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Abstract

Motivational regulation refers to the process that learners purposefully stimulate, maintain and
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enhance their willingness to start or complete a learning task, and is an important part of self-
regulated learning. Using the method of literature review, this paper analyzes the relationship
between learners’ motivational regulation, cognition, metacognitive regulation, and academic
achievement in blended learning environment, and summarizes the influencing factors. The re-
sults show that: 1) In blended learning environment, motivational regulation can predict the use
of cognitive and meta-cognitive regulation strategies, and the predictive effect of internal motiva-
tional regulation strategies is stronger; 2) There are two different views on the effect of motiva-
tional regulation on blended learning: on the one hand, motivational regulation can improve aca-
demic performance; on the other hand, motivational regulation may interfere with the learning
process and further hinder academic performance; 3) The role of motivational regulation is af-
fected by individual factors such as grade, conscientiousness, and motivational beliefs, as well as
environmental factors such as subject type, task difficulty and teacher characteristics. This study
supports the important role of motivational regulation in blended learning environment, which is of
great significance for guiding educational practice and cultivating learners’ self-regulated learning
ability.
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1. 5|8

BEE 2B G BRI R, WEEFECRBsZ Gl .. SR, BRI, T sk 5 20m A [E 1
B2 B, 5 2] FAE M2 5 S S B IR ME4ERF =K 2 SN, TTHZ2 5ELR S RfEEE LT K
i B AT Re P K (Broadbent, 2017). AL 22 S NEE, BEFTESEH T “WRAE%2T7 , BRI
H L R 2E 54 4R FAH S & 1% I (Garrison & Kanuka, 2004). VA% MBS L5 Gia H & Fh & 2]
GRS ) SHEWE , CEILSLIN 7 5 N 48 R U 25 B A B R $ it 1 A 2 B I HL 2 (Xu et al., 2023) 0 HoHf
TEL 5 )7 & AL A AR SR T B A AR i3E 1 % 2] 3 (A SR 25 ST AN A S ), i nss 752
B SN I AE H(Zheng et al., 2022). $bAh, WG PR LLFE B30 E # BB 47 3 1 oy > & 12 2]
R A 77 2 ISR TR B IR TG Z R EBCF NS, XX T BFE MR R AAH
BE o HRM S T 2 FH IR | EHINL 21 2 oA BUE I A 1) 2 2] 3 1) BRI T S RE AR T
TR, A RGER I E BRI T AE S B ) A ORI 5 ) 3 UG BRAR A S ORI TR .

AR ) R MG B S Al —, BRI FBES4F A B, BS
TN, F RGBT EIR R E 5 S B yrE 3 #2(Shunk & Zimmerman, 2007), & 223 E A JoIAEL
FINLEE DA AT o AHOCHI 58 R BRAE 2% 2 0 DA RIRT S A N i 15 S ms (A8 b, JC s ol mn s
X5 2 B2 (Akamatsu et al., 2019; Umemoto et al., 2016), 20 1 LT 7R  (BLER &2 ST 1 5,
T 75 SN0 A B B R R 22 I3RS, ) E BUAR By KA IR Bl  ATIT S i 2 ] SN 5 2] 3%
Ro Hitt, REMEE G5 IS A B LAY 0 Fidt xR R & I MR B A HEEE . B,
AT ST FIAEOCHER FE A, SRS X BIHLIR T AT e 2K, RS TSI AT AT oA
RTS8 B R T ST AR SO SR E  FLIR, AR ST A AP SRR PR AN T TR 45 T B
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PUEATIIREA R 20 eJm, A SCEES 1 aHLIE 5 U0 7GR A AL, R E— DR i T ARRIHE T
JilAl.

2. FHLETTROER IR EAl

A T 25 ST (A S AR AL AN A B A2 SRR iR AT RSB = AN B (Cleary &
Zimmerman, 2004). fETFRIBTE, 5231 % 5 EWIRAE S5 ZORMBL B bR, I H A RAESHEiLE S,
BETAE S ALAE & BVIRAE T 1 DI SERTAT BT RN 22 S 5 FESRAT I B, 5 21 38R 2 S SR X E 55t
N R RE R, EE S R B SRRV UIR S AT B JAE AT, Adm AR,
TOINFIRZNHLR TR . 6 SRR BL, 2 2T 6 B PN B 27 S AT M AN BB, RS DA 45 SR A
FARLET RS, ORI S S22 ST TR Beo 6T X — A, "I RUREL, ShLIE R AE B 32 S iR
A EEMAL. B T AIAGE B R LS S, R RS R, A E AU ERIE A A
FESD, T EX A S WSIPURS AT I 5T, T LI 45 R 2 R iR 2 2 ST R L

