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Abstract

The purpose of this study was to analyze the relationship between fixed mindsets, self-efficacy,
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and mathematics achievement based on data from PISA in four provinces and cities in China (Bei-
jing, Shanghai, Zhejiang, and Jiangsu). The study sampled 5% of the PISA data. A total of 604 sub-
jects were included. The results showed that: (1) fixed mindsets positively predicted mathematics
achievement; (2) fixed mindsets showed a significant negative correlation with self-efficacy; (3)
self-efficacy showed a significant positive correlation with mathematics achievement; and (4)
self-efficacy partially mediated the relationship between fixed mindsets and mathematics achieve-
ment.
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1. 3]

AR 2 O RO A A, e B SR AT R o R T ) SGRR FR AR . R AEIARR}
RN D hRERZ L EENER. CREHEEYE. S R4, QG4 AgEB4ENTE, B
FES AT SEBR B ) TR o FE2E AR BN R AR, LB B &R RIS,
FHZHH . S EITIPT R RY], B EGE T A RN G B, R, SERCEL,
H-AE TAF J5 3K 18 5 = B # 7K (Attewell & Domina, 2008; Long et al., 2012; Rose & Betts, 2004). {H %25}
AR U A A PR, 2 FEUBAT IS G o PRI DG 52 M 250 B (1) R R A L B S i X
HOMER—ANERIIOEIERE, ZERZEEMEE. BIIME IR IEEERANIKOER, X
AN SIAT RNl Bt B B (2 (Dweck, 1996). ARMIE LM JLHER, KTk
B USR] () R R — ELAFAE 4+ (Burnette et al., 2013). JEHAEAFSCALTE 5 38 Z A 5% R 7] BEAT
TE# 7 7t (Yeager & Dweck, 2020). PRIMCASHIE 78 3E — 0 76 Hh [ 15 5 TR AR FU R e 1 SER L 24 5
B G B R R IL LB o AR 21— Se A T DA N BE 0 SEAAOGT 2 b 43t 1 5 e T e A B
RO BRNLE, R UCIATRE— P A, T AR SR B (191 T 1 R A I £E BB ) S A4 AN 2l i 2R 22 T 1)
YER (Dong et al., 2023). #H5CHF TR B e W2 8 MM A B 3k e B (Komarraju & Nadler, 2013), 1fi H 3L
RLRE IO 2L R BT ) A s TN A 1~ (Lee et al., 2022). PRIk, AE/7SeihMl. B IRALAE AR K S 2 18]
A REAFAETEERZ IR, (= 2 M BARC R MANE R, EARN .. ET 0k, AT E IR TG
TS S HF G AR R, DA H BBEEAE X T R R A ER . XA B T3 — 5 45 180
R LA, T H O E 08 E AR TN DR B i A AR B G ) TR T R 4 S

2. XHEktiiE

RESIRLZ TR AT RE TN BB &, AT N SEARULANIE KA . IR LE 454 e /7 SR MATEAE A
NIRE ST A [ TE AR, 35 BE IR IR BT 1 T AR N RO BE 2 v ABEIEE A, 2Bl 2206 o )
IMZ WAL b (Dweck et al., 1995). HRAEE IR N EEER 1S, ANFIRE ST Z (8147 75 2] H AR RIZI AL L 1Y)
FEFE, XA G AR R (Dweck, 2006). SCREG I AIAS SR T- Bkl B CoR R s b e
KV AHEZTN, FRSEARIA N R RO RBLE AR, AT S0 8 2 ) R il Bl 8RR B 2
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RE T, AATIE SRAF BIRAR PP 1T 38 o 52 BT AR VPAN o 0T RE 0005 B 2% 2] S 1) 5% &R AN B Hff (Burnette
et al., 2013; Yeager & Dweck, 2020). — 28R 5T FR AL 1 8 77 SR G e T 27V s SR R UE SR, HRRE TR
M2 =) G T B8 71 SEAR WL M4 (Aronson et al., 2002; Mouratidis et al., 2017) . J4& g 39K W08 H
WREENAT 211, BE TSR R ARG B, (B — S8k SO Z R Wit e s A P JE 145 5. TR
REJ SR B T AR IE R E 2= S 5 R, DRI e 8 5 ) 45 1 BRI — 58 2 LU R RE 38 KO
MEZE(GR D B4, 2020). BN Greene 45 A (2010)7E 3¢ [ ARE AL vh 45 Hi BE 1 SEARIL 5 22k ST 2 8] ) 2%
RAETEM KM BEFEN GO R 2E BB H TR BRI, AT TR 2 VOB 68 2 52 (1 5 R 1
(Leslie et al., 2015). Costa 1 Faria (2018) IR 57 9 A& Bl — Lo s X A4 128 2 7t B 7 S W0 mT DA IE [ 0] 27
WS X st BRI 705 A1 75 22 508 % P R 7 SR LA 2 AR B ISR I TN E L . JUHAE S5 4
B R RT, X —FOUNEZE, FOAEET R YRR 1SR, I NS AR T AP 1)
PR 5E K 2 (Costa & Faria, 2018) . [KIMAHF 7T 75 ZEE T PISA BRER 7040 b B AL T 78 7752005 502 1k
SRR, FFIRHBR 1 RE 7SR RNLIE A TR0 B 2 B S

