 0.02 <0.001
2 S EHL 15.96 3 <0.01 81.20 0.30 0.32 0.10 0.55
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3.3. WML

GRS SRR RIAR SRR . TSR L SIS, AR R CR A2 ANAE) L Ak ot b B
SANFG A TR SRR R T T TR B 2 A SRR N A2 ST S LR R i AT A

3.3.1. FEIJWR
TELRFFRST E(E 4), Sl B35 Y 7B ERAUR(p < 0.01), /N AR IRIEGTE & & T K52
LMER R E ] S 2 T TR RN (p < 0.01), Horh Lok & LIS 75% I 7T ) DR RR S I T 2
P 5 EE AL T 50%~75%2 (8] 5 DA ng ) 6t 42 2 5 TIB RN (p < 0.001), fFANE 1 ANIHK
(Paas/Ginns 1) aCHE B2 17 73 B R A R B7UAT i) 36 BB DR BR324 T8 Leppink 55 AR 22 T4
TEFIAME NN AT 0] 36 I IR Rt HoAth 45 SR AR B 1 1 15 2R3 AN B G v 3 X (ps > 0.05).
TEIER ST (55 5), & BRI R A &3 (ps > 0.05)

Table 4. Analysis of the moderating effect of tracing effect on retention performance (random effect model)
Fz 4. BERR SR IF SRRV TI R 73 4 (BEAN S R AR RY)

s
WA R k N g 95%Cl
Qs df p
RS
A PR 2 4 182 0.63™" [0.34,0.92]
0.001 1 0.975
Bl E0R 3 147 0.61 [-0.66, 1.88]
ALY
L35 6 279 0.69" [0.09, 1.29]
0.61 1 0.437
s+ B 1 50 0.36 [-0.19, 0.91]
anRas
KEE 6 285 0.47" [0.01, 0.94]
7.71 1 <0.01
N 1 44 1.63™ [0.96, 2.31]
AR 5 L
i 1 44 1.63™" [0.96, 2.31]
= 2 110 0.45" [0.07,0.82] 9.38 2 <0.01
rh 4 175 0.51 [-0.27, 1.28]
WEI G 7] 2
R 1 59 -0.54"  [-1.06,-0.03]
Cierniak 3 1 42 0.87" [0.25, 1.49]
19.94 3 <0.001
Paas/Ginns 1 1 30 1.00™ [0.26, 1.75]
Leppink 4 198 0.79" [0.28, 1.30]
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Table 5. Analysis of the moderating effect of tracing effect on transfer performance (random effect model)

% 5. BERMRL TR SR HYE TR S 4 (REHL S R AR BY)

s
WA E k N g 95%Cl
Qs df p
FRR
Bt 9 761 0.46™" [0.31,0.61]
A B AR 2 4 182 0.41™ [0.12,0.70] 0.10 2 0.954
BlEE1R 3 147 0.41 [-0.61, 1.42]
AT ST
Elsc 15 1040 0.45™" [0.26, 0.63]
0.22 1 0.639
A+ B 1 50 0.31 [-0.24, 0.86]
B
KEE 6 285 0.33 [-0.10, 0.75]
0.54 1 0.463
N 10 805 0.49™" [0.33, 0.66]
MR 5 L
Kk 1 44 1.03™ [0.41, 1.65]
& 2 110 0.24 [-0.13, 0.61]
4.80 3 0.187
i 8 501 0.47" [0.15, 0.80]
ik 5 435 0.40™" [0.21, 0.58]
NN ) 45
Kk 2 115 -0.16 [-0.94, 0.62]
Cierniak 3 1 42 0.61" [0.00, 1.22]
4.44 3 0.217
Paas/Ginns 1 7 507 0.41™" [0.24, 0.59]
Leppink 6 426 0.60"" [0.38, 0.82]

3.3.2. INHIGA T

MAMEINFI T gir B (2 6), 2 I MR RIS B 3R T I RN (p < 0.01), HIRZEANRLE K0
PR AIME DA 97 Ao i 20K T 0 RO AR A ) 2 s Lo PR ) LU ) S 35 YT T IB R AR (p < 0.05), %
PER RS T 50%IMBEFE,  HAMEWEN AT K T 2o Mo T B0% I IRFE A, T et gl d T 75%
(RVRIE T8 B AN S AT e o LAt &5 SR 2 R 5 2R 3 A 22 3 (ps > 0.05) .

