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Abstract

According to the “Learning Motivation Resilience and Susceptibility Model”, daily learning motiva-
tional resilience includes three dimensions: engagement/dissatisfaction, adaptive coping/non-
adaptive coping, and re-engagement/abandonment. Personal resources an interpersonal resources
have combined influence effects on daily learning motivational resilience. However, empirical re-
search on the combined effects is lacking. This study conducted a questionnaire survey on 3150
secondary school students based on self-compassion and perceived teacher support as internal and
external factors. Polynomial regression and response surface analysis were used to investigate the
effects of self-compassion and perceived teacher support consistency (level matching) and incon-
sistency (level imbalance) on daily learning motivational resilience. The results show that: (1) Un-
der the condition of consistency between the two, when the level of self-compassion and perceptual
teacher support is high, the level of students’ engagement is higher, adaptive strategies are more
adopted, and the level of re-engagement is higher, that is, there is a synergistic effect. Conversely,
the level of dissatisfaction is higher, non-adaptive responses are more adopted, and the level of
abandonment is higher, that is, the deprivation effect is produced. (2) Under the inconsistency of
the two, compared with low self-compassion and high perceived teacher support, when self-com-
passion is high and perceived teacher support is low, students’ level of engagement is higher, adap-
tive coping is more adopted, and the level of re-engagement is higher. That is, when perceived
teacher support is insufficient, self-compassion has a stronger compensatory effect. This study pro-
vides research evidence for routine learning motivational resilience interventions.
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1. 5|8

5 2] ML R 71 (Learning Motivational Resilience) /& 542 D R H 8 2% TG s #4891 $hig A A
eI AE 77 (Martin & Marsh, 2008, 2009). %% ) ShHLE R JJ B R 54 A4, 1 46 1560 B8 BB (Martin, 2013), %
MR BB, ol Bt B B (Collie et al., 2015) . IR H 24 2 ST EhHLE SR A (ML RS2 i R &, 0
T B A N ) SRR S N E B SR, EH T DA O Al 9 A 0
BURFIR NS, MEDUNIT R H R = e R T IR BN BRSO IIINEE S 5 %
PEART” 38R T 2 S SIHLE JE 1 1 sh AR A B2 K 50 B B[R] 2K (Skinner et al., 2022), AT T1E
PEOBE T HALA

“CESIENMLME R R 715 5 AR Py AR, DL A T R b DR X AR AR (2 ST RN
BNTBRIR A AL 5, 4 2 A3 M X B 3 I IS K SR VR S B B A, AR AR 48 T Ml R X R P il
S5 BTN BB R I ON 24 5 (Skinner et al., 2012,2020; R FE, dTEE, 2018), ik 7 sHLEE I
RO, Wk 1R,
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Figure 1. Internal process model of learning motivational resilience

B 1. ZAHNERNAIIEREE

ETHRAEHIR, BAMRIEEAC R RIS BB 2, SIRE g . A2, BiE
BRI SO RS BIPRIGATEE, SRS G, BRI A 2 o) i, RO FR
13 21 2 7 ZNATLK T4 i B AME R I & 2 ST NIRAS s fiZ, HHUAKCPAE, W= 2 S B s S
Ao BRI, BENANHIRES B Z WK IMER I . B B A AEFPATI, SRR ZEN . 44
R BN, 240 R TSR EUE B B SRS (AN ) 0 g . SR AR, SRR, B IRE A 51
1By Rz, WA TR ECAEE B SR (A PR 2 gk, Fegl. B8 RAMES. B2 5N/
BT R T BRI EIRAS o =ANEREZ A B2, SEEAER, TR T %2 I SR R 7 ) P %
GRS

Skinner et al. (2022)iF— B4 H 1520 2 S SN JE T AR R PR AR BTIR . Hor, AN A B IR (Per-
sonal Resources) & #2705 2 IE R AT IR QELE A, fAETHAEMBRRSEH, i Z MK
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FIBIALRI 2L B F (Niemiee & Ryan, 2009). A 85 (Interpersonal Resources) 2 2 A4 7 2% > 15 53 HH m] F1
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Figure 2. Model diagram of internal and external dynamic process of learning motivational resilience

