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Abstract

Research Objective: To explore the impact mechanism of work stressors on preschool teachers’ job
burnout and examine whether implicit competence and psychological well-being have a chain medi-
ation effect in this relationship. Research Method: A questionnaire survey was conducted using the
Work Stressors Scale, Job Burnout Scale, Implicit Competence Scale, and Psychological Well-Being
Scale among 851 preschool teachers. Findings: Work stressors can positively predict preschool teach-
ers’ job burnout; both implicit competence and psychological well-being partially mediate the effect
of work stressors on preschool teachers’ job burnout, with a chain mediation effect existing between
them. Work stressors can directly increase preschool teachers’ job burnout and also indirectly influ-
ence it through the path of implicit competence - psychological well-being - job burnout.
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1. &l

2024 FBUN TAEMIREBHIRIR H, 2 “SmTAMErEE T, RISl ERRIENS RS RAUE
AR AR (PP, 2024). UMM HES) 20 A 9 E B ) o B, RERFH A, tEEFKE
IR . ZUTH G E N B AA . NEFEIEANA S Edr, 27 SR NRAAE S 1 R ))& .
HERE - R AR B LA TCE, BTG — SCFRE I BONBME o #3E — SCHH AU 2 ) 20 BAATL 2 4t
FRERUBGEBCENBYITRE. 4 LRZUHCL NP “ G007 WE R 20E m b K e Rt Bt
VR AT LB A I R RE, 7R R IR HOm R N AT A IR M, R B S )
KAE M E IR . R W SRR BUTBME R R, AMCE BT BUT A KT, B R G
U AATL PR R M0 B A R XU S FEFRBT o JCHRAE 4 A 2 T 20 A R K R RS == N, i s ) AR &
JIAETCE,  HROAE 2 0] 3 T 2

BR824 D S Al 0T ER M0 3 {8 5 1 B B4R R s 2 M) 00T BAAL o e P O B R 3R 4 2 [ N bk 2 oK
e FUnRINAE BRI SR ARE, BB ATOS BUTN NS DR TAER By, Hit—2E
W MBS PR AR CHMARTR RZ RET SR /N EZUTIRNAE 2 ia) @ 4R
ERABE SR ER RN RE =T, YJLEITMIRNI AR 245 5 40, HIRTTM S LA SR
Bl #E AR, 2t REI SEZENE, RNFEREMEKKEEMNAG 4L E B E R REEF K
AN EEESN L S, CABFR I TR ) 5 Ul 1R K, MRS FAR A £ & 55 0o 3
i R 1] 30 2 0 HE R R (A Y SR (XA 4%, 20245 Chencetal., 2023)0 IRAMTANITHBOLAE BIIBUIR . KR
AR AITHN A B 218, XTIk ) LE KR (Edkgh) LM LR BRI T &M Bk R EA —E
FISEE 3R o Bk 8 2 —Fh R L N1 2 %5 U #E 35 (emotional exhaustion). X L {E ¥ A1 I A 7%
(cynicism) I = Bl &4 BE /% (sense of inefficacy) ) Z% A fiE(Maslach et al., 1997). %) LB R HRNL 5 B HEIE
SEEEF R EAME. SRR T A XKog et al., 2022b; Wang et al., 2024), 4 FHASBUH AT & &

ik
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AL, R, P HRD RS 2 AR R AR B A R AL R TR 8, T DR 40y ) L0 1) O B A R L A7 E 22
=98

