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Abstract

Developmental Dyslexia (DD) is a type of learning disability. This article mainly explores two
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detection methods for Chinese developmental dyslexia, namely the “IQ-Achievement Discrepancy
Model” and the “Component Model”, as well as the sub-type classification under their respective
detection methods. The article also explores the shortcomings of existing Chinese DD research and
prospects for future research. The strong operability of the “IQ-Achievement Discrepancy Model”
makes it a widely used detection method by researchers in the field of reading disorders. However,
due to the inability of this method to reveal the essential components of the defects in the reading
process of people with DD, and the fact that intelligence level tests may exclude some people with
low intelligence scores, they cannot receive effective educational correction. Therefore, more and
more researchers are adopting the “the Component Model” based on the theory of reading compo-
nents as a means of detecting developmental reading disorders in Chinese. Research has shown that
the “Component Model of Reading Disability” is feasible and effective in detecting and subtyping
developmental dyslexia in Chinese.
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1. 51§

IRHE TH L T A 21 23 R B 23 2B bR E(ICD-10, 1993), % J M [ 352 % 5 (developmental dyslexia, DD) 7]
TESUN: BIIKES Z G A2 SR AL T IR H Ja W f A, FEHEBRIR . Wbk S A8 i s 42 &
G AT R, VRIS R B A M BOAN UL IR B B2 RE ) K I I, A% LR e R A 1 A
B BB SR M 2 A . ST () SRR A R AIE AT 2 s S, T B S PR A 1 B 1 R AEAE AN [
NI, B 7 B T e, [ SRR A AR S R APES U7 AR AE — € R HE(Lerner,
1989; Lyon, 1995). ik H A T B FRAG B FURE , ERBRIGHEN, S0 B b SefEnGg B 1 H 21
5%~18% [H](Kaltner & Jansen, 2014; Lyon et al., 2003). B 7 ER, POBREEESKEHERS5HE CFER
K, RANTF 3.45%~10% [ (Wadsworth, Olson, & DeFries, 2010). [l SEREIG R R AE R &K EE, BN
I EAS I E B 2 —, X T H A TS PR I S B E A, Rl Xt T A L ) 1 A T T
TESFRBAAINEZE, RN, G e s S, B REpEeg 0 )L w58 5w R
BCE SR G AT T 0, AE— @R SR [l 52 PRt iy R 1 ) 132 PR E (Torgesen, 2002).

DU R AL S ts B R R V. 5HFE CFREAF ML, DOEXFE TR LT G
IEFERPRHEX N T P08 07, HEEARRALR T, BARRE T NARIER. 4 QNN TFRESGT, &
FE—AME U 55— N E TS5« SR, & TS B AT S B, 18 SUE B AT il i, Hod K4y 58%
HITE XA 55 72 5 N8 XA I%(Shu, Chen, Anderson, Wu, & Xuan, 2003). & RS HEA MK - IEF
EEIR M B E AR R S SRR AR T SR e RIS ) TS B ARG ) s R R 2 2R ]
H5P&ECTFAAR .. Fi58, AEFFRE S T E KRR SRR A, 45K, 5 Uk
T8 RIS T P 1R S ZUMAH L, o B BOM0t e B2 B i (AR B, (FR AR BEA AL o B0t 5]
BRERFIVRAAAE R 22 57, UWIFERA T IS0, S b 2 =) 2 Bl 1 B i 1R ) 3 SRR
(Yin, Joshi, & Yan, 2020). R 1 ARDCHE K EVE BRI ERT, A& AT a ) 75 ZE M0 o i ) i, 3 B 1 P it
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FUAUR B O R E R, (B G = Kb E56, SRR 50— hrifE, A5 RS
Y 58 2 FEAFAE 73 B (A RIS PR (R RE 0 58 22 5 bL), S BURE TR MEREAESE, 51X T
FEBCRAE AR ) B Hok, WFFEE U R LA M MR R M, A RO R S AR 1 5 AR R R, AR TR X
BEARSRIE A RTEAN R, XA “ BB RIS 37 BRI BRH] T PRSI R G VE A R . ORI, B
AT A TH S T IR L FIR, K75 ZT0VE 9 b S bG8 75 = (T 4> 2013)
BT IR, ARSCRTER 1 PO A R B 52 AT ) O I A o S FLE SR 702 o I AR 4 SR [ ot
A3 AT, AT DO DL FRAS IR AL S2M R 3R DR AN R TR AR N SRR R B . R0 B 32 P 1
(RIPI A LGRS, B CRIRE - ot ZE AR A R AL L DR ERBRASAS R R R R E, ARE
ATHE D e RE AN R T A 22 5338 B, DAE DN B B B G IR A AN SR B R ISR MBI 2%

