Advances in Psychology ‘S HEE, 2025, 15(5), 78-90 Hans X
Published Online May 2025 in Hans. https://www.hanspub.org/journal/ap
https://doi.org/10.12677/ap.2025.155272

FERFREN S EEFEINRM: —HTs
Hrifss

xnE, KEH, & £
B KSEE 5 ORI, (LR B

ks HiA: 20254F3H9H; FHHEM: 20254F4H28H; KA HM: 20254F5413H

=

BEBARBEEA—MMBRAESEHERBETHACER, NEIFRZIGCRNRIEFEEZYMN. R
M, SRR THREBANEEMNAASREES B, Ak, AARATITTE REFET
B ANEXT S Bk FH 2RI N AR, RN T W R FBAER AL R A —2
KRR AFARPARGEIRERCR225E, BROFEAR2681N, LRT 1601 HNE. HIRALE
RExR, BEBHENERS BEZRARIFRS(g=0.31). TBRSi(g=0.26), HEMAENNTTF(g=
-0.13), (EXFSMEINFRH (g = -0.03) MK INA K (g = 0.04) I MR EE . H—PHETHERI T
B, BEBAAEN SRS X R A KRR (/MR T R AY) . BolReAE (2o bk o Eh) B
B2 SIRPRURHIE (0 2 AU B 3T

XA
EEBERHE, SEEES, Tt

The Impact of Emotional Pedagogical Agents
on Multimedia Learning: A Meta-Analysis

Yingji Song, Yuwei Zheng, Hui Li

School of Education and Psychology, University of Jinan, Jinan Shandong

Received: Mar. 9%, 2025; accepted: Apr. 28", 2025; published: May 13, 2025

Abstract

Emotional pedagogical agents, as character images embedded in multimedia courses, have a signif-
icant impact on learners’ learning experiences and performance. However, previous research find-
ings on the effects of emotional pas have been inconsistent. Therefore, this study employed a meta-
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analysis approach to systematically examine the influence of emotional pas on multimedia learners’
learning performance and cognitive load, and to delve into the moderating factors that may contrib-
ute to the inconsistencies in previous research results. A total of 22 studies meeting the inclusion
criteria were included in this study, involving a total sample size of 2681 participants, and 160 effect
sizes were generated. The results indicated that emotional pas can significantly improve retention
scores (g = 0.31) and transfer scores (g = 0.26), and reduce intrinsic cognitive load (g = -0.13), but
their effects on extrinsic cognitive load (g = —0.03) and germane cognitive load (g = 0.04) were not
significant. Further moderating factor analysis revealed that the influence of emotional pas on mul-
timedia learning is moderated by the characteristics of emotional pas (such as appearance and
voice type), participant characteristics (such as the proportion of females), and learning material
characteristics (such as subject area).
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1. 5|15

bEA 2 AR B HAR N SRR R, 2 A% S AR 5 AR 5 ST R A, H &80T 2. (RFE SRR DL S SRS
Wi, WHE R, MR TG H A, DA SNSRI 2 A 2 ) SRS A A 5 51 3% (Rl
Z SN B A E A i I B A AT 5k = A7 £ K (Searls, 2012), #EiTFEEZIHLT L IR A,
AR —FRe il 1B S BRI T A R . $REEBEE B A AP K (Lin et al., 2013),
B 5N PR A . B R, BUF AR AT ARy i BN BRI R A, 35 Bh 2 S B e 2 k2 )
AR5 NHAZi Eal(Mayer & Dapra, 2012), A IMTHEGE S 1 H AL SOV, (R A8 AATTR Y BEIR
JERBIIN LSRRG, 4R R AE 2] RUR (Mayer et al., 2003).

18 ZE BT IR TR0 2% 2 ST R 2 ) PR TR K BE R AT 0, BAEBUR % 218 RIS 2, dE i
HEMATTE 2 ST RSB B % B (Um et al., 2012; Plass & Kaplan, 2016). 4T 78T & 30 FH 5 AR5 401
P SRR A 2 o) BN R A 2 S I AR R R RRRF L 105 ) (Horovitz & Mayer, 2021), 2 EE 4
B SR T S T R AR B 2 . SR RLEN R . HE . R siE
ALK S IEE RS2, Ko 5 > 35 15 AR 50 i B0 4 Bh /1 £4(Guo & Goh, 2015).