FELMERE ST, B ER . MR SR 3RS AN [ )2 1 1) R 3R AT 20 BOMHR YA 8 7 AR 2 o
A Maslow 55 N, FHRNLAE R FoME SE T4« T/E - N7 BAh R 3 — AN nseiz fE
ZMIREZE N, BRALTF TAE I A (Olson et al., 2015), fEMEEHEZ A, TAEE I v i T TAEH &
FE RN R R B F= A A T S i O S B IRl 3R 22— (Aslan et al., 2020; Wong et al., 2021). fEH % LAEH, RIT4
K FH AN [F) SR R0 s 77, 3% 28 5B 22 0 RV AE B A AN FI R o BT TAR2OK - AR, e H
TAEEI, EARRFN G TR HIBL R R K &R B NIRRT TAESS IR R A ER . ARFFLL 112 4
ARG TN AN S, HFRIESE 10 N TAER M HIdiEw e, @RERH: FH TR A AN BN T
YRGS o H IS RS 0 A IR E ARS8 AN N RS o H BIRNMEAG ARG 45 R IE
THOE RS B RPIRES IR, ST AR R LA 8RO i 58 B A AR 1) = (ke o5, 20245 Aslanetal.,
2020)0 BETAEARGME, Pl St TAENMAIE, CLfi4RZHaEHEN—B0AR, K3
AR S g o B DL R 58 i AR I TR AS 2 5 R s B G R FE Ay, G H R AE A Ik s i 4 P (50 1L, it e,
2004). MR TAEE R - BEIEA A (job demands-resources model, i #KA JD-R), %h)L#EUIi )2 & & J1IE
PRI L ZBE) T/EZE R (Maslach et al., 2001). hJLEITHE G2 RE HHEARE LIE. TR
JAMRIIEE Z 77 M2 G ER, BN NTEIETGE S Z VLR AN Wi A= 12 4 77 (chronic stress), #ETfi
SHIVHE B (Yu et al., 2022; Ji & Yue, 2020; Bakker et al., 2014). SZIERF SRR, & /158U IR
B BAFAE 5535 1 1IEAH 26 55 & (Gao et al., 2025; Dehne et al., 2025). Guthier 25 A i 3% 22 15 4] 764> 7 (con-
tinuous time meta-analysis, COTIMA) K I, TAE & JJ U5 HRMV 445 /2 75 I 18] %5 B2 _E AH L 1E 5] 520 (Guthier et
al., 2020).

S E N AT UM R S B A ST R R B R, (H 0 BUMHRME 5 S AEAMA - 55 S 8] L]
W FE LCIRCE AL, ELERAR DT TAE K 02 R =0 BRI 6 B 520 o BfF 8 Carroll A White 858 1 53 T T
ERMABRARES X TSGR RR, B T Em TESEBMNHERFEHTR AN “EHFH
47 (Ecology Mpdel): fEIE RGN T ARG HIARG . IS RGN T MR G EH 2R TTHR
# B2 A Ui (Carroll & White, 1982; i, (H¥if, 2018).

401 ) LM B AT ) & — P AN N BRI S 48 hr, e TOBREIVE . B RIS AR RS RIE (5
B, 2021)0 MARHIER ID-R BUHT S AT ERERIY R 2R, BE% 5 TAE B ™ A A8 B IR G b TAR 22
KRR AR E RS, MR TR LRSS T S0 I 1) % 7 (Carroll & White, 1982; Bakker, 2015;
Demerouti et al., 2001). Harrison 57 20 20 80 A& LAEIRZS 1A 5 7= AR L A6 210 5% Rk
T —RARF, R T AR, AN AR HILE “ BIRTAEMER” A5, R
AN N d i e AR B N A AR AR S 20 B B ) AR IR, IS 4@t e m B AL 2 MR R BRAE
TAEFE I EIN BAx, “BIRTAEFARE” BK, staA TEMRBUE, BTG S RRERGE S
W, 2019). Liu & A B FE R IO BRFIE B A% G 1) S0 B R 5 SRR (Liv et al., 2021). AR
HH, O PR 17 48 TR 5 e 0 R0 R I N6 SR 5 A N R K R BRI P s g AR 8 I 25 4 (Puertas Molero et al.,
2019; Maclntyre et al., 2020). HA7 8GR BUTEAE PO AE SRR, UONEJRIET B FREE T
REMES K (Jogi et al., 2022a; An & Sha Tao, 2024).

