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Abstract

Learning engagement can not only have an important impact on the current learning performance
and gains of students, but also can make certain predictions about students’ advancement or sus-
pension and work conditions in the future, which is closely related to the continuous development
and active growth of students. In this study, using questionnaires, 240 students from applied col-
leges and universities were selected for investigation, focusing on achievement goals and explor-
ing the relationship between them and learning engagement. Results: In applied schools, when
college students choose target orientation, they put achievement approach in the first place, and
put mastery approach and achievement avoidance in the second place. Application-oriented col-
lege students are at a medium level in their learning engagement. In applied schools, the two ap-
proaching goals of college students are positively correlated with learning engagement, and reach
a significant level, the two approaching goals significantly positively predict the learning engage-
ment of applied school students, the overall contribution rate is 16.6%. Conclusion: The two ap-
proaching goals significantly positively predict the learning engagement of applied school stu-
dents, the two approaching goals have a good predictive effect on learning engagement.
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1. 518

Schaufeli 25(2002)4 2 ST #NGE X% 2] FARTE S T3 RE P (0 — Bl kRS2t [R] K300 L R i B [ 1 & 2D
[FPIRZS (Schaufeli et al., 2002). 2& N NG ZBERAILE =N T o 36 1R HR % I HE R B )
OIS, IREE AR, A TR WS, RARREZ DMER—FRRAS, JF HAES SR A HE
BEIRE IRVRSR IV . B4R % S MRTE A AN B2 I A A, g sz, Bk, Bk, 1\ bk
THIREGSE, BUTHXR A% AAERBE . THERREIE M. RS, KA 48 m
HAE )2 S I AR B RO G . TRFURI, 25 I BN FE SN IR 5 2136 30 1 O™ A E B,
1M HLA] DX 242 4 Ja 27 IR 27 DA R T AR 1% G Al — 5 TR (Schaufeli et al., 2002; S fEds, (@iE1e,
2024), 55 AR R R AME KA AR DG, T AT L ST BN

B2, FEEEERE MY RIS AR, FIK T s R NI, B2 mE K FEERA
AW 2, fE— @B BIR T 2R N K 22 B 2 ) R SRR FE A R, 4B rh SR W 1) 1)
F 2SI BN AR A (Schaufeli et al., 2002; F4ill 2, 2020), B K22 A IX AN BEARLE B A8 2 =) i o R ATAS /)
A, RN T AN, (ES IR P A REAR . L, LIRS 60 4 KAk o ubritk,
AT oA RO ERSEAT i B T iR, R R KSR B2 M AR B ARSI R . &
FEALFRX PG T, BOATRE S5 2 E — AN R Al U 1 SE B 0] # (Schaufeli et al., 2002; Hlfl . 2020).

B H AR SE A 2 ] EARTE SR — H AT, Eh @M A4 B Seilix — H AR B SEHlx
— AW E A MERE S RG( T, 2020). B4 HbsE M Hind i T AME 5 B 2, 0T aeie
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MR B S ARG A TR SIS AR S, St H bR € 13 H ARG B TR AR BB, 6 TR
FERFORHUS S s ) 40 U0, SRASHEAR A 42 (T 304 55 2 EShIRERZ N (E W4, 2001 iR, 2018;
JEVUVE, 20215 Stz MRS, 2024). FE5E ST S EA R B RRE A ST AME I S R AT 8 55
JIRERE < MERFVE UL BRI 2 3] S S5 AN AR, AERAE 2 2N I TR KIS P ANF, JRAE
SEHERE AT N IR B & B D ARG RN R (i © 4%, 2001, BV, MofioR, 2021; RfEfz, e,
2024) BN GAF I H FRE FIAFAE B RBRE BN ) HL o BEAN R B Vi 25, 2017) PRI, S AHY
St H AR 18] 5 22 ST BRNIROUA B AR IR R

