Advances in Psychology (02 ZHERE, 2025, 15(8), 231-241 Hans Xl
Published Online August 2025 in Hans. https://www.hanspub.org/journal/ap
https://doi.org/10.12677/ap.2025.158470

ESRGEMATHREEEXF I SR :
BN FSFRENEN PR

PH R KB AR, EER

Weks H . 20254F6 H20H; F#HEM: 20254F8 H6H; & HI: 20254F8H21H

wm B

R BRT, WAREEEZVRSIX—RERE T ZRE. KEMERIEAY]HERKIE
RN, HIPFERANZENRBREREE. AHARTESRAERIALSFEL, WET
“ KA AR~ BUT STRE ~EROE R~ 2L R S " R PR R, #R 0 T A& AER 220 Bt TR L o
B TR A E # F IBER(CEPS) 2014~2015 4B Vi HUE, BREAPAN6001 LM AMESE, BRLGHITRE
KRB DL K Bootstrap TEHEAT 4T . REI, FEEIER AN RSN EEMMARE, HEIR 5%
ROENCRIL B B RN, Bhoh, —FEMR T @A AMER . BIASRER T RS E 2L
BRGNS, ) SEBUR B R T+ 24 22 BRSTT5 ROT R4 T B S 5 SRR -

XA
KA, ARE, BUTSCRE, FROER

Home-School Collaboration and Academic
Achievement: A Chain Mediation Study of
Teacher Support and School Adaptation
from an Ecosystem Perspective

Jingyu Xiao
Faculty of Psychology, Southwest University, Chongqing

Received: Jun. 20%, 2025; accepted: Aug. 6™, 2025; published: Aug. 21%, 2025
Abstract
Under the background of China’s “Double Reduction” policy, how to improve students’ academic
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achievement has received widespread attention. As critical environments in the developmental
process of junior high school students, the collaborative functioning of families and schools plays a
vital role in shaping student outcomes. Based on ecological systems theory and social support the-
ory, this study constructed a serial mediation model—“home-school collaboration — teacher sup-
port — school adjustment — academic achievement”—to examine the mechanism through which
home-school collaboration influences academic outcomes. Using data from the 2014~2015 follow-
up wave of the China Education Panel Survey (CEPS), a total of 6001 junior high school students
were included in the analysis. Structural equation modeling and bootstrapping methods were em-
ployed. Results indicated that home-school collaboration did not have a significant direct effect on
academic achievement, but showed significant indirect effects via teacher support and school ad-
justment. Furthermore, a significant serial mediation effect was also identified. These findings illu-
minate the psychological pathways through which home-school collaboration facilitates academic
performance, providing both theoretical insights and empirical evidence for policy-making and ac-
ademic support strategies.
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1. 51§

BEErE PR R R, SATEBTREANA, MREN U7 SRR & 0. T2 Tk
WA MRS BRI B R e TER—BREFT, KK R SE0) T L3854
MG H—PRHUESR S5, 2 AR, ST 2 OEERNE, AR IR 5] K
NGB REE, WAEER AR ESWE, 2016). th3tr Jedn A TRIE B /AT T 2021 47 A
BNk (T HE— B0t XS HE M BEA AR BRI AN 0 L), FSEE S “X0R” Bok, H
FOTE Tk D 1 ARG 7 SR 1) 2 AEAMAR TRV AN AP I G S gD 2 AL K . (B2, 7E “RUR” BUR
T, AR RS IR SR T4 B0 O0E . AR, ZBRN PO A R RS R
ERFE, W AL SR EIEE ER G, R, 2024). HUbREIE, X7 BUR IS,
EARFER T KA S 5 H G RE, (ERFEBMER TEERNERE: i X8 mz il gs:?