3. ZHLEHHFEFER
3.1. FHLETR A 25K

SN RAGE I A H R« 4ERF . 359 A AT 1T 46 B e iR T 22 24 55 1 i IR A A2 (Woolters,
2003). LTSI T SRS L5 7 B U 5T ORI SE AR S5 OB AT 1Y) RBUNE HARCGIRAE A 2 HLA A 4
REATIN) B BSOS B CRE I 50 AR PR OR B A 55 W45 P ) RS 2 (Gt xR 455 42 1
AT AT MBS TR IS5 (AT BREEAT 1Y) 4Rk HARCOIERNTR RS BE T 3R TH AN
Tl HG (Wolters, 2003, 2011)o Herpr, MERFETE FeAR 1% FARFN(E 550 A A8 170 (RIS LI 75 SR 5
B HSRAL . RIUNE FARMIPR A O S0 E 1R IR BT 5 5

3.2. FHLETEIER

SHHLA Ry B BT S I E B AR 2y, S AR T AR 5 SR S R s S A F) 2 ST i A
iR GRARUMERE TR G IR RO UL, SUHLI A SRS 27 3 AR TeIA R 5 SRS f f K
SV ST A E B

3.2.1. BIHLIAT S5AE. TTIAFTETSIRER

WA T SR AR 2% 2] 06 2 M REEAT 2o b o 45 0 5 A 7 Hh BT i FH 19 3R B (Chamot, 1990), 1 JG
INFI T RIS R 22 X B TR . W PRANEE T VR AR AR R AT R 2 Bl B A SR (Veenman et al.,
2006; Winne, 1996)o WA HIFI TGN 142 5D P4l A 37 2% SIS Sh R B4, ARSI R il s
KEAEH . ARV, ERES T, LT a] LR T AR 7ol k0 =5 S g o . 41
n, EATENQ019) KN, EIRAS I, %) & BN TR T SRR 35 1 ) F0000 7 o\ 60 1 15 SR (1 1
o Butz fil Usher (2015)W 3, ZNALUR T /K & (0255 ) 1EIR A 5 S B 2RI 1 e, A= B AN
“a AL g, I B B R AR R T KT . Ak, Malmberg Al Martin (2019481 7 shALIE 7 H 7= H1E
RINEG RS TR 15 2 F AL, Bz gh LR 5 52 i 2% 20 5 3830 HY S8 9 A 7o I\ R4 il g

SRIM, WABFFR, AFEZIHLE ST HIE AR JC AR SRS i A AR 22 5, R3)
MUV S LL AN S S AL 5 s A S s T Ve o B, 25 201 1) R I, DHE4RTF. HBMEHIR.
(EL R 73X =l P S0 B AL T SRS 35 B Y 2 TR G A S R T SR A BRSNS, R A
SEAL BENS TNA KN A G KN T SRS IO A o SAUlH,  Efklides (2019) &P EBATLIE 5 SR IS Hh (1) 2 48 P
b 55 W T DTS A 0 A0 7 S A, AR AR SR 15 S (0 T AN B35 . etk e O, A
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ECAMEB ALY TS A, A BRSBTS 5 R TC IR T SRS ) 9% 3R N B

3.2.2. BWIETHSHF RS

TEIRA S IS, LR X Sl g AR e e S AR IUE A 7 T, — 7 T, SIALIE T S
A DL R R 2 ) 2 B 2 B (Teng & Zhang, 2016; Z5EL, 2013). A —J51H, SHHLEY SN AT LLE
R AR ISR, RS AR R . FRORIL, ol R
KSR 5 B8 /0 22 B e L F FRAARRIRAN 21 85 T B, FFib Sl A, 1E 1M 32 5 % ~J i Si(Grunschel
et al,, 2016). B T HUREEM, AR, SIHLETT Xt Sl s En i m, BT RERA
—8. B, AR TR G S IREE R B g 5 RS A OR R, RILF I IR R
HH OGO DI Al M B 558 SR 1T ABR T2 51 D6, (H 2 PR 22l B i(Sansone et al., 2012). 1X 7] §EA2 KA
FA W TR AT 5 ) T R 2 S BUF ) # PR R I 5 2 AW TE R TR RG], R PR Ak 5 1
IRDE, HEIMPEARS SRR . H— Ml ReIER2, T HE SN EERR, ¥ I EEHAT LT,
A Tl e [FIIT 51 K255 I B (Wosnitza & Volet, 2005), 15234 5 F#4 O & IR, & T3h
HLYE T O BE SR PN SR BB R, TSI T 2l Gt Ak, Wolters (1998, 1999) & IUANABIHL IR T g
AT LU TR0 2 b e, T P S SATL R 1 SRR b SR (R TR E A 2

