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Abstract

This paper thoroughly examines the theory of self-regulated learning and its implementation in
educational practices. It begins with a review of five fundamental theoretical models: Zimmer-
man’s cycle model, Pintrich’s behavioral model, Winne and Hadwin’s stage model, Boekaerts’ du-
al-processing model, and Efklides’ MASRL model. These models highlight various learning pro-
cesses and offer educators methods to enhance self-regulation skills. The article further investi-
gates the impact of self-regulated learning on reducing cognitive load through empirical studies. It
covers the use of educational technology, such as intelligent teaching systems and artificial intel-
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ligence, in facilitating self-regulated learning strategies in both classroom settings and distance
education. Additionally, it details how to support self-regulated learning by providing personal-
ized learning paths and real-time feedback.
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1. 3]

ARSCRNIRSE T H IR 5 ) Be LA RIS RIS, R R AELAR G 2 5. Bk
VTS5 2P J )3 e 3 5 SR AT, BERETIR T H AR B 2 & 7 S Re ) B H
. BEEHEEARNERE, BT EREE Y REME S LA Ee . PR, UM
SMEE TR ERA T F MBI TEE ST CESNT 7 FEREISHBAL, b 1 I R R 5
SIFNFI AR IR = 22 SRR T O, B E T AZE F IR 7 > % B R RE ) () SR
2. BRIAVEINERER

M 20 4D 80 FARHIHIFLA R 90 AR, U E MR OEEAR N T IR ) MMES, SR
L EHIE A A S B &7 :(Schunk, 1994; Zimmerman, 1986; Zimmerman, 1989). H A%
(Self-regulated Learning, SRL)J& —Fh5& i 2% > # FARE H A & (Boekaerts, 1996, 1999; Boekaerts & Corno,
2005; Efklides, 2011; Pintrich, 2000; Winne, 2011). HFf52% 3 (SRL) & F8 BEE 5 5 I B b -0 {2
SEILHTCE () B AR . SRL ) SCBEAL RS 73 =2 AR JolEN ., Bl 15 R & (Bockaerts, 1996). #-4f SRL
PR AR H A& H A M = AN F], HBR AR R & SRL A2 — N iZ ki, W T8,
AL BRI I 42 Az i (Efklides, 2011)0

Panadero (2017)7HTATLEEE T 75Fh SRL #7Y, Zimmerman. Boekaerts. Winne 1 Hadwin. Pintrich.
Efklides Fil Hadwin. Jarveld fll Miller, A7 [ PRSI SBR[y S MUA e SR (LA A2 20 1))
SEUESCRE, SEETREAMER TR, ASCHI28 5 MR~ (L% 1):

Table 1. Citations of different SRL main models
2 1. [ SRL EEHERR5| AR

Tk

F Y &S SN EE AR 5] A
Zimmerman Zimmerman, 2000 11,748 490
Pintrich Pintrich, 2000 8727 364
Winne and Hadwin Winne and Hadwin, 1998 4935 190
Boekaerts Boekaerts and Corno, 2005 2508 132
Efklides Efklides, 2011 1394 107
T 2024 £ 6 H 14 H. i@id Google Scholar AT &R . “HE-FI 5 FHIREL = 25 HREV[2024C44E) - &%

SCHR H AR ] o
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2.1. Zimmerman M EEREY
Zimmerman (1986, 2000)7& 28—/ SRL B S5t F2 N . K2 E e, fhPe ) SRL 1

IR DA = BL. 28— 2B BL RIS i SaiLE &

BRI B, B

fHEREHM ARG F=RERSVBIBL, AR B IR B RRE S AR, B B SRL fEH
45 3 (Zimmerman, & Schunk 2011).
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Figure 1. Zimmerman SRL Model (2011)
1. Zimmerman SRL #&#!(2011)