11 RERENFE IRANEME

BRI 2 IR R I, A AR RR A (2 2E 27 o & I IR FF S BUT # i Si(Liew et al., 2017; Wang et al.,
2021; Ba et al., 2021; Schneider et al., 2022). #40, Schneider %5 A (2022)8F 78 T 1544 PA & 52Xt 2 B4k
S A ) ) B NS R AR . a5 RER I, B REE(TEE . WA R ) b AR AR (TR
Frip ik, JCHEIME)E B % IR Wang 25 A\ (2021) & TR E K AAEL2A 2] J7TH, HVE
RERFE T LA B2 2 75 LU ol AR PR A B Bt A (R AR P 75 3 ) e S A R S . S5 58RI, #i
ARERLE ()% 2] 3 AR R Bt b (R R IR 2 A0 T A AR b 1 2 2 1 2 )

A PR ER W] AR AT IS 2 AR R 0 (2t 7 o) o 4 OV BB, UM IiE 5 MEAEE S 2T
FCAEIE LI 2 3 3 (S 48 OB, BTS2 o479 (Mottet et al., 2006). JUAT S, A HMEERE SR
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SE AT TTE 27 S0 G Hp R AU ) - B0 30 A2 [RS8 AT . MU F B AR SRR AR 5 K 2]
HFAE SN, o) E i R 2 S IR T . B, B8 RBENR N, TE2R3 ] Lhdid
o S AEMNEATAT N, WO ATE RN S 55 5], B B8 47 1) % 21 R B (Liew et al., 2017). 2
AN K EE (CATLM) W, 2 21 A2 fisis 1% R SRS 2038 19 0 B D DA RN SRS M0 27 2
(Moreno & Mayer, 2007). #&F CATLM, Horovitz £ Mayer (2021)#2 ! 7 iA%0 - TR, A0 A,
JEIRFARRAE IR FS B UM AT DU A 22 A NS g 2 S50 AL B, e 44 v 1 R I

SR, —LERFFRER ], R IEA B REA Rt =) (Guo et al., 2014; Thompson & McGill, 2017;
Guo & Goh, 2016). FETIANFIRAATIIERR, AR TAEICIZAE AL B 5 )5 B A7 E YR FR il (Pass et al., 2003;
Sweller et al., 2019), B AR, 2454 % 3 FR bl o T HUB G 26 BN, A ATTAMY T 20 Bl g0
R DABRAR 22 S N Y, b e EAAME AR IS (5 5, X TCEERIN 7S I N A e . P 5 )
PR B TR BIMA A AR R BT 2 S AR = AR 4. 2P, FHFR(Moreno et al., 2001)#2H,
REE L AT RAE NS S SIMRE RS B, B0 B A= 7, 3 52 20 3 I T AN 3AZ 0 2 2]
AR A S THT M o

1.2. REREX NG TR M

WA John Sweller &2 HIFAE, INFIGULE AT 70 A NAE . AMEFIRE R =28 WTENRITSAAT 27 I 44
BEAS RGE, RWAEFHMER; AMENRIAS R T 2 RSO B 2 7 2, A A AH SRR B
W E 5257 21 L. MEBA K, A BSEI B B AR AR OB A, RN S B A8 BRI R
OB BUEEE B BT, KRB B> AR ERE BN TS 9mis, b sMEN g, [FR,
L7853 BOR 5 21 A LE SRS R, SEANAH SN g, AT G BB T2 2138 12 21 8UR

18 28 AN 5 ) BN RN s RS, 5 5 S R AR AL, H TR AR5 R R —. — it
FEEH T, 20215 ZE4EEE, 20225 Liew et al., 2022b) B AAIE LA H B 75 35 7038 A <A 0 53 B f e
#, ABHUR I RE AR A E B ME N A AT o SRTT, AW S IESE 1% 25 AR SRAE BY A0 DG IA 0 47047 7 THT
FIPLF IR I RE B N AE BRAME N R g (PR, 2020). BLAh, IEF RS (Liewetal., 2017; Liew
etal., 2020; #H¥ffi, 2020; Langetal., 2022; Schneider etal., 2022; Wang etal., 2023a)%& i, 154 PA 1
I3/ AN JER s B IR DA 0 Fgar B G AR

13 MifREREYRNETEE

Mayer (2010)45 Hi, 2 WA 27 5 oh B BT IO A — BB R R DA A7 4E — € FA I 1922 B8 Bl 7 2% F
(Mayer, 2010). AHF 7T & A AT RERZ MG 26 B R AR B, S NERIE. 2 5F L
FIZE IR RVRF AL o X IX SE AR T 25 A TR AN B T & s H 2 AR A st R, e BT —5E )
BRE o

