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Abstract

This study is based on Schwartz’s theory of fundamental values, mainly exploring the relationship
between primary school students’ values and school adjustment and its mediating mechanism. A
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total of 358 primary school students in grades 5 and 6 participated in the study. Data was collected
using the Schwartz Values Questionnaire, Academic Self Efficacy Questionnaire, and Teacher Evalu-
ation Questionnaire. The results indicate that: (1) self-transcendence values promote school adap-
tation, and academic self-efficacy plays a mediating role between the two; (2) The relationship be-
tween self-enhancement values and school adjustment is suppressed by self-efficacy in learning be-
havior. This study can provide empirical evidence for primary school students’ values education
and school adaptation.
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1. 5|8
1.1. FRHEN

WEFCRIL, 29 20%28 30%1) 22 ) LB AR AR P AFAE TG AN BRI DL (Bronstein et al., 1996). -3 (1 #F
FEBLLAAER RS DA N R ARG RN AR bR . IDFK, AWFCERRIESE, 2018)KM], £
RISk el AN ZE b PP X =AM 45 b e B 4 T Se k) L2 AT 2D S ) =2 1508 B AR O

1.2. H{EM

YrE W (values) & NIRRT HYEEMERUE, RHRE. BBREAEER . EAEFHHE, £
A NHIA G B A AL SRR PR T AR (Schwartz, 1992). 7EOFL2E4TIE, Schwartz (A RIEAYE
MERIR R B AN H )2 B

Horr, B3R #R(Self-transcendence) 1 [ F2 1 5% (Self-enhancement) A& — X SHATLAH EL 1 28 1 5 B A (B WK
P AN E WL L5 3 (Benevolence) F135 i 3= S (Universalism), 2214 B2 MG TR 25 1 50, 5%
AR BRSSO ANAEHE LN R BRI DR 52 AT, BRI s A E W AL F5 AL (Power)
FRa(Achievement), 1K 12 MAXT TS AR R BB K, 58 380 e 458 1) B S A N A5 0 AR 142
AT, DURARE L 2 An i R R A BE LRI A N o IX PR IE T AH B LB AL, 18
AN AA A B AT R B

1.3. MERSFRENZ BHXHR

H AT TMEM 5 FROE R 2 A R LA T, DR T OMER S 22 s G  [Al %
Zo Hil4n Parks Al Guay (2012) & 3K 242 1) BUSAN (-5 5% = 1) 5 i 5 2 55 4H 5%« Boehnke (2005) R K
I\ 25 A A U B Gt 2 IMAZTEAR G . Vecchione FiT Schwartz (2022) & 31 H 2.5 )
UG (V-5 B8 5 ) A O o

UG XL SN B RRANME S FROE M R RIBE T —H B WS %, (AR T A
FREHE N FROE N RS, BEAAGHE T —HAMEM, BEANHR T R4 Bk, S THh
(B 5 22838 B 2 8] 5% R I ERAR AT SR JEH A PR

JERT R TS, 2022)7 B, AR B B AT E IR T > R I U I SRR S 4 R % 1 SEAR
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R85, BRI, ABTTUE(1): BB (vs. B B 55) 5 AR08 N2 B AR (vs. TH ) R Bk
L4, Al B RABEERAI P {ER

P8 G AT PN 22 A B 2 Sl B IR BRI T e — MBEER TR AR B Sl B IR AERIER R RN K
X E O RFIATAT 2 LUR A ER 5L i S 1 B8 70 19115 & (Zimmerman, 1995). 22k B AR B S0l 3R
PURI%S 1 R IEARDC, BRI A5 1) 5 AR ] Re 2 ) A D, 9108 S B 2 b AR M Bk % A e
T 785 T % (Bandura et al., 2001). AHELZ R, H AR KT HUIC R 2% A2 BILEFRE SR IR 220l 2 I T B
72, JF B AL W] RER I H B AT Ay EiiE 4047 N (Bandura et al., 2001).