g LATR, ZOHLIRTR S S R MR A SRR, R ARAE T RIS TSRO AR
BECIMET, ST RIS S ARSI R R AT Re 2 Z BV 2 BUMNA R (B % S IS . B
U, ARSI FEAA B — DR TSI T RV B 25 2] R P BRI, SR A R e B AL T 1
BB, XA MM T2 T IUE S LS 55 ) E R G EE A T S ML T SR e B SR
Mo
4. HHIBTRIF N E =

ERE S AME T, B& RGFIZWIAT R AR T % ) FH 4R RIF 3= 0L, B s sy
H & FRAEIRI TGN 2 3] S, B 2R Th 22 o) it IRk, B — 20 T shpLIATT e &, i
T 8% 75 AR T2 21 3 I Z LR 1T BE IR A MBI S . AT I A B 38 A0 SIEIF 72 R R
W, MERRGER . RITHERBINUE &) MR R CERME T AT 553 2 ) A& 52 S ALV 5 7 7 24 2 22 ]

E
4.1. MEEE
4.1.1. &

GRS S F UM T — D E AR R, ARG > R SIH LI T S0 10 5 KT A7 AE
ZES, RS 21 AR PR SR TSR s T IR R > 3 R A R AT R BL YA T S
1, Cooper A1 Corpus (2009)K S 15 M 7 4 BARSKUS GR TR . B BAAE) LB SRS O B T,
RINEAAR FARMEEAR), KIVNARFER S 28 R BERL RS, 1T/ 2 9 21 3 RE s [ g 21
e B AR ML B SR o XX AT RE S PR M R 21 3 2 SN O A S R AT 3, IRl BE
B0 22 31 H AR ANVELR A 22 2T THRPDRSEBLH AR THREE G 2 3 B LR, B2 312 — AN IgH kAl
R RE,  ARATTRTREXS LT 45 250 15 5 022 ST ST e B0A T s e i, /5 208 e 21
SRR ISR IZ TR FERISE . MhAh, Yun Fl Park (2020)3E TR &2 IR EERTT 7 AR R 50 A 16 5)
PUR TS ] L2 5R, REWHC A & 8 2 A A N SO 5 B4R I AR AN PR SR A A 55 SR, 1T
AR E LA RILE B s, DIk, Eo#EasitE, Nz 7 S E PTG A2 2k
JEACT s 3 2R SRN, FEARAE AR AT ) A S I 8l it o
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4.1.2. Rik

REGTHEAEAR BN R Z —, RAMERA W —MRATRE R OERHE, 5%, @Gk
FEEMEAR DG, RO TR MR M T R HABUATAES, RREIHESHAE LML K
YEFF AT 22 2 BIHL(Ljubin-Golub et al., 2019). BFFEAI, 5213 B TTPE & SHL I 75 SRS 15 ] RO AR
TR 25 o ldn, 5T W2 SIS FE R, R 91 15 21 38 2 T8 2 MU ) 5 2% =) B AR AR SR 1 3)
ML S RE (Schwinger & Otterpohl, 2017; Yun et al., 2020). HA MK, SHFLIE T ER T MR 2E ) gt
YRR, B R St R U SR T S AL T RE R e S G L, S Sk ) ) AT
Aeox A BT ML Y SRR . SRR T RE S, SR ST A ) F R R £ B 2 5 5 )%, BT
SRt in @2 5 5e, TR B O ST 2 MV A SO, I R ILE S IIAN R, T AR
RGN, AW RIEE . b, SRR TR B ) R R AT S S R, 2 IE ) ) BEAG N,
b ATT 2 AR AR bR FHAH G SR B SR T TS I 4ERE 1 S AL, 8 B OAE 2RI % o B4 T 2 (Costa & McCrae,
2012).