E 2. ZITER DRSBTS IZEEE

Skinner 25 A\ (2022)%F TR RGBILFE H T HCA RN (collective effects) ML AL, BIAN NS5 A PREt
Y5 i B[R B ELAME FIRE AR B S = AR R G R o AR, X — W R B/ 78 43 IR SRR AU SHIE . A
TIFFE RN NP BE YRR A RS AR A, IR B T Y E IR A . A BRI M ScRe, B
Xof 2 AR A ST B LA R RS R B R

L1. BERFBEMBRABUNFHN—BESFINEFENOXE

MR EAEA BAE R B 2SRRI 5 5 BB ik, AR N BHE(E KA )
5 NBRBHRB RO SR A HIE T2 S HU IR BN & R/ AR Bk B
A CHBNEFE” =AM OYERE, AR KP 5 A — SO “ B RIS X = AN AR B PR
Mi: T FIRE TR, SRR SR G J1, 7 RIHEsh & 4L AT [ R s 2 E A TR
AP, WS T R 1 U R RO, 3 S5 4 B 1 Y W T 1 i £

MANIATGYEE T 22 ST BNRBNR 22 SE 55 K F 305 5 RO R RE, AN IR 22 > IR AE S
KIAIEE % 5. ARTTURY, & E B 0 RAE T R IT 5 PR O 25 5P, B B A Bk
i H B S (Leary etal., 2007), {2 fEAMME T3 T2 I B2, BETTAEEE A FRBIHL -T2 5T BN (Neff
et al., 2005). SULFENF, ERBITSCFAENIMERS A T, GOV AERMBIRAL S 5CFF, a3
A B [ A (Geiiz, 28/008, 2015). bl e, 28 REE 5 EM BN RS i, 2k
BERE VAR SRR fr ST INXE . B B, E, REIRATHUN Y S 48 B 58U, XEBREE /1=
BN BN TR AT FEAR; T2 =8 AR, W B A & S B ST T R AN
Jail o
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M S X /A P oS 4 P, NS SR A Dy 2 A TR 27 3 s 9 R AT D93 75 75 X (Skinner,
Pitzer & Steele, 2016), AHFFLB, Wi1a T 35K BRI SN [ 22 A2 R I H B v 1) 22k st (Compas et
al., 2001; Marchand & Skinner, 2007), i H3RFEIEEABLMA NFEDT, fegidd i B JIEH 55 0,
() HHE 2 oL o) SRS PRI 36 o RIS, 5 80 A 57 R 0 1) SRR 9% 2R 6 B (I g 2 A SR FH o 2 A R o] 58
W& (Skinner, Pitzer, Steele, 2016). FHULTTHEWT, 4 HRIFT S5EMBUT LR I, 2AE ST L2 RHERN
PR SR | el A T N NOOE SR s 2 R AR, AR B TR ) R TR i e 4 e A o A 5
W, SR G = 0 S T TR AR SR B A AR B S0 S

MHBNIEFAEETR, HBNE N SN R T HIRZ O AR, i 2 AP rp R 2 R 23R
A€ JJ(Putwain etal., 2012); JFEME LB AR RIL . A OTFRH, AR BNRE I R BUNSCHF
SEAMBP Z M (Furrer et al., 2014; Skinner et al., 2016),  [RI s H B HE R IR AE P I ST - R4
N R G RAETAFE, T E 3R FE sl e T B IR S50, (AR 9 1 R AR (NefT, 2003).
HH UL AT HEWT, 4 B IREE 5B SRR m, FAE BRI AT SO R IR, R
BT ORI R OB, T ) T~ FR AN T AR s 24 & AN, 2R G RE R “3RAMAE” 1)
WAL IR, SR B = Zm s v LB A O, BRI T T8

BT B, 1R DU TR

HI: fE—BWEEOLT, B3R FEE AR NS — B A, 22 IR, AN
AR 2 A2 B 22 MR o S S ) SRS, B /i SR PR Al T P XS SR s PR N K B, TG HKF
AR,

1.2. BREFMRABIG SN —RSFEIPNERNHXFR

B HAE BRI, WAEDRIER FLAME AR B RE R B MA I RF AT N 5 OB . IX— s K
PP B PR SR AT, A TN BT SR (SME LR ACT S i, B BRI (A A B KT 5 v 0
S SR E ST =AY A BRI 5

