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Abstract

In order to investigate whether group sandplay therapy can effectively alleviate burnout among
special education teachers, 18 special education teachers with burnout were selected and enrolled
voluntarily. The experimental design of “equal-group pre and post-test” was adopted, and the ex-
perimental and control groups were randomly divided into 9 teachers each by drawing lots with
paper strips coding. Considering the setup of group sandplay, each group was divided into two
groups, 4 teachers in the experimental group 1 and 5 teachers in the experimental group 2, and 4
teachers in the control group 1 and 5 teachers in the control group 2, and the burnout was alleviated
through the intervention of group sandplay for 8 times. SPSS 26.0 was used to compare the differ-
ences in burnout scale scores between the experimental and control groups before and after the
intervention. The results showed that there was a significant difference in the depersonalization
dimension of teachers in experimental group 1 (p < 0.05), and there was a significant difference in
the emotional exhaustion dimension of teachers in experimental group 2 (p < 0.05). Therefore, the
group sandplay is effective enough to alleviate the burnout of special education teachers; especially
in the emotional exhaustion and depersonalization dimensions, the effect is more significant.
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1. 5|

Ex T Rk E RIBRTHATEh R BIRGHE B Z NS RR ik 808 BORBME B, 10 4 ATHF
R HUE 20T AT AEAE B BR R A 2k K (Fu et al., 2019; Madigan & Kim, 2021; Robinson et al., 2019;
Stempien & Loeb, 2002; XIBEW], 244, 2005), HEZREABPNAER . BUTERNL AR 24840 TAE
HRRESEAN T I A 28 0N B H T 00— Bl K R ORE, E 1 4 3 o 25 PR AN AN N st B AR = AR R B
B A 85 20 B O A B 2 i S se i, e SEARRORD (K, BRI, 2014) AR i E AR 2 (VE
KK, MR, 2012) S — SO0 BR AR R ® LR, LLWdlAR (Freudenberger, 1974). [, A R4z
FRRFR B ZUTMINAE R, XTI SRR B0 BUM &5 0 R R, R IR R A 2O B\ 2 v B A
MfER . SRR mMBNLE SN ER L, BRSNS, ZUTE RN 3. M
5. AT S, BRMPARAESE (Brunsting, Sreckovic, & Lane, 2014; #X ], @4, 2017, ERRALE, 2022). {BH#
JEESE, TERZHIERZEZ Y, BOLE 25 KRBT E R EEFE R . E 4T tHiE e
W1 5B B 2 18] 2 23 IEAHC (R IE, VEA I, 578, 2018; Steinhardtetal., 2011; 457K /i, 2014),
RVERND 770K, BOM BIHRY A S BRk 5 . A& 13, P L ik 18 5 HR b 77 S8R = T30 235K 4% A B0
B A B

VORI AR T LM O IR MM T 2«8 /R R (Dola kalff) 3T 5 A% (1 0 A O B 2 | 1% I 3E 2R 8 (Margaret
lowenfeld) 1) ik F FEHE A 7 LA K v (5 4% G SCAURT T 22 BTl A7 SR ¥ 7 I EE H— AN B B 5 52 R 2% 1]
kUi B ANEEE VDT Y RAUK, R RS MR SRR A H oS SR S
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B R AIE b BT 2L R SRV RN S TR IR (A RE SR TG, e B AR A 1] AR AR RN
TR o T AR YDA 3R R F8 72 BRI B8 #EA7 v B ek (1 IR OB BT TR (525 1L, 2012).

>k B 2 77 TH BRI FEAE SV B AR T T B BRI . FEBE S, SEEE N DL TR =
N GONBIEFERT R, WU B AV B xR AT el TR == 40 BN S ROV S g (B, 5 07, 24
2024), teAb, 12 LA YT S8 okt SN I ) Bk A B 1B B SUR (R, 20185 FRENHE, BRbete,
RLELT, 2023) 0 T4k, DAREA AR ER 7010 B T k%ot FL I 70 RO 26 1 1E 1 5 R BE A R ORI s, 2017
Gk, FESR, DiHiSF, 2019s THE, 2019); WA HEFLE Ay E AP SRR RT DAL T = Bk g 25 1 R
R FTHI R (28, AT, 2015). PSS N I EAA Vb B Ui e xof v /I 2 380 A4 T 77 B 22 AE R ()
P, a4, 2013)0 JiAh, ANHIT T E K IAESE THRR IR ZCE B0 1O BAR e K B B A BRI
H(T 3%, 2018),