1.3.1. REREBYFHE

254 LMERE Fi(Wang et al., 2023b), FRATRGER I THEE LI U/MZORFE: RBLAM., B8,
BT BE DR &

(1) THARIRSM

MR, 2 BRI (BT 8 B 22k = R Ay “ Sl ” , 2R tE e
ST R A AR R B OR, X2k 2% I 0 (Colliot & Jamet, 2018; Frechette & Moreno,
2010). FE TSR, BYE “HERPIN” —HMF BT OB 5 352, ¥ )85/ %
BFI AR 1RSSR, ARHEFFENT LE 2 dr 1 AR AR S R U AR AR B R B2 R
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(2) THEEACHERSER

H AT R E 2 B0 KBOT 70 Wi RIAHFIER . Guo #1 Goh (2015)4% Fik BT 4 32
SONEL TR W5 P E LRSS R S H BRI HeA . BIERE A2
e B AN [ B 22 R 2R, SRIRIG KB AN Sy, L H MR TR E 5 WU o1& 4k
#:5571(Chen et al., 2012). MR¥EAESAFER R, 35 #AACEE RERE MR AR 2% 51 F IR % BOR S SR L R I
HAR B R, A4 2135 (15 S SRS LT RE = 49 21 &% 12 T (Lowenthal, 2010). Ak, 1F4540EE
HISRAY AT e 20 H A ROR P L R

(3) ARELAIIEZE Wit S

AW TP R ACT RIS LR B OIS 2 AR (U R SRR ARG 7 ) R 25 Tl 1§ 2 R 2 (W Rl 5%
Rl AR U EIRION, HEAAUE AL 22T Dlfie it o7 3] 3 S ACEE 2 1A iR Ak 2 T3
[, X AT AEAE A 150 B A 5 2J (Moreno et al., 2001). ARFEX— RN, R 2 BIFHLRONRBE Y
2GR AR AL 2 RN, AT A AT T8 P SE R 2 R (R R AR B SR R B ACER R iR o Liew 25 A
(017)HFFER I, S ERERNECA B, 2 HIHRAR M BN 2 N A b 5
R T ERIRAIFE .

(4) TS &

AWFFCLE 7 A EIEE R 2P AN E AL (B, HLES & G MSCAKE) . 75 R
WA, PRI & I 2 AR IR SRIIANAE SR, SRR I WO & i (Mayer, 2014).,
SCRE P B IR BOUESE AT REVARL T, A 5 T A 28 RELNSR AN T, TG N =7 3] 4 4 52 2 ARER AR
AR IR o SRAh, RS 22 B 2 3T S e 3 SR O, 28 A SCAS R B SR BN, A B
B TARCIZTRE I8, X P REFEAS RN AU . PR, AARERA A R NS, R e bt
i SCASTE AR S REfE it ) o AT FUR BB A F O — MR, DRI AREE RS
BT,

1.3.2. #iN4FE

AP TR S BB AE 3 R R 2 ) T EE KPR ) L A3

(1) #AE KT

Hernandez %5 A\ (2009) [T AL E2 21, 1 45 RIEXAN R 20 E /K22 21 5 (S AS[R] o AR 8 3008 B AT fif
BEIXFN 2 . FRBURI AW RA TR ERZ BT 2, XrReafE— el o 5515 Ry
AREEMIHCR . TAERE /N 22 AR AR 202 ST BE By ke, HLIL N R ZDLKSFAH X LA (Schneider et al., 2019).
AL, 2 AREE T DUME AR R SR B RS T N AE ST

(2) M5

TES TN S, ER A FEAELE R 0 1 ) LU AN AT B I e Liew 55 \(2022a) (A 78 & L
LA AR MR IRRTR S, WM B ARSE TEZROEBN, I HES T 1) ) R
AL, A T A i o — AN AR T R B LA R .