2. [FIEFERRENFE
2.1. “EF - KRERER PRl

EMAERKE AESE T, KM R FES N Z O E Bl “ B - ot 2 7547 (1Q-
Achievement Discrepancy Model, LA RN “Z R 7 VhE T 2 AL I 8 S AMER 7K (A
Z) 5 kR IR I Gt 2 EZ R BECE T BOEN 1.5~2 MetEZE), BT MRS L bl R I
it 25 PEHRFAIE (dissociative profile)H#EAT & AS 2 2 o 3X i XU EE 5 #E AL Lk XS AL (double discrepancy criteria)
Fletcher (1994, 2009) ) # £ 0 BRI B B IR R R TR, B X 43 SR Bl 15 R AT BE AR 1) 3 20T B A A
B MR 2 A B i A IR =R, 70 NS B R (verbal 1Q) #:4E & 7 (performance 1Q) A4 TH & 7
(full-scale IQ) (Snowling et al., 2020) IR —N JLZ B4 TH & 7S 70 B0 PR 7KF B & TP 3KF, (H2
PR S RNPE S RGTANEE, 2B H S ARk B 2R (specific dyslexia) (Naidoo, 1972).  “ 2= AR AL 46
P B EVESR, R NIE, — AR I E W 22 SR I SO v HE SR 56 AN T3 PR g
K. FH—ANRFBHEE LS, REH T F LS H B PN A AR &= LE I TR S ik . 4
N 7700 58 o 5 3 3k SR FH A FH SR I = ) LZE T 0 TR, JUHR LE 5 IR J1 8 R (WISC-R) (German,
Johnson, & Schneider, 1985; Snowling, Hulme, & Nation, 2020). ) L2 %[5 1352 s S8 & 48 FH AR EAL B2 s g
36 KAk (Gaskins, 1982; German et al., 1985). W& 2R S 58 1S AFULHL ) ) LE g2 W 2= )
Fet, o — Ko A 5 ) BRAG ) LEE A A RSB AG (Aaron, 1991). T2 H CFIE R PUE %
PR, B PR R AT 5l SR FH 8 g B R e B D S B AG ) LB A . SR AR DI Re 8 A ) X
HITFARE 15 (low-1Q) A o 4 7 (high-1Q) , IR i 8 AT Il 13 DRI X 5 DR Dy L L AT 3k 27 5] [ 3fE(Peterson &
Pennington, 2012). PRIk, 75 Be 152 PR A5 ) L 28 0 ik R v 75 B4 L DRI R s 1717 3 35000 Bl 32 i IR & 2R
BT PRSI R I R IR AR LR DOE K M B BB AS B AL P AR AN — . B, 7R A
B SCAREHE BRI 5 (%) 975 128 D) 152 P LB A e, A S IR gl R, BB T B RIS
T 15%H9)LE(Liu & Yue, 2012) IEHG WL E W H AL ERART 25% (RE2E, HEF], 2014)H1 50% (Yang
& Meng, 2016)1JLEESIBR . F14b, A FEE K bRHEZE AR R 20 BOR IR Bl e b s )L ., FHHA
F X 1Q B4rE T A THMELLT 1 MsiHEZ (Huo, Wu, Mo, Wang, & Maurer, 2022)f] JL 2 85 8 75 4
=T 85 (Yang, Yang, Chen, Zhang, & Bi, 2016) i1 LEAEA#E R, 4 5 S2 il 56 a5 & T i p i ife, 2
B BAFTEARAER LS BRTESL .

TR K 5 IR )8 R (WISC-R)IE 2 i SChr#EAEFRIN G, 3R B DO B3 S ot AT A 45—
Gi—hrdEe FIAh, B R TIN R R O 1%8 DUVE [ B2 i JLEE A 0 R TRk : (1) SR FH T ZE B AP 12 2 1) (/)
AR BN E IV 23R /N2 AN TR TR, WIS RSHE T T EFE R IES JLE 1 A8 1.5
AMRHEZE, B ST A LA T FTTEAE L 25% LA T (2) KA B 4 el iR e, maik T FrfEFE 9y
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FEIRSGT 1 AN ECE I ARHEZ L b (3) SRATESORSUENRAE. HILBATAMES . DOE f e fahs ) LE
W, BoH — NG bR R R eV B S AT, R T R — € R IR, R R R EBUEA
l5e) 2 B i EL 75 B i) L A AN E SN B2 W 5 - T