B AR B LA 7 (4L 2 DA AR Tl 8 SO NS B O B8 70 IR 5t 4T 2 LA S EE 11
RS F(Bandura et al., 1999). LAERFFE#E Ay F FRALRE IS &5 % 2] 6k 8 AT 45 R DL &= 1) JH B
I, BEBUAKE T AL /2403 H R AL (Hsieh & Schallert, 2008). 177 451K W0 AAMAE &5 245 5 M0
F55 47, RRSEAI AN A K RIBOR R T Z B8 . TEX PRSI 51 S, SEAOU I AMATE 2%
VSO 75 5 SR BN PR IURR TR HERE ) SRR W A A 2 AR B Bk AR iR . SHIEF AL tER B, R S ih
247 [ 5 22 AR B B IR AL BE I (Cadinu et al., 2003; Huang et al., 2019). Beckmann 25 A (2012)WF 58 T
B RS 22 Sy semm, SRR R, MU T RE /KBS BRI LG, SR TR ) SEAR B BE
WSV AR G LI B bs, B A BRI . o B AR RS 4R & — N A AT, — A
AR B IR, Al BE SE A AR FE B I SL (B 40 Wrright et al., 2013). 1 2RI FREH], MER H
FRAL AR IR0 FLAE S 2100 Bl AT 55 3 B2 (3 R 2% 2] 0 I R A 7= AR s o v FRARRR IR 1) AR R
Pk PRAE 17) R, A ST SRR 27 2D B FRSREE Bl 2 AR T 2 b i S T30 48 A (Feldman &
Kubota, 2015; Hwang et al., 2016). BEJJMARTREAIAF G S, HERMEERZ KT HORINES.
XSt 8 77 5 R A KA S T B R AR B SR B IR TR, IR BAMARIRAE 1 B FRAEE
KA T — N AEAFIE LT IAT3). L, BIRBEEAT AR R 1SS 5 2\l g 2 8] ) A B
# . Macakova fil Wood (2022)HiIF 5% H F A8 AT A8 2 P S S 5 23 Ut 2 A R A R 3 . R
TAR ARG 2 [ FALRR I TT RE A2 B8 ) SR WL 5 B B S R A R 3R

g LATR, AWFFPILL PISA HE i E DU A (b Rl WL, YRI5 NP %, BRI AR
JIMANEFE MG IR R, DA B FRALRRIERTE BE 1 WA 5 S 2 TR R R AR

3. AR GE
3.1. FAEEHR

KH PISA 2018 FEPUA AT (AbRE. Filg. YL95. WivD)MIM S8, i 5%t 1L 604 4 2% 4
PN NBT T 534 293 A (48.50%), /311 A(51.50%).