BURF(2021 ) KA (AZE) it ZD et Al o Tl AR R R 1 B AR AR, e B BA R
B . RYIN IR R A et v [ 22 5 AN L L[ N A B IR R0, IR O v S5 2 A AR Y
HE @Y, SUE TSR EN . MAR AR AR RO, M T AR R R R A, A
O AL A S ST BINIAEAE — € Rk, PRTUN IR RO 2 A Ot F AR E 1], A2 N >
LA, R TUMBAN AL 22 SIS Bl 22 TG DU SN o AR DRI B, DRRA Mt 8y S, i)
A 23 A IR P 2 AR I A SN, AT 7 R L B T S K AE N A, AR R e B Rk
R, AR R AA IR R, B 70T R 22 R 2 A Ot B 5 7] 5 5 ST BN IR &
WAL E

AR SCHIE ORI R 2, KSR AR ot F AR AE 3] 5 52 ST RN 3 Z IR IR AR, N ST BRI fi sy
TAFE RN RA R TR R — L8000, Rt~ S BRI R, FEER RN AR 2R
ARFEEIER H AR E [, BTSN, B R KRR IR AR A (AN 4 =

2. Fik
21 WER

Table 1. Frequency analysis of demographic variables
1. AOFTEMESH

A e I A Hortt

% 99 47%

el
s 111 53%
K— 44 21%
K 45 21%

HEIR
= 44 21%
N 77 37%
s PR 109 52%
E 101 48%
AT & 95 45%

RE NI T &
A7 115 55%
AHy 127 60%
AR

IR 83 40%

AW TSN T G IET R G LR /N2 IR PE2BE RN T R BB 22 BE 3 BTt s v A vy
BRI TN G, 8 i B 4, Bl B LIE A RIS 5. S T 240 (48, %
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BrICRLI 45 30 4 Je, 3RAF 210 (A RS, A AR R 87.5%.

MRIE 1 R T LA MR AE N D GEih 2 Bkt B EEAR M At Bl o FEPE A R 528 99 A, 44k 111 A,
PIE NBOEAMY, EELLE, K—44 N, K45 N, K=44 N, KPU77 N, 250 5H 21%. 21%.
21%. 37%; fEENL F, B TARMT 109 A, CRHT 100 N, #E ABZENA K TERE NMA T F, 45%
RMAETF L, B5% NARMAE Lol bt EATEML b, KRR A 127 N, B A 83 N, AT EA
EL 60%, IHAEZEAE (S 40%, Ao AR AN Bus T IRAE .

22. fiRIE

AR 3 R AN G ) P A A5 A PRAUE R R AT M8 A, 2 TN ER, ey
o3 U B AR e ) R AN I [ 3 5 ok A5 55 (2008) BEAT BRSBTS HNESR, W R AR

221 Mo HBFEEER

1% F B R AEAR 55 T 2003 R4 1T (U4 ok B brg mE R ) (A, S8R, 2003). 43 N P0AN4ERE
TP ERATIE, EENEFEREA (R F98 R MR RS (KRG . REm )
B n . EIRET (0 530 0.823) 9 Nk H AR [HIEE (o %7 0.786) 5 1Nk H: iStEIE (o 5247 0.696) 9
AN H s RGRIEE (o 7240 0.681) 6 Mok H o ZmRILME 29 MBI, 045 R L ehE 5 Uik, MoE
EAFFERTEAET S, VIEMEN 1 5, EFI—0 TRE, &8 5 5. oA B bR
[r] b 43 250 R 2 DY AN R FE T DA 73 AR 2% HAS- 90 SRS o

2.2.2. BIWAER

AL A A A E %23 Schaufeli S8gm ] 1) 22 IR TR, FEEuk B N 2238 5 ok 1255 (2008) #4781 1%
FABATHI o ZERMIE F1(a 7% 0.858). ZEilik(e F%L 0.913) R4 VE (o Z%1 0.905) = AMZ L4k & I B 224
FOBRARPRE, ZERILHE 178, 77 1~6 DU ES 2117, 7~11 B E R 222 IR AEREE, 12~17
TR B2 )RR, SRS 7 miih sy, WG EN 1, MSREA BLEE, RN — 7 37
H, wERN T 45, BERSFZEESAM, Balke, RRFEIB/NREBE. SHAMZERAE
BONRRE RIS 80%