MBNANHYERE T, 2T B R F R & - BRI BUT SRR ARSI, & B R FES AR DA
OISR o o] LRGN, 8 e DRI B R I 5 H B RE T, SRR AR E 1 N AE O B BRI & B (e it
WHEBSIHLEIOS, HESh 2B B2 52 5E %, RN RS A 4, BRI . Mod Btk
2N AR R RO A FEA 222 B RIFNR AT A SE iy, ARG BRI T WL R 5 Bl A AT 58 47 M He )
SEPRA . PR TR RO SR, I E ARG B TR AR g AR, B BE RO A& B RLX .
MEENGEAE LS, B RIFEKCFE Ak, (B NAER B RIS, Eah iz, 2
FRRR MR R ERAZR, AR TR R A FBRNIRES .

N, 38 PO B

H2: EA—HERELLT, AT BRFETR - BOREUn SR, HIRFE & - BREUh SRR,
BN H R, ABEACT AR A E 2 RBCE 2 @ B AE R s K R, BEF K3
K.

2. fARGE
2.1. ¥k

KR EERE i, b E . vhE . RETX 3561 & 2B T i 50 A . SRR 4 411
By, IS RE 3150 43, A RLEIRCRA 88.5%. N IHZ2AF 404 L% 1,
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Table 1. Distribution table of demographic variables

#1. AOFEZESHE

N2 Ve Gk B4 %
P 5 1541 48.9
'S 1609 51.1
Hl— 1278 40.6
e - 651 20.7
[ 322 10.2
[ 899 28.5

22. ARTEHE

2.2.1. BIDXHFFiElE

SRR BE FH2005) g il 1 2 AR R AN BUT SCRRAT A R 2 . 35 19 N E, ARSI SCRE, 1R IESCRERIRE
T AT . 2k 6 (1= BEARTTE, 6= BEFE). o, BRAEIN S AT .
ASHIE T A% 0 2 1 PR — 20 R AN 0.91.

22.2. BELEERFHRERSCY)

K Neff (2003)Z il H1 K AEQOIH BT HIE D4 A RIFAITHER(SCS). 26 MEH, BT
Nt AEPFE. AREA . ML, IESAEEENE 6 ME T ZE5iks 5 mit (= BeA e, 5=
TR HIRVERE « IR EANIL BN [ S 248 B2 1R S el 173 o 70 i, 18 BRIFI R KT sy
AT A Z AR NS — B RO 0,835

22.3. FAPNEFEHER

KM Skinner %5 A(2009, 2013, 2015)%w il 157 HZWHLR SR ST EER, IR AP & REN /AR
T A BT DL BN TR = AN YEFE I AN A o R .

BN/ L 1 2 B $ N (Engagement) MIAN (Disaffection) 7 3% o A R EAE 11 ANEIT,
KH 4 St BRIEEATTE, 4 RIEFEFTE). BolE, RHEFIBRNKPFRS. NEsERG
14 N, SR 4 5t (0 BRFEEAFS, 4 ZoRAEFRFE). Bk, RUAH K8 (Skinner
etal., 2009). FNFIANG AN 732 2R BB I AT UG SR 15 40 s AL S [\ 1143), e S arisie, R
W NN AE B B R IUBAR R o AT TP RN S AT 70 R N — B R 8 0.864 0.92. &
FEHENSANTRYEE 73 B R I1E B R EN 0.92,