MANTENEN G faf R (32 7), PIARAGR AL B35 7T T IB B AN (p < 0.01), EISCE: & bR TE N SN
Butaf WAL F A + BRI I hk . AR I T 202 0% (p = 0.076), /INEA IR TEINA
Farze /TR A . MR 7 U T RN, 2 2 8 3 (p = 0.057), Lo AR o 5 (50%~75%) ¥ 7T ik
25 1A TE DA A7 A 32 v T MK T 50% A T 75% I 5T
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Table 6. Analysis of the moderating effect of tracing effect on extraneous cognitive load (random effect model)
= 6. BERMLIFINMEIN AT BB TIRBU 734 (FEAN 2 R AR EY)

e
WAL k N g 95%Cl
Qs df p
HIRZEAY
i 2 228 -0.45 [-1.04, 0.13]
AR I i 3 152 -0.04 [-0.35, 0.28] 9.93 2 <0.01
RBEEEHIR 2 88 -0.89™"  [-1.32,-0.46]
ALY
L35 6 418 -0.45"  [-0.79,-0.12]
1.72 1 0.190
WA+ B/ 1 50 -0.03 [-0.57,0.52]
B
KA 4 196 -0.26 [-0.70, 0.18]
X 0.84 1 0.360
INERAE 3 272 -0.55"  [-1.00,-0.11]
A PERR &
Kk 1 44 -0.83"  [-1.43,-0.23]
= 2 110 0.04 [-0.33, 0.40]
10.72 3 <0.05
i 3 192 -0.41 [0.88, 0.07]
3 1 122 -0.75""  [-1.11, -0.38]
PN E e
Cierniak 3 1 42 -0.23 [-0.83, 0.37]
X 0.30 1 0.586
Leppink 6 426 -0.42"  [-0.77,-0.07]

Table 7. Analysis of the moderating effect of tracing effect on intrinsic cognitive load (random effect model)
= 7. BERMRL I RTEIN AT B TIN5 A (FEAN 2 R AR BY)

Fe e
WA k N g 95%ClI
Qs df p
HITAZEAY
¥ 8 705 -0.56""  [-0.88,-0.24]
e P i 2 4 182 -0.13 [-0.55, 0.29] 3.27 2 0.195
BlE=51R 2 88 -0.20 [-0.61, 0.22]
AL
2p% 13 925 -0.46"  [-0.69, -0.23]
7.98 1 <0.01
WA+ B 1 50 0.40 [-0.15, 0.95]
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Bk i
KA 226 -0.13 [-0.46, 0.19]
3.14 1 0.076
AN 749 -0.53™  [-0.82,-0.23]
MR E
R 44 -0.22 [-0.80, 0.37]
= 110 0.16 [-0.29, 0.60]
7.53 3 0.057
Y 442 -0.62""  [-0.96, -0.28]
It 379 -0.37 [-0.77,0.03]
N3 1)
Cierniak 3 42 -0.38  [-0.98,-0.22]
Paas/Ginns 1 507 -0.63™"  [-1.00, —0.26] 4.11 2 0.128
Leppink 426 -0.16 [-0.44,0.12]

3.3.3. FIFH

W SIFBL R (2 8), Aot Bil b H B I TBER U (p < 0.01), “hERR S HAE 50%~75%
(70.45%) I 5 o 27 =) SR 35 = T 4P o BRI T 50% (48.1%) A =1 T 75% (78.21%) i Fi i

Table 8. Analysis of the moderating effect of tracing effect on learning motivation (random effect model)

% 8. BERMIRL X S T TR S 4 (R S R AR BY)

s
WAL N g 95%Cl
Qs df p
HITAZEAY
b2 122 0.51™ [0.15, 0.87]
e P i 2 50 0.26 [-0.29, 0.81] 0.58 2 0.747
Bl E0R 88 0.54 [1.17, 2.26]
B
KL 94 0.83 [-0.31, 1.97]
0.96 1 0.327
N 166 0.13 [-0.69, 0.95]
AR
L' 210 0.53 [-0.32,1.37]
0.27 1 0.605
M+ B 50 0.26 [-0.29, 0.81]
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TR A
Kk 1 44 -0.33 [-0.91, 0.26]
= 1 50 0.26 [-0.29, 0.81]
15.96 3 <0.01
Hh 1 44 1.43 [0.77, 2.08]
fi& 1 122 0.51" [0.15,0.87]

3.34. I

T AT R B 9), EMRFERST L, IR B E IR 7B MUY (B = 0.0699, ps < 0.05),
ST KIE Y T T H0B BRI E A ZEXER MRt b, 25 ST K S35 U5 T B ER8S(B = 0.022, ps < 0.05),
IR R AT TR R

Table 9. Analysis of the moderating effect of learning duration (meta-regression)

F 9. FIRKEVFETN 2 (FTRIYVAS )