3. fIRGER
3.1. HREFZERESR

KM Harman S FERBIL Rz, St 2 MREEAT 1 BT, BRI 71
TR N 18.71%, /N Tl FHE 40%, 1 B A e A7 A ™ B IR R R 22 () s, e ¢, 2004)

3.2. AR BFRRERBIRREG R

JRHE F AR [ R AR B S AR N D 2 i B2 AR IR 2 Flom . FER IR SRRz,
JSR H AR 17 B0 DU A6 P BT S ERT DA Y, E R i e B i St iAe i A B, IR
B [P JE M1 ol 5% [ 8 A B

MHERI I ER AT, BRI AN Hfh =D BRAG D EAES > K@, HAERSnEER
Sy AR ERE R WERERE, EEREGEMESINE LRSS ER, @ F)E2 HHK
ST AEEAREIT I , KIUEERT R, K—BFH KT R, ERSnEE e, K—2F
KFER=, K= K. NEERIMAT ZF, EEEGLAD L, ERTNME T RAAREZSR,
FEI A T A B2 T AT L (p < 0.05)
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Table 2. The general status of achievement goal orientations and its differences in various demographic variables
=2 RHENREENREFRARESEAOZFTELLNESR

5] 2 AT

e M=SD T — F —

5 g’y X— XK= XK= KIU WA ARE
M4t 320+  3.13 321 _,,, 318 3.21 3.16 3.23 0.12 3.15 325 .,
i 0.7 +0.74 +0.66 ' +0.75 +058 +0.73 =+0.73 ' +0.69 +0.71 :
#iE 286+ 2386 285 . 296 2.48 2.84 3.03 g 277 293 e
#jr 061 +058 +0.63 : +056 +073 +048 +052 7 +057 +0.63 :
4T 254+  2.68 2.43 213" 3.03 2.49 2.16 2.51 8.85™ 2.63 2.47 1.39
[ 084 +095 +072 < +1.04 +057 +072 +081 £093 +0.77 :
H#iE 315+ 3.18 3.12 0.73 3.04 3.17 3.30 3.12 146 3.16 3.14 0.19
% 060 +0.62 +0.59 : +060 +044 +060 +0.67 : +050 +0.68 :

ke

H: FRp<0.05: TFERp<0.0Ll: THER p<0.001( FEF).

3.3. EIWANHMRER

Table 3. The general status of learning engagement and its differences in various demographic variables
=3 FIFANRMRARESEAOZFTE LNES

) e 9%
BE P T - F
5 i rK— - K= L
. 3.98 3.04 4.02 j 3.94 418 401 3.87
i /) £071  +073  +070 085 ;095  +062 4053 4069 %
. 441 437 445 434 473 4.47 4.24 "
ik +074 072  +0.76 075 4102 +047 +063 o068 *70
N 4.28 4.27 4.29 B 4.27 452 4.25 416
ik +073  +071  +0.75 023 .08  +052 +08 067 2%
. 7163 71.09 212 70.98 7580 7193  69.35 \
PN 1044 +1134 +1155 0.65 1480 +854 +1095 +1046 28

BN LS AR AE B N D 2228 8 B Z R ANE 3 fn. fER IR AROR A, fE52 2]
BNEI) N 7163, AT AE e ERALE . =0 B R AP AR LEAL T S KT, 5 11503
Kb AE A 25 T KT

TR BNy P ZERRYEE EAE R EAAEREE R R . HR2EE)S, RIK ALY
SNV ES NIRETIE T e NI e o

3.4. R BFRE RS E RN EX ST

Table 4. Analysis of correlation between achievement goal orientations and learning engagement