FREFN A ARG 2 R PN B NI s A R, P& [RITC A R BT 22 2R [ 2l st B
WEMERITER . AR¥E Bronfenbrenner (1986) AR RGHIE, FIEEAR TR AR R T 5m 224 KRR
H RS, CHEMARHT, REMFEREFEAED TREZENQRBEWEES, wE, 2019). AR
RURE(ER A, THEHk, 2000) 1SRG M (MBS, 2020), SRRt A4 Sl FAT A fid e R FE 1) S B IR 25
Z—

E ZE Ak B AR A TENLER R B . (KB AR (HUHEE K EMED
GRS B A . KBRS FEE ANMER, ERFKBERLAEFRSEREAETRS
RISEEIESN, SLR A PR R . SR, B A SEAT 5 BRI SR SO A FE A R B AR 1
BOUE, R R ER B AL A V@A A O ERALEIE T2 AR M R R . Ml O SRR I T KA X
S S AR IF 1) TN A FH (Stright & Yeo, 2014; Xu et al., 2010). {E X AF A BRI RAIAFEA L . T
SN SR A ROE NOX AR B, F IR IE SEAE K EE AN AT 5 A2 R R B S E
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HE AR HANB] DG Bt I, AW ES RGEIE St SOF R Ik, SR 5K
AR SUR T RN, 5 BT S M A BOE BAE L P AR, PR —F R
P RRBEA AN, TN F AL A A SRR & 5 9IRS R .

2. SCHKEI

(—) kst

SV SR A R S AR S L) BLRE S (Gijselaers etal., 2017), R ATE 22 AE DU RIRE /7 0 B B K 5K
2o FEIPEE T RNARETFHSUT. brdEL IR R DL BGR IR S, fEGHE T, SFAENRSUE
AR RE I bR, RN R B — R B E KT EE bR U, W $E 722k st
JHEFE LR R 26 A A 2 25 T8 I Gy A . Sl GRS i PR 20k B MR B & A S 3R (Lee &
Shute, 2010). MNER EAFEE J1. TARCIZE4IAE, 2020) EEHERE. FIHBMAFINARE ), M
B R E AR R AL 2 B A (R LT 4E, 2020) KEMFREBE (I T, F/N%E, 2017). MHRI4E
BT, F/NE, 2017)55. BR T RUALSIREEAN,  GRREAI R I SR 2 5 A R Je ) R B ORT 3 ( %
M55, 2020). BEIEEZR (R4, 2016)@ 5 M5 1E%F 600 447Nk (A BE S UM S RETR B R B, 2#2E
TR 1) M SRS SRR SR o 5l B A 2 3 IR Rl TR o 78 22 AR BN BIACRE H 2 E 4
SCFFIBOUT, SN A BAR RN, HEm e Sl Gk A%, 2021). F4h, KT REEM
ROMRIZE Ji T, Berger dIEX A K IR EM TR, FEEFRMEXKZHEGERN, 2RERS
AR B . R YR G AR DU LT, 23 Rk A T m AR I, 36 %3 Henderson & Berla
(1994) K, FKEHSHERERABERA TG, ILRARSUET T ERKZEE RS T E KT,
) I i o XA S S TR 3G, 22 AR T e I SR A (R IE N e 1T, RIS AR 1) 2 S ST

(Z) RRE1E

FRAANE R FIER RN ) AL FE T A MEE b, 3@l X538 5 A DR R i AT B8 4 1 R
JE(FT DRSS, 2022) FKESEMERIERGHE =M. “DIRAER” . “DFRAEA” LLRFE LG 5
PR, 1999; LR, 1999). “LAMRCANA” fdE: 5EERIEE . SMEK S A LS BONLLRAEME;  “ LA
FNAR” QFELFFZT ) Wl FE . IR E . e BT ie; 36 E %% Epstein (2001)i@
IS AN SHER SR IR G A AFIER: SRIREE . R, XKML,
FEKS5 UL T ZESERBUSERSHXAEE. FREERT R EZ TRV ARERE
FONEZEREH. AHARE, FRCR. KEKS5ERENEE R E 1E w22 2E 1 22l A5 5L (Stright &
Yeo, 2014; Xuetal., 2010). [FIFE, [N 3 22T RO (2023) 3800 % 7] o AR (19 ST UE A 0 % 0 S AR VA d
[RIAT ST 2 AL RN R RE 0 %6 38 IE [R5