133, FIMRIHHE

AT T R ) 2 STRPRHRAIE J2 B4 LA 7 S Fp kv [ A 3] 4525

(1) LBk

DR PR B AR Y, AR U B R TR A & B R R T 2 AR BEALAI A PR
FARRUE, B2 RHIUSAT e 2 BOR 52 ) # e FIFE 2 25K, BUE 2 545 i B IR 1iEsh, i
SLFR EMZE AT RE S S BUE S A A RIS AR SR (Goetz et al., 2007), I M AR AN[R] (157 31 AR
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(Greene et al., 2015). AL STEM (Bl MGt 513R), A REEMEMEATE 5 T H M, WA 5 %
IFH B . Bk, £ ZEARRIE A E & 2R, X T2 STEM AN 2 21 W] e 3 A A SR
fEF(Wang et al., 2023b). % Tk, ABFFIRST TEAF RS H, HE R T S~ ERNFRR R .

(2) % >IHFLEm )

BOBVERN R, G AATEBEH R, A2 R R K2 5 B (Clark, 1983). #AT, B I
RS, 22 313 BRI 2 5 B mT R 258 Wb . Guo 25 N (2014) K I, {EZ@HRSESI R, 2225 )
S 5E1E 6 S PnEREE. Kk, EEKAEEAN RN, BEEREEE R ER RS, Fhe
AT CABSURN AR AR 22 SRS 2 . BRIk, AR FOR 2% 2] RRSEET R — /B TE T AR &

(3) BTz

HOJE VR RA RVER ) E BATERIRRSCT Z W, B E MR, RGN RAIER
BEE W2 AT, Sl B R I . 2RSS R N i R R, S o) E e E E A
SRR, AR R B TR AL BRI B AR S A E R, KR RIEHE T RELL RGBT
FIF-22A2 124 2] (Mayer, 2009). HERREAE S5 ACHLSE A I, R B 352 S W R M 350 5 ™ & .
VP EHI N2, FOIE A FMAE R NIEIAR G . 2% 33 AT A AR BEIE SR N AR 1 %
AR, KHATHRLZAEX I NEREE. Kk, AN 2280 5 — > EH 20 AL

=]

Ho

g b, TN 2 WA S ST R DU S0 S (R R PR B AN AR e M, I s HL T RESZ 21— el /1 1
TR TN . TC T AR AT VA1 2 AT, I e MR8 AN [ 52 0 K] 3 8 28 AT S AT »
5973 DU 1 L A [R] 3 A T 17 25 A B AR 2% = RO A 6 25 1 55/ FH (Borenstein et al., 2009). [AII, h T I
ANHFFUIE ARENS T 2 R ST, BT FLE R e i —J5ik . 2T EIRES 0 A AT Aot
TEBER, AWFTCIE L LUR RO BL: A2 BRI P NS 28, w] DA k27 20 38 (AR GR 5 AN
TR RSB 1) TEZEAREIE AT A AR ST H I A AE RIS ME AR AT, IFREINARSC I i (R 2);
TR AR R 2 2 BB AE . BRI DL 2 SIRPRPRFAIE S 22 Fh R 3R R 5 Rz (R 3).

2. LSHR
21 XEEER

AHE TR I FESCOCERBEAT TR R G R, RRINAEE 2024 /£ 12 H, RE T 22
AW T . K& FE 4 FE Science Direct. Web of Science. PubMed. PsycINFO #1 Google Scholar Fi/M3E 3¢
A T EENN(CNKI) 377 FgE; = AN SO PE . ARYE DUAEAHSRAIT AT, e GBS0 KB i)
% affective pedagogical agent. affective embodied agents. animated pedagogical Agent. pedagogical agent
43 )5 multimedia. multimedia learning. learning #EATAL AR R S oes A WK “ B #A R |
CRERRHECARELT . BB L “Bhm#UANEY o CHCERREET RS CBEUAT | “ 28R
7 )T TG R

2.2. XERAMNSHERR

ENN T HT BT ST A6 0006 2 = ORBEAR e (1) WFFC 7 B0 Bt 48 2 ARER 4L S PE AR AL I RIOCR s
(2) FESEN B RAEZ HAREIAET AT, AR N (3) FHyuakds T EALER, Baim
WRORRR TEM . ARA 707 55 5 T A K -

SCHRAO T I R BB =0 0% S0, VPR RBINITISCER 2443 F5, MRAESCERRE, Bk
HRSCERMAR T A B0 B A R . 55 00, RAR SRR A B, N 25l SEUERIT FE AR 2 IR 2 ST Y

DOI: 10.12677/ap.2025.155272 82 a3 2


https://doi.org/10.12677/ap.2025.155272

SOk, fAE] 97 ROCHER: BE, PRATC, MIBRIETE 28 BUF AR R 5T LA S TE A I AR TS VR AR RN
IR T . AL 22 BN G820 . & 1 A SCERGI N FNHERS ) PRISMA i FE & .