UL AT UL, YDA aRE — TN ) FLA X e B A A 0 T B AR, [ Py /b DU A D
RN AR I 77 SRR A UM BACEEAT IR STIRIT 7T . B2 T 0k, A 70K H AR VD 28 e xont
FERECE ZOMRHAT TR T,  DABRSREMRBUTINL 5 R 7715, I 32 m #0m BB FEK T, 327t
FEREH e .

2. WRER

ET BN A B2 TR RAE TAE R AR R 28 AN B S 71— A R N, H E A 7 dE
X BRI B R B T R B A BRAER], B, R HA R, Rk AA IR B IR R B E

HOMNBS, 2L SIS A R, B ORI AL A RIS Ja X SR 2RI 8 VR A1) £ 3 3k 1 01,
Xk B HL A S0 300 ) AN SRR A - 77 2 (4 SR 36 45 AR5 R AR SR B Lo BR AR ) » JFSR R, 8 8 YK 1]
PRID R T TS, SERAL IO QACH T HHTE HoA R P25, ot BEAL A O s 2K T AT
JE A B2 5

3. MRBESH*

3.1 HRMR

Wi NIEZ BT 2 5HNE B IEHA b, 4R R BAPNER BYRE A SRS IR £
30 ZHUM. BEJE, ¥ 30 BEUNIELSS B TS, RAINE 77 NI 15 Ay Sl m 15 4 1E N
XREZH o AH T SEIG I R A B BRI (R B ph R IR, A e S 2 5ty 9 4, HEHEEYD
Bl R B — MR AN IS 7 N (=K 55, 2023), BRI, I 2 AN FRRIR IR AR 5% G 5 B S AR
770, BENL SRR — 4 AFISEIGH — 5 N #R8J5, FIF SPSS.26 BH-xt Wi 1 s at ik,  7E4]
I AR AR 21 44 #UT R T BEAT R HON IR 9 A4 (BRI R ), JFEEATECW BEAASSG,  DARAE [FI Btk
e 1M 2 fiis.
Table 1. Test of difference (M + SD) between experimental group 1 and control group 1 burnout levels before the group

sandplay intervention
F 1. AR T AT eieE —Ax AR E K EHERMHRIE(M + SD)

LIS - SRS - A
Y e %L(;‘H: 4)ﬁuuﬂ XT“\ir,]H: 4;% wy i o
TR 3.33+1.48 2.36 £0.31 1.29 0.25
FAMEAL 2.15+0.85 1.90 +0.77 0.43 0.68
(S Hp % W 478212 2.63+0.23 2.02 0.14
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Table 2. Test of difference (M + SD) between experimental group 2 and control group 2 burnout levels before group sandplay

intervention

= 2. AEISEF AT E — Fnxt BRE Rl Rk FRIE S MHARLE(M + SD)

SEEGZH T

St FEZH — wir il

i (n=5) (n=5) t P
(i 2.20+0.79 2.22+0.84 -0.04 0.97
EAE 1.40+0.88 1.72£0.91 -0.56 0.59
(958 450 +2.61 2.45+2.13 1.36 0.21

Table 3. Basic information and burnout levels in experimental group 1 and control group 1

3. LA —MT B — A EAE R RIRESKEER
ML RS WA RR R smw Tfemn Doeon PG UL

Al % 32 FrRHE RIE ARG 2.33 1.60 6.38
s A2 & 41 FBREE oy UrkERG 5.22 1.60 6.50
(n=4) A3 % 35 AHHRHEE  BER ERES 2.00 2.00 2.00
A4 £’8 24 BREE RIE BIRERG 3.78 3.40 4.25
A5 £’8 3B dREHEHE O BRS 2.00 1.00 2.50
Sl A8 % 28 FrRHHE Cis  WrpERS 2.67 2.20 2.75
(n=4) A7 B 28 KEHHE ES - I V)] i 2.56 1.60 2.38
A8 5% 27 FrkHE RIE W IRERG 2.22 2.80 2.88