) BN EFREES VRS MEH

BN SCHF AR FAAE SRS ) IR SR EIR AN B B0M 0 A ) B E . S0 BRARTE DL (Skinner &
Belmont, 1993). 424X A SR RE LA 2% A5 2% S RAT A i R e S L [F) H A A Tl A R R, B /D452
G T MR 2 A B 35 AR AR AR AL, 9 an g 58 22 i [A] 75 22 2] - (Wang et al., 2014), J/>4Mb A #5474
(Garbacz etal., 2015)%% . TEZUH AR, #12 SCREFLIR & B FSRMR: BUM T 22 AL s, UM AMOGE S 7E
P2 ORI SCRE, RIS SRR BANE T SO TR LR By, BOMAE AR I K R
XHFE -7y B 2L (Pianta & Steinberg, 1992) . [RIR, fERACHIEFEF, BUENFEAIERITH 44
W H EENER . 40, AL, BEE (2003) I SR I, UM SCIREA U 22 A2 1 2l B S A A AR AR )
SO, [RIR REVE R AR R 2 AS R 2B RS N A B R MR o« 20T 22 2R (185 B S R 2 Lk 2 AR B An
BEE AL, XA O R G EEAE . B0, XA (2025) WAL NS R, LR
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AR TERT ORI, 2 A BN BB BTG SRR, 251 R S5 AT RN, RN B 3R
SUREEAN I B 2 MR E FATRAER . B R R, FAAEW LR R &I 5T
B, AR KE I T RERE, dmfedrz k@ (Ly et al., 2019), ik, $RHEE 1:
FREAAE ] IE [ T 22 AL 2 b g, HZ ok 2R 350 43 38 5 0 SCRe I A A F A DAS B

(W) ZREMNERREESFI RS+ R HMER

FREAAE O I NN R R 22 AR Sl R G ) B B I 4L 2 [ R 2 —(Stright & Yeo, 2014; Xu et al.,
2010), WIHAELATERY, BYERRRERINESAEHEEN, RIEHE - FREILRE®, EAER
AT BT Re 2 S BN AR R BT R ESMBRATM, #—PFENME S O REN TR SERMA R
(Madjar & Cohen-Malayev, 2016). Rt AAEX 22 G52 T e AE B EAE A, mlRgid i 2724
XoF SRR IR L () B R AN o 038 B AR HE 2% AR TR 2 R 5 R SR IR A ELAE FH A N A A v 1 B, DA
FAE b F S RIS BRPIRAS GRKsR, BXEIE, 2024). OA IR RN, BIFHRSRIENARESE 24
TEF RN B 2RI BRI R, S5EZMED), P wREFIARRER HEGERN L
R (T, 2012) BHREHIHES T ARBGTE H SR A 1R AT LUK B A 1R FH A 58 R 2%, 3k 26 B mT
DU O FR AR g, AR O BEIE R, T2 S 2 AR I 2 S A AT N, RN — 2D (i i 2 2 )
AV F I (Coleman, 1988). [H P4 2 Mkl (M A2, 2019)HISZIERF TR K IN, SRR AR IR A, gt
OHR S5 2] I EE R Ay, B 2R )RSt SRR R AR S AR TR A E )
R, (RO BR R AR A R R B DO B LR AR B — (W 4, 2023). DA, FRHRE 2: KR
A VERTIE [ T AR B 22 R S, HiZ ok R0 ol 5 3 B R A VR A DA B

