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Abstract

The review examines the impact of perceived negative classroom atmosphere and erroneous beliefs
on academic performance among middle school students. Through a comprehensive analysis of ex-
isting literature, we found that both a negative classroom atmosphere and erroneous beliefs signif-
icantly adversely affect students’ academic performance. The introduction highlights the back-
ground and importance of the research topic, emphasizing that understanding these factors is cru-
cial for improving educational practices and developing effective educational policies. Current re-
search faces limitations in methodology, as well as influences from cultural and individual differ-
ences, and there are varying perspectives and controversies regarding the impact of a negative
classroom atmosphere and erroneous beliefs on academic performance. However, there is limited
research on how middle school students’ perceptions of a negative classroom atmosphere and er-
roneous beliefs affect their academic performance. Future research could focus on developing in-
tervention strategies and conducting cross-cultural comparative studies to further explore and en-
hance middle school students’ academic performance through the study of errors.
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K [ 47] v £ (Junior high school students)#% & SN IEAER) S rh 252 2] (AR I GEAR, iz 1575 F 3 -5
f— BB HIH s T BRI B FI9h 22— ORI NV USSR P2, Zrm b i
M—NEBL BT HEHE N . 20k WEEENUNETRIR I B EE, BT HEN, Sk
ANC B ) ZURIAR A AT BRI 22 SIVE TR TS 28 A e 1k » AT R i 22l BB (2 1k, MR, 2010)0 2024 £E,
SHETC BT FUUE W] b A2 ) ARV I IR A« AR RSy S5 B R 300 2 M R GTA J 35 M (R
TG, 2024). BRI, FERIRAECE . AR EE A R BT B KA (R G B AT R 2 T S T R AR R
B RIFRGTEREE,
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=l i G (scholastic attainment) & 38 i BUEE B G = B FR 5 BE(CE R R 55, 2008), &% ARk
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IV, MAINA R B BT RE 2 BTN, A3 R 57 ) SRS A7 00 2 S Gif i 2 52 (Lee &
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G AR ENE, ITIEm AL RS (08, HEEE, 2010). HIh AR BIINEE. 1EEREE . SEEAET)
SO R F AL RS R R (I T, 2024). BRIL, R TR B SRR RIA R4 2 2] SEHE R T A
A R RS R E 2

1.3. BRARERRFBERBZ

FAR R R A 8 SONFE TR L B AL 2 22 ST BT PO R PP AT, 4 5 21 i R I ZH R 4
AR, HIRZ T IR ST B TE o R 4 1R 45l (classtoom error atmosphere) A2 2% A X6 15 1) J8% AT,
MEEAE B SR, PSR UR A AR R R IR SR R I DR AR AR DR B b B R PR e 5 I 4k 42
25 2 IR A U Bl (Martin, Bobis, Anderson, Way, & Vellar, 2011). 7RI - H4ERIBF A H, BEREEREAHE
WEN—AZ YL @A (Oser & Spychiger, 2005). BB FIHF SR BN R DRI IR 70 A \ANEE . 20T
BEERE ST VPN ETIR B, BUNSCRF RG2S HILLL R R X R R A T RS A (A
SRR IR B AT SO AR RS R KRS B R 2 AT R A S R I DI RE (AR I, 2022)0 SR, S8 TR AR
iR G Bl ) B A R Steuer S5 AR ())\ANFHEFE AN — A 19058 — DR -4 s PR S e DR A i i 25 Bl )

o, BEMERUHIE B UM . [F] 2% AN 2 3135 8 = J5 THi (Steuer, Rosentritt-Brunn, & Dresel, 2013).