2.3. XHEkYwts

T, WOROCERIIEAE B (EH . AR R, ICFRSERMAER, ARtz E
K kL), B PA FIRFIEOMIL. 4280, &R, 7)), FIAMBMSIECHRMIR. %3]
WIZE, FIRE). B, BT EAN R EFEA R, CFIE REE).

TE BRI AP MRS S BRI (4)FUB IR (41) . ARG Hi s Rk A
1B AR EE(30) AL 15 B 1B 26 RFL(15) . BRI EIMIG N —1EH L R0V ZFIE LK (35). U4t
P, EERBLRAUR 7 H A N 5 (26) Al 7 7 (19).

PR B BB ACF RIS 2 28 K-12 @) K224 (37). il Lotk 5 Egmfid mPu2k. KRE@B). “<
50%” (6). “>50%F.<75%” (9)F “>75%" (22).

RIS PSS STEM (B, 4. M. HEHL. Sit5%) )Rl ik,
FOEAE R ETR) (12). FABKmIBAME: “<6 7087 (2 “> 6 73817 (21). %) W R mILNH
B HIENEQAMARRNT22(21). HARGILEEWE 1.

AHE 5K FH Comprehensive Meta-Analysis (v. 3) K47 76047, 15 F Hedges’s g 7B AU & (1 fmfili
1t (Borenstein et al., 2009). =& & 24U 72 1) S0 it & AAH IR, By 7R TR s Rae 5 iz id v,
DR AT T 4% 1 BEAL RS RS AT 347

EAEEHE > M=E T, FSEEEFER .
{n=0443) [ FESCUFRRST (n=2348) }
%ﬁ%?;ﬂ_@*g;%ﬂﬁﬂﬁ —_— [ MR e A LI ET (n=T1) J

!

[ IBA TR 3T ﬁ){ = I8 Fokd R EBaY
{n=28) T (n=4)

1%#&;% (n=18, k=37)
IR 2| | e i
SMTUHIRTE (n=12, k=
AN ERAT (nm11, k-29)

29)
290

Figure 1. PRISMA flowchart for literature inclusion/exclusion criteria

1. CERAMNHERRFRER) PRISMA SRAZE

24. KFMmE

VAR, AR THEA S Egger bt RIARI AL, ¥k, B EER
HIXERRYE G4, 15 I AT AR AEE I R0 R et 7T, IR Egger b FIEHEAT TR MK,
GERELT, BT 95%E X FICHEIA 0, p EHIKT 0.05, B UIFE R 2 (i 07T A PEAT
BeliGo ity LROMHTGE R, T LUEIT AT 903 K 2% a0 T R RER
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Table 1. Basic characteristics of the included literature