() BT ESERENKERP N ER

BT LR HER, TR AR I A RS A 2l sk ¥ B B A 2 SR R (Stright & Yeo, 2014; Xu
etal., 2010), HEAEAMNLHI T LHE. CHWHREY, ZKOFRS 5585 DRSS R0
REREAG, XFSRIEAE B, T A2 I % FhO B R AR K HEAE ] (Park & Kim, 2024). TEHE
fili b, BOMSCHR (0, A07h, B4EE, 2003) 5 S Ra@E RI(rk A s, BXAEHE, 2024)M R T EE R AL
FOMSCRAE N AL 2R ] DL B BN B IR BT G5, FOAE SR E IR 36 5 MR 2 A ) b Jg b v T
IR AYER (Lv etal., 2019). BWFFERIM, FKS SRR, FMNT 27 A2 5 B BRI RN SR I v i s (Le
etal., 2023). XFPSCREdt— DM =R 1 B PR ERR S W b5, )kadE, 2025). 54k, HRGER
WG 23R 5 SR I AL OO BN . AR SCRE R DAL, #E 2 SR n] IO AMA i 22
TR I AR E SR E A, 3E T 6 S S 3 (R 21 FH (Cohen & Wills, 1985). 534k, BUMVE N4 ik
FESCREE, AT SCRAT R S A0 R AR 17 S B DL & 30 2 5 45 AU R 224 i (Pianta &
Steinberg, 1992), [R5 22l i & FE A5 A AR i 52 i (Sakiz et al., 2012). #R1fT, BAG FOSCHRAE AKX AN
R BIVENBSL R A AT S, BT ZF A Re M R UL B . BT AS R, FENK
2T RG(FRENE) . KR ARG (BUNSCHF) DL R G (ARG R) K A2 B, Tk, AR
W UM SCRe AN 2 ROE SAE AR T MER, RIS FIR G AEX 2l S iR 2 2% OB, SR R
3: BN CHF S HROEMAEF R GAE S 2 kG it M ER . B, FREEEE 3 20 SR K
-, RIS R R RIE RLRE 7T, AR AL S

3. Bk
3.1. B

AT 5t K FH o [El 2 & 1B % (Chinese Educational Panel Survey, fiifk CEPS) 2014~2015 #4815 5d & «
Z I H A R N ROK 2w A A O RO R BUB BRI A . ZEAHE T H R A A A s R K
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K%,
3.2. TEiRAA

321. BEE

AT EB R NFE AN KA CEPS KK HBH, FKESNSHITHR KBTI 5RK KR
(FR T D R R AERERE, TUH NZEM, 5 7 AR, W “BIREIMFRKIRE” « “HT %
K7L “ETRIDEDIRGL” &, BRI 1 A% N 0, ARG N 1, RIERERLAN 0, sk
H, 0~6 7, /MEMEREFIAEREE .

322 ELE

AT R A B At . B CEPS 224 45 28l SRR S et . % TSR Pk
B R A A—8, AHF 08 X 225 )4 P B RO =R B0 AT B 0 W e e 2 J5 HEAT NS, 4y
Kot m AR 2 A -
323 ANTE

AT T A AR B T SRR AN 2 RE B . SR CEPS 22 ) 35 9 ANII H 34T & O %o 272 1 32
FERERE (MR, B/ R, 2024) . UM RG4S Sl i 2. 1543kt 3 MH M E(“iE
PBUSEF I H R4 T ), S Fr 6 AN H (5B 2 T W R R IR «).
KAZTRE 4 mitsr, LIRE “SaARFE” , 40K SRR o BUTSCR RN R,
BRI SRR . (M ER SRS, 2020)IHF T, SER0E B H % 2138 N AR A
TGN, 7 23N CEPS 2244 3 NI H &, RAZE W 4 fithsr, LARE “Fenlnz 1”7, 4
RE “—mMARIZS” o AN 2 E R 10 AN EIE, RHZEwEr 4 435, 140% <5
ERFEZE” , 4K “meFE”, BAREHERE L SR H TR B . BRI 2 8 AF
fEmFLLRlE, St BIRRE H AT E R AT, BRI BT I AT T — A A B A o o) (2 3 N 43 B
190 T AR NS ST

