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Abstract

To examine the relationship between academic challenge and academic satisfaction among college
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students, and the role of academic frustration and tolerance for academic setbacks, the study used

» o« » o«

the “Academic Satisfaction Scale”, “Academic Challenge Scale”, “Academic Frustration Scale” and
“Academic Frustration Tolerance Scale” to conduct a survey on 1024 college students. The results
indicate that: positive prediction of academic challenge among college students and academic sa-
tisfaction, the direct relationship between academic setback tolerance regulation; The academic
challenge of college students positively predicts academic satisfaction through academic frustra-
tion, the indirect relationship of academic setback tolerance regulation. This study addresses the
shortcomings of existing theories and provides theoretical guidance for improving the effective-
ness of academic challenges and enhancing academic satisfaction.

Keywords

Academic Challenge, Academic Satisfaction, Academic Frustration, Tolerance for Academic Setbacks,
College Student

Copyright © 2024 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

1. 5|8

NA BTG AR R N 1, RSRE 2 A, SeHL A RIR MR KR XS B AN TT e 3R R
NAe oA, ARPE N IR B R B B S R XA BRI R, BT I AR LR IR &,
UCIE PR TR ML FS B 2 R

H 2009 fELICR, #EECEIRE 13 DTS 7 — R sl Boa 8RRl 2019 4 4 7 29
H, BEHRZISN /S Sl— Rk i) 2.0, SRHWREA L. Al amsit—itl. —
TR BN “PR@EB” R, BBEBRAARME. RADHTE. mPAE i R

2018 5F 6 A 21 H, ZE MV BA AT HIAC e B mF AR s TR SWhaRi,
MRFEAZEGH I, BRI RN WAL, WO ER S S, AR gm
ARV L, FOEMEBEHE AR FUE R THA IR — AR IR L.

KR, BEERERERHER G, AP RARE

B LKA E RN RERRAWIE SR, MER RN ESRAWIR R, K52 A 1 22 i 3 ok sz
Kik, AL EEGWRAER R R K ARG B R A2, B R R Ad AT A0 Lo B AR e AT
HRHEREREE A RN E LR —. IR L, WK AL B AR 22 A 2l gk
AN R, 0 T B SEHPAN R e B SO BeA B, SRTHBUM KT B EEE L.

B FAERELRT N A BT FCRIIER E, DURZEANIT AR R, Wb N T, Bl S A
NP, BT B X 2 i R R, I S A O Al 4 2 B AR i R R
FERVE R, SRR BEAR TE AL PR 5 2 b B R AL, IFHRs b Rar  2lk a2
FEHAHIER], BRI B E SR 5 S H %

2. RERK

Pl R R A AEAE A S RE R ) MO BRIRES, BRSNS T H SRR R TS ) 27 5 A
S AR T T AR L KA 1, 2016), WREEAN B O IGO0, AR ST . SO #0751 9 =

DOI: 10.12677/ap.2024.144226 339 DR


https://doi.org/10.12677/ap.2024.144226
http://creativecommons.org/licenses/by/4.0/

Eempesr

REESE, RN B O RN —MERa R (TR, £8805, 2007), AMUERZHALA T % 3 45
RS2, TIARATT O B R KT, GBS AT A 2l A e, B R A R 2 I AE 0 0 o R 7 T A B
BEMER L

SV R R RS R R A AR R SR . R MR IR b, AN ESE, BRI,
HEA, 2021)y SN, IR, LB EERR L PBEAHEEER N RBRER; M5
JER L, mE IR L Rt O Ty TN 5 A 7 A DR 3R R S L 5 P BRI sl
W TR REVE IO BB B SRR TR RE T R 2 AT S5 A2l ZOR (M 17, 2021). S BFFERI: K22
A2 SIS B T (AR AR . BB a R 2] AT S BE 2+ 5 FE AR E PR 5 SO ) 20 27
PR EA B3 IR O, 2018). dEt, ASHE TS BB 12 Sk B I A 0 22 i S

S P A2 SR AR AR S ST B I RE P el T B PRI I B BT AR T AR R BRI (MRFIAE S 2002)
DN RSP AE S I, 2 B AT (R, 2020), RO R — 2l AE 55 O PR Al
KB SRS, I HINZEARFIRAG =, o AR 1 220k 1 46 (Pekrun et al., 2006), K
A S RN AP S G 46 A B T3 T RS2 AR I 22 S R (B 00 55, 2021). dik, BT
St BB 20 Sk Bk e T A AR AR B 3 Sl R s ol s A AR R R A T T A
bR

COHEATA ) AT 81 SO RE BT S T 0 BRFRIRE ST, R NRAGET drels
FHEAITIIRE T, AU TR T A B RGBSV E I A . KA b e 5 B 5 A g 22 56
AMREETE, B A, 2007), MIrane, WIrES I BIRCEERS, 2002), #irelk SHTED
JIZ IR R F MRS, 1998). XA, b #dfr s 201 55 b ot B 35 IEAR IS (2 1L, 2001),
Sl st BES S W22 A ) 22 ST ROR T2 I RCRGR MR R R R IR (KR, 2022). Hatk, AHFTT
SE B 4 SR B AR A P 3 T 2l 4 SO S b e R R B IR RS R B 5
VAR 7 B AE A M PR 0 2l 55 BE e vh B IE 1R AR A

FEDABETE, X sk P bl 5 2 o e B Sk AR I FE IO L, AR 78 LUK 22 A B FEXT R
WF SRR ZR (AL AT B Sl 3 78 28 0) A 2 AR 358 DR 3R (5 b B i 0 ) %o 2 b o e J3E AR s B A
WL, AT A3 T 2 Ml s i B2 B G B MR A SIE S RF . I A TR A . LA i R AR R SR IR 30

TE 1R,
PR B
AR |
AL BRI > VIR

Figure 1. Relational model
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Table 2. Regression analysis results
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Figure 2. The moderating effect of academic setback tolerance on the relationship between academic challenge and academic
frustration
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Figure 3. The moderating effect of academic setback tolerance on the relationship between academic challenge and academic
satisfaction
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