4. B BRERSESRAEX IR

T H RRGaT BRI F45% [ AR [m) g
G| 0.226™ 0.383" -0.007 -0.037
Z R 0.340™ 0.378" -0.004 -0.117
T 0.310™ 0.329" —0.065 -0.136"
S SIEC PN 0.313" 0.391" -0.029 -0.104
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JHI Pearson AH S I F Y SA AR 22 AL Gt F AR AE A7 STHNEAT 704, BRI 4

FER R AR A, i B AR 5 5 I BN AR DR SN BRIE AR, HIX B 2k
AP, BUEE RIS i, IR O R . (B8 H AR5 2 ST RN = AN DR S ST
oy BV RBE BB R KT

3.5. R BARERSE MRS

T AR B Ay st B AR e ] & 4EREAS 4, DR BRI BN, B TINAS B3 D O B A . R
5 BRI, AR TR O BRI . SR, AR N 0.657. 0.349, HRE R
4 0.149, 0.017, HAEEEIT, MEuEIT 0 H R 5 S BN B R 14.9%. 1.7%, PiF&iT HbrnT LA
fRFE2E IR R 16.6%, PFNEIT HARK 22 SJ BN IE R TAE o ARAE X — 455, arf5 20 [E
VAR Y = 44.83 + 0.657X1 + 0.349X2 (F i Y NZIHN, XL A EREILS 7, X2 N EGHEaiTE 7).

Table 5. Regression analysis of achievement goal orientations and learning engagement

5. B BEREESEIRARES T

[X 45 T A% R? AR? B T
HiEEiT 0.153 0.149 0.657 438"
SN X
385w <hlin 0.021 0.017 0.349 2.31
4, it

FERL Y 2 rh, BRG I M B4R Al 6 5 3 S A, X S AR(2007) B9 R 22 o Sy i 4R
A PANE, fE HARE A LRI . BGTRlE AE R AL E . N A B R R K A A AE AR ik
FHEEM, IFARETRK 2ThER.

FERG R b, RN R SR, EE GO N D222 PR R 25 . fEAEgL,
KB EAE RS nREAS 7) _Ev T ARG, HIX BB Z VKo A7 AR R — 7 A2 sl Il 1 ) B s e 4
MG H AT REDY: KB ERIRIBEAN R S:, 2B sl g BRI iRIR, NGS5 SRS 22 2 g
TIRERT, R HAN 2 LA SRR RS 48 AN RKIPERIT AEURE 5  F] ik oy 3 4 DR f
NIAS R PPN A 2 e 6 PR S L 8 52 17 o AR AE 7 A1 200 ) 2 A Pl 08 1 T 66T ) A 0 A2 55 £ T E 1 AR 2
Fep AR )27 2 o2 AR R R I A WHE B SRR SU A T4 m A3 B I8 R R sk
RSP . R b, ARG R R ) b A T R s, HAREREER, XERT
AR A S 2 ) H b ) T RS R L 8 b, Al AT S Al N AT LU e 4, SR S At N PR
JREGHEYE R A B R IHEY , BB EIN. A LR S8 B, o T A RERELE SRR
BURIE S ECE X SN B ORI ST g sh =i 2 5 AR E TR 2.

eI b, RN RIS, RN A R (BRI T 20) AR W2 5
KeAEDUSE A — SR R W T gL DRSS vl BRI R AT KDY 2 A i i s
UL AN TR B H s 77, iy DUETE B ARG RIR I AT B CRIASURA TR m, LS na 55 i,
EHE . HHAE. —FRER BRIARGRG R TR N E YGRS, TR SR
SEALHIF AT CoIF A TR I, S ULFER BRI 2OV RN IS IREE,  LLBCR S BRI R . AR
SEA g ) IR IT AR R, AT UM RATREARRE: B Sa K 0 T RS2 S R TR A A ok g5 HLOGERBAR, [
AR MR AR AN, A MEEAKR, AP MER . AR T 1 ARG B 2%
e T T A, AR A AN BRI R IR A I E AN AT B CRIAGUIA T3, B U4 Rk Y]
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A F LA SR 2 ) AN AT R AR AR A TR AN TR R B R T ARG AN W K 1A 2 R T