2.2. Pintrich BEFTE )
Pintrich (200024 (JL% 2), SRL HUUANMBedLf: 1) IREHGE. RIAESE; 2) Wi 3) =6,

4) [RNANSIE . BEABT B VUSSR R 1 0. AR SIS, AT A

BRREME
SEL
R

=S

BERR
BHHE
BERIEHES

db =
H 3o

Pintrich ¥} SRL #

FINLHI R RIFEAT T A SZUERE 7T (Pintrich et al., 1993a), MSLQ [ #&(Pintrich et al., 1993b)# ] V248
fib V& T T TGRS 2 15 9¢ R (Pintrich et al., 1993b), JE48H T SRL 75 B HE— 45 & 1Y 41K
(Pintrich, 1999). MSLQ Hi 15 MERARL, 0 NEE 31 A5 H IS AT 50 A~ 5% H 15 > SRR 47
JaE AR NFD JON R B R B (Duncan & McKeachie, 2005).
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Table 2. Stages and domains of self-regulated learning (Pintrich, 2000)
2. BERVFTE IR AU (Pintrich, 2000)
R A
Bt N BB/ 1TH L2
1. SR, TR R SR & SRS S [N TRVRORS ] [RS8 E5)
i L DI T ARAT G (PR
TGINEN 5 T2 2] ¥ Wi (EOLs),
KRS {45 M PE IR 1
FE&IME oS
P
. TENATE s FRBE RS s
i > 1A J25 115 25 > 5N
FAHN % (FOKs, JOLs) g ) (P 1R FIEREE 2%
HRAT W5
., XS BN SIHURES R B S e AR B A B
3 Fl T S WIS Cyte s
WRKE, BOFREAT N OB B TR
4. RBEA Gt Y e 175 S E BT R R4 VR A
5 | TE VT

2.3. Winne F1 Hadwin B9 COPES #&&

Winne #1 Hadwin f) SRL BB ] 2) HA IR SR A TC N RRFAE , DA B 3RS (0 2 A i s ps A
(TC) I\ RIS S B 2% 5] (Winne, 1995, 1996, 1997; Winne & Hadwin, 1998a), T2 3140 N IU/MERF = 15
BB a) AES55E S FAEREHATHAES A HE: b) HFRBCE MR 2240 E H AR SE L H b5
AITHRI; o) g 52 ) SRS AT SRS . A SEDLR L8 H AR (AT 3h: d) JoNRIE N2> R AEAE T 20d 7R
SERIE B AR JE XS MBI BIHL . A5 SRR SR BEAT K 2 J5 . Rl , KAL) 2 COPES FLAMESS
a) Z&fF(Conditions): — ™ A AJ H BT IHFME 55 B4 52 B A FIBR #4015 5% B Al); b) #5:4E(Operations):
AR FAFIERE . SIS NI, PRy SMART-82 ., 4% 4136 HEZ AR (R il $hAT 41 55)
¢) F7ih(Products): ERAEQIEME S (W A1iR): d) WAL (Evaluations): 7= it 1S ik 2 8] 326 B 1) ) A5t
H 27 A2 N A R ey A E R s SR B (I B ER R R S 45t) s BAAC e) Fnve: B A% i AR AECANPPAS R ) o
(Winne & Hadwin, 1998b)

2.4. Boekaerts WEM T B AHHER
Boekaerts 11 Corno (2005)#& 4 7 SRL [ EE N T 3 I BRI E 3), /v 48 7 VPl B 3T TR,
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Figure 2. Winne and Hadwin (1998a) COPES model
2. Winne and Hadwin (1998a) COPES ##=#!
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Figure 3. Boekaerts (2011) Model of dual processing self-regulation

in SRL
[&] 3. Bockaerts (2011) SRL WE N T B HIATHER
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H PR & 1 (a0 MSLQ) AMEAT NS, UiiRUEME . R B, OB R R 155
PO\ 0 FE R SRS K T AR . 8 Hid & A7k (Boekaerts & Corno, 2005). £EURE FR )T TS
RAFE =2 B —IRENAAT AR IETHRI, e H 82 FH I ZRElH SEE SR A R T A AR e 3
AN REAFIFIAT Y, s By r g, DB, R A e U S AR . B RE S,
FP R EIEFET A B AR TR R AL P SRL TR RE A SR, W2 RERIK AR T 3 =R T Moo=
SR 3 —ARUREE 10, EURE AT i 028, SCRFA22E SRL HIR RE, W7 MV Hi e (R 22 5 31
THENLA A2 I3 PRE R PME % ) S5 (Boekaerts & Corno, 2005).