H 3Rk Bt (Deci & Ryan, 2000)F8 H, WAESIHUARIL 1AM B FEHERALE AR EEACL B FR R, X
REfE A ARG R SR AN . Bk, HBRGEBMER S8 — N AR EE L, FHE IR R ksl L.
FH, WA B AR AN BN TT . BRI BE 47, DL SRR Skt 2 ST A AR ST, X ] RE 2 H 55 A1)
(R EMLRESNPE, (MR R0 2 ATt es, SR a EARE L. EumhEHREERT,
ANEEAESS CRGEE” BT BIBRAR AT BE o A A2 T M BUst sl HL(social-oriented achievement motivation) [t
R ——RE A TR N RN . ZUM SRR (Tao et al., 2023). X PPt 2 5 H I Sl mi,
ARG RGEAE “CBERRI TEHE “GERER” , AMHIEE 0 B3R K. ik, AR Q2):
5 ERIGRAHE, B3GR e ol B TR Ak R BNt i N AR AR AR AR H

i b, ARWFTERE T AR OLE 1), BAEE S E IR AL (B A 2 R0 B ] 1
MMER, AEDEMENHE RO EEEE.

ol H B AL

HrEW

Figure 1. Hypothetical model diagram
B 1. RigRa

2.
2.1. it

K T7 BRI X T 00 TN, BENLERE FAF 0 A BERA N FAN R, JLF 358 4%
AR 9 BYEFATIE T 4G, HEE B S BUT N EHTULE, HFAIBR KESRE R RS, REH B
AALHE 320 AT 149 44, NFESR 171 4 A 181 4, Lk 139 44 “FIER 11.85 %, FnifE
72 0.68). ANBIRMEE M AL T A FEES, TS SEBES AR AESA HAES. i#&
Sl)E, Z5EPG T O ALDIERZ.

22. METHR

MEW . R CEBMEMIRAEY (Portrait Values Questionnaire, PVQ; Cieciuch & Schwartz, 2012). 1%
A 21 NIH, (U BB BRI ER, FAMH 6 MER(= BEMEIK, 6= I
WARTR)HAT E LV E . MR S AT SN B AT IE(Bardi et al., 2014), PAFSHIAMALE [21 %2 7] 46 1 7] B
FEAEA R A 1 o IR R R A BO EALZE M, PUE R RO EALZAEW . B A E
FIR 9 1) P — Ve R e i 0.74 1071
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Sl FRALRE R . R Ak B R ALRR B A (Liang, 2004), Z WS ATEANYERE : 2% 2] 6871 B BAkRE
M AT N B RARERS, 3L 22 AN, PSR LR BRI = FEAFRE, 5= WA
o S REST H IR RONI A 24T O H IR IR P9 — Bk R B0 508 0.73 F10.88.

FRGERNL . AWFFUE 1A SO (UM - JLEPFEER) (Hightower etal., 1986), HIPEEAEMRYE 5
MERWEFET N = BEAGE, 5= BE&MH). NERA¥REED. FARENNrER, 501E
YRR A BEATARAEAL AL BE . SR CRE T AT 2 ST TR PN 8 — S A 80 Ay 0.85 A1 0.82.

AV o BEEAE ST IRAL SR TE SO BOR NSl =T AR S T 8 A5 AL B
C. DAIE, XRp8M 125 A%, HE=T TR BPP0 280G IFEIER N BT FRtE L AL EE

23. BEF BB

AWFRAESFRENHAT, RGN AL . R AT OEE IR A, M2 55N ETRE
K1, FFEENZE5FHRRIZRE . KA SPSS 21.0 #H7HHR A B A 4547 .

3. &R
3.1. RSt a4

e 1 s, AHECE SR SRE,  E PO S ROE MAT A, B R A G, HAERGE N
55k B AR AR E A G

Table 1. Means, standard deviations, and correlations among study variables (N = 320)

= 1. FTENHE. EEFIHEXRERWN=320)

1 2 3 4 5 6 7
1 B 1
2 HIRIG R —47" 1
3 HRAE 20" -0.07 1
4 =l o) -.18" 0.07 —-41™ 1
5 AP 16" -0.04 48" —-67" 1
6 7 1 BE /7 H AL AR 5% -0.09 37 -37" 49* 1
7 5 24T N H R AL RR I 24" -.191* 41 —43" 46™ 2% 1
M 0.52 -0.63 0.00 0.00 0.00 3.64 3.57
SD 0.61 0.84 0.99 0.99 0.99 0.74 0.62

FE: *p<0.05, " p<0.01, "™ p<0.001.