TEN R SRR R A, TR IR EARTE R ) PSP I3 . NS T B BMERE, 71
FWk > TUE > WEINES . TR FERYEREAS oy R R N FH 2R e R AR A T R A S B R
JIEEFE IR ARG AR 2 SNt 2 LB L2, BT 2324 2 2 BR AR R o 2 A4 2 Bk o]
HHIEARGE, DRI T2 )5 2 S A E AR SCA T BRI, XT3 115 RS B AR R oA R, &
B, KUF. BULTES SIS FAL SR D RAE 1 %, AT R AR @R KA AR - B AR A,
5 ARA A CIER E AT SRRRE A BT RS, TR X5 2 AR 30 A PR SRR, pR R R R IR R
IR, T LSS 5 i BRI T i e R A, TRk 3s 045 4 e ik

MAERAF EAT DL, EN AR ER SR EEBR T > K= > K— > KIUW#as, &L+
[FIAERAE ZR MR DA R ST BNAFAE B 22 57, X5 2L (2010) R ILBE A 4 d s, KM% IR
WAFAEBBIR A AA 3, BIR— > K= > K= > K. SHFFFRA S5 8T K8k 8%
NAAE, FIREJE B SR ERR AL T — AR 54, (R ) S I8 DURZ 1L
BRETRER, BEREIRZE, SULER, SR SRR AERIRI S & w2l R ook, %A T
ACREFN g o 22 TR T 25 ST 2 1 BRI ™ 77 MBS, T DA I 3 T U P AFEAE, B B A NI R %,
X RS RR 2 YA R ZUN I AT O AR R 8, BRI DB BN T 54 2 &Rt ok 8
WRE CHISEE SRERAE ), BRI T 23S s 1 T R RS Jst s /b 15 K S BN s vl BT R 508
ARSI S8 B B BE PRI B —,  HAE K —P BES N SE B IS 31 5 I 5 B PR AR TE MR e LAk
S ] P AN, P DAL T2 5 2 ST E A SR T EIRIIAIR, T ST B RS B T
B, F3h, KEF, FAESSIES) PR 2 MDA 7. KV AT e Ji PR 2 DY 2 A= TH I )
FOEAER, HHBEEAFZAFR, B, HREEHNER, KIUZAEEZ B R 32 R
e e I (S L S P N = 2 AN N

WG R TR, ENFAMSRY, BingARSHEIT. EEGITS %R RN S
PAK S BN S RIEA DG, HOA BN REFEMI/K Y H bR ) Ay 5 48 [ 28 00 [ AR 5% [ e 5 2 ) e N 2% 4
FE DA R 2 ST ON R T R A OG,  HROE AR [mlk 5 3 AR DCA B B MK . RN R &R € W) 1)
SIAMAAR L [ H AR AE 2 I s AT MR MEBE &, B3 OAR BE R . IR DA SR L) 2 =) S
BONAIE, oA .

BATAHR WIS, 5 SPSS A F [B1VA 73 b rR 2R VE RN S5 R B . X T2 S| N & oTik |,
BRI H bR G S AL, RSHEE H AR R G ECNR S, X5 BT A4S R A —F(Linnenbrink &
Pintrich, 2002; Mega et al., 2014; S2{:4s, (G, 2024), MATIN N IR B ARE 1838 FE R SHEIE B AR E
IF1) G B v M TR NP PR AR A ) D SR B AR KPR DR R A 8, i il RO 7E IR A KT 1 IR
By, R R R E R, TR D R £ .