324. EHEE

Table 1. Corresponding questions for each dimension and descriptive statistics (N = 6001)
F 1. BUEEXREM SR ML TN = 6001)

Y ALH WE b
ALK, FRKESERR LI, R EERA A NE@IRZ IR . Z 7152,

s BPMRT. BFRUIIRS . BP0 SRR, BT AR, Jii) 1706 1.260
A ok, BTNLMREKIAN, LERIANEEREITRL, ZT0%D 0 107
FHaAT . BFROERA .. B SHRa . BT, Hib) ' '
o BUF IR EREEER 277 0.847
B4 BCEIMERE BEETEIR 281 0.833
SH g R B E R 282 0.859
A= TN T ES9 254  0.921
B EINE & 2.62 0.887
%ﬂiﬂ; PR ZIME A iH 3K 2.65 0.923
;% A A2 S 7E 241 0942
BN R 249  0.919
FIEZIME T KGR 244 0.938

DOI: 10.12677/ap.2025.158470 235 a3 2


https://doi.org/10.12677/ap.2025.158470

=g VRBUEZHCA O Z S 251  0.866
2] ARBUEE SO 115 2.88  0.745
R R 2B RN 11 241 0978
R B F W B Z I R R 232 0.930
ANz N EA IR qi ik iaR 3.08 0.896
YEEATEIMEH K5I 240 0.877
- YEEAT 2 A H AP 3.09 0.839
;g.%iﬁzﬁﬁ%ﬁﬁmﬁﬁ 335 0712
&P FPTLE B PERIE X R 4 319 0.832
REH S I FE B R LB LR G 293  0.936
P IEAERE N BSE IR 3.02 0.866
FRAEIXA 24 LR EIR T 327 0.892
RATHERE LI AR 345 0.882

AW RSN 22 FEW FRED AR KR NH¥REAE. 700 =
HRELIX: 1= ARERX): KIEFEMO= SEIX: 1= RKRKX): BEAMETLZO= 1, 1= 2). K
HRBNFEA A FFAAREL AR TR L NG, KEPRZEERE . PR UL G4 S
TN EA T AL B Rahs, JFHEE TS othrik, SR 75 AT 0 — LA R A 7 20l
FBEA TP AR R (Wi, 2024)0 FASCRF M=V SCRE AT SR AR IRSCRA AL, 2k S0 2
ANIEH R (i EAN 2 ARISEEA B BRI EARBIENL ), SRR 4 Rty LR B,
4 AR “TUVFRER” 5 AT SR 6 DI H MBI “URISCBHE LU HEE AR AN - 1Rk, 57,
KM 3wttty LK “AE”, 3R “BRIRM™” 5 FEESCRh 8 NI H 48 “IRE TG
WRELFHIRHE LT R - FRRAER SR ), KRR 3 mitsr, LK “IA”, 3“4
W AR AR S Y SR AR b

3.25. /A EAIE
AT SR SPSS 27.0 #EAT 0 #, 2B FH AR 543 bt Je e 3 rp A 808 44T

4, RER
4.1. ERFERES

BT 1) 2 M0 oK [ R KA [ IR AR, it B ] (L M S iR e R e B, [
LS Harman 2D 26K 06 v L 7] 7 25 e . 46 S . MR IERE A T L IR T8 74, B4
R T AR 145 52 15 43 Eo A 27.28%, /N T~ A0%IT0 I S ft o R AT 9 7 4 ) A8 8 AR 4778 38 7 07 A 22 )