3.2. PAYRLSHT

ff ] Hayes (2013)FF & ff] SPSS ZZF2F PROCESS H1 AR Y 4 RAGIE tF A 200 . Bbah, AR LAl
R (2014) W5, ERRN ¢ AEEMRTIR T, BIHREa b ¥EE, Ha* b MHES c M7 M
S5 X3 W [ AR R R R AR 2 1A 1 9 SR P AR R BT
3.2.1. HRBUSERIEN: FlBERMERNPNER

(1) ZRRES
TE M SE R PE R 2 J5 , 1 B BN W IE 7] B0 22 AL BE 71(B = 0.29, p = 0.002, 95%CI = [0.11,
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0.46]). fEMEIETFEFIMA TSR 77 AR BRI E, B PGB EW IE [7) il 22 A% 58 71(B = 0.21, p = 0.015,
95%CI = [0.04, 0.37]). #>JfiE /1AL BEK(B = 0.17, p=0.014, 95%CI =[0.04, 0.03]); 2~ fE S HEAGAE
JEIE [F] TR 22 K2 BE F1(B = 0.46, p < 0.001, 95%CI =1[0.32, 0.59])- 2= > RE 77 F R ARE A A RB 45 5 W2 2.
[FHE80% 9 0.08, 95%C1=[0.02,0.14], IXZ I =148 1 [ BAULRERRE A>T 1 BARRM (0 5 2 e
JIZ IR F

SEAh, H4 5 24T N BIRAARE BN B 5 R 5, B BGE BT E A e 2 35 1E 1) T 22 B2 e 71(B = 0.16,
p=0.07, 95%CI = [-0.01, 0.32]), M H FH L IE m B0 22 2147 9 B FALRE B = 0.22, p < 0.001, 95%CI =
[0.11,0.33]); 22147 A4 H FRAAEEEE 7 TN A8 BE 1 (B = 0.58, p < 0.001, 95%CI =[0.41, 0.74]). *~£4TH
RS B A RN 25 B L 20 TAERN N 0.13, 95%CI=1[0.06,0.21], XFEB¥ 147 8 H R B AL
AT B IRERANE NS R R T2 AR &R .

Table 2. Indirect effects
< 2. PR AR

Value BootSE 95%CI
FSY A 0.29 0.09 [0.11, 0.46]
2] 6601 B IR IR BHEMMN 0.21 0.08 [0.04, 0.37]
23 e 0.08 0.03 [0.02,0.14]
R 0.29 0.09 [0.11, 0.46]
23147 N H IR R K BB 0.16 0.09 [-0.01, 0.32]
Vi) 42 24 0.13 0.04 [0.06, 0.21]

(2) Folk i)

PEFES AR A IR 5200 S5, GG BN (B W 7 7] T 22 b ] (B = —0.23, p = 0.008, 95%C1 = [-0.40,
—0.06]). TEREVATFEFIINE: 2B BIRABEEG, 1 BORBRANEDU T 2l 1a) JE A Fo /e AN B35 (B =
—0.15,p=0.07,95%CI =[-0.31,0.011), 1fii H F& &8k 1E (7] 700 7 ~) 58 /7 H IALRE (B =0.17, p=0.014, 95%CI
=[0.04, 0.31]); 2% >Jfe /7 H IRALAEE A [m) il 22l (] (B = —0.47, p < 0.001, 95%CI = [-0.59, —0.33]). %
S1RE T B FRALRE IR I A 25 SR WA 30 (4 RS—0.08, 95%CT=[-0.14,-0.02], XK TE7TH
e TE A T B IR AT E S M ] RO R

Table 3. Indirect effects
< 3. PR AR

Value Boot SE 95%CI
SR -0.23 0.09 [-0.40, —0.06]
22 31RE )1 B R AAE K BHEAN -0.15 0.08 [-0.31, 0.01]
(B2 4 -0.08 0.03 [-0.14, —0.02]
R -0.23 0.09 [—0.40, —0.06]
TN BB BN -0.10 0.08 [-0.26, 0.06]
g2y A -0.13 0.04 [-0.20, —0.06]