2.5. Eflikdes Y MASRL #&#!

Efklides (201 1)7E1A) MASRL AL 4)rhagif 7 B 32 =) thoc i m S shLURTS K A AH BAE
H: 545 SRL HIITCIAKL . SIHUAME B 8] AH BLAEH o SRL fR3X =N BGER 7 IRAAE — AN V2 AR
A, HJ MASRL #5881, ZBAERE SRL A ATIREK, BRI AAKCPRIE S >N Ko AN Z TR
€ PR B BTN BT, RS < AN N2 3 2RI S B B B3R s k.
ZAE AR E AR FVER, I ME, ERAELRE MR I AL SR, BT ool ang
% ME (Metacognitive experiences) 51T 55>/ N = H 15 EAZIHUAH BEAER], Kk ME 7£ SRL RHEEH
JZER . 1Ak, ME /-3 N2 B AFRHEXAESS < AN NJZTH A S5 AL BAT 3 FR 5 1 s2md,
ZIMA. A, MASRL BRI ITIAENI TN MK (Metacognitive Knowledge)fl G ilEIF B MS (Meta-
cognitive Skills)5NAIRE /1. HIRMEE . SIHLAME BDRFAE LA N JZ T IS & AR R &R .
MASRL BRI N ZTH B AR E8r 4% a) AL, b) B0l o) BHERME, d) 1B, o) B&E, 0 Ltk
AU TN, B g) BLonilEngae e Ut L s A gl .

N

5 R ——

) .

t
85 SEAKTETR TR A i
ES M AEE
B — TNKTFTATE W DT

aewm | Wesey | DOUTEEWgees | meses | meEs
N Wt 2 TUAREZLE (HAE) | sz et S =T
WO wmsEe | DAISR R maunx | wesmw | spEn
= S BHS | msen (Em | s, Bhls S
pr g;c gy E“é ) | SERER BRI ERET

Figure 4. Efklides MASRL model
[& 4. Efklides MASRL #&#!

ZE AR, BBA S HIHESE, (B SRL #EATH LM% MR a) SRL &2 —MahAidE: b) I
AN fz ) E HHAE SRL H S 1% OMERT , ¢) SRL 75 B 2% X F 1) H % 2 5 (de Bruin et al., 2020; Panadero, 2017;
Winne, 2022), Zimmerman FJEFMER SRR AT Bz i) . R B RSB =B, R T BARdE A
H IR B E; Pintrich B 5 93 H AR5 0] AT 9 AIIAEE R 200 27 ST 520 ;- Winne M1 Hadwin 15
AU B VYA BAE I ROAR AL, TEAEHE L TAR ST A B 3R IS YIS 72 Boekaerts PRI I 2 1%
MBI B IR TR A Efklides BEAYGE—BEHAL 17X T0IAFIEN AN 5 FITAT O BEA#:  Efklides,
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Pintrich, Winne & Hadwin ¥R #R55 18 T X 7o\ SIS B 57F « X SRR SL [a] o) ol 1 AR AT R B A
I S RIS I ER SR, VA SEER PR AL T RN AN S

3. BRIFHFEINERNS: ERNMAT
3.0 INAIGEERRE T

INFH3 FE 18 (Cognitive Load Theory, CLT)AZJE T- 20 tH40 80 4E4X, 7 20 tHh4Z 90 sEREA1H3] T 4
BROF AN R KT R R & . BN AR FE A 222 B 52 £ T HEZE (Sweller et al., 2011; Paas et al.,
2003a). NENGATERIS SR, BT TS B A AR (B G PR TAE L2 A2, SRIGAERHTE IR
EIAEIZ R B H . — BA5 BAAEERINCIZ, T ARSI 75 B A RE S A 1] R it 257 2%,
T AR FRATT I TAE B8 J1(Sweller et al., 2019).