22. “WOEREE” @

“ AR AR A AR SR I AR VR, (R TGV S D) T RS RS R A A R SRR 110 S SR A
2 HAh ] S i 5 R AR, (2 TVEAS BN B HG, AT B b s ot 70 i 4 1A 2o
TP L, Br7T “ZREA”7 ZXMEIT-B, A HEFE (Aaron, 199 )38 H T 5T Bz i 73 BEAR IR 52
RS R S0 B 7 7 (the Component Model of Reading Disability, fijFR a5 7 ), %A K0 55453 T
SEOGHE SO RESE . AR DR 43 B 18 (Gough & Tunmer, 1986; Hoover & Gough, 1990), B & 8. [ 52 W (the
Simple View of Reading), 1% 18551 &l 52 (i #2502 thif 5 BEME A AR A e f R, FEREE AR
=Dx L MGk 1 S AN i o e o, ot R AR B3, DAY, LAGRIES MW, &
ANMFRIEMN 0 2] 1 A%, Hik, W D=0, MR=0, WHEL=0, WRHE =0, &M NI
fi#t(listening comprehension) Al [ 132 ¥ fi# (reading comprehension). Mi& ZIANFIAE Y, RE EHMEHKZEA
R AT, (B =2 2@ A F A FI AL 5 (Townsend, Carrithers, & Bever, 2001), H7E [ 2l 2
t, ZHFFEEE, H AR —ANEEE PN U AR BRI AR 2 T B SRR AG  K AE .

PEESCTREV R, W JH S DB AR A OC, R IR B W 77 HR A R 2 ] )
BRSNS, H o EZ MR R RME LK K, WeEhe EETReE, AL —EKF
b W T ERAAR LG ) RS T R TN ) S ST, A R S ER AR — AN B PO FE AR (Stanovich, Cunningham, &
Feeman, 1984; Sticht & James, 1996). {EFREERAREAF, KN 34%~55%[1728 5 1] DA H Wt 77 BE Mg R A RE (Aaron,
1991). BEAREFRE KN, XTI LERUE, Bt s ) B AR 2 18] (R AH 20 R ¥ 0.78, T 1]
BEFNE S B R 2 F] AR ¢ REUUN 0200 TEA#E4 ) LEE 15 2845 18 (Wood, Buckhalt, & Tomlin, 1988).
Aaron (1991)HIBTFURE,  Bel i3 BRGTNWT /3 PR 2 18] AR 5C R ELLE 0.58 £ 0.74 2 18], X507 AR 2145
WAL, FIR, fRRY R DR RE 128 AN EE A G 7, B LTS & & R (Phonological awareness) )
fith b, 2 H S T B, BRI — MR HPEE - K8 % R 15 1 Fia 5 A R TR & LR I RE T .
5] 152 2 T R e 2 4 AR A 22 ST AR NP 5 7 T o 2% 20 Bl Bl oW SO B 5 3, R e S
BHES . A1, JEE AR S XA SRS E 4. LB ERE 7 IX— 5N, AT e s
HEBEBERER, NI 7RIS o XA R T B IE S TR B R HERS
RS H Bk, JLEE X RS AR 22 982D (Castles, Rastle, & Nation, 2018).

R R RRRL” RTINS PRl S R i J LB, S S v A ] TS TR A 5 R T g B A D5, 0 A=
BERFH BN AE(TI i, 2017) 9wl (U B SL R Ag Ae 70056 A O e U B RE A D) o 2
BHEH Y0 36 T8 BTG 8 . [ 52 B AR RE IS N ARSAA KL, Wi BR AR RE M B s B A RL . SRR
A% ) LB TR HERR T AA AR W R R B A B A S I AN L . 5 “ BRI ARIE, “K
GRS AR BRIE R ) AN R T R BB e R AE R LB, T R L B e sy, AT VR ) ) L e AE )
LI R PO DL 5 TR S B A3 BB, AT ), D D) S A ) L B S PR bR A B (T T
i1, 2009).