F 1 NSCEREY B AR HFE

. . . y HE 7k R E
W9t "_'1\%/\ A N3 R " . g 2t =2
it 5% SEI6 %A FeA AL 288w KT b i, S B i) E RN
Ba %7(2021) / 40 R B ZE Hih K% 50%~75% f&RlE £3#EH >6  TT. ICL. GCL
Beege %%(2020) k) 60 R Rk B— AK K12 <50% STEM X >6 CTéCTLT‘G'gt‘
Beege %5(2020) % 47 4 58 B RIE B A K12 <50% STEM ARG >6 CTE‘CTLT‘G'g'L“
Guo %(2014) / 81 Rl B £E Hfh K¥ <50% tHoRE¥E H%33E >6 CcT
Guo & Goh (2016) / 105 B B 2E MM KY¥ <50%  HeFEE EIFE >6 TT
Han %5(2024) HER 56 B RIE B— AE R¥ >75% STEM R4 <6 CcT
Han ££(2024) TEER 56  fEfl Rz B— A% K% >75%  STEM R <6 cT
Hemanderetal oy wr M B BE MR K12 1 WRERE ¥IE >6 ct
Hemapgeetal g 20 W B ZE MR K12 HEME ¥3E > ct
Hemangezetal, gy 11 B B ZE i K12/ AR EE 56 cT
Hemangezetal, = 14 D OB BE M K12 1 SR R3IE >6 cT
Linetal., 2014 / 80 . B £HE M K12 / STEM  %:3J#% >6 T
Jaques et al., 2009 / 26 WML OB 2E M K12 <50%  HeRE ¥E3E >6 CcT
Liew et al., 2017 / 72 B KL Z2E AR KE¥E <50% STEM  %:2]%  >6 TT. ECL
Liew et al., 2020 Exp.1 76 AFE KL B— A K¥ 50%-75% STEM RY  >6 TT. GCL
Liewetal, 2020  Exp.2 50 A% &k B A% K% 50%-75% STEM &4 >6 D 'CG'-C‘LEC'-‘
) e o e e o CT. TT. ICL.
Liewetal,2022b R 112 gl ®iE B S K% 50%~75% HERE R4 <6 ECL. GCL
) o TR R - A CT. TT. ICL.
Liewetal., 2022b  rh&gh i 129 R Rk m— Hibh K% 50%~75% HoFE S R4S <6 ECL. GOL
) . o e e e CT. TT. ICL.
Liewetal,2022b  {EHAE 129 L ®ik B S K% 50%~75% HERE R4 <6 ECL. GCL
Schneider et al., 3 N . o . CT. TT. ICL.
2022 HTFH 82 A FKik 2E AKX K¥ 7% STEM %3] <6 ECL. GOL
Schneider et al., 3 . CT. TT. ICL.
2022 TFH 81 ANE Fik ZE AHEK RE¥E >2T5% STEM  %3]% <6 ECL. GOL
Thompson & . = = 4 e B o
MCGill.2017 / 40 L B £E Hibh K% 50%-~75% STEM  %3#  >6 CcT
Wangetal., 2021 £ ELR 54 g KK BHE ALK RF / STEM X <6 CT. TT
Wang etal., 2021  B—Zk&K 55  JEfl Rk B— AE K% / STEM Y <6 CT. TT
N s , - . CT. TT. ICL.
Wang et al., 2022 Expl 66 Bl KL ZE AR KF >75% STEM  #:3]% <6 ECL. GCL
Exp2-CR o s CT. TT. ICL.
Wang et al., 2022 oy 53 EMl Kk ZE A% K% >75%  STEM  ¥3J#% <6 ECL. GCL
Exp2-ES % e e _ , . . CT. TT. ICL.
e % % 2 0 23
Wang et al., 2022 He 58 Rl Rk ZE AKX k¥ >75%  STEM X H <6 ECL. GCL
SN CT. TT. ICL.
Wang etal., 2022 Exp3-HPK 52  JBRl Xix £E OAEK RF¥ >T5% STEM  %3]% <6 ECL. GOL
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REH
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HEH

HE
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HE
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Ei

EZ:

ES=A
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ESid

ES=A

EZ:

ESil

E2i

ESil

ES=A

EZ:

ES=A

Ei

EAil

FRES

EZ:

HoAt
HAt
He
S

ES

HAt

HAt

HoAt

K

>75%

>75%

>75%

>75%

>75%

/

>75%

>75%

>75%

>75%

>75%

50%~75%

>75%

>75%

>75%

>75%

50%~75%

STEM

STEM

STEM

STEM

STEM

RN ks

STEM

STEM

STEM

STEM

STEM

STEM

STEM

STEM

STEM

STEM

STEM

£

ESe

EX2

R

E2

FoH

>6

>6

CT. TT.
ECL.

CT. TT.
ECL.

CT. TT.
ECL.

TT. ICL.
GC

TT. ICL.

ICL.
GCL

ICL.
GCL

ICL.
GCL

ECL.
L

ECL.

GCL

CT.
CT. TT.
ECL.
CT. TT.
ECL.
CT. TT.
ECL.
CT. TT.
ECL.
CT. TT.
ECL.
CT. TT.
ECL.
CT. TT.
ECL.
CT. TT.
ECL.
CT. TT.
ECL.

CT. TT.
ECL.

CT. TT.
ECL.

TT

ICL.
GCL
ICL.
GCL
ICL.
GCL
ICL.
GCL
ICL.
GCL
ICL.
GCL
ICL.
GCL
ICL.
GCL
ICL.
GCL
ICL.
GCL

ICL.
GCL

VE: CR, INMNEE; ES, FEHH]; HPK, mAEIRHR;
ICL, WTEINFnfff; ECL #MENFIfAT; GCL, FHFINFIALT

3 &R

3.1 EHM SRR REKRE

T AR RN IR 4SS 5

LPK, {56 EIH;

CT, fREFIIL:;

TT, MK,
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Table 2. Main effect test results
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