18

4.2, R G SHEXOH

AW FREAZEIE . ArAEZE LA R L 2. KR, HUM SR ARa@E R 528k G2 18]
P 2 [A] 2 23 IEAH 9 (r = 0.057~0.242, p < 0.01). FRIbZ 4N, FEAMES P LB 2 53 IEAHSR( =
0.030, p < 0.05); FIULEFTEHL S KA1 5 24 RGE N 2 3 fUbH 2% (r = —0.035, p < 0.01; r = —0.034, p <
0.01); & NMAEFLFEBUT LR SREE N AL K 47 2 53 IEAH5%(r = 0.070~0.162, p < 0.01); ZJE
B AL S T WA B 2 ) 5 53 IEAH % (r = 0.041~0.264, p < 0.01); K& T K2 X 52k,
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Gz MR EMIIS, KK S5 A S 2 5235 IEA G (r = 0.064~0.311, p < 0.01), 7E/54:4%
P L A AR A & .
Table 2. Descriptive statistics and correlation analysis of variables
2. ELEWMAMGITREX S
A HE M SD 1 2 3 4 5 6 7 8 9 10 11
LA OBdih 0.820 0.382 -
2. X BUAE T FE 3 0.970 0.172 0.241™ -
RENMAT 4L 0480 0500 01107 0.011 -
AFFEM LA T AL 49.313 17.700 0.029°  0.004 0.428™ -
5. K2l 3 Hr 1.989 1.011 0.032° 0.031° 0.228™0.240" -
6.5 KB S HF 2.118 0.493 0.058™ 0.010 0.127*°0.143"0.328" -
(ST -5 3.441 0.927 -0.047" —0.006 0.263"0.397" 0.365™ 0.329"
8. xR E1E 1.825 1.123 .030" -.035" .013 .041™ .075" .153" .064™ -
9. 2N HE 2617 667 014 —014 .0817 .067" .242™ 3117 .196™ .134™ -
10. 38 B 47.953 11.076 .003  —.034™ .070™ .131" .197" .256™ .216 .114™ 514"~ -
1128 5t 66.459 18.417 .018  —.002 .162™ .264™ -003 .201" .177" .057" .165™ .141"
: N=6001, "p<0.05; “p<0.01l, &5 1~7 NizHlEE,
43. HIhZH FRENERREESZLESEPHEINPTER
Table 3. Regression analysis of the serial mediation model involving teacher support and school adaptation
3. B IFFMFRIE R $ER A ER BB F 47
B 1 (T SCHF) BERL 2 (A IE ) AL 3 (FkpiSR)
TN A%
p t p t p t
F e 0.00 0.04 0.08 0.25 0.05 0.08
F AL T FE -0.07 -1.40 -1.82" —-2.52 0.40 0.31
RENMAEF L 0.02 1.17 -0.67" -2.52 2.24™ 4.48
FREA A TF AL -0.00™ -2.78 0.04" 5.22 0.23™ 15.83
FR SRR 0.09™ 10.27 0.27" 1.99 -3.22" -13.01
FANE B HF 0.31™ 17.48 1.54™ 5.57 5.81 11.44
FEA TR 0.05™ 5.24 0.87 5.61 .12 3.96
FREAE 0.05™ 6.91 0.30™ 2.79 0.24 1.19
EUIESS 7737 39.84 3.03™ 7.57
P REE B 0.05 2.29
R2 0.13 0.29 0.13
F 112.43™ 269.66™" 93.04

7#: N=6001. "p<0.05; “p<0.01.

{1 Bootstrapping /5% (F£ 4 & 5000.95%#7 X [i]; Model 6; Hayes, 2013)f 46 5E A28, BAZK
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REENEZ R, MR FROEN AP N, W REGHE NS RT R, i, KITERTE
i REAMAET L. REHSETHA . KK SR KGR SR K KA 2 3R E i &
BT AT, SRER, FREGEXNEF RS BN AR B = 0.24,t = 1.19, p = 0.233); FRKEER
2 1E 1) T 2800 <2 FE (B = 0.05, t = 6.91, p < 0.001), &2 1E [ TRl 24 K8 M. (B = 0.30, t = 2.79, p < 0.01);
ST <7 5 5535 I 1 RO 2R (B = 7.73, t = 39.84, p < 0.001), &3 1E A1 TN 24k 4 (B =3.03, t = 7.57, p
< 0.001); AR N2 IE M T 22k s (B = 0.05, t = 2.29, p < 0.05), HARLE R WL#% 3,