SRR K N B SE, p 95%Cl z
TRFe LSt 7 329 0.0699 0.0294 <0.05 [0.0122, 0.1276] 2.38
TR SR 16 1090 0.0220 0.0094 <0.05 [0.0035, 0.04094 2.33
HMENFN A A 7 468 0.0183 0.0171 0.286 [-0.0153, 0.0518] 1.07
P LE DA 67 A 14 975 0.0009 0.0184 0.962 [-0.0353, 0.0370] 0.05
e BARERARIEM RS THE, SE, MR B bRk . % ) SNLIRAFLE 2 S IR M (4 o A REEAT JT IR A 2347
34. RRMWE

AR T TR R kA R A Egger Atk Bl ARG IR VE A K K i e (2 10). PRMNAT 2 J S0
el TN, B KA ARERAT WG AT, X Ak 6 DA R REAT KRR M . Hk, &
AR S F IR A B S AR AE 2 A I, SRR IR R A A R AR A KT A AE AR e o LI,
KA ZHI I FHE DY Bk + 10, WRAZ R BN T B AT REFE AR M T . IER RS, WAEINKI AT )
RUEERMOHN 193, 124, BIE@ KT I FE, RYIHAKAT R R MG (A AMARE1)1% R 5
BTG A, FTReAAER R M. &5, M Egger &EEIARIGHATIONE, Z5RKRM, BRIARRNLR
AR [R5, TR IMLG . SMENFIURT . A FEN RIS M S SFLIME X983 0, HLPr A A2 R ) 95%Cl
A 0, pMEEIKT 0.05, RUPXEAZEALLE MR 7 IOMER LUK, Zie BIRER, ATELANAWT T
AL R AR e (1 AT ETE B

Table 10. Publication bias test
= 10. AFRIRAERE

Rosenthal’s Ni;  Egger’s intercept SE 95%ClI p
TREFNISR(Kk =7) 44 12.38 4.94 [-0.32, 25.07] 0.054
TR N5 (k = 16) 193 0.79 1.96 [-3.42,5.01] 0.692
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gk
fifg /B 1] (k = 5) 20 10.25 4.05 [-2.65, 23.15] 0.085
AMENFI AT (K =T) 25 -0.24 3.19 [-8.44, 7.96] 0.942
PTEN S 67 (k = 14) 124 -0.03 2.67 [-5.86, 5.80] 0.991
22 S ZHL(Kk = 4) 9 0.47 5.85 [-24.71, 25.65] 0.943
4. g

AR T T TR T F 308 B 2 AR 2E S U e, Bk, B9 7 FRIE R RS
VRt e et RN S TR P 8 =T 3 vl | W N1 i i A N 2 5 s O = o0 A o o VM 2 XY A OB R R i
ARt 4 PR BATE 2 AR 5], Af F 37 3508 R T DU B8 47 R AR R S (g = 0.64) R A% 15 (g = 0.44),
PR R R (g = —0.42), SEAIG I 9 E A BN 4 (g = —0.40) FIAME A H1 7 (g = —0.40). (I, {8 T3
IBERT] DAAE — 8 R FE Bk A R0 AT, 32 15 22 AR 5 S O, (X a8 B 08 52 381 5 S MPRHI AR S A
AT R, S ETG, RIS DL R A e R A R Y

4.1, BEM M EY

MR NAG I 45 KRG, FHRBENHAFE RS TR RS E R, X R R ], Py AR N i
M7 AMEINEN G I EIRAE AR T B ACE, BAE 7B L, S0 IAE TR 2. AWM LT
FEE—BESE T F 308 R W] DAL AR (b B 9 AR A A7 A, kT 9 1 22 BB 5 ST 3 ) ST Gt 4%
SIFREEERAT O HE G N B AN DL A R (a0 B SR AN SCAR) FE AR, mias R AR = 4y Bi(Tarmizi
& Sweller, 1988; Alibali & Nathan, 2012). X = 120 BUFE 2 T AMBIASN S R SR IR, 75 B4 TAF
A2 G RAS 2R ANV BCAS [F] (145 BRI s 43 Bo 45 4 2= AU I B2 5 U D62 H 1% 2J (Chandler & Sweller,
1991). 48 [F)FHAE 5 AT DU ok 39 58 78 05 SR R R AL ECAH S S B W Re J1 R 8/D r BeE = 7, JRiEid
N ST BN N IE R I SR A SN RO g, 2 3T R 2 SR T IR R A RS AR T, T
BENPER BRI ) RS S, R T ) E R 2 AR S R (Alibali & Nathan, 2012). 78 F 3408 ¢
XF 2 AR STV E L B A B A SRR o BUMTE RS B ] LS| S5 AT FHOB IR, g% 21 #
(AN ftes, AT AR E 2 2] 0 SR I R FE . BRARFIIE RS

UEAh, FHGB RN 2 AR ] ST R AR T AR, & TR AR B RSN R T S BRI RS
SR(EP 2 2] R B R L T B B8 7)o I 150 BH - 348 IR 1T AR (R 35 B 27 ) 8 A D o AR
WENASE 2, I RN En e, (RHERE R 2], B RRHET RIE R, A4 2 k% 13
o B, EHEEEET, BRUIMAFREERRE, D&Y 21 I SRR

4.2. BEMNELRFE

MR RNAG IS 125 SR, I BRRUNAE 22 WA 2 2] v R AP AE — E A 4k, R BERITE
IR RIS AL | PR 2RI | 2 ST K, A R A I R ) A B i 6 A i 2 ) 2R B R VR
A IRAUE T AT AR 3.