T A T /A T A I XS 4 P (A N e i A X 4 B 3R (Adaptive Coping) FH AR I B4 BT 43
#*(Maladaptive Coping), & 55 MNRRIT. b, & RERD 7> BERAHE 25 AN, & 2 AL 318 B
LS HEME (RIS E . SR TR BIRESINREAT IR LE. KA 4 fiitr. 508E, £
HH 27 2R e R0 B T SRS 1) b B o AT N B B RS 30 NI, N R A AR e PR AR N MR B
T RBS (N, ik, Bals . AARE 3. o EREARGHMILE . RH 4 St fF0e, RS
£2ESE VACINVDOR A AC NS T VA AR E S CYA I R TR = e 0] B DS R S STEA N E S CY VA 2
N G B R AR IR AT 53 o e 45 43 3 B R0 Ty 2o RV & 38 Bt SR 2 TR PRS-, 4990 Bim, R
A 25 2 SR O P %o S g6 (14 L B s 45 43 iR DU A S5 o ATIF 0 19 0 8 2 P T — Bk R 040 3l ol 0.81
0.86, A FHId R RN /A I B R0 24 BE 73 B 3R 1 P9 3B — 2 R 400h 0.85.
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FEFN/ T4 2 I 2 AL 355 T 4%\ 43 R (Re-Engagement) 5 i3 43 & 3R (Giving Up), 3t 9 M@, H
L, B ERARE 4 ANET, 00SAE NOY N RNB SRR, R 4 S0, 3,
R FHFHRNPK . BOE 0 &R AHE 5 AN, WEZARBEH e, KA 4 S, 508,
FW R R PRI I T R OR . PR NI FE P A 23 8 38 1) R TUIN A K~ 2 43 G R R S I o 47
ISR ok, RIALE PN BT 4 B B R AR . AU P 7 B R N — B RN 0.8,
0.83, HIFFEHRN/FFYUERL 70 BRI N — Bk RECN 0.84,

2.2.4. AOEREHITE

NOGE A5 8, AN R WA TS5 BA. [, 054 S 505 TR
DLRIVERR(S siihar, 1= AEEALF, 5= AR UF) LR a7 SIS (S £ 4y, 1= B, S
= ARWIHAE), 1E AR .

2.3. BB

KHI SPSS 26.0 X i AT WAL EE . HRPEGETHANAH K 70 . SR SPSS 26.0 ) RSA 4.0.4 fiffit4T
2 35U 0] U 5 e S TG AT o 12075 V% e M G 22 e 0 B (RIS A AR B ZE A B AN ) S A% 4 T 10 R IS AL
FERRAG . OWAHDCEEBAE, I FLd i 52 I A8 B PR 37 280 B 79 3 — BIORN 22 S/ 1) 7 Tl 5 KR o — A &
MIDTHRFE RS, PR pion o AR & B A H RS « 120775 CZE R I A8 A BT . (Jiang et al., 2019; Ratchford
etal, 2021). ABFFEMZ DA HETT LA 1.

Z=bo+ b1 X +byY+ bsX?>+ b XY+ bsY? +¢
Hep, ZRR%FAGHEIR 1, X FRARAE, Y RRBRBUNEE, by KR#kFE, biv by /l2 A&
[ 155 FUBE N 2SRRI R 28 bss bs 232 B FRIFN -~ 77 UNUBRN 20 SR 77 T R 3L, by 72 HIRIFTE
RGN ZUN R REL, e NIRZED. ELRGiERES, mA 7k E.

BX=YHRALARX, Z=bo+(b; +b))X +(bs+bs+bs)X2+e;, FIF: aj=b;+by, HIZF: ay=bs+Dby
+bs; ¥ X=-YHRARAX, Z=bo+ (b1 —b2)X + (bs —bs+bs)X*>+ ez, #HH: az=b1—by, HIZE: as=bs—
ba+bs. ais axv ass a BUAMIMN I SE (Myers etal., 2009), HEAAS XI0TF: () a BrEATE (X =
Y) IR AR B AR Bl 4 a) 23 IR/ U, REH Y B RENE S RO SRS, BIRIETE - B
PSRRI BHLEFE KPR SR (2) aa BB E (X = V)R R &M 3 Z &KX
RIEA. 2 a BEN, KU EREESBENEIN R — 30, BIREE - B c i 55 sl e
JRAIHI R R AR, B ELMERR. (3) as X HEEABU(X = -Y)I B AL & 1) 2 7 77 [[)6] K42
EIIM . Y ay WFENIER, RO HRFEE KPR BT SRR AR, 2% 3125 SR R 11K
PH R, RZIMR M as AR, REFERFET - BABIN R I7 AR 5 SN E R 1. (4)
a KR ATEA—EX = -Y) BEREMZ 7 KPATHAZERFE. Y a B2 A IEN, KHEKREIE
HIRIBUMSCRF 2 R 22 R BOR, R E K FE, RZIRK. 2 a AREN, RWUERAEKS
TN 20T SR 2 1) 22 7 B K /N AN RE TIU 2 ST S HLE SR 77