E: 1R LA R

MR, 2023).

sk e
Ji0L,

1~2 7» IR 8

2~4 Sy (ANELAE 4 ) NP EER

Table 4. Basic information and burnout levels in experimental group 2 and control group 2

4. EWAT M IRE —HEAER LRI ESKFER

4~6 7 NE QIR ER,

ML ERUES MR R MR i Teen Goon TR B
B1 Z 23 RHREE KU Ik 3.00 2.60 3.88
B2 7 51 IERMRHEE S O YRR 2.22 1.00 7.00
%gﬁf%): B3 40 AEEBRHE O Bk 2.89 2.00 4.50
B4 w32 BREE o RS 1.11 1.00 6.63
B5 5 33 ARRPREE o RS 1.78 0.40 0.50
B6 o 32 IERKREE o RS 3.00 2.20 1.75
B7 % 29 BREE o B RES 2.89 1.80 5.75
Xj;:ﬁfﬂs): B8 & 35 CHMHEE O B L8 2.60 175
B9 Z 29 RHREE o W IRERS 1.00 0.20 0.00
B10 7 33 IERREE S . BOIRES 2.44 1.80 3.00

E: LAUFNLTFERAEE: 12 0 NIREER: 2~4 72 (NEIE 4 ) Nh & &

MR, 2023).

sk e
Ji 0L,

4~6 N B (N FER,
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H7e 1A 2 A, RYD R IRAT, 6 SEIR LA B AT ST RE A t kg, S REOR, UM
BV AS BKPAE = AR b SEIG AU AN R A AE 5 22 5 (p > 0.05). BRI, 72 AR TT JE B ARV D 5L il

T AT, 2 HRBWANHE 2 A AR BEUTHELAS R/ BA FBE, w7 A% iH-RIIT 119
WETE. SERLH AN IR B AT B PN AE B IL N 3 ik 4 Fir.
32. ffRIR

3.2.1. EFNEERE

DAt 2 AFE ST 2 72 x50 x 8 (ecm) AL WHE: @ TR, AY. s, BARRESE L
ARG, W HIETE 2000 £F; 7K AR SREEIF MK YRR DOETEIRIVE TR BN 2 4 ok T H.:
FHl. HKER: BY: KEATESERET, HUDRETEE K67,

3.2.2. HEIT{EETRI#EE R (Maslach Burnout Inventory-Educators Survey)

Maslach 55 Jaskson & [ T NEE TAEH BT 8 B3R (WFK MBI-ES &3R)1Z 8K NE N EE
(Robinson etal., 2019; Gilmour, etal., 2022; Fif, EA W, A, 2018; kI, 2022)8 A4 ZMH. HE
BISE 22 4, AHE 3 N &ER, Dl NIEEFRYERE . 2GR RV SO B4 . B R R 2 T
(0~6) 7 iit4r, “0” Fom “HoREBFHIL” , “6” For “JUTHRIMEBL” o MELSEE, KPR
A SRR, IR BB R SR R R (K BT, 2022) . METHRA R ER I R o RECH
0.914.,

3.2.3. BIERGH S

SKFH SPSS 26.0 BTGB, St I R EA RS K.
3.3. THiERF
331 MBERIERESE

FEAFBEF RO SMER. oA, R TEAE. SR TRERZ R 5N R KM, A
NG BRI E N E RS I 7T 030 W AT FRoagaR H I 7SS 5 T
3.3.2. SLHEF

AE T IR 8] b 3 0 2 e R s TR B, S2BG2H AR 90~120 7%, A=K, —3LiE{T 8 k. &
BN 5 R

3.33. Bl
FEZ R BRI T IAE R )5, BERD S B0 SEIG 2 — . Seged — . XA —. X HRZH — 3B 47
R RR MM E.

Table 5. Steps for the implementation of group sandplay
= 5. AR RIS R

I RPN
O HF AFEAREIORA, VAP R R B R AT

(T2 B TERT 745 K R BB R IR — 4 L, KV B 2 (A0SR T ACHEL, 003
@ HRAM  REAT R, AELF IR ST A2 0 8 M 0 R GRS 2 )
L 32 A HT R B G 1)

KA WPBRANZR 5 2380, Zho1)E, BUGRRAURA AR ESINREIN, AL ATRRHAR AT Lk
FR .