WHIF AR X 7 7 =P R B M s . PNTE BT o ANEE Fuer FUAH OC 57 fef (Paas et al., 2003b, 2004;
Sweller et al., 1998; van Merriénboer & Sweller, 2005). — & NLENRIFfT: H1E B KR ZMEMAAEZE R
PN FIRPE o« AR N AT R BRI O3 75 257 ST I N AR BUAR 2 21 3 1 M AR s . — & Ah
BN ST, S R BRIy ORI ) T B B AR R AT A e i), n] LI SR BUERR Y R
B . ARMBFERRTSBEROCRZ B, MM S IMeRm L Bk . =R AT,
W5 SN ) B T8 BN A Aeg, B4R 102 A A B PN 7R D0 6 AT 1T B A8 A 6 B A 1) AR R AZ B R
(Sweller et al., 2019).

WG ER SRR, A3 RS SIIG B B 24 BRI = b, RE IR B I E M e R
AN A7 Auf AR =1 AH G g7 (Sweller et al., 2019). F 1988 452, it KESTUEHIF, WFANRIRIET 214
17 F 6087 Ao BE V0 AH G B RS SR B, TR DA R0 AT, BT 20 RO A9 s 1) 33387743 BUSUR (Tarmizi,
& Sweller 1988), BRI —ANE RIS JE U5 B3 400 70 AT 75 25 (0] (2 1) 43 2438 T ) BN (] (B 7] 3 3R49E = 00) B
ZAMERIR . 2) JUARKN(Chandler, & Sweller 1991), H— Mz RIEEH 2 ML E B, 3) AR
R (Paas et al., 1994), K— RIVAAABRMFHIERES B — RITEFTA 4 E EHAFR TS, X
UEAE ALt R G AN . 4) BN (Mousavi et al., 1995), 85I & W o AL 5 S IR 220
Entiar, BT AR SCAAN 5y — AL A5 B TR (PR ) B 460 0 111 Sk AR P SOAR AR A5 ER (RS o
5) AR (Cooper et al., 2001), HBRRELGNZ TS, 2R I H M RBAEN 2 ) 1%
MEEREFF. 6) B IR (Renkl, 2012), FERCKKIZCE T TF AR R HE 5 B DA 50 U 8082 (7]
W, 51 SRS RBNE I H PR R TR GE, RIS BTG 7) BABES
& B R (Leahy, & Sweller 2011), WBEAE B A AN 574 R0SL(00 40 B FRTT 28800 r B8N . AR
RSB H A2 LA AR S B ARSI Brb . 8) H & B RE M (Roodenrys et al., 2012), 417(E
R I B EAR T, S B 20T 25 2] 3 TR M DG AR AT B, AN 2 R AR AN R B AR a0
VER 15 B0 BRI 54 U8

3.2. BRATREA D IAR G F A SHIERR

Sweller & A\ (Sweller et al., 2019)3&H, H FAR T 2% ST FI H0 97 far 3R ERBS [ 2 2] 38 % Ho 2z Sk
RS, nTULEERSCRHMEEFE . B A B AR b 1 2 v i 28 By 2 31 38 IR i) B (R A0
(van Merriénboer & Sluijsmans 2009). X P FRER VR AEJE AR OCTE 2% 2 3 T TR 58, AN B2 1) 2 FC AN 2
ST RBEFE(Sweller et al., 2019), EZ2BIHIFEFBIPL(Pintrich, 2000; Boekaerts & Corno, 2005).

Wang I Lajoie (2023)f8 i, REINFI A5 SRL & BA E R EIS S E X, HFANRE
B A FHET XA R . K 2017 4 (FHHEFERE) 2020 F (HHOHEFRE) BR
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F 7 AR R N A BRI 5T, Paas 48 A (Paas et al., 2005)5I N “AEH%SHE” {E
NIRRT BC AT B AT S5 R AE — R A LIS T SR (Nugteren et al., 201 8)1E A AT HERPERITEFR . De
Bruin %5 A\ (De Bruin & van Merriénboer, 2017)& 348 Fi} Koriat (1997) 37 F) FHEZEA/E Al 0 g B8 F1
H FR 2 SR TR MR 52, RN EEAT B R ZOA I AU R AL . 2 203 R & A 2 & A oA
FI B (1 AR RN 2R Z A F (K oriat, 1997; Koriat et al., 2006). ¥ FH B2 2 G458 8 R1HME 2 L AT 5533k e (i 14
BRI ) AN A 2% F1(Ackerman & Beller, 2017; Koriat, 1997; van de Pol et al., 2020).