4.1.3. FHESR

LG SRS MASE B TUE SRR, EEAREERER. AREEEMTSMEES =)
Mo WIEE - MRS R, 2 3] 2 X I AT EE S S AT 45 18 2 BB i M ot . R RV B AT N
WP, BLHER, BRI ARSI E T BE RSN A X R S ] S IR RIS . 48D Gk
NQ2017) T4 5 I IR (KB 70 R B, K2 A BT 55 A R4 2 0 B B A0 S8R I 17 TU0U H: B AL A 15 S s 11
i . Kryshko 25(2022)t043 H 7KL S, RITEIREA IR, B&RARSME RS H R AR K
(12 3] 2 S 2 M AE I Sh LT s . oAb, FHEEEME, thamaRRI, REBSHE S AH D)
MU 5 S B e 22 5. B, Fosim M CE010) KB, WEREhHLE SCEEE B s, E
fe5 )% A BB SHAL IR 5 SR CLBRIR T . SR H AR A B3 MIE R BUAIE T, AN shiLE &I B AR)
XFAMBE LR SR CRILME Bbr. BRI E BETNIEM . Fit, ERE¥%IRET, REMSIPUE
A FLAR W T B M AR R A S LR 5 S (R A, RORMF 7008 75 B S R — DR .

4.2. MEEE

4.2.1. 8

SRR S S LI T B IR R, ARSI SRR A R SRR R A E AR R
Schwinger %5 A\ (2012) & ISR HE T S 0E A H bR 50 SRS AEAN R 22 B (0 4E A IS i — 2k, (R
BEHEHbR. ROMEE bR, B A B ERSH LA E R R, MBS R E, X yLiaTy
SR AE BN s 2R R R A FE B B 0 7 2 (2014)2E 56 TSN ML 5 AORIF 55 b B R VA S L TR 1) 43
e, AE R I T A AR AR FE AR SE A 2R B B HL I T S (R B TG S ) ) AP B 2 22 5 e,
7 308 A A ) T R AR o SR SRR T 2 S L, T 2R A T AT R A A R R, X P ZE SR AT R
AT B SRR S FE A K. A, BIHLIE Y SRBG A2 SCER AL ST h i S L AR, SCRbE )ik
BUMEE bR B EH bR BEEH] AT 500 (G500 5 FR A A 1 6 25 5w () A AR B 1 R S (2l
#e, 2014). LA EWFFCRE, SHHLIE Y SR I ) A AN AR 23 32 B 2 RS RIS, X SR B0 R e AN [
SRMFAE 5] 52 3135 A AL b F S HLE Y SR
422, EHHE

5 AR 55 (RO M JRE 2 5 0 2 S0 3 S B ALV 9 SRS RS, 242 >0 3 i A S 0 v 1) S ST AR S5, A
T2 A8 5 22 B ST T SR SRR 15 S LN 4ERE 2 >J (Wolters, 1998). iX A B (K N AHE TR HME BEAT 5%
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e M AT 55 7 B 2] B AR 2 LI R Th B BRI W AESIHLRIDG R, JRERF RO 22 ST BN . A, th
AR, FEARAT 55 X AT By TR E 2% S F SIS, 38 2 B AT 55 X B v DU 27 20 35 7 A AT 55
EPE DG S, T s SALIE 9 SR R o 140, Koskinen 45 A(2023)3 Tk fb 2 > 1 B HOAT 5L
KI5 5 218 K55 M L P38 LA 2 UM LR SR M, 0] B B2 0 366 182 RE M08 3 35 B v 2% o 3 A R B %
A 55 3 B2 R R M8 m 2 6 25 B IR 2 20 3 IO SR MR o X 3R WA 55 B 32 100 30 S A o Sl AL 0 1 S o 1
S RIS, EXE LS AR S5 R, 2 003 A AT RERRAI AR P S LI 55 3RS . XS R ILRR
FESE AR, BUMRAZE E A 2 BE ) 5 22 ST S A REAIL D, AR 2% 1 3 (0 E A AR 7R SR i
FHMEPE G 2 (AR 55, DLBR v 2 50 3 08 I ST 9 SR (50, A A AT B i 3t M2 455 7 24 T PR 2 AR 5 v