K Excel AE Jsof I F-) i )37 THT HE 214
3. iR
3.1. EEGERESH

KM Harman Fp[R-FAG 500 = AN 5048 8 (00 A A gk AT PR 2 1 R 7 20 A, SR FH AR e 2 11 =6 7 4
g, SEREIR: FHERKT 1 KRBETA 18 4, HEANE TR ZMREREN 15.49%, /T 40%H] Ik 5
1B o PR AHIE T A AL ™ B 3 5] 7V 2
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3.2. ARG KX
RS2 R BN, FERNANHAEE F(LEE 2), HER A SN R EE EHX(r=0.433,p<0.01),
%I!V%E%ﬂ%‘ﬁ*ﬁ?%(r__o 249, p <0.01). JEENZOTSZ B 5N EE EASRG =0.519, p <0.01), 5K
F (= -0.306, p <0.01).

Table 2. Mean (standard deviation) and correlation coefficient of engagement/dissatisfaction with self-compassion and per-
ceived teacher support

=2 RN HESERERE. BRAMBUNRNERIEES) REXFRY

M SD 1 2 3 4
LA BN 2.82 0.48
2.5 A 2.04 0.58 —0.548"
3. HILFETE 3.03 0.24 0.433" —0.249*
R TE &R 322 0.66 0.519™ -0.306™ 0.364"

VE: "p <0.001,"p<0.01,"p<0.05; FFE[.

PEIE N R/ T B 1 S AERE B (L2 3), BFRIFINE 5 3 B R 5 2 2 TEAH (= 0.487, p < 0.01),
5 3 N R N 2 U DR (r = —0.149, p < 0.01)0 JERAIZUN SRR 518 WP R B 225 TEAR S (r = 0.48, p
<0.01), SRR 2R AR =-0.174, p < 0.01).

Table 3. Mean (standard deviation) and correlation coefficient of adaptive coping/maladaptive coping with self-compassion
and perceived teacher support

3. ENMARENMRNSBREE. BRABIMZFHRERES) RIBXRY

M SD 1 2 3 4
1385 B S Yo 2.81 0.42
PIE| STIVREI R E 222 0.46 -0.236™"
3. HILFETE 3.03 0.24 0.487" —0.149*
4 IEFN BN 3.22 0.66 0.48™ -0.174™ 0.364™

EHBRNGEHEE L(LE 4), HRABSHEBRAREEZE FMHKE=0.386,p<001); SHFEREHE
FAFE(r =—0.213, p <0.01). BABIT L S HERAEEZE EMHXGE=0377, p<0.01), 5HFEEERN
FH2E(r =—0.255, p < 0.01).

Table 4. Mean (standard deviation) and correlation coefficient of reengagement/give up with self-compassion and perceived
teacher support

F 4. BRNHFEBERER. BMBUHZFNHENREE) REXREY

M SD 1 2 3 4
IEC N 2.84 0.58
2. JHG 2.09 0.64 —0.446™
3. AFRFETE 3.03 0.24 0.386" -0.213*
4. JRENBUM SR 3.22 0.66 0.377" —0.255* 0.364™
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3.3. BRERSBAZBH—BNF—BS5ZF IARNERHHXHR

3.3.1. BEEHSBRABTEZHF—BF—HEBNAHEHXF

FEBEAT 22 T 0] U S0 N M 2 BT, ARAE Shanock MR, R ULED (R 2 (G IR MEGE . AT
R b 38.03%; AN —FUEE L EE 62.96%, M, B EE E/BEN T SRS EE 30.44%,
17 AR B N 2T SR g o BE 31.52% 0 AR —BUETE T 50%, &S T E ST Bk, AR
A1 AR N ZUM SR E A B AR &, DR/ ANRYERE 7 8 3R A5 70 S FE oy NI AR &, 43 kAT 2 T
513 55 e LT A3 B, G0 5 B .

Table 5. Polynomial regression results for engagement/dissