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Abstract

Purpose: Exploring the relationship between mindfulness, flourishing and teacher’s emotional la-
bour strategy. Method: This study adopted questionnaire survey to collect the data of emotional
labor strategies, mindfulness and flourishing of teachers in Guangdong Province, and analyzed it by
SPSS. Result: (1) At all teaching stages, the scores of deep acting for elementary, middle school, high
school, and vocational education teachers were all above the median level. However, the scores for
college teachers were lower (AD elementory and middle school = 3.71 + 0.61, AD junior and voca-
tional education = 3.28 £ 0.52, AD college school = 2.89 + 0.49). (2) There were significant popula-
tion characteristics differences in teachers’ emotional work strategies. The choice of emotional
work strategies for teachers is significantly influenced by teaching stage, title, and teaching experi-
ence. (3) There are significant correlations among proactive deep acting, genuine acting and surface
acting. Emotional intelligence is significantly correlated with flourishing, emotional work, and
mindfulness in teaching. Mindfulness in teaching positively predicts deep acting and flourishing.
Conclusion: (1) Teacher’s mindfulness positively predicted deep acting. Mindfulness affects the
choice of emotional labour strategy. (2) Teacher’s mindfulness positively predicted flourishing. And
flourishing may indirectly affect the choice of emotional labour strategy through teacher’s mindful-
ness. (3) Emotional intelligence positively predicted teacher’s mindfulness and flourishing. (4)
Teacher’s choice of emotional work strategy is mainly deep acting and genuine acting; but teachers
in college and university lessly select deep acting.
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BT, DAIA M 2H 23 75 B 4% 1 1 48 (3 F2 (Diefendorff & Gosserand, 2003). ASHIF 4T B 7E BT 78 1E 1E & J75%¢
THE 4 TAERMGERE IR . 152 TAESNE L N =Fir K. oAl EREAT N WRET NS
KIZTN. FHRET ARG R TR 5HNERRENEEAS B, NMAFRREENEERSES
HMERIE L RIE AT A WEBNIRFEAT AR I LR Z 2 4 5 H B RBB G4 —5, BAR
ENTETE LT N . REAT ISR A TR BURAME 11 26 Rk A B N TETE 28 14T R

I TR R B I R R AR 1) 2 T 25000 P2 A RS, AR b X 5 G 21 1) - 48 T3 AR 56 (K abat-
Zinn, 2010) . A 5T AR B M IE /K Pl s 0T T B FAE 248 1058 A fe 7t At R . AH R B0 At e
UFI R B QRS 8 9 F HET AR AT N RIS 45 T AR50

ORI — e e, mEOEERIRIE. OEFERWAEE 1, HFETRIEN NAETEIL &t
Hzhzh, YReREXHRN. 3 50 IER A (Corey Keyes, 2003). A 17T R B H IR ALRERAERS 2 TAF
v 5 A F (Heuven et al., 2006), i F 3RS O BKPAAEAR SRR R(CE =7, 2017). FILHENIE
& TAR S OB PARLE IR A TRIUAE A -

11545 % 71 (emotional intelligence) 2 5™ xT H & R At NI 28 B RR L BN, PPA . BRMERIR T 58
(Mayer & Salovey, 1997). SR 783 BIIE 26 8 71505 T B0M 6 26 TAE k8 A EZAE A CufiTss, 2007),
DR G A 1 1 4 705 TE /KRG B D BEAFAEAE S R R o

IR ZAT N A Z S R, BMAEL HIBNER . EARRKECEN BT, Bt
ARPAFI TAE . H/NEBUTREE S R EATERTE N &7 TR RE A R RN EBOR A
PRI 2 TAE s (AR F B TARFE G LER B, /N30T I 6 5 s /K P (18 26 57 3 A
TAE BT o i BEBOMAE SEFR TAE 24 s UR IR 2 T AR, B TAE A A 2 A Ui TR O 5 E .
TERMIF TAE 2R, SR UM AN o] et Gty FEVF 2 G 28 DOUR,  IBTE B TAER B IR EEA PR I IB 26 E 0 B
O P17 453047 0 T2 (R Co B 5 0 ol 75 B AR 1 o FRATTAT LR BAS [R) S B B 0 ) A s S R
O FTZE SR DRI %5 205 B B0 AT B AN R A 05 AR S LOE B ) TAE.

g ERTR, A NEOMIE ST DT P A2 HF 00 %5 805 W BB i) A 4 AR SRS ¢
TESIE,  FERRH DU R B

R 1e B0 I 7K 1E 1] T 2800 15 28 TAE SRS .

R 22 Lo KT I ] T 50T A7 4 1A S s o

B8 3: R 1 5 HINIE &K RO B ACE AR LR,

B 4: SBCEEM BT ENE % TAE RIS IE R LAFAE 2 57
3. MRAE
3.1. ik

AR MR, DU RE NAER BT K, 8 5 R 2 B SR RI3E 231 43 i)
B o W] A AR Z A O DR B K AT I IL 5, S 220 (A 2R G . A RUEIWCE 95.24%. Ho 5
7 64 (29.1%) N, otk 156 A (70.1%) \; 20 % J LA 58 (26.4%) N\, 31~40 % 74(33.6%) N\, 41~50 % 64

(29.1%) A\, 50 % ) LA_E 24 (10.9%)h /N2 0 67 (30.5%) A, 7 K BNV 22 HUT 47 (21.4%) N, K%
Jifi 106 (48.2%) A .

32. fiRIR

3.2.1. ABRERi#E$tE3R(Interpersonal Reactivity Index-C)
KHHTR AR R REIT R GK AR, E55E, 2010), A& 22 ANEH, AVYRFEF 45
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o MRCREE, MRI7, HEMHESROMA M), RAFERTILAPED R GE, WA B EIAEHE AR 2705
N 0~4 73, 3%88 7r, s HubE i IR R S5 RE bl . 1% Cronbach’s o £ %4 0.750.

3.2.2. BB (Flourshing Scale)

KH M RBITZAET 5PN Diener OB R L (52, 2017), O EAKCF G2 £, O
PSEAR R Mt sE AR, RS 8 K IUH, SR 7 sl ik, B 8 AN H A IE M o, 3 56
gy A3 HUEE U BRI 2 (.0 BRI SRR A 2 D Re, AMA R BK T B . Cronbach’s o R
o 0.948.

3.2.3. &4 E HEFR (Emotional Intelligence Scale-C)

HEM T gmbl(Er K, 2010), 3L 16 &TiH . GFEARGEEW. MAELEE. HHE M
T UM R, RAZ R TRV R, AAEUBIEAEER 2, 3008 1~5 48 2 3olkaE Bt ]
PR 26 % Sl . Cronbach’s o 2504 0.83.

3.2.4. #HiE4E T {E&5R(Teacher’s Emotional Work Scale)

FHXIATEABTT g il (K77 5%, 2007), 3L 15 MEH, BFE=ADER, DHAREITHN. EhRET
R BIREAT N RAZE A D R GE, WA B4R 14, 2018 1-5 7. K& 4 HE 5
G3 TR LS 4E PR H B0 N S . S YA R, UIRIE i TE % TAEREER % . Cronbach’s
o RN 0.779.

3.2.5. IE&EEFEFR(Mindfulness in Teaching Scale)

KA TR RESENET SRR ER(T RIS, RETE, 2020), 3L 16 MEH, A _HF4M.
I RREAME N IE & 5 ABRIA IER . UM M4 A 1E 2 (intrapersonal mindfulness), & [ 42 U 7E 2 id
FEFEIET S N, AINPPHE S CREAE . AL 1T NMIRE s A BrIa) IE & 2 20 i A b a) 18
(iinterpersonal mindfulness), & ) /& ZOM£E PR 5 BT A= BB I R thoot 24 ORFFTF I, 698 ASLZI I
RIFIRE T RAA TR LR VP o R G, MAEH A SRR B MR . 23 0 BUl s R R EUM e BUE R
L B IE &K Pl . Cronbach’s a %04 0.81,

3.3. HiEsbE

KM SPSS 25.0 Bt AT Bt b B, EEAFEIFEI IR MERK . SIRVESTH T MOIAEAR t AR
Koy BRI E AN RN RS

4, FER
4.1. XEIAERERE

SKH Harman B[R 26K B % RE AR 3t 3L R 7 VR 25 R i, S5 SR B, 85— MR T IR R 36 22.51%,
AT 40% M1 FLbRviE, 8 B A 98 B A A1 ™ B O L R VR R ZE TR
4.2. BUTIEETIERRE, F2¥E. BEEHhM0BKFN#REST

AW TR R VG I 45 TAE AN RE D 3hVR AT N, W IR IEAT A RIZT N, e
B SLRERE SIS ). GRINE 1, AT, FE AN BRI B SOT 2, NSO 5 rh S O i
BIREAT AR5 I T P B K o 1T R 2O 0 SR B IR EAT AR B, S 2.89+0.49, BEBNIRIZAT N
ZH MRS E T P IAE AT . B TR S4B S R SR AT N e, TR EAT N . 1
g ). NG RE ) 50 B K AR B AN I B O3 5 T b B KT
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Table 1. The description statistic of variables in different teaching stage teacher’s emotional work strategy, emotional intelli-
gence (M £ SD)
= 1. SHENEBUTNIEETIERE. BESHFTENEABMLIT(M + SD)

B35 /NSO SRR AR BT AR
FEIREIT N 3.71+0.61 3.28+0.52 2.89 +0.49
WBRIZAT R 3.95 + 0.56 3.66 +0.52 3.37+0.51

KEATH 2.73+0.86 2.58+0.73 2.57 +0.59
CEEEWal 3.70 £ 0.46 3.67+0.56 3.77+0.51
IES#E 2.90+0.31 2.96 +0.38 2.84+0.32
DRI 5.18 +0.94 5.12 +0.97 5.39 +0.94

4.3, BIPHBELE TIERBHAOZEER

DMEZE B PR, File. B, WK, 22D AR, 700 #Um s e TARR) 3 FhEmg (- phar
FEA R0 SRR R 2T 22 0 M, S5 SR LA 2. T RN (14 1 SR AT 9 SRS LE AR H BUS HARR I 1 272
b AP AEZE S BOMBIEBITR BEAT 0 SRS AEAT 0 BOM e (KN AR A7 AR 22 5% . SRR S Bt
HOMA G TAER SRR I RoR, N 3UM b 22 5N ECE F 20 (P < 0.001) A1 m A2 Ui (P < 0.001)
R B 2 () L BhIRBEAT NN BIER AT N ASFRIRR A B0 A EBIER AT N S ke g B, FeAdHR
PRI 20 ERIT (P < 0.001) Al R #04% J LA EHRFR(P < 0.001) (202 B 58 22 (1 = BhiRBEAT Mo AN A 2k
FUN IR AT A R I s o 21 42 &% DL 0 UM EL 6 4 % LUR AU (P < 0.05) A1 11~20 4
IZUT(P < 0.05) KB B 2 ISR AT -

Table 2. Comparative study of each demographic variables about teacher’s emotional work strategy

2. BIRE TIEREHIAOF LR

mH 25 1% FENREAT N WESIREAT A KIMATH
(iA1= N 48 3.70 £ 0.60 3.95+0.56 2.73+0.86
P25 HE 66 3.27+0.52 3.66 +0.52 2.58 +0.73

[ 106 2.89 £ 0.49 3.37£0.51 2.57 +0.59

1) 5 64 3.17+0.57 3.62+0.61 253+0.71
S 156 3.19 £0.05 3.58 +£0.57 2.64+0.70

ERE 30 & KULK 58 3.23£0.60 3.55 £ 0.56 2.59 +0.64
31~40 % 74 3.18 +0.58 3.49 +0.59 2.74+0.72

41~50 % 64 3.18£0.70 3.70 £ 0.54 2.52 +0.74

51 % kLl b 24 3.06 +0.48 3.69 +0.11 2.48 +0.67

e 5 KLLF 84 3.17 £ 0.60 3.55+0.58 2.63+0.62
6~10 4 33 3.30 £ 0.56 3.55 £ 0.54 2.69 +£0.79

