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Abstract

Objective: This research is firmly grounded in the Self-Determination Theory and Social Cognitive
Theory. Given the increasing prevalence of learning burnout among college students, understanding
its underlying mechanisms is crucial. By constructing a chained mediation model, the study aims to
comprehensively explore the intricate influence mechanism of the motivation for pursuing value on
learning burnout. This approach is expected to fill the existing research gap in the field. Methods: A
convenient sampling method was employed to gather data from 293 college students. To ensure the
reliability and validity of the measurements, the Depression Anxiety Stress Scale (DASS-21) was
adopted. Additionally, self-developed scales were designed specifically for this study to capture rele-
vant constructs accurately. Results: The Structural Equation Modeling (SEM) analysis was conducted
using Mplus7.4. The results revealed three key findings. First, the motivation for pursuing value di-
rectly contributes to reducing learning burnout by promoting interactive learning ( = -0.171, p <
0.001, 95% CI [-0.231, -0.116]). Students driven by the pursuit of value are more likely to engage
actively in interactive learning, thereby alleviating learning burnout. Second, the independent medi-
ating effect of negative emotions was not statistically significant. However, learning burnout was alle-
viated indirectly through the chained mediation path of “interactive learning—negative emotions” (8
=-0.036,p <0.05,95% CI[-0.076,-0.003]). This implies that interactive learning can reduce negative
emotions, leading to a decrease in learning burnout. Third, the direct effect of the motivation for pur-
suing value on learning burnout was not significant, while the total indirect effect accounted for 78.3%
of the total effect (§ = -0.260, p < 0.001), highlighting the importance of indirect pathways. Conclusion:
Overall, the motivation for pursuing value effectively reduces learning burnout through promoting
interactive learning. It also exerts an indirect influence via the chained mediation of “interactive
learning—negative emotions”. The research findings offer a dual-path theoretical framework for in-
tervening in learning burnout. This framework emphasizes the importance of cultivating students’
motivation for pursuing value and creating an interactive learning environment. By doing so, educa-
tional institutions can implement more targeted strategies to address the issue of learning burnout
among college students.
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HE e IR AR EA A E . BB RIE RIX =R A O T R (Miller et al., 1988). RATEIX =
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R (AL, 2022). JERMESIHLIE R A L IX L N 7E OB TR, 7R I IE8H BRI AE R B ),
BRRMATE R SRR, TR R iR N AR ARSI E B N TR R T P AR B 213 ). 1B SR
WHEBSIHIAE NN AESIHLEIE(d, 32 H E GRS ST NE) AT (AR 2R A1 8 & (FL3h 1S HF)
ZREEAOI T R (Alwerthan, 2024) . 4524455 21 HARN B BN F I — 8020, SMERER N NTE
371, WA RRE R

L H A PRIGTEZF B, @ 2RI BEE T, REBUT S A 2 0], A 55 2 ATk
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B(&+#, 2001).
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THAWRIR . MBERS IR FAEM 8 ), m5 8, MRy S AR A 30, AT 1%
fIR5% 2] 6 B 1 K A= (Fredrickson, 1998).  #R4E LA I 78 8.7~ (Mirvis & Csikszentmihalyi, 1991), 4%&4:7E
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21, &

KRk, B R R, 35 403 kS 5IHE, MR RS EE S s
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Table 1. Descriptive statistical analysis (N = 293)
= 1 RS2 (N = 293)

L ON W /ME M SD
AR 26 7 12.30 4.463
JEY 24 7 12.12 3.957
JE7 27 7 13.76 4.401
THEZ] 70 19 46.62 9.037
%R 59 9 35.05 9.490
R EBIHL 35 11 26.48 4554

M7 1 MRS R, ST EAAEERR, AR TR A BRI R, 8K
1) 2 7 HE A T Re s tH AR B [R) (1 FUSEORER, X6 T R R NI T AR BRI DG R A — 8 = L.
3.3. XTI

HEE 2 AT, 28 H 22 S 5H0AR(r = —0.298™, p < 0.01). A fE(r=-0.139", p<0.01). J& /3(r =-0.119",
p<0.01)EEEMAMIR, SHEIEEMAMALHEMR(r=—0531), KWL H¥S5EME, HIEEMES]
i BEGRK, 2 HBR S5AR(r=—0.635",p<0.01). £ E(r=0.522",p<0.01). /& /(r=0547",p<0.01)
BEFEEMR, HE5HYS)(r=0531" p<0.01). 3hHL(r=-0.322" p<0.01)% & E MK, AJRELESS
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BT S TERS M R E R, i R R SRR BN A& (r = —0.1227, p < 0.05) FIHIAR
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Table 2. Correlation analysis of negative emotions, interactive learning, learning burnout, and the motivation for pursuing
value

2. RIS XREFS. FIES. BRNMENNBIEXDH

A IR J£77 AEH 2] FBR R UHESIHL
AL 1
& 0.730™ 1
&) 0.715™ 0.805™ 1
THEZ] -0.298™ -0.139" -0.119" 1
FABR 0.635™ 0.522™ 0.547™ -0.531™" 1
ERAMAEBHL -0.286™ -0.122" -0.074 0.433™ -0.332" 1

E: "p<0.05, “p<0.01, *p<0.001, LLFIE
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JE T Bootstrap ¥2:(2500 CHIFE) (1B, 45 5L R: RMSEA: fiii1{& 0.156 >0.008, 90% CI[0.118,
0.198], #MELRAE: x¥/df (8.16), p < 0.0001, FKEARAL H5HIM A CFI=0.952>0.95, SRMR =
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Table 3. Analysis of the mediating effects in the mediation model

= 3. PN RBEN RN o

B SE 95%Cl p fE t{E
FSNIEZ 2 g -0.260  0.049 [-0.353, —0.163] <0.001 5.338
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ERMEIH - H RS~ B R -0.053  0.038 [-0.230, 0.004] =0.164 1.391
BRMMEIN > T 5]~ s~ %R -0.036  0.018 [-0.076, —0.003] <0.05 1.966
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Figure 1. The chain mediating role of interactive learning and negative emotions in the influence of the motivation for pursuing
value on learning burnout
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