3. KRMEFEFETRHIE B 54

FEDFE ST b B RS RO ML R AR 23 v, 1 5 22 T 2 A B B R B R H o 1 T
BEREAG (L L 15.09%) R I B 551 1 3a] B 52 PR K, 538 B 0 TBREEAH O s 382 R DA BRFRERST (/4 L 18.87%)
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M DL A S-S A RO, I BRIV IE B 45493 (Castles & Coltheart, 1993; Manis, Seidenberg, Doi, McBride-
Chang, & Petersen, 1996; Stanovich, Siegel, & Gottardo, 1997). IXFiFh il A LE R I E K] _EARAAAE 2 57+,
TEA T A P ES A AR AR . B — 7, FEIAEIBREE T T, WA RS TR N L ERRA 2R A (Béland &
Mimouni, 2001; Morris et al., 1998). R 44 B FE A (Wolf & Bowers, 1999) PA K 1E-3 0 T8 Fe W72
M (Badian, 1997). )i, BREIGER M7 AL SEIN TkIG , 05~ BHEE, W] Re S KARIIE H 5 % A 5¢(Valdois,
Gérard, Vanault, & Dugas, 1995). 53— 71, W30 Lk 28 55 7 W 5E B 18I0 L A 28 1% (Nagarajan,
Mahncke, Salz, Tallal, Roberts, & Merzenich, 199913 Ul 5t 25 A4 B BB M [ (Baldeweg, Richardson, Wat-
kins, Foale, & Gruzelier, 1999; Heath, Hogben, & Clark, 1999).

3.1. “EREER” BUT, NEXRMEAZEFHITXBSH

o PV 1] 52 5 S0 A SN KL AT 7 RS . AR A A A S 3 R R s DS B
BRI R T AT 7053 I CA R = AN B BEREERFE B B . Ho %5(2002) 1 Y i s B sh ity 21T
25 (RAN)HE 7~ DU [l 152 R ) L B3 A7 7 50 35 (R B8 Bl N Tk, 60% B RIEB i %« S3%TERF i & AT
FZHRIH R ELE, RN SRR R I 24 SREMAI B Ho “5(2004)%H
KIS TV R GRS N TUZ O RE T, RIER I T 5 T 29.3%. JE TR A (LPA M 1YL
PR RN EEAHIRTAUL 5 26% (ASUBEE 9% + 55 TAEICIZEREG 17%), 11 1EFEAH K Eh
Ff3 1 Bk 31% (B4 IE TIEBRIG 4% + PRlidr 44 - IE TR AEE 20% + Podiar 4 - BT - Mt =E
ARG 7%); WAL SEIGIEM B . Shu 25(2005)3E T 18] V18 A BUE & FEAG IT F SEURRT 78, fE L Ffin 4 S s
SCFIWATSS T RAT B S TR, HAEARRIREROY - SCEBHI, 33%)5REM0E - &/F - XX
BB, 67%) M . Z RIS Ho 25(2007) FIMBOAERD SEIR 45 B R HAE: J5 & @it v SR AIE
SE 6% ARSF &R ERURFE, HAETVEIN LR I B4 7B = 0.68, p < 0.001) 5B (B = 0.71, p < 0.001)
) 1 Rt B R TN R, R B P AR Y - SUIRES RS0 e B 1

o P ) B RS A DA R B Y 2 TR E e AT AR TR o T S B L S BT A K TR (2006) 3 T 4R Sy 2K
TR AT BB (24%) 5 1E FIEER A (10%) B B ES,  f5 820t 7 id i S50y AL 30 UF 7 X — 5
JRPERFIE; Wang Al Yang (2014) K FB A AR AD AT 55 1R A1)t 335 255 204 Bl 152 P i (20%) « 332 28 1) 52 11 (18.3%)
K2R R RS (20%),  Ja G FE TR EA TP R B S SRR B AR AT [ELR) (2014) 5 45Uk 0
WIS — PR, B RIS S TEIE 51% (A —8 22% + IREH 17%), ETFERIRERE(29%). R
TH H B 44 TR (17%) BB 2B (12%) M BUZ D i i &, HAiE & - IEEE A ERIE17%)MN B80S
B - % - X2 BB, EAERERRE, SRR 13 ZRMEFEEA RGN R Y
RACT 1.5SD), H&7R UG [ S FE A v] BEAA7E A DG BV HE A2 55 1) 35 S 10 fek 2 LA

I 2 A 5 A TR AT S5 G b, FRATT AT DU BT (R 52 ) LB AR AN [0 28 28 Jy Ty S 30
HEFACRRE. Hr, RERIRERG . N2 AT L 51 SN, IEEin T, Yok 4%
INHIBE JIAA SRR AER 72 FR A5 3 T BONVER I8 . eAh, SRR EIITAEE S &R, IEFEEIR,
P iy 2 ZE N AU R R R AEAT TIRNFEINT o 1% — RAVHTF R RRAMY T & 7 XD Bl i3z s 1) A
A, WA EAR T IS iR T B S KR . BRI, ESEREY, AERE—D
TRALK ] SRR AN [R1 S B Je A HL oG R M BRAR, DU ) LB [ 2 i £ 1 S R il AN R0 Pl A B8 B
AT EE AR .