4. BHEBPHERETE SR
4.1. HERRPHEA

WA RS WMEF I TR, Br W RBLH] . W7 I3 8. pLas AL TR eSS,
KEEHH AR TR W= 2 FH AR R S, AL IR R S i E.
4.1.1. EREHF RS (Intelligent Tutoring Systems, ITSs)

MG ) F RN R IR BB ENE SR, S ML T #8142, Bl RS ALEKS (Assessment
and Learning in Knowledge Spaces)s &3 [H ) V2 i HI7E L Ge i 3 R (TS)Z —(Fang et al., 2019),
ALEKS i K5 4040 (308 7 A, S PR B0 SRR, AT SRS 2138 BTG INAUR R, A R TG 2k e
P28 25 S) b BE RN AL

Azevedo KM FLHBA(Azevedo et al., 2022)f# H MetaTutor X} SRL #4177 10 Z4FERIF 5L, MetaTutor #&
— PR TR R ITS, BAE KAL) ARG R G A 245 SRL SC4# . MetaTutor 1224 F124
S IRERFET Winne (2018)f) SRL iR, A ZK(Azevedo et al., 2008)F1itE MG S(Nye et al., 2014; du
Boulay, 2016) £ 58 k45  FH T IR SRL B R4 BN L& RE(Biswas et al., 2016).Mayer (Mayer,
2005) 1) 2 AR 22 5] JE BE DL S FLAB I 2 N A% SRL~ ITS. FEoR ek LA il =08 AR 1) 2 i 7L
(Bannert et al., 2014; Biswas et al., 2017; Schunk & Greene, 2017; Azevedo & Gasevi¢, 2019; Lajoie, 2021).

4.1.2. tMEEI TASHFURITHE

eI TR, WL IR ML, (et 122 2 Z M B8 SME. XFE XA >
J7 A58 1 5 ) FH A B E, WIETh 7R N I SR SL A I R e /. AT ag T B A
HItk & 4E S . 5140 Sedrakyan 55 A\ (Sedrakyan et al., 2020)i 3 2% > TR R 2% S # A7 A EHE, DAGRIR T
TR 2 >0 3 AN O H AR T 1) o R 149 S 15t - Sedrakyan A48 1 Beit A4 P A A AR Y m MEARA AR it 5
ORI R, N o) BT A RN ANAT T 1Al I FR A S 5, DASCHRRES ST I

B ST R 2 S B AR AL RIIE . BRI o) I, WGl . ) @I RRIB R . X MR
WA BT 205 SO RIF A RS S RS R, (k H 2 o) SR IR Ak . [EIIS, R0 AT AR e e e
TR A s, o AR 2 22 318 TR . (Jarveld et al., 20232) Tl 4t 2 L 585 10 5935 3h AR AL B
%2, FIHZBESS ST AL BRI U UME S SJ (CL) A L. I 94 22
AAE TR A VR TR WSO £ AR AR B JJk FELVS Bl (EDAVEE ,  BASE R CL Al 0, AERE AR Y A
ST B AU 719 AT etk 1
4.1.3. FPEUEINE

WERR AN ) PRSI I A L St U 5, E BB R AT & ik o) 2 22U [ 1 2 o) SR o X
i AR A SE i 72 IR G S 5, iz ) F R AL b i B O o5k, 1)
W [0 3 L A R o BT I R 0T DL Rk AT S RE R R R 22 52 2 (Clark et al., 2014; Mar-
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tinez-Garza et al., 2013; Wouters et al., 2013). Clark 2 A\ (Clark et al., 2015)iEA48 T U] B AL xR 1)
Wit PSR O RS S FRAR S B (1% 2T .