4.2.3. BUTHFR

FOMRE AT RE A 50 2 ) F B EE IR R . AR, ERAF IHET, HTRA
i HE B AT LS P3G 5 22 S F A AE O, R HEE S FH BB, G 2% 5] B 708
ZEW%: 2] # (Prabha et al., 2021) B6AR, V0 IRAN RS (201 1D)EET E 3% ) PRI, WBUTRET 5N
=2 A NFEPE. R R — M, SRR, X =R B B T A ) B LA
FHSAEH . AAEAERY, W UTEE 55 ) FH @ R MITA G R, dEim Rt 13 LR 1 5K
B TR R (Kwok et al., 2022). 25 b, AT RAHEDN, MBS L b AT B G4 I #2200 5 21 3 1 s iU A
WrEAEE . Fi, NS B SRE, BT E KOG, DUEE IR A % I
rh 2 ) SR SRR B R R AIAE
5. REERE

LR MEIR & I A SRR 78, ASBEFCER N 1 B R 5 2 2] b Sh LR S AR FH A
MR 2, AR T LRI

1) LA AT LA 2 0 ) SOA RN A G B s, A E AN ML 15 S, P SR sl AL T 5k me %
WET TG KN R SRS P T P SE 5. DR, FEVR G 2= S IREE T, UM AT AR b Sy 27 o) 38 A 2 AL
VAT AR A SRARATT A A SR A AR, B BRI I Re ). thAh, SUMTE B ISl 20 T Bl
i I AWK 25 AR (R P BB S AL T S, R RS IR I E I I . A ERMIRE 6T, A R
HES I3 RN EI RGN AR R, S m A 1) 5 ST U R T &

2) BIHLVE T RE AT BT ol S, OIS . AR Al 1 5 R R 2L R
AN, SINLAT A RE S TS I/, AR TR &SRS XR\EIREGFH IS T, shhLiaTyE
S P 205 TR 2 52 3 FE AL AR AN R R RS . B, VR S IREEN H 2 o) BRSNS HLZ AR 2 2] ShpLIT)
)RV RE R IR R M BhL, S BRI I B R B4, IS5 ST NFI L s St R,
AT FH N RS R FE B E 6, R E AR I3, LR B LI T SRR R
MV ER SR S THT R, $E v 2 AR 0 25 ST BRI 27 2 B

3) SHMLIE IVE &2 BIAMARIR B R R IS . EMEiILAT RS R b, R AT
RO 57 2238 1ok 5200 2 31 38 N AEBIHL 25 2 X612 3] NSRS s LA o I 7EMARR R,
SRR Tk B2 T 21 BN, SIS & BE T DL B s HLE T, tnT DU i e R Ay
IR R (A0 %% ) R IR B s LA T o 2427 2080t E O — e 55 E R R EhiLE &, haTarfe
BEAZIFETHCKIN, HEahs 5% STHRERZE, Bk, EREG%dREG, BUhE B
NI F AT R IR IR BRI, TR & TS A DL B 25 S R s, e
BE X AR AR 5 0T B IR AR AT SSAME (S & EUR M F 2138, AT ok i 2% I AT 55 1 SEBR = U E
BVE, FEiES BN SRR B TR SR AR F BRI, BESRARATI S I S S S
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BAORE, VBB SURBUN S S TSR T MBI S, RORWE T AT 58 BL R JLAS 5 T it —
SRR

TG, BOALIE T SR (SN R 3 R B AL . AR T S LI T I R BRI AR R 2R
BN BAT X 2 T AR AR AT IR A BT Bedh, MR AT R A AR, s> i 3k
RURE AT e il id 85 5 B B A5 A . Bk, RRITA T ERFIRAMER R B E R0
2B B RCR KR A PLA

L, TR 2 B T RIE A 5 31 3 5 SIS R I iR AT R S S, 2 T B LA 3] B AE S
HUIL v 0 R B s R A SR o 6 T AN XL 27 2R 55, 22 1 F iRa& B BT AR, A
LI ey SO ARARAR T2 20, B DURRBIE 0 i 0 1R 7 > o 27 21 8 s L e s Db AT 4805

e, SINURTTRT TR B i S RS B AT e o SRIBLAERTFURIL, A SRBIHL I T AR
WEEEPHEIGEAR L, GV ZHIIRE RSN 598 = S SRS R &R, TIHLIE A &
FLSRMK (0 M AE LB 22 B BRI Fib b b . IR, ARORWIEFE T DAL T AR 22 B 5, R0 242
H MIENHLIR T AL AR R BRI DL, FFRA AT e Z AR Z 57

e HE

2022 P G T At SRR I H AR 2R 2 ) IRBE AR A AL R BN A AL OB G
2022CJY047); 2023 FER A A BRI —BORE <2 8 T 22 R g 2RI 28 22 2T 1
oM S AR RMLE]” (H w5 : 2023YB0016).
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