3.2. BERFRALE

321 HEE
AR N AR B ST (R PISA Bl e, 22 8o MU B (PV) 7 sUE L, DRISACHIE 7T ik
BEEUF ST — MU A (PVI0)E N R B S i b o
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3.22. MNEE

(1) BEJISAARN

fEFH PISA 224 “ AR 7R ARAMELLRIR R (2 7 SG2EA FREIMAS . RA(M 1 =
FEHARFEZAE 4= ARFFE) 4 S0 H], 580 TR 2 A B 78 SR

(2) HIAKLAERK

i PISA 24 4 5 B BRALGEEAH LK) 5 ANE, Wef 1T Fo8rR A 3 8o
WA E AR P57, CARFEER T 1 VRN R T bt . SR IEAS et i P IR B K ZE ek 0 E N
T, DRI FRR 2. T T i R e 4 R AR B2 (B A7 7R — e A GG R, RIS
AT T b 210, izl KMO I EEFN Bartletts BRI J7 VA PEAG XTI H HEAT R -2 B B 4 1k . &81F
SR, ERM KMO {E4 0.807, ifiid | Bartletts BRIRALS, WA RS R L2 7, & &7 7047
BRIt — AN T, 7 22T N 57.417%. {5 “ o 58 BRI F A A B 587 — Bk L FI N T 0.5,
DRIz I < ket o By AR IR B 5 527, P UOCHH IR A 3R AT TR T 20 o 45 SR S KMIO T 5 1 Boartletts
BRRAEES p < 0.01, @it [ Bartletts BRORECES, WAMFEREILZR T, EE&HTEF . BT b
—ANEF, TETTERE N 62.264%, FrA b F R 0.5 (WA 1), AR T ER. ZJExt
BRIATE AR, K47 38— 8k Cronbachsa 2807 VLT - 15 W45 3 o, B3R (1 Cronbachsa
FHN 0795, ULIHEA RN —80E, SRR HISRAT 4 AN HE RS R H Rk I
@4 SicaHl, M1= EFARESR 4= FHEFAR), HEHEERY ARG,

Table 1. Results of factor analysis of self-efficacy items
= 1. BERMEERTENEF ISR

iH BT 4 L[
PaEE A LA E AR 0.567 0.835
TINA B C R FR A3 2 0.556 0.818
Bt B TG CoAF AT DAY I G 0.698 0.753
M AL, TSR REFR B 0.670 0.746
FRIEMH 2.491
J7 7E TR (%) 62.264

3.3. BUEAESE

A FUR ] SPSS X HHEHEAT IS BB SRR MG i1, £ ] PROCESS3.5 %A% Fr b AT AV FI AL 56
4. R
4.1, BENEEM. BRYEER. BEFERSGHHIR Y S TREX SR

EASRARPEGEL 5 RATHIX AT S RN 2 R, eSS R RRIR 2 35 5%, fiET)
SRS B RS R R IEA G, B IR S B S R R IR R .

Table 2. Correlation analysis of fixed mindsets; self-efficacy and mathematics achievement

T2 BENLEU. BIRMEER. BERFHEXST

Bl M SD 1 2 3
1. BeJseARm 2.41 0.90 1
2. BB 2.88 0.52 -0.179" 1
3. RS 596.75 82.23 0.092" 0.194™ 1

E: fFE p<0.05, “fFE p<0.01, "FE p<0.001.
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4.2. BRMEERERNEFENSHFRSEE RN ER T

AHFFE K SPSS ) PROCESS Zf2/7, 21 Bootstrap 771, LABUCERETNEAR R, 6815246 W N
HAR g, B IR ARy A48 & . Bootstrap FEA &I HL 5000 VX, BURE 7 1 M 25 72 IE AR S B0 4 ik,
BEXEBER 95%, SHRMAE 3 MK 4. ZRRIABA 1 KR REMX)E N BEE, BFRSI(Y)
ERREAE B AT R AT S50 RN, B8 SEAUNT £ 2 g it [B1 U8 R 40w 35 (B = 0.19, p< 0.001), EPfE
ISR [ TR B A S B 2 B AR SR OO M B AR &, H R AR (YY) ME N R AR k4T B
ST EERIKIN, Be T SEAR I B FR AR [E] ) R AR (B = —0.18, p < 0.001), B fE 77 SR A ) T
MAR B FRRRE G A8 3 R RE SRS B Bk AR IL RE N B AR &, BUE R GHE VR R, A
J% 95% ) & {5 [X [ (LLCI = —3.96, ULCI = —0.68) AN 15 0, ] HIRALRRIK I AN 3, BLACRE 5k
P B2 (LLCI = 12,59, ULCI = 27.03) 5% . [KI Ik F 3R A4 A6 EAE B8 7 S il 5 $ 2 R 4 [k 3 4
HAER . BIRE TSR ALRE T DA B B R A0 s, R mld it B RE B 1) R AV P R [ 2 5 M 2 iR
SR 1),