BRAN, K ST B B RE AN VAT RE )5, B A (B =l R AT 5k 2 P A FH (B =
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—0.10, p = 0.23, 95%CI = [~ 0.26, 0.06]), T H IR 5 178 H T REIRA IE R FEHEP = 0.22, p <
0.001, 95%CI =[0.11, 0.33]); %I4T H FAABEIEXT b 7] A 47w 04 F (B = —0.58, p < 0.001, 95%CI
=[-0.75,-0.42]). % AT N B AL BRI R A RO 25 - W% 3 6 (A4 340 8 —0.13, 95%C1 = [-0.20, -0.06],
KR AT N BRI SE b A 7 B FE AN W5 22l e 2 TR] PR 9% 2R

(3) LN

TEFE A GAIYE R Bz, E B EAMEDILIE A B0 2l P (B = 0.23, p = 0.011, 95%CI = [0.05,
0.417). FEREIA RIS TR ) HRGERS,  H BN E X PO 1) 1F 1) TR A AS 535 (B
=0.12, p = 0.13, 95%CI = [-0.04, 0.28]), H B2 31581 B LA EA ER TEHEB = 017, p =
0.014, 95%CI = [0.04, 0.03]); 2% >Jfig /1 H FALREE E H) Tl M YA (B = 0.64, p < 0.001, 95%CI = [0.51,
0.771). 2> REST E FRALAE R TR A BN 45 L 4. AR 0.11, 95%CI=1[0.03,0.20], XFEH2E>]
e B R AR e A A T BRSO AN Z TR R &R .

UbAh, #3047 8 BB FR S5, B TR B (BN 2 A A Y2 3 1E 1) Tt A
(B=0.08, p=0.36, 95%CI = [-0.09, 0.25]), 1] H FiB#EXS 2= 3147 0 B FHALRE A IE R TEH B =022, p <
0.001, 95%CI =[0.11, 0.33]); 2% 2147 9 H FALRR BT S FAN A 1E [F T AE FH (B = 0.69, p < 0.001, 95%CI
=[0.53, 0.85]). AT HBERBRIELI PN RGN 40 BN 0.15, 95%CI=[0.08, 0.24], iX
T AT A BRAGER T2 T B REBAER S P 2 B )56 & .

Table 4. Indirect effects
< 4. P IEBEY AR

Value BootSE 95%CT
BRI 0.23 0.09 [0.05,0.41]
5> He 77 B IR AR I BB 0.12 0.08 [-0.04, 0.28]
Vi) 42 24 0.11 0.04 [0.03,0.2]
RN 0.23 0.09 [0.05,0.41]
5 SIAT N H IR AR HAEN 0.08 0.08 [-0.09, 0.24]
Vi) 42 24 0.15 0.04 [0.08, 0.24]

3.3.2. BREESERGERN: Fi BRI PNER

(1) #KEe

FEFE GV R R 5, B 3G 5N E MR A2 HE T (B=—0.08,p=0.21, 95%CI =[-0.21, 0.05])+
2] HE S H R BREIK(B = —0.08, p = 0.11, 95%CI = [—0.18, 0.02])51 75 5 & A, X EHZIEHER
R IRAE F BRI SR E S S Re 1 2 [ R E A B3

Table 5. Indirect effects
5. PR

Value BootSE 95%CI
BRI -0.08 0.07 [-0.21, 0.05]
BN 0.002 0.06 [-0.12, 0.12]
g2 -0.084 0.03 [-0.14, —0.03]

BEAN, K25 AT 0 E BRI BT RE e, B B s A (EDULATS R A B I 2 T 7 15 fiE 71(B = 0.002,
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p = 0.98, 95%CI = [-0.12, 0.12]), {HAEEZE 1A F0l 5 2478 B RAAEEIK(B = —0.14, p = 0.001, 95%CI =
[-0.22, —0.06]); 2% >J47 N H FRALHE B AL [ U 4% R

(B=0.61,p <0.001, 95%CI = [0.44, 0.78]). %I4T v H FAABERE ) h A RS S5 R 5 AN N
—0.08, 95%CI = [-0.14, —0.03]. IXLLgE R, 2220178 A RABREIN ] T B IRIGEmMEW 5 2R /e
Z AR R