32. “MSEE” BNT, NELREDEEREE S

5 B R IRE E RS AP AR, AL S Wl R R T S AR A A
SR AT, FEAE RN SR AN B AR AR S AT AW . R — R IR A — S, BRI RAE H O T Bl s
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FVRIT AN W . FEREAT MY A IS I, AT SR IO E A A A I 567 -
55— 0 S ) -5 W ARG, S S 23 AT I P ) SR IBR S (A S 2 R SR I W g B T A
N BB HE T BTN A 57) s 58— 200 00 B0 80 e A I A 2 W g LA o e 52 PRLAAE A [ DR RE Y, R P M
55 SRR PR i 12 A 4 5 B BRGSO R AE . NI BT T B ORI BT S5 A2 VER ARG S
R T ECME, I 5 S B R N I AR 8 5 R EGAICHEE . ket AR BT L ORFF R 1k
BCEAF B BT AL 5T B X 73 B2, DA OR BR80s R m] 0 B 5 2 % (Aaron, 1991). BAfbR
W 1 foR:
Table 1. Subtypes under the component model detection
F 1. O EEEN TR I AR
RI& SN l5e) 5 B Ak B s T Wy 3 AR RS b v TERRFEFMN
S B [ B AR S5 LT ) PR
THMEAR 1SD AL
SR G S T RS 22
< 1SD ($3fr 5 G B X2 i 129)
S 58] 15 R AR e 5% G i B

BN R T RN 2-1SD IRFHE K T4EZI7-1SD Im SHE  FIEAR 1SD BLE (XU GG LA
b BUAS BE BE R S 10

PRI AR TR -1SD I FE > 395r-1SD I S

Bl B AR PRI R Y KT ARG - 1SD I AME (R T4EHI 45 -1SD Ik FHE

DU [ 32 B RS2 I A800] < A28 TR S BT FEAT A B o 870 R 5 /1N i(2005 )38 F AR B0 3
AN AL 78 4 ) LT 4 B VP R I (1) TR 8 ] B R RE AT A S R = IS AIRRE, AL Bl
FURRRSREAG(2 B). B ERRERIAQ 0 REEROAAIR4 B): (2) FREIE S IS REGIE, LIk
WAVRBITETE - B EREERR . BRI AE /15 i O fehn b BAA B3 . X — IR MR AR T B 1
RATE DT R IR 5 % ) Hh 2 W ki

IR 4112008 )18 5 2 4 BE IS IERT 0, RGUBTE 1 BRLAM LAY "5 DU ) LR A2 W 4k 28 Hh 1 B FH AR AL
AR E A B T XORARIPAGTE R BE T R BORAEZE B R (/N BB AR 2 T L
HY A N D ERIS I TR , W =R Y 282 L (ZEH 88 A TUEL 90 N FHAAEY 104
N)SEHEEEFEIOB BRI . BE EoR: (1) T 32 4 5 fahs )L (R H R 11.35%), Hod fim il 5 mes
E2RT 12 44 (K R 4.26%) ISR PG IE 28T 13 (K HI R 4.61%) MmN ENSEGE TS 7 44 (K
K 2.48%); (2) ERIZWIREINUE, EAIBEIR (W ROC #hZE R > 0.82)5 5 1Pl (b RAE T
4.3/5 43)FL[FIIE S IZ AR R AE 020 46 Sl o P R PR AR SR P . I A1 RO 5 V0 JE TR S T U ) 5
1583 FAZ W AR LR E IR R