O H AR BOZ 1R B SRR VT, 2 — MR 2N G 7 2 A& (Ry T, 2014; Da-
genais-Desmarais & Savoie, 2012). FETOIESEHRIRI 2 4ERAY, &) LM O B SEARBGR a5 1 20T H
T SR BB E R BN AR 25 AFRCRRyIE, 1989). OB IZ O T O3
R T RE I LA B TSI AR AR AR S, M s R R HE A T B CRER (AT [E R, 2022) $h R @A ER IR
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(Broaden-and-Build Theory)i\fy, BEA& NG ST N, MESZRBEIMHRAN ST, FFBGR—Er
NN 52 B (Fredrickson, 2001). i EMIBFFIRE, BUMR MRS TEZESR ., UG SEMAER
Z W4 5238 & (Espinoza-Diaz et al., 2023; Skaalvik & Sidsel Skaalvik, 2018), FFH 7] PAZE & 338 A0 61
B (Ozduran et al., 2023),

AR I, BV AT RRAEAE R 0 Y5 FH 20 1) 324 J 2 [a] S 3 o A4 H (Farhi & Rubinsten, 2024).
AMARTIE AN N R AN AR B CARRFAEBEAT & R B2, DL AR HR LA R K (SRIE 255, 2024).
PG TR R AR, RN P2 A B R AR, B EIH “—RER” 1 a2 (Hobfoll et al.,
2018). F:TLL Eor#r, BRI 40 LBUTR TAE K 770 aT LAOE [ Sl L6 2, Battk AT A0
o P S AR R A O BEUR R 3R AT REAE LA R VRS BRI AE R 2 IR 2 B b A PEH

2.
2.1. HFRMR

KT BRI 75, WS TEHIX 905 44 %)) LId BOMBEAT R A . RGBT A R G SR E
R 851 1y, AR 94.03%. Horh 20 & LU 8 44, 20~30 % ZUi 288 44, 31~40 & ¥ 253 44,
40 % UL BN 302 445 LU 838 44, BT 13 &5 BURTE S L LLTNEIN 126 4, 6~10 T 209
%, 1VAERK UL BT 392 445 R4l LIEZ0M 371 44, ARl LIE 20T 480 4.

22. fiIRIE

(1) FUREL 8 &

KH Maslach 55\ 2001 “F4mil, AHTERSENMET B SCRBITERE B &R 55, 2016). Z%E
R EFEE . B A=A R R, 38 22 AT, SR Likert 5 st 43(1 = EHAFFA,
5= AEWFFA), Mok g ) LBUT B s SUK-FlE . TEAWFFIH, Cronbach’s o RECH 0.89.

(2) HJLFT TAEE JJJa R

K1 774 G i 1) ) ) LBOM AR R 78 SR BAT V8 (X /145, 2007) . %R TAEfu g BV
TAERES Nttt SRR 4 LR E AR R, 36 38 AN, RA LikertS fiih4r(1 = FEH
NG, 5= ERTFE), o m Ui A% LI HR ) TAEE 1K Pilie . fEARBFH, Cronbach’s a /%L
5 0.95.

(3) #LEUTBR AT S B

K 38 55 NG 4 LBUM B M AT ) 8 R AT VP8 (B8 1555, 2021). X ERH AR T M
f£71. BIAEIEAT RGBS M AT AR R, 38 21 ANTH . R Likerts sith (1 = JE4
A5, 5= AEWTFE), 1308 vt ) LI ZOm BRI AT JKFls . 7EABFFLH, Cronbach’s a &
#4088

4) L FREER

K H Ryff #wfill, Gao 25 NETT .00 FE 3248 5 % (Gao & McLellan, 2018). Z®EF M HEME. MAK
Ko NERE N SR RRM AL ANANEERI R, 3L 33 NEDI. R LikertS siit4r(1= EFHATFE,
5= AEERFE). MR R LEUT I OB SEAR BRSPS . FEAHEFCH, Cronbach’s o REH 0.89.

2.3. BIRabiE

AWK SPSS26.0 [ Hayes J & ) PROCESS4.1 X B HEAT R G i1« FH 40 b Ko v A 250 S A 7Y
K5 o
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3. ZRE S
3.1. £ERFERERR

K Harman H R348 56 068 34 (7] 75 9 0 22 20 AT Ge i A o SR B0, JL3RI 18 DM KT 1 BT,
BT I MRS 1N 21.80%(N T 40%), Ut B 24 Hi BT 7T A7 A ™ B A 3R [ D5V O 2%

3.2. WRGT RAEX S

Xf %A BRI R G T AR S A 45 SRR, LS B TAE S R AR B EA G, Hig s
BRPEEAE Sy DB SRR 3 UG, BRIEIE ) 50 AR R B35 A G, LR 1.

