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Abstract

Because of the relative narrow path to academic development, vocational school students face
large academic challenges and academic anxiety. Parents’ trust in students’ learning ability, stu-
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dents’ learning interest, and their academic resilience may be protective factors for academic an-
xiety. A study on 133 vocational school students revealed that (1) students who communicated
less with their parents about learning exhibited more academic anxiety and perceived less aca-
demic trust from their parents; (2) parents’ trust in students’ learning ability, students’ learning
interest and academic resilience predicted students’ academic anxiety negatively; (3) parents’
trust in students’ learning ability predicted students’ academic anxiety through the chain media-
tion effect of learning interest and academic resilience. To deal with students’ academic anxiety,
parents should communicate with their children positively and help them develop good learning
habits, cultivate their positive characteristics and improve their capabilities of emotional regula-
tion.
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Figure 1. A chain mediation effect model of the effect of parents’ trust on students’ academic anxiety
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X BT R AP AL ) 148 20T VR, HERRIEOR IERIRE BN S, G A
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g, LA H SRR EAKCE, BUMEEDN 0 2 15 45, 1970 ilim 5 A i s, flan, “IRRCE
MESEIS, RGAHEIRMIIR? 7 UREG Uil “ZHu LEMRK? 7 AREEYS, 15EEHN
W —EE R B0 0.76, (FE R AT

DOI: 10.12677/ap.2024.147491 381 o3 2


https://doi.org/10.12677/ap.2024.147491

Vil
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5 IEMH, W ACRRERRATEIE” o CSCBHME, WORIIERESY:, BEREEE T L CCREERR
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KAEB 2R AR RRSERIR A E L7 IR R o R 12
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Table 1. The descriptive and correlational analyses of variables
# 1 TEMNHRMESITERSHEX S

A h M+ SD 1 2 3 4
AR g 7.27+3.27 1.00
IR M 6.11+1.07 -0.23” 1.00
3] VR 6.14 + 1.06 -0.23" 0.52™" 1.00
ol IvE 6.01£1.09 -0.38™" 0377 0.63™" 1.00

H: THR p<0.01; TTHIR p<0.001.

32. ZEMERKE

AT VAR AR DN R B ZE R (R 2) IR 2 i, SRR R Al AR R B B K A B
FARENMEAE R B 5B IR 2 IR MR .. PR RN, XTI ERNS, §H 58
R HRE IR AR TEZ AR, BEEET 5 REUEE A T4 (ps <
0.05); B AA AT BEATIEAE M IEGF A S, SACEHG A IR 2 2] (A R IR B 10 S RE DR AR B 6
FART SR E (ps < 0.05); ERXPIANAE L, GEREEHE 5T IR A RRI B Z 57
(ps > 0.05). ARG ACEERHE A 2 HIBZNS 2 2 DOERA 22 VIR ISR R IK R 2K, H SR A BTG
SR AR S bR BRI T AR 2 S AN AL I . AR — S5 R, R T AL AR 2 ST R R
SSRGS, KRS K500 5B S5 S RITHIZE TRE 2 — D EZEMREREK, b
/DRER NS SR A A ST DUREAT BRI S ek (7R S
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Table 2. Individual differences of students’ responses in different variables

®2 FHEETREE LW MEER

N %47 RLBFE IR BT =P =zl
(M % SD) (M % SD) (M +SD) (M % SD)
4531 BAE 55  7.07+3.34 6.15+1.17 6.15+1.18 6.10 £1.11
uHE 78 741324 6.09 +1.00 6.14 +0.97 5.95 +1.08
F 0.34 0.08 0.002 0.72
I BTR AT RRITR 58  7.21+3.42 6.37 +1.01 6.20+1.19 6.13+1.23
fFRFTHE 50  6.54+3.10 6.12 £0.96 6.25 +0.92 6.03 £1.00
g HvHe 25  8.88%276 553 +1.22 5.80 + 0.94 5.71 £0.90
F 451" 576" 1.64 1.33
A 2% BEMALGE 38 6.61+3.07 6.17 +1.22 6.17 +1.23 6.14 +1.06
MBANEAL 95  7.54£3.33 6.09 +1.01 6.13+0.98 5.96 +1.11
F 2.22 0.16 0.03 0.68

W THR p<0.01; TTHR p<0.001.

3.3. TEENXRKE

T eI I E A TR R 2% I DGR MBI SCREX 5 AR A ST R T BB AT 0T 2 AR R LR TN 2
Ho BERKIL, BERF A2 ST BE IIEAE(R = —0.23, p < 0.01). A 2: 3] M HR(B = —0.23, p < 0.01).
AR (R = —0.38, p < 0.001)¥fE 7 m) FRM VAR S . a2 i, 3X =N A8 5 I 1 e BRI RS
A2l R

i F Hayes (2013)FF & [¥) SPSS ZF2 7 Hh Y 6 #6560 15 1 FoR it rp A8 TR EoR, mA
PGB AN EN A TR A AR B T, SRR AR S 2T R IS AR IR A B (B = —0.23, p < 0.01, 95% Cl
= [-0.68, —0.04])F& 1 9(B = 0.05, p =0.80, 95% CI = [-0.35, 0.46]). S BFA} 244 22 5T RE 11 (15 F e 5535 T
5] HR(B = 0.52, p < 0.001, 95% CI = [0.42, 0.61]). “#Mk#I1H%(B = 0.31, p < 0.001, 95% CI = [0.21, 0.41]).
S 5] LR AL 53 TN AL I (B = 0.46, p < 0.001, 95% CI = [0.36, 0.57]). &b I A 5 2 1 =l A5 e (B
=-0.80, p < 0.001, 95% CI = [-1.21, —0.38]), k2% ] XA BE T =L AE FE(B = 0.09, p = 0.70, 95% Cl =
[-0.35,0.53]). & H/ERARMITIN RS WA 3, "ILAE H, SCBEXT 542 5 2] e ) S AT @ 2l B 1 v
A R A R 2o AR FR (B4 2), AT DLIEE 27 ) MR b e =X mp A4 FH 5 2l £ 18 (i
£ 3).

Table 3. The results of mediation effect analysis

3. PAYNRIER

e B SE 95% Cl
1. 2B REIIEAE - #2068 - L fE g 0.04 0.12 [-0.16, 0.32]
2. FIREIMEAE - g - Al EE -0.25 0.09 [-0.45, -0.11]
3. FEIIRRIMEAE - 21068 - A - 2SS -0.19 0.07 [-0.35, -0.09]

4. g
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ML R FUREN B ) S B ET. BT EERAE FRRMEEAI, MEERIETXHb A G
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SRACBRERIEAL N A B
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Hotm A st s 07 gt — R B, ARSI ERERR I T RE AN R . AN T A, A ER)
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