CRCT AL REIN R W SR RS e R AL, Wk, MRS B E MR SRR AL ) LE R R
PRXMERR AL T BRI TR 507 ) o FLUR, Y e P B AR ) L 28 () S B R ) & AN J T, DT 4 T P A B 152 e 77
UeAh, FRAR P AR RIS, v DORYE B BT R, DU R LE R MR T HAR %,
ZARR NS R B A F, RESAT. BB, EREHERG R A F S e, Rt
HEHHER TSGR, NESLT ISP T HESE W4, 2009). 2R, EHHAIME, Bk, #%
BRI & T B AR/, W RETGVE T 55 A AT RE AR O, DR AE — SRR IR L N P REAEAE SR PR I .
U, 84y JLEELEWT Sy BRAAAS U 5 T AT B R IR A, X AT RE XA 48 S P A — e i . B, TR B
(I, IZBRAEAEAS 2l m I R (Fletcher et al., 1994), T g4 — Lo 4F H IE 7L b 3R g i ) L 3 1
ORI ERRERS R UL AR R B R A A A
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4- IE‘Q:EEEE

TR, BRI AN A R R E O B XU G T R bR . WA FU 3
AR LLE N, PSSR CER “ ok - 2577 MYEESE, REHR 1 DOE R JEIER RS (DD) )
St BAERFAE 5 2R AL o SRTT, 75 B R BB T rhoxd B BB (15 S 0 RAFAE— I E ST
Bl EEREAF IS W IR ARAEANGE — BRI A5 RN L S AR . IX A JE BT ST R TR
APV R AEARRBE T, B T LLE 23 SR J L5 1 A %

(1) PUE B EERG )L WL SRR S — . ANE S WARAEXT B 52 R A5 1K) 58 SCR 43 2801 3
AN, FECESEBROE T oS B 52 kS ) LB KRR 3 2R 88 RA — B [N, 1A THRWEZMMERE, 5
SRAT RS R ST e AR A, (BRI C DU RY /5 TTIAFAE AN AL o T AP SC B 152 fE 77 B R AE AN R H XA 7T
HH BRI sk = G — T, A B T SR DA AT R 1) LR A

(2) POHTEEFERG LI ) TS IB BRI 7T, TR 5 Sk ST T 00 TR 2 S R IR,
W HAE 6~12 > H I [R) 0 B PP T IR . SR, SR 5 DL E R INE SR, AR 3ATXE DL E
XL I it A 75 BENE X B e bR JLH ™ A A BIREN . B 2 RRAS )L BRI R T 2 2T 3R A
R A 2 T T AR AL, R R T T I T REAE K A TCVE R AR AR, R R B AR T
RIS IE T TR (K e e P AR S

() ¥R PG BT LA SR A A B AR Z R T 8~12 &)L, RXNFRBL
(LA T/ i SR G B DR RE A AR BOYRERE , (H T 2208 A e i R IR IR DG EA AL -
SEURE T L AL TR 1 RE 0 A SR AV ZF ), F TR — AR B SRR R0 T T PR A 2 (T
RUL, ALHTAR, DEEUL RHE, 2013). HHEWDLEMIGSE MBS INE ., IR REARSFRRIE L, Hb
2 BRGNS 0S SR T BE S /N B BULE AR Bb4h, WFFirhoail 2 25, SOl SRR B A
A2y AR XA 5 T LE RS S5 R SRS AR ZE R, ISR 3K AT BE R M ] R FRehes ) A
ANRIL, 7 BEAE 5 SR T0 0 LA AR AR

(4) DUE DI EEREG JLEL A TR A SR . 7 ST A R 45K B SR RIS T A AN LSS B B B
RS, TFAE T 4l LI B FUE Al TR 78 SO #0A B BOR RS TN B SR FaehS i & 0 H , mT L
SCBUR ) LR B3 B8 70 (1 ST, B g A IR A R D) S P LB o X 4l Ll ) LB KR i, IR TR . 55
ITIPUEVEAE TR, i@ WS LE AE F RIE . IR ER. BRI R BT I, WID I LE
AFAE DR FRRT KU, DT TR A 4l

ZR LR, DU B BRI T I A T AER 1 A R S N s B AL (K S B B, ARSR R il 2 4
B AW, ALY MR, BEFEDARINFIFINENBR, WEHRER 5 AR
MG, SR E A PRSI, SRS, AW Biskiik R, REREMET T
B IR BRI T A ORTEESCHCRE SR, D B SRy ) L2 ) Jl K AR F S (4 B A 2 3

E&mHE
TR A TR I B N ARG A R VE B RS L (1415 & 5 2000 Ry s 7T (O

Héi5: LIKMZ20221422),

SE Tk
F I ZH(2008).  [5352 RS A« B A AR TR AR N K W 2R s s IR BR RIS . 7 [FHFEH B, (9), 44-51.
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