Table 1. Descriptive statistics and correlation analysis of key variables (n = 851)

F 1. EETEMMRMGIT REX D (0 =851)

M+ SD IENIZE 35y TAE LIV R EEAT 71 O F AR
PUlkE & 4563 +12.1 1
TAEE AR 120.57 £ 26.9 0.63" 1
Bk AT 82.06 + 10.13 -0.52" -0.33"" 1
O SEAR K 119.96 + 15.12 -0.50""" —0.40""* 0.73" 1

VE: *p<0.05, *¥p<0.01, ***p<0.001; K[,

3.3. R ERKIE

K H PROCESS ##if4: /1 [f] Model 6 #5536 FF A28, 45407 2 fis. AEFHI N D AR (AERS . 5.
B G, TAEIE JJURAT Bevi: A 7 A0 P SE A BGHS S 28 R G ) T, i B A g vl S 3 O 1) T 00 B
SEARIK, AR R 298] DAXH T BR b A S S 3 1E [ TR, B AT AR B S A S m] e ] A ) S R
NZEIS

Table 2. Regression analysis results of mediation effect test

F 2. PAYMNEKEHEADITER

TR 1 BRYERET S TFE 2 OHL AR JifE 3. BB R
T Az &
B t B t B t
WS 0.100 3.726™ -0.022 -1.171 -0.005 -0.218
51 0.006 0.045 -0.017 -0.197 -0.020 -0.189
Bk 0.029 1.707 0.026 2.265" -0.005 -0.324
TAERE SR -0.221 -10.302"" -0.125 —7.943" 0.391 18.995™
Rtk AT 0.626 26.464™" -0.334 —8.240"*
o AR I -0.098 -2.239"
R? 0.167 0.564 0.514
F 42.433" 218.305** 148.587***

Bootstrap #4638 BH, R IEAT o A0 B SE A8 B ST A A 08 B 2, TS 43 A 0.074 A
0.012, —FEMEEAPASN FIREEE, [RENAE N 0.016. S8 03 3 fE 1 Fios.
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Table 3. Significance test of mediation effect

3. PAMNEHEE RN

95% CI
A% p SE

TR R

TAEEFIE-BOL A & 0.391 0.020
TAEE TR B BRI E R 0.074 0.013 0.050 0.100
TAEE IR —OHFARESTE R 0.012 0.006 0.001 0.025
TR RSB EAT S — 0B R AR - TS R 0.016 0.006 0.002 0.027
FSRIES 3V 0.100 0.013 0.075 0.126

BatEREE S > LI

0.391%** (0.491%**)

TEERIR Rl ER

A 4

Figure 1. Chain mediation model of tacit competence and psychological well-being in the relation-
ship between work stressors and occupational burnout

1. MR EHNFOEERBRAETEE DIRFIR S8 g0 rh MR A E

4. THg
AR BT, TAEE AR % 1 B L80T8, BT 7 A BT 45 4 (Carroll et al.,
2022; Jeon et al., 2024), 454 ID-R BIRZOML . F2t 4 JLETN “aeiiis” QR E#. BE

T BEREEEZEME), SN CFRTTEYT RN R, T T AR fE RS,
SAELEE SR, S TR R 2 S B, M4 LA E SR ) B B 2 9 R Bk
[1% B (Zhang et al., 2020). DMEWFRFW, . TAE - FKEEME. b3R5 R & BR800 WL
TAFEROE AR, 2024 Xu,2019). TAERFEERITE, AMAME LB Gt 22 5248 11 e 77, 31T T B R
AV #& & (Hakanen et al., 2008).