B, EAMEINFI T b, 2 SIAPR AR S AL B S I T FROB R R . R RA AR AR
(g = —0.89) [ Fu gl 1 (1) HME DA N A7 A il 3 K T3 £ 5% (g = —0.45) F A B A1 0Bk (g = —0.04) I 5%
P, BRI E FEE TR ol DR S P I AN F 3B B — BUE T, IR TERL AR AL

FHEE
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FERLEN I b, S STARH T AR A B 25 T T RGBSR . = ST RSO RO R
FEWEN a1 (g = —0.46) i3I T Je WA 5 ST AT A AE B R B AT 45 il i P 7E DA 4747 (g = 0.40) - 4R
¥ 2 AR I3, HBLX M R0 R R T B = K, MUUE TR SUEE, R T A B aE, XL
TEIE S T REE S A 2 B TARIRIZRIR, nTRES AR TUAR BN . Chandler F1 Sweller (1991)#% 5% ML A
G BRIV (K A BRI T TUAR RN IIAEAE . SEIRELHE 2 DRI, MEBAKMT, 1% 7 EX SRR
BIRIATES, FBAKE T RARFRERY IEHITES, SRR, SRS KM T 5% H WS Iw
] LB A 26 N R, 5 o) BRI TR B o AR M N B SCRR H A Zuo AT Lin A8 T RRSIRRL KA 78 18 B 3408,
FLAbB L5 2 R FH S G AR, BRI T 1X A 45 R 17 .

TERFERGTAE R Gt b, S oI KR E P T FHIEERRN . MR AR, 2 ) H R
FERUER Gk m . Rk, #3t E RBURTE B R0 22 AR S PRI BE 7R 40 B R 2 S K
R 2 ) E WA HUKSE RS 2T 68 77, 455 2138 BN R B ST I gEAT 2% 2], (R B R 2 ) i TR AS
B, DL R ) B A

TERFERGT b, SRR B T FHRBER MR . /N (g = 1.63)ARFF G L T K%
A(g = 0.47) . FHRGEREF RGO A, ACH — T L a2 /N2 A, BT AR, AR Rt 45 2R
BeAh, AN L, AR T HB BRI T N IA BN B, NEAE (g = —0.53) I FE A K
Uiz ik T k24 (g = —0.13). B4R, FEAMEN GG b, HElER T BN AR, HRN A (g
= —0.55)IAMENEI 7T B B F KT K24 (g = —0.26). Bk, fEZEAS S bt T 9B EE, TTRER /N
SHETNAR, UL BRI N AR RN A A, AN R RS . (HBEUDNREARTR D, A TERE 7R
(12 ST BB AN S AR R, g 5 R BB — R, R SRHH 708 T DL TR T3 1 S0 R IR AL F B R &
TR0 BN R T A AL

TEPRFERLST AMEWEN G A1 ST BN b, oMl il i Lo i 35 80T T F B BRI Ao . et ST
15 HR 25 (50%~T75%) ORI AR 15 FOARFF SR (g = 0.51)FIZEIEIHL(g = 1.45)% 3 & T &t 5 L = (75% LA
E)YIRFE R Si(g = 0.45) R S BhAL(g = 0.27) . [RItk, BF 78 3 16 B 7038 B 255 0L e 07 24 =540 55 Lol ik 1 Bl sl
RSP Lotk S E, ot 7 Bl AN R 75% . FEAMENEn s b, Lotk b B A 2 i Fe 4R s 14k
FEINEN AT (g = —0.41) 3K T oMk o5 LU (A 95 (g = 0.04), Zo P iR (50% LA ) 1A i 7 far fe A1
(9 =-0.75). ItAh, FERFENRGTAT b, LMEaR G EL AR T Rk B 2 2%, Lokt o5 B A 25 (50%
— 75%) IR FE A 15 I N FE N BT (g = —0.062) Bk, 2tk o be iy 1 75% I ST 4l o B A AE A0 474 (g =
0.16) i1« JX 1] fE 5 1 3P I B R 25 D) 1 23 IRV BE A 0%, — RV B M i o 2 [l e ) B4R T 4o
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