L4. SHIRFESHES

R 15 & (error belief) & FRILHT 172 5 R4 s A LFIAE FH A 380 oA B Rt B T A NRFAE, iz
154, BRI ON AT LS A 2 2] (045 25 (Siegler, 2002). John H. Flavell $2H T el FIIMES, FHR T
T AR R R CIN R R RS A S AR AN, I A R BRI i S AR N ) SN R R A R A
il ALFERT R I BRI RN 2 AR o] W 4 A A AT () 2 ST ik R, ARG AR P U A R Ak
AN COIAFE R B, B S AT R RO E R ANk R (Flavell, 1979). Albert Bandura $2 H (1) H 3%
RURE FR VR O I 2E AR B O e RAT 55 B 1 A5 &, JEIE I U5 R S A R ) I IR AR UG, 5 R A R
22 U R RS At AT T PRI B SRR AR SR 4T A (Bandura, 1978). £51R 15 & B4 IE I E FLS A 06 |
SN S50 FT Bt AR B R (Machr & Zusho, 2009; Lewis, 2018), HAT F402 H AR A4 T
B R AR IR I AR AS B, X 0] AR AR 2% I B, i3t — 2Bk 2 S AR % (Pekrun, 2006).

2. fARIMIK
2.1. BRABRFESFEIERSGHEXHR

AR BN B AR A R AR R 2 AR B Sl S B o R . BERTE A A H
WEIE P REREN, SO AR TEIEE, R RA AT RE 5 & AR AR (Oser &
Spychiger, 2005). BFFURIM, HFAAER G Sl R R AR 22 SR, 2R AEAE IS IR AL B | 5
[laE, H P RVEL SRR R SRR I SRR IRELVE R A R IR H IR R BE
SV I ) AL o 3K A AR ) R PR 7 AR 2 B ) b 5 e 2 A A 2R ) L S % 5 S BE N (MEetealfe, 2017).
AR, R IRE H R AR B & 58 DI ER @it S A E EE R 5K, £
b E WS (Dweck & Molden, 2005). B AFIFFT CEAE B 7 AR R 5 48 R 5 B 5 ol i g 2 T)
MIE R, L Rosenfeld 25 AN EI R B ZUM . R4 095 SRR 1E M F000 22k ot , 75 B iR o
B RN B M K [R)AF:SCHE R 2 1) 2 AR A v 1 2 IR % 20 4t (Rosenfeld, Richman, & Bowen,
2000). Vekiri & AFE 2008 A 38— T [m) i 5 152 1 I 2 A g e 38 X RRURI R i i 2 2 R g el 250 L [
PETEBVE b1 B ot IO 3 2 5 1 2l sh (Vekiri & Chronaki, 2008). A RFFLR A, UK 5 R 5 H
VBN 2 21 78 B Re 8 1F [m) UM 27 2R 1 27 2 gt I Wom ARAR I DR A B DR AU I 5 2 2 2l R B B2 TR A R
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(Soncini etal.,2022). [H1k, AR PURE B IR G RENS i 27 AR it — D B AR DR RE R R (R, RPN
VR ARG REOS S T 2 AL 0 B UR A N FE R T et 27 S 20