HA NG 45 R, Bt AT R0 Co B S AR K TE T AR F7I50R %0 ) L0 i RO s B 2 TR)
SIHRAAE o ORI R T BRPEREAT I3 TAE IR RO 20, FRI8IE T JD-R MR it. %)) L#Um
(B AT IR o — Rk 5 AN RE I ANRR 5T 22 7 [ () B A YERFAE(Gao et al., 2025), ] SBEHIAS NI 5
VEKF o B AT A0 1) 4l ) LU o] SCRC B IRAR DG BE 22, ARt p sl R 4% AR TR ZR, A
A GRS B . SRR AR, B8 AT RRAE 10 20m 250 201 K 77 KF AR (Rey et al.,
2016), FaPEREAT I AT A& TG 2 A% . BRI ANO B ) M S5 TR R 535 67 m) 3800 (1 R 4 8 R (LA,
2023).

ARHIE TR IO B SEAR RATE AR R 23 IRAERY 46 8 2 (R AETE R ) R A AE L, S A S 458 AT
(Maddock, 2024; Gonzélez-Rico et al., 2022). AR N, 2440 LEIMH TAEE SR @& G, P ErE
JIAT AR L OB AR, BRI S EPOAE 8 . 18 7 YR 5 90 T 8 2 IE [ AH 58 (Maclntyre et al.,
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2019), A5 LR AE BT A4 LEBIT ] Re RARE SR o AT REAS 1 20 e 2 AR AR Ak
AR RN 1 R S TR AR o T S A R, T I K S O B S A R A R A B A 8 B AT Rl 22— (Conti et al.,
2021),

WEFCIE R I, Batth AT 7 R0 O B SEAR JRAE TAE DR AR B B 28 R rp iR b v e, S50
FEWF AT & (Lucas-Mangas et al., 2022; Mérida-Lopez et al., 2022; Han, 2022). %K IESZFE TR - &
FERL,  Bet A I R0 O B S A A RN 1) B B0 SR B A ELAR G A R R o BRI AT T3 1R %)
JLEUMERNL A B TRBT YRR -, JE 0 20 ) AR B SRR o AR LR 1O B SR AR IR 4E R
T A Lk A [ 50 T P v ) B BE M (Wang et al., 2024),  BLK H 5 BV A& BRI T AR K J7 5 0 5ok 6 56 &
(Jogi, etal., 2022b; Ryff, 2014). A0 LEM A ] B[R] B R AT 3 FLC B SE AR IEROR FEAE T, PR BCHR
e B EIRE . X — 45 FEE T ID-R BIAHRIEFL, $&H SR “Zm ik ” B2k BAa SN s g fEm]
Aeo IXEMA, $eF41)LBUMRIRR AT S AU B T HA RN TAEER Sy, I eid it 3 5 O B SE g ik
TE BSOS LRAF AL«

5. IR RE

W ER N, AVTERR T OB A ENLEIE ST S T ISR R AR, TR TIRTIALE
Ui RSP A 700 8 o O B SE AR B L LR, BB bt SR A A B KT BT BEAR N . £E 4l )L #U
TR SRR, B UL . NBRBUR L B RS R RE T B IR, IRl My e S
PE ARG, (R OB AN R . $ERRAE AT ET M R R R AT 5N, A DO B SR AR
A EIT IR R, AT RO O T 3R LRl AT 5 o RORWT T MAE SR O B SR LR AN 22 BT
BING B R R, IR PR RAEA RIS . B P B Je a5 T U A BN = bk, A
PATTT R AER L s 2 T SERBE sh AN, @300 20 KA 0B SRR, CLSEEURGHE(L . 7T
FPER R HR 2 R e i3t o

E&WE

YT 2t SRR E (— M I0TE ) “ 4l ) LIl 20 TAE H 75 BR b 2 1 52 i AL i) 0 790 55 s
W —— T E =M R E” (ZJ25YB142). | ARA T AR MRITH FE O E “ Rk EE ZOmIRL &
B maALE] e 22 AT PR AR 787 (GD22YJY07).
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WETY, FEE, FEHQ2L). LHUITRRENEAT IR RN, B A FF IR FIFR), (3), 181-188.

X F142(2007). S0/L T/ JR TIEE#IKG: . TERBEFIEZNA WSS, KE: ik
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