® THHAZR>]
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gk
(51 S RF A FEAL VDL 8 [ V& P S5 ) 1 = R 5T LR B BRATIR AT A — MITR AR, 3K
IFRZ b d, Bl —29b 7. W RARERHE D AR), AR Ebr BRARATFRE N
@ IHELIERR R, REFr T AR k£ B CAEZE R BT, R T RKKER. 519

L&z

® AN

©® filfEiba

@ iHpsE

® VR

© B
55 H AR AT i

PERE R R

RFEFE A CEEE R TR, I RF M W TIEZ I 7, RS AT LU LR,
YT g B CRRSE, RS IRATE R AT IR, BATALE R, B EBELRE »
BHAEA). WMRRFEZL T, WRFKL .

TP AT ERD IR — 3L 8 Wk, AT 4 RIREE, S5 4 YRR PSR 5
POEMY, JFHIF AN, %A 20 NEREAT LR RS B fahff, B8 iR A sk
SBEEHEAT n+ LR, BINERATRZ 4 N, WIRTHET 4 e sl NMABEE GE RS 5 5. 7F
5 8 KRG M4 TIPS B KR AT UARIN Rk B, HRTBEABBAUACE 2R
WA A FEMIAAID BRI, AT CAHEAT IO R3O 4 3% 1.

O EDACKARE A, WRERENBITUEE, WD THHE 2 WA ERA);
@ MK G IR 8 b 2 E)

@ RIS ) 5

O EANEED R, ARSI, HRunIED R, BRI, =
B UAMBAETEE . i@t AT AT, RIEE] 30 7SR ML TR TR A K AR Vb S, 4
it 3 A IEARD R R, WA AT A ER D B R A5 -

Bl AATEE RIS ik 15 I SN NN SR SN SIS A 13 Y 105 2 1o 6= RS R e
CREBUHI e R E RS, T R — e T 2T fh%%)

BIE R, REAEIRINFE 7 5 B O RS, 85 U AR T3 B A4
AD BRI R AR EAZ o

e JEREN AN, VIR, SR HU R IR R G A SRRV b
R B, Rl AR, DB BTy AT RS, ZREABN R R. (FF
BURIAN TG ZEBEE, B BUS B shvb F) K R B 5 9D i RS2 34T 70 =2

UPTHERIRGE ARG, RERE S IER TN ERHS, A7 BIS fN - #5h, diE
HEEHIALE, 2R,

Z 5FHEB AR IR R P R ET . GARIES5E KA S BRI 278
FERAE (I AR, EWIREAT M, Ul R TR, YRR AR RAED R L.

4, FHER

4.1, BHAWEFR T RESRARIESERMEE

Xof AP A% T T (0 SEBG 4 — AT RS AE A ¢ K36, A 6 MTLLE Y, 18 AR VD B0k T T nT
J& . SERS A — I ZUMHRNVAE B AKAE B AL A7 W35 1 72 57 (p < 0.05), HAPIANYEFE A5 73 W o [
ik, HAEZ(p>0.05).

Table 6. Test of difference (M + SD) for the level of teacher burnout in experimental group 1 after group sandplay intervention
7 6. FMRIP RN T e LA — IR B 2K ER R (M + SD)

i
(e
EMMEM
AR i

ST - R SRR - JE t
(n=14) (n=4)
3.33+1.48 1.86 £0.80 1.47
2.15+0.85 0.95+0.98 3.57"
478 £2.12 2.09 £0.86 1.91

: RIR p<0.05, TFRp<0.01, “HRIRp<0.001L,
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Table 7. Test of difference (M + SD) for the level of teacher burnout in experimental group 2 after group sandplay intervention
= 7. BRI RN T e SR04 — HURER A B 2K R E SRR (M + SD)

N SIS OH — R SIS — Sl
oy 5:54( ;]E:g ;HJ | %L(';H:E ;ﬁ M| t
TE R 2.20+0.79 1.38 £0.97 3.54"
FAMEAL 1.40 +0.88 1.00 +0.98 0.73
I Ot 2% 450 +2.61 1.80 +£1.15 1.67

VE: "FoR p<0.05, “ERp<0.01, ERp<0.001.