Table 3. The mediating effect of self-efficacy on fixed mindsets and mathematics achievement
7 3. BERMEERERNHUSHE R GE R TN (ERAER

s ; A 1 t ; FET 2 t ; iR 3 t
e 77 SR 0.19 485 -0.18 —4.47 0.22 5.39™"
EE &GRS 0.13 3.26"
R? 0.04 0.03 0.05
F 23.49™ 19.93™ 17.24™

VE: B 1 RDRE ) SR TN B S B 2 BIRE ) SEAL TN B Sk e Y 3 RIVAE ) S OUAT B B e TR
ST E S f0F p<0.05, TRE p<0.01, K p<0.001.

Table 4. Breakdown table of total effect, direct effect and mediation effect

T4 BN, BN PR ER

RN Effeet BootSE BootLLCI BootULCI
HHA R -0.18™ 0.84 -3.96 -0.68
BESR 0.22™" 3.68 12.59 27.03

=% 0.19™ 3.64 10.51 24.82

"R¥E p<0.05, “ftFE p<0.01, “£F p<0.00L.

TR R
a=-0.18"" b=0.13"
i 77 S c= ‘;2129 o mems
C, = A kokk

Figure 1. Path diagram of the mediating effect of self-efficacy on the relationship between fixed
mindsets and mathematics achievement

Bl 1. BRMEERARNLAUNSEHF RS B MEREEE
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5. i71ig

AW F R TILRE 7 S AU [ TR AR A G, TR AR IBRTE BB ) SR WL 5 H i 2 IR A TR AR AL
XTI FE A FONFRATHRAE T R B8 SR S 02 RS 2 1A 6 R I B B OLMR, SRR 1 4 By SRt
HZAV RS AR R . 3X 5 DUERF 9 —3(Costa & Faria, 2018). X 1 A& KN AE 79244 M0 ) 22 4= B {6
] T I R OR ORISR SRECA R o AR TAEAE B R RE A2 [ 1, B US4 B 75 A 716 1 Py Y
FFRLT o X 2 AF M AT TR SO 58 R Ay SR B A R I, R AR AE RN

T 5045 ik 2% ) FRALREIEAE RE 1 SR 5 50 R G 2 TR AT R AEFH o 1K R g 7 S X 4
S FRGSE A RA ) — R o A B, ) A R I S [ R AR RO [ R B S, X — W AR
BT R BARTE, MEMEEI SN S B R RRIR R U S X — RIS DA A4 AT
(Good et al., 2012), A= BAG [F) SLAR MRS, FE DN el 4, R AT B S EE, A=A B3R
REJIROVREE, HIRACAEIR N M. Ok, BB E R BN &S X 580 NI = — 8
BR, BHARHEE, 2023). IR KRR AR TE AT RESR EURUR 30 (1 2% ST SR B . ARATTARAS B O Re 0% BRAR AN 22
BEECEFIR, R T R BN (R RURS 3ok 50 o T BRSCRE AR 1 27 26 T B B8 {65 ) T 5 5504 A 5
MAESs, PR A AT 55 A0 T 5o Bk ke R T BB AR R I 3 G 47 N AT BB T BB 18 Ik 2% S WL 2, S xd 22
FIRMAER, RASEEERGHI M. SEmE, X FCHIRASREE TIR RIS, RE T HE P
BE A RE TSR LR 1E 1) IO AR 2 s, 3R Ak AR BAE R T S AN B 2 R TR ) B R A PR A
X—RIAEG FFRCRICAE R R i, R BRI 3 ) SR, WA SRR, K
SR FRIAIE 5 F0 S B S 4k SR ANAZIRIX — G R, DAHES) B 4 T (19 25 Ml TURN S SR W 1 1) o o

6. &t

RE 7 S IE () UM B R ST RE 0 SEAR LA 1A 000 1 SR RERK s 1 FRA BRI AL [ ToU £ p 55t
B HRHE KA BE T AR B R GT R R 20 A AR

SE 3k
{158, 2K (2023). MAEXRREHFF2IRGHIRRZ T BRUGBERSHFEEBNHNER. HFHEFK,
32(1), 25-30.
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