11~20 ¢ 57 3.02 £0.63 3.46 £ 0.56 2.59 £0.70

21 L E 46 3.31+0.63 3.86 +0.55 2.54 +0.80

HRFR W% 27 3.21+0.46 3.59 + 0.49 2.63 +0.55
Pr 96 3.09 +0.56 3.61+0.57 2.54 +0.68

EIESC-Y 40N 45 2.96 +0.51 3.40+0.52 2.64 +£0.64

HoAth 52 3.53+0.72 3.71+0.64 2.71+0.85

iy PN 56 3.19 +0.65 3.51+0.57 2.64 +0.58
] 152 3.19+0.61 3.62+0.57 2.60+0.73

HoAth 12 3.10 £ 0.60 3.60 +0.58 2.63 +0.93

¥#: "P<0.05, "P<0.01.
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4.4. BUREFEME. HEILE. BEEHFOBEXIHN

WFFE R B 2R AH R 04T, X BOME L85 /) 51548 TAF & 4R[SR 8 2 AR REAT 1A R0 #T
LR 3 pon, ATUUKRBLESIREAT N BEhRIEIT N S REATN=ZEMREMEE . FEE 150
BKE . 8 AR B IESH R B,

Table 3. Correlation coefficient of emotional intelligence, mindfulness in teaching, flourishing and all emotional work strategy

dimension
=3 REEH. BPESKFE. (DEKFEMIFE TIEREAEX DT
FEENREAT AR EAT A KETHN
Y —0.028 —0.031 0.064
IEEHEEKFE 0.167* 0.084 —0.035
TE R 7 —0.009 —0.01 0.094

¥#: "P<0.05, "P<0.01.

Table 4. Correlation coefficient of emotional intelligence, mindfulness in teaching and flourishing

F A IBEE N BUREZKFFLEKFE=ZEHEXIH

Y2 BT -Vl
Yy 1
IES#EEKF —0.183* 1
W] 0.662™* —0.188* 1

VE: “FRP<0.05 “#FxP<0.01.

FUMIEZKOT s DRRACH RS 288 10 Ve B4R, AT ARSI 10 =N EREAF MR AR 1)
e e FNRI BARAGEROE AT K 70 R B A a8 R IR 4 Fos, S RRIIH
I IE 2 7 I 1) T 3 3R FEAT A

Table 5. Regression analysis of emotional work strategy with mindfulness in teaching, flourishing and emotional intelligence

= 5. BURIERKFE, (LEKERMBEEEHEHELENRIIN

- FKIHATHN Wi BhEREAT R EBREIT R
Bl
B t B t B t

HOi 1E &K P -0.05 -0.33 0.04 0.43 -0.22 1.99
LK 0.02 0.34 -0.04 -0.84 -0.01 0.27
T ) 0.09 0.76 0.09 1.02 -0.06 0.63

R J7(F) 0.03 (0.63) 0.30 (7.94™) 0.31 (8.51")

AR J7(AF) -0.02 (-0.13) 0.26 (1.74™) 0.27 (0.12**)

: "P<0.05; "P<0.01; ™P<0.001,

5. g
5.1. EEFMEHRINNFE TR, BEEHSTERR

AHF G L5 R % BOEI B BT 205 1 A v (47 25 DA S LA K IR FEAT o 5 e Bl R FE AT
¥, XGRS BBl 2014, XA, BRI, 2024). BAEEMBREITRE BT T
VEI 25 5205t RIOARIR, BBORE 20 R A A2t [ OB AT VS LA A2 205 35 B 1 0 B
Ko ANEEHOI R BNVREEAT KR S, AR O () 5 SR B K PR A, X AT B 2 T/ 2 U 7 02
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AR H e AR e A RS B D B ALK, R AR A, NABUNHEE 2 s H 3
IRPEAT IR — 15 26 AT SRS REAT #0500 i T (R I AR SR AR, HAR 2 SR R LA
FEHOTAE F EZRBEAT . RIS, 35 AR BURI O 1% 28 8 1A # AL+ 35 4 EoK-r, B4 0
W B R A e i R R ST DURGHE KPR Al B SRR R 2