(2) 2l qa)

EEHIERAE RIS, BIASRER, BRIG @M EXT 20 (B =0.07,p=0.27,95%Cl =
[—0.05, 0.19]). 2£>1fE 1 HFALAE (B =—-0.08, p=0.11, 95%CI =[—0.18, 0.02])¥ A & & FMEH, XEH
2 S1RE T B R RAE [ FRIG SR 5 2 b ) B A A R 22

UeAh, FENG AT N A BRI BT FE 5, B BRI SR (EDULAT) SR AN B S5 3 T30 b o) i (B =
—0.01,p=0.82,95%CI =[~0.13,0.10]), {HfEEZE 0 [q) F00 5~ S 478 H R AAEER(B = —0.14, p = 0.001, 95%CI
=[-0.22, -0.06]); % >147 v B FR AL R B A1) T 2l iw) @B = —0.61, p < 0.001, 95%CI = [-0.77, —0.45]).
AT EBRRIR I A A 5 R L FE 60 (RN 0.08, 95%CI=1[0.03,0.14]. IXLLLEHKE, 2
SIAT N B3R A T TG SR AN 5 2l e 2 TR RO R

Table 6. Indirect effects
6. AR

Value BootSE 95%CI
FSY 0.07 0.06 [-0.05, 0.19]
IEE LV -0.01 0.06 [—0.13, 0.10]
(B B2 0.08 0.03 [0.03, 0.14]

(3) AN

TEFE RIS 2 5, B FRIE M E T P (B =—0.05, p = 0.46, 95%CI = [-0.18, 0.08])-
5 )R BRI A R 2 TAE (B = —0.08, p = 0.11, 95%CI = [-0.18, 0.02])-

UbAh, #2547 A BB BN RIG,  B IR DA SR AN e 2 T 2 v PR (B = 0.05,
p =0.40, 95%CI = [-0.07, 0.17]), {HEELE 2 7 [\ Tl 2= 2147 9 B FALHE (B = —0.14, p = 0.001, 95%CI =
[-0.22,-0.06]); ¥ >J47T A H FRAKBEEIE [7) F0 L P4 (B = 0.72, p < 0.001, 95%CI = [0.56, 0.88]). 5 J4T
N AR A RN L R LR 7. RN N -0.10, 95%CI=[-0.16,—0.04], XUELE LK, 54T
N E BB T ARG RS I Z B R

Table 7. Indirect effects
= 7. AR

Value BootSE 95%CI
FSY -0.05 0.07 [-0.18, 0.08]
B 0.05 0.06 [-0.07, 0.17]
EE2 3 g -0.10 0.03 [-0.16, —0.04]

4. T1ig
ATFTE LI, S0l [ TR A A AE [ BB U 00 5 S R 2 AR ) T R M A e s i,
FET AL WL 3o 25 M 1 5B R T 27 2 ) S
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B, BIREEMNEN RN EZIHL(Deci & Ryan, 2008), ‘E3ik T H M. K RMEMEE /I HHAOE
TR, IR EIXF LR WAETE 1, REEE T R B B B AR B SR A (B0 AT R S N AR AR T
ISR S NI R, JFEINEE B S EWEEsh . IR, BREENERRE T 5 AR
A FARHE I OG0 o WA TR B BB EUL 0T D g ORE SR, BIARATT AR R 5 5 Al R
FE2 BB R(Dambrun & Ricard, 2011). MfITAMURZ B 2 Wtt 22 5154, WE SRR O 94,
2022), LRI £ 1554 2347 N(Benish-Weisman et al., 2019). #57 B TR ¢ R ] fE e fdi 22 A 5
Z 2l B AR IR (Kim et al., 2018). 4224 NFUM . SCBEE A 3R 45 R AF I N BRSCReRT, AlAi T Be >
WE I ERTRF DG, T B ABREIEAN S 2] 2 5 FE (Jungert & Koestner, 2015).  H BRI
T B S AR A ) T AT 55 DRI RT P 4 A Bk ik » 5 P SR LA il 0y 0 PR 7 925k 6 2l J F3(Denovan
& Macaskill, 2017). Flk, X254 TEEE 5 R0 B BUIURK, B8 50, AT TE 5158 AR 17 v B 0 i a