Xof BV B T UG B SLBe A AT IO AR A t K056, AR 7 WTRAE Y, ERMR YD SRR T
Jeis SEUGAH T B 28R I 4k A7 AE R 35 72 R (p < 0.05), HAMPINEFZAG > WIS, HARE

(p>0.05).
4.2, EADEBHTRENRARL L REHE
X AL BT TS B0 BRZH — EAT IO RE AR t A5G, Mk 8 WTLLE H, 78 ARV 30 3k T Tl i

Ja s XL B BOT L 8RR 12 15 28 FEIR 4 K 15 7 B N R A0 3ERS , 570 ok, HS ATIIS
OPAFAE R F M ZE 5 (p < 0.05), oAy AN FZ 4520 55 1 A B AN IR FE A, (HAS 2. 2% (p > 0.05).

Table 8. Test of difference (M + SD) for the level of teacher burnout in control group 1 after group sandplay intervention

= 8. AR T FE X FRE—HUR R 8 K PR ER RIS (M + SD)

SRR ZH - Hil SHEZH - 5
iz Xjﬂn&;]ﬂz 4;1uu\ﬂ ﬁmii 4;%% i
T4 FEE 2.36 +£0.31 2.94+0.14 -3.09
EAMEAL 1.90 £0.77 2.30 £0.42 -1.48
Rk J 2.63+0.23 2.72+0.61 -0.26

: RIR p<0.05, TFRp<0.01, “HRIRp<0.001L,

Table 9. Test of difference (M + SD) for the level of teacher burnout in control group 2 after group sandplay intervention

= 9. AR TG X BRA Z BURER W Sk F i E S (M + SD)

sHE ZH — Rl SRR ZH — f5 )

i s Xjﬂn&r,lﬂzg ;lﬂl}\ﬂ Xj‘mir,]ﬂzgiézﬂﬂ i
14 FETR 2.22+0.84 1.93+1.10 0.87
FEAMEA 1.72 +0.91 1.56 + 1.05 0.45
(5% 2.45+2.13 2.90 +0.86 -0.48

Xt A YD S T Fils O IR HEATROGAEA ¢ A, AR 9 RTLLE Y, A BIA VDRI 3% T TlhT
Ja, X BRI BOR BN s S/ PAEBOAE B = ANGEE h, E2FEM 5 AN 4E s R, ik
J R FERE A T . EIARIE B F KT

5. i
5.1 B EMRA T ST FRATE MR
FE D B8R T TR G, ST — HBOTE 2 AN AL 4 B 170 B B 22 B (p < 0.05), oAt /4
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FEAR 53 B B RRAK, (HAN R (p > 0.05). SIS ZH — FI M 7E 1% 46 KL VB 45 4 A7 1E 2 PE 2 7 (p < 0.05), Fiih
PRANEFEAS 3 B R A, (AN (p > 0.05).

AILAE H,  BURYD R B R A B 4E B A AN R R PR F o X PP ERE b 25 53 v R 152
3640 — (UM AE A EA AP AR B SR, s34 — i = A UM B s BKSFRUIK, B AR
WEZABMOE. Hh—(CARSS, WETEFRIT A A EZ A%, E£51ERE RN, Hikz
&R A 222 B0 2 (AR 4 . A AR BT EA A R E TN R, SRIHBA
BRI RIRIE, W ZCFR Rl ReAEH SRR AL A R — R RF o T AR I 000 25 T Xk R 22 A 80T P 25 1 1k
PR B A 2 X R DAAE I 78 S v B T R N B ok R LA BRURAE F B — 8 (21, 257, 20205
FEFIGE, 2022; FEretk, 2022; 1RiEasE, 2022; ZFAUE, KK, 2022).