ST S 4R R0 2 58 Iy rh v A% 8E 2. %%, 7E Bootstrap 95% HIHAT X A AL S 0, RIPIE WK S
TEG 5 G p AR . Bk, FREES ARG R A RN BA R 3 KR4 . 2
171 FIREVE—FIN SR~ RS, e BN 1) 35.4%; B%1% 2 G AE — S R&E R — bk
4, o B A RAURE ) 3.85%; FEAT 3: I GAE — B SR — S ROE N —~ MV St o L TR 4.900%,
HAR WL 4 FOF 1,

Table 4. Analysis of serial mediation effects for teacher support and school adaptation
4. BURZIFEREREXPMER P AR o0

BN Boot FRifEiR 95%Cl BN

bSYInE: I 0.19 0.03 [0.13, 0.26]
FIEEAE— BN 3R — 2l i 5t 0.15 0.03 [0.10, 0.22] 35.40%
FREAANE— ZERE N —~ 2 S 0.02 0.01 [0.001, 0.04] 3.85%
FREEANE > BIMRF— TG B~ 2 R 5t 0.02 0.01 [0.002, 0.04] 4.90%

---------------------------------------

Figure 1. The chain mediating role of teacher support and school adaptation in home-school collaboration and academic
achievement

B 1. #UT % S RE MRSt A a0 s - A E R
5. g

AR A RATIE GO, ME T “ SR A — BT S — SR8 B — 2 s
(o AR, FEIE 45 M R L & Bootstrap #EAT S K I . BERCEE BN, S AER Sl
SR BN R B3, (I I B S S R E MK P & A B B, IR T HOT SR S RS
INELE SR 5 2l B2 ) 6 e 1

e, BEICRILBON S R e S A1 S 2l PR 2 18] B B8 (Kt A O, oA 2007 o8 4 1) 24
() 35.4%, %45 H 5 O A NP —F(Ly et al., 2019), 45HHF T 1. 1XR K KA HL 5 24
VBRI R B 2R iE A, T DA O ST, SR TR 2 T (0 R S 2l S0k . ORI S8
AALAT BT 23R Tl 1 BRI, S RE O L O 26 2 ST B BN (R0, IR V%, 2025), HETH
Sl SR I 25 2R

R, SERCE R A OS] T BT, SR RN) 3.850, 45 R RHEBR 2. XEH,
RIS A R T2 A BN 2 BRI, R 2 B A 5 4 ) VR R (B 025, 2016), BT 7= R A1
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SRR . XS5 S T B - M ULEC B (Madjar & Cohen-Malayev, 2016) 51 3¢ T3 N wAMA R
MR BB E T, [R5 [ N 23 06 T SRl — 22 M 3R B 7 SUERIF Fe 858 — B (b i, J1FE, 2023).

b, AR —DIAE T “ R EAE—~ BOT SR~ & R~ 5 g7 U A g Ae,
(B2 NE I 4.90%, HE— U R T AL AR 2V BRSO, B8IE 1B 3. W 7T 45 SR 3 M 20
AN F R AR R B RS B AR &, BRSNS A S ROE N ) B P AL AR, X — R
TS RZGE L F KRR - O - 1787 ZHAEHBA (Bronfenbrenner, 1986), L Z K HEE A$E
BT 2 BRARA A DL SRR 9T S

JUE AW FAEAS R A DL S BEAS EA EA7AE — s B, ERIMRGAERIR. %, AR
TR REA, MEL SRR, FRWEE Aol soh i 500 /2 1575 A8 58 1 AR BEAT 30 1UE «
R, BHFCRHRREEWT T, BRI AAESLR AR 2, (B EE RN B RER, Rkl
PUHHAT 226 1B BOB R, SR A SUR S M AT I0AIE . HOR, AR BIREAR I AR A4, 4587
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