5.2. ERHFREMEINRETERRNEZERR

UM IE ST 1E [ T L SR AT -5 Lo /KT, 1 W UM IE 2 K1 RE S B &% B BLEUMIE 37T
BHARED TS S5m0 mKr, X e 5IESHEHA <. &R LAH B BUNIEFX 7 5 Sk
FURAS, M ESRE H ORI, RS ROER. R, #er RSP ae ik m
DL 87K, X ATRE VA PR T I /KT BE I A 00 W s A ek, O e A o B SEAR IR, DR IR A eI
) B A S () 2 5 o /K SF- (Brown & Ryan, 2003) . 1770 B 7K A BE T3 20T 175 4 A% 7] g2 R Ay
R 7KCT SR ) T 7 7K SR TR 5 i 80T 16 44 A

53. HFRETERBEEAOEHIEER

AWFFEERER, NFEIM L 5TV ZCE B BOTR =8 BOM 2 I 5 2 1 E SR EEAT A3
REEAT N G R AT DU TAEER - WIRRIAUARR:, TAEZERYE I T 75 BRI R 3755 2 LA
JEHAURIAE 22 ) H br(Bakker & Demerouti, 2017), TAEERZ & S8 gFE NS, W7 TIERRSE; L
VR IE TR Be s WAL b 3145 10 B B 4H 21 57 % (Bakker & Demerouti, 2017). 2475 B AL 2 A TAE 7 5K,
7 PR AR T A W 2 R A R ) B R P e TR — o LU B A T 0 I o i 2 80T ) P A 2 T A S R T
T8, 5SS 0 0E BOTA L TAEEESR T 2 [RIRARF 70 R B0 TR BUm K 3 TAEBHEBL =,
SRR TARBER 2 T 300, RN MR UM IR 58 REBCHBLE OF AT, 2022). AT LRI AL BOM I T A
SO TAEESRZ, TAERB/D MRS, [RINRH TR 0 R T80 AR, R s A 0D 43 i
BHCETAER TAE R IR LIS R B SR —— IR T, DR s B0 7 155 45 T rh s 33T R T4 BRI e AL
IR BIRIEAT A I TEAE TAE SR 2 1) E SR EAT N SR IAT R s . [FIF, FAREURR 20T He
UM G B J LA HRFR A B0M R 0 H B 2 1) SR FEAT s X AT RES5 VAR T AR BRFR UM Ry 1 3 SRIURR I
BT TR S AWML BRI HE FF A, 2R 5 7E SERR BUF i FE b R I 5 AL B R AR R (115
S TAERNG . 21 A B IEUNEL 5 4 & PAF MBUMAT 11~20 4 1I20M R0 H 58 2 bk shiR B 4T
Mo X ATRETT LU ARAA S i 20m B S R, 21 45 K UL UM AL TP s, A e
RNERER, BN ANFFHED T (1175, 2007), KA 25 2 1 E 50 iE B CRIE %504 Heet
SHOESR, MRS T B WEIREAT AR . 1T 6~10 FERIBUT AT 5 21 4E K UL ARIEE 2R, X
ARG VAR T R N 20k 1 20 AT BRMb R F 1 e i s R e 199, A A 1 1 1 FRERL A aT R0 B 3R A6 0 1)
AR e 2R BRTIR,  FRATAG B R UM B T 7 ) AR B0 AR A2 v R BOM 8 ) AR K .

6. &t

(1) FOMIE S IE [ T E SR ATy, Somats e AR SRS O£, (2) BUMIES /K1 B8 IE [ T
L EEARCT, LB K T R BEEE I O 1 7K A B R i O 45 AR R % . (3) 1% 458 70 IR 1 3 0 IE
S5O AR BB B 2 AR SN LL B ShIR FEAT N S HEIIR AT N, (H R U
X EBNIRBEAT AN D

SE

TR, R, I (2020). HOCRIE S EH BRGNS, OH IR, 40(5), 444-450.
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