A, X2 R A RRE T T SRR, SE h A RREE T SRR R BCE 1 SR EUm,
AN NIRRT () 22 S Al 2 B U AR B B . B, AT R RS A U B U R s SR
JEE L IR R R R B 2 AR O 1 2T B ™ EE (Gillmour et al., 2022) . BRI A, 15 E 2 B L 4h R
RNIE SRR ECE A — i TARRER B BT b, e 70 5058 BE TR PR Hh A 1 PEDAE 27 A2 1R 5 M B0 R HR
R 8 (Boujut et al., 2016).

Fk, B SR SCRER, X B BRI B A AR F (R, 2022), [RIGAE 1% 26 AR 15
defr b, MHEAREBCR. 55k, R E T T B BT RS GRS R ZE BN A BK-T 2 A1
REFRR . B BUM R BKF R R, TR S A DS O A BT RARCR % Bk, 55 5,
MRk, 2023), TAIRZ 50U SEI H — BUM P AAAE & 2 2800, B0RT Be R A A AE eI 25 FEum 4k [ 2%
RINEZE R

e, 0T REZH T R PR BOM R A A2 A AR BT RSO R, BOG B R BT, A5 BOm A g
R B, BT B0 P LE v 28500 X T IR S B 2 /N o X Rh S B AT RS 0 30T SR X T A i Ok,
E o R ZH (UM 2 5 AT R B 18 3l IXAE— @R EXHME 2 BARIRAEN, R F 07 SR HA B

e

e
5.2. B S SER AR ST A BT

B0 VA YD B0 3R T T A ROME T REAEE D AN T T R 32 . H— R0 “ B 2R atm” o £
X (] 2R SR vy 8 43 I B B B A E AR HE R R G o XA E R AR 32 SO0 R A 5 i (Maslow) 3 Hy
(175 RS2 VR P (102 5 T B K 2 (25 K, 2015). AR BUNTE S A FE i R R by 5 k45 IR 2% 45
VB R AT (CRERER) « S 5SET RN TEARZE (RECE) DL TS,
AVE . AHEHE AFRTT, RSB RAE 5 TR B I HEAT B S R 0 Al 5 O R AR
K. 74h, 78 “BHZRI 07 dr, FOMRRIERSZ BB — M IR R, REARIG B BEZ H1RF. JE
TEFILRE

H=, BEEMINPRERIE %K RIENEE . AbBRi@dEfs N5 A2 g EE8aEES 7S
RO W Ak AR Fak B R R A I R (5 b 55, 2023) 0 TEVDRLIERIE R, BUBTERK
MHARERT, SUiE S Ml A . FERBUER — A B R 5O B Rl BTt £ B E R
(5> X —FRT . HAAM — 320002, v Aipxkid f2 v 20 o] DU D HoRie R B i a5, 551
SRTE H R AT 2 A, NG LB PERE S RIAMIEE ARG K. HA SR U BT Ll 4Rk
HOMNTEH S, MRS R BN SIS BB b, SR NI A RGURIEIER (R R
4, 2018).

H=, RESEHEWBINSI . BHES) B\ g B A SR A BN R A Bt 2, — N

DOI: 10.12677/ap.2024.1410734 360 P HE A


https://doi.org/10.12677/ap.2024.1410734

REBNNZ 5HEAGEIL 7 A HE G NS, HIPER 2 e s R, FIBA s 52 2 I i A i)
PR b, WAE BRI MO BB AN, ATRE SN 2 HE IO R AR RIESZ . 4R iR
B, WREINRE, - NBONHEN IR ZES, BIRROE 2 S AR, VRN TUE A
BEMRIESS T T 2 58 RIBEE (Lewin, Lippitt, & White,1939; Lewin, 1946),

G, BYEHIES. AN ZRH IO ZEI P — MO N A . K% Qung) it “ =R
5RREARAME o0 R e B0, Xt At s E LR b Bl AR, E PR R AT B
BEBOE (7 %, 2023) WA AIBAFELI “AM” FFRE. AL “A%” TSR IRAEE R
SCESE, MXMERTFETLR. 2. B, S8, PEFERGE AN T HEEW TAEHN. Akl
MBS RAEH BN B K. B HENEFRRK, AMULTEZEEENET, BROR N

.
6. &t
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