22, BAMEIREE SR EARELTS

FEM R UR B B R A BT 5 AR AR B S AN T 2RI A . Maria Tulis, Gabriele Steuer A1 Markus
Dresel 7£ 2018 £E[AA/F 78 HFE B 1 22 AL T AR PR AR, BVRRAN PR R 5 S 3 08 2k 22 A T R AR A P
R AT NI MG 5 2 A2 A BIATLIA 2142 1 22 L i (1) B 1 (Tulis, Steuer, & Dresel, 2018). CABFTR, %
AT BTAT R G548 R A QOB B VR FEE T AT T R B R, IR R R N I bl [AIRE, 2L
fi BIF T QLR T 20T A % A B S FE AR IR B R S SOOT TR F R A AR K R R R A SR
(Santagata, 2004). WFFLRH, BRI EHRFEX B &5 AN EA S EN 1 E D F 2 RSB R S
BERK, fEE EWSE RN (Dweck & Molden, 2005). Hulleman & Harackiewicz, J. MUX TUHF AR T T
JE I T U e R PR SN AR B RS A R 2 ST B ML 82 (Hulleman & Harackiewicz, 2019). Wang £
Degol %5 NAHI IR0 M F L TR PR 1 15 3 230 BB X 25 A S ML RN 2 5 5 1) 9% 2R I B 2 8] TR AR 5 L 1)
PR BOE R G S, WA HE OS] EOREsICE, AT E w41 5% > S AL Rl St
(Wang & Degol, 2019). B 7RI, B PRASE v AR B 2 AR 20 IR R A5 2, ST TR 27 S) ShATL R K,
Gi. MAh, AR RS &K P EUR RS L RSB A R AN G BV 22 51T, BRI AE AR AR
PREL U N 24 R S AE B 53U SRR AR A W35 AH 5K (Tulis, Steuer, & Dresel, 2018).
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RS SR B B AR R SRR G B R L R TR 2, Weiner 58 A7E 1996 HIWT AL A 2
A S0 S AR A 8 B R SR S AT R, 2 AR IS SR R B AAT 5528 8L L AT o] A5
TXLEAT 55 DL R ARATTFH S 41 BBt B ) R0 2R I AT A6 521 (Weiner, 1985) Bl 712%% Van Lehn 55 B AAHE R T
TEAR R P 22 ST 2 I AR IR i AN FR AR 1) S B () 45 B (Van Lehn, Siler, Murray, Yamauchi, & Baggett,
2003). Kanfer 55 A &I Y5 A\ AR R 0] 2 T b B2 A I, ARAT T 2% 2 45 R B iF (Kanfer & Ackerman,
1989). FEAMUBFFRY], BURAIE GG S RENS (Lt 2 AL 1 2 SI AT NI TTIAFIG ) 9 5 2 RS 2 A 5
(Soncini, 2022). Tulis 55 NHIWTFERIR, FA FERIE &I 242 BEA AT RE S AE ISR 58 TR 1R 1 St N DR A
Wl 2, IXTERZEUE N R X AR sl =42 7 AR M 5200 (Tulis, Steuer, & Dresel, 2018). Yeager
A1 Dweck XU FEER TS 1 R YRR O ] 5 B AR O 22 AR R (S S Al Gt i sem, IR A
] e M AER N A R T S R E &, N E SRR B, AT SZmARAT] 1) 2 b S (Y eager
& Dweck, 2020). Boaler KT A1 Fe 4t R 15 042 MOR AR R I, Fi RS A0 2
B I R, BTN B S REC R 7072 [B5E i) (Boaler, 2021) 0 45 EFTIR, FRUREE RIS &
BEMETE — B REE 5] S22 A i ST B T T B B 2 A B e E
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Chen [RIRF 72 5 B0 25 A2 JER R 3] R AR R IR A 3 23 B e 0% s e 0 R s 22 AR I B RS A AR A TR A
AR S Foll g i o< R R B2 /18 A (Chen & Pajares, 2010). EBFFREEREF, E5AE
I s SEAE T = AN 8 A R AN, ARATI AN RIS TR A B R . R, HERAHRAE
AR R N R BIAE B IE N RE 7 22 TR A PR AR 58 (Tulis, Steuer, & Dresel, 2018). b3 ATH] LTS H
W ) B R B S ae M s R 22 2, AT A vTRE /B A IR TRk s, RS H T H#RAE
2 SR A A mT DA 27 A B 1 S g/ EH s AT ) ()4 i, AT i Pl B S (Maio et al.,

DOI: 10.12677/ap.2025.154207 277 a3 2


https://doi.org/10.12677/ap.2025.154207

=
2

Pax
&

2010). FAMIFFER], AL IR TPORA R IS BT DR KR s W LA ASE A 2000 70 A A AR R T4 NRHAE
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S 4p %5
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KT MER P2, R AR RS IR R X e 2 S oy, ARt AR E e IR B 2
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SRS U F FE S A AR AR I oSt IR IE & 1 20E 77 B SRS LAg m e 21 & 1)
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