4.14. NIBASATER

TERE IS, HLE AT DAE A #E T RIR LAl Hakim et al., 2022), R4 AP () o v] 3 2 1
RIEME BIECTEIR B OBIRE ). R H M SN SR IZ B 5 %R e I B AR AU, PASCRES
2o EATEREEUR R I F0(Gordon & Breazeal, 2015), 3 ELA) 5 I ER AN 51 A A (Saerbeck et al.,
2010) JHeAb, HLEE NI ER SR UL 50 V27 Al i fs A A I8 1) BAR A2 AT 2% 2], Bl anfis 4 (Barnes et al.,
2020)~ Xfif(Ahmad et al., 2019)FIZNEE T (Kanda et al., 2004; Kése et al., 2015). HLZFANENEE T A
AAGHORBE L, YOI T E RN, —BORL, AEBCE N AT LS AN SCRE G SN, BOMR 22 16
BHEANLES AT, HLgs Nl 82 pl b5 TR X BB a1, Chen et al., 2020; Jones & Castellano, 2018;
Kennedy et al., 2016). Bitt, =240 DR S LA N AT #0228 B 20 1 [F] B @it be 2 S bkl

RN TR Be(ADHERE SRL 78 1 B A2 18 Wifar g it S & Fih 2 S i@ . mge i fi AN L
BRI AR 2 SR FU R BhFRATT S o b B A 2 ) I 1T (Jidrveld et al., 2023b). N T BE(ADIIIEL N
HeBh 2 S RHABE U TR R TN . N DR ReBOR AT DU AN R SR i B s 1B AT 52 28 1 40 #f - AT
X 2 ST RERN B 3R 2 S RIS W AE (Jarveld et al., 2020; Molenaar, 2022a, 2022b). 3% £6357 Wi n L
BB SR IITE R, ARHE 2 20 25 (1) 75 SRR 8 S RR(Gasevic et al., 2023). AT, I RGEHE 7N K
R AT, NLRERERE M2 NHT USRS . 8 Ea] DR EMHER B, I8
SETERRE S I FR T R 1E S RAEE H (Luckin & Cukurova, 2019; Azevedo & Gagevié¢, 2019). i,
SRR S C AR R B 2 S HOR 40 A B AT 2 o 1 28 2l TE B 1038 ) (Azevedo &
Gasevi¢, 2019), T 1k BARIRE R Z M EBEREAS, DI SN A FI A 2 2 ) 38 585G HA
AL AL BRI ISR . XA AR IR BRVE AL . BRER H AR M. AR AR B, R R H
TS E(EDA) L,

ZARAZIMIE SRL i FEERE 1 70 #0365 H T2 i Bdis 00 AT BOR Pk s i BB il . Hdi 4544
AIPER B Z B B — BUEAR DG THkAR. I, SRR IS Jokds AL ST ) i # ) SRL
WeE, FFARSCH SRL B5 ) seih, A HEdEs: 13k
4.2. REHFPHER BT E IR XLE

TR B AT 2] SR R S 2 A U S U S AN R R 1 B

1E Dignath 2§ A\ (Dignath & Veenman, 202 1) 5T #TH 5 H, Brown 28 A(Brown et al., 198 )IEH T
SRL FHIGHIHRS B FIE LR S BREHIISR, w2 AR PAT FI4ERRRR € I TN AR RS o RS U 25
B2 A BEA 5 5 B FH PR SR, PR A 1% RN 1) B M (R 4 Ak AT F %) B AE S (Veenman, 2013).
BB, BRSNS SmMER. Wi, BV hiE S S . XA
YA F) T8 SR I FH 3% 78 2138 24 (3R 15 5 (Brown et al., 198 1), 238 1 A AN 7 W A] $hA T 4 5 SREMES
1] FF] SR WA FH PRI B b DL B SR 2 A2 3 SRS R W 4R 5 7 AR SRS, RO SRS 207 1) WWW&H R,
Tt 4 st AR (Veenman, 2013; Veenman et al., 2006). #5242 42 A7 5 R Hems
IS FH 45 8, DA BIARATT 2 J8 6N A0 iR (Dignath & Biittner, 2008). 24AE 18 75 B B S Al A S s 4 £
J it (Zimmerman, 2002), A7 B A I T SRS A TGN ENEN IR IR S SEAE FH SR 1 i Ak, DUE RERS BT B
FEAI(Schraw, 1998; Veenman et al., 2006). F& T JCIAFISERE KR AL, S AE 10 75 B 52 5] fn ey A FH b 3
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