5. &g

L B AR A A 2 ST NTE R SR, il E b a8 ) 45 2% ST BN B UIAR G, b 348 H AR e Al T
SO S, HUOR G IE H bR, 1T R0 H AR ASR] T S NS S TR B S A, R
AEEARERE L, DR SUEIE HiRE, HEEBTREREME, R Donssn 248515, (24E
B2 R SR H AR E 32 S AL, 5 U AR AR R AR A A W

SE
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DOI: 10.12677/ap.2024.147505 494 o3 2


https://doi.org/10.12677/ap.2024.147505

el

dbfh, X, B, HEEFH, £7591(2018). At B AR E 5N FAEBUEEE SRR R R R R A A R 1
MMEH. OHEAXESHE, 34(2), 191-199.

SIEME, VR, A7%(2017). KAt H AR E 55 S BN R R I R B b SRR O BE 218587, 31(4),

375-379.
BRI (2010). A 52422 OHE ] 5 2] H B RCRERERI 2T AT R TR 0. W22 RS, R ARy
KA

X7, 514848 (2003). ERTEEE. Bt B ARFIE SR RV, OHLRESHE, 19(2), 64-68.

FEVUHE(2021). AR FFA R CBERE HFE H 35 7E 75 F 2T A BIH 5. Wi 3L, B PR R

FETaTE, MiHioR(2021). RSk H bR )5 R AR BUE NN R R —— BB R MER. A FFR(E %
FIEHR), 43(4), 27-35.

EE®, TR, #3C(2001). T Aok B br ESHT R INGRR. OB F, (1), 85-86.

%?22?) 13;211@(2024). R AR ) 5 5 GTR RITC AT ATRAEER. F IR NER. OFEFA I,

HWIE(2020). 22 H A FHEFZ TR ZZ 57 G R #0770 Wi 2EArie e, B PR KA.

%?ggozm. B SGRE H BAE ] 55 5T A ——F4 100 [ B 10 R BEFTHEHGGEZC 7, W00 X, % JE%

i
HRR(2017). AFAEFIOHRGTIE FAARA HFE H b E IR, WA 3, 22 PHARIMmTE K.
Jalh, JearsR(2004). HLIR) T m 2 G IS SR Tk, O R A, 12(6), 942-950.

Linnenbrink, E. A., & Pintrich, P. R. (2002). Motivation as an Enabler for Academic Success. School Psychology Review, 31,
313-327. https://doi.org/10.1080/02796015.2002.12086158

Mega, C., Ronconi, L., & De Beni, R. (2014). What Makes a Good Student? How Emotions, Self-Regulated Learning, and
Motivation Contribute to Academic Achievement. Journal of Educational Psychology, 106, 121-131.
https://doi.org/10.1037/a0033546

Schaufeli, W. B., Martinez, I. M., Pinto, A. M., Salanova, M., & Bakker, A. B. (2002). Burnout and Engagement in Univer-
sity Students: A Cross-National Study. Journal of Cross-Cultural Psychology, 33, 464-481.
https://doi.org/10.1177/0022022102033005003

DOI: 10.12677/ap.2024.147505 495 o3 2


https://doi.org/10.12677/ap.2024.147505
https://doi.org/10.1080/02796015.2002.12086158
https://doi.org/10.1037/a0033546
https://doi.org/10.1177/0022022102033005003

	应用型高校大学生成就目标定向与学习投入的关系
	摘  要
	关键词
	Research on the Relationship between the Application of College Students Achievement Goal Orientations and Learning Engagement
	Abstract
	Keywords
	1. 引言
	2. 方法
	2.1. 研究对象
	2.2. 研究工具
	2.2.1. 四分成就目标定向量表
	2.2.2. 学习投入量表


	3. 研究结果
	3.1. 共同方法偏差分析
	3.2. 成就目标定向的研究结果
	3.3. 学习投入的研究结果
	3.4. 成就目标定向与学习投入相关分析
	3.5. 成就目标定向与学习投入回归分析

	4. 讨论
	5. 结论
	参考文献