FEEZ R, BRI EMEI R IMESINL, RIIE R AR 2 A ) A e 2 T N2 B
BeH oz, T X ASIHIA B R AME I (Deci & Ryan, 2008). A H JME w0 (B 75 /D £ % 75 5 ZHh 5
IEFEME, 5D O AT R st FL O B AT R MR RG4S, 2022). THEEME, Frf HHRGH®
P EM I E D FEE R EN7, BIARATIE R PR I8 e A tR(Dambrun & Ricard, 2011). #RT0, X £edk
SR FRAR B T AR B O o AR AT TEVE S H bR, s B ,  adIMURATR . A
ATE T RER B i 4T 9 (Benish-Weisman et al., 2019). Kk, 54 B FRIG 58 M (20 i 70 SR AR Al 2 57 0
WHIAPRK R W EFTIA, AATIHE 2% 5] R AR JIhy, v RE S bl i 2 i) @, 75 5 2k A O gzl
71, MIFEAN IR EE RN AT A T E A KA 5T . A 70 R I 1 B3 B B0 5 2l | JR R R 2
DR, ARMEA2 T BRI, Em R KB SHEA R ) HAAESR T, FAEERGNG Bk
WAL “BEGL ORI B, T IS5 AT N B BROSE . ARRB TRTAS k2 T 1) 5 AR EU A A7
B, E IR R A T P ARl “ AR 7 PR A RN, AT 6 B AR R Fid AR A S XTI .

UbAh, A A R, Sl B RSB EAE B FRIE A (B -5 25 R0 B [ A o 3 2 1
S B FRIG SR AN E S S AE N B A, (BT B 96 R T gl it 220l 3Rk, JnH2
HOUT RBE AR, MMTESIERR . EAESRN A RO ES R AR BRI R AR & [AAE A 25 A
Febk, B EAS RN AT B RN B R 3% . SRT, Hayes (2013) ), EZ AGZ BEM AN AT E
IR R . FEARFTL, SRR BN A2, (E RN 2, ) o 25 4 SR N AR 4 1) 28
(LS, W0E, 2014). &5, AFFFAER 7S ME, TREOME AT f 5 22100 B 1) 96 5 BE N 3%
P)(Maercker et al., 2015). ZERT W 7T (Sagiv & Schwartz, 2022)WE#Y, AEHENMEMN ST EZ KR
I, B RE MR LA B (B, 10 AMEM T E, 4 ASE B E ) 2 A R T R 25 . Fk, e
LS B2 (8] (1) 6 2R 0] RS2 H A AR BT Y o A 0F 9T(Sortheix & Schwartz, 2017) R, 5 & b5
BRAL, R PEEE ST, TR ERS 3 WA R 2 B B, RPN E NS 0 AR
50 D, 1T E T G (RS AR SRR AR A DGO RIS - DL R T BT ER AR AT T 245 R
AT Wb BEERZRANAE W AN 27 A5 38 7 [ () 1 AR

AtFda R T DA ARG E, AN S R & N AR T 2 SRR . — 7T, ROE
FR R IR D F 1) B BN E N, FEANR G 2 AR R BURAINLE ER S M I E, Bl
IR CBEGR R BRI 7T, TR R AR 2 a7 R R SR B SR A iy IR R
DRI, 6 24 PR A 00 R B 55 1) 1 R Ak TR T /N 2 A B i 1 3 7 2 A i S e FL B

5. &g
BT S, ARFRAETL, B IREER I EUE 2 [ IR AR RS S RE I AR CEE, T 3k
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SR 2R L2 T] R 9% 28 U 52 21127 21 AT 9 F S HE KA 30
E&WH

WL B T bR MR “BHEE” B8 “H D FEIE 5 RS % 100 R AR LSBT 7R
(24SSHZ139YB); WL 2L & Rk 100 H — M@l 75 > A 5 H148 19 98 &R L] "(2023SCG163);
AN H BT SR “ T /D 4 B BRI S S RABAT N A K LA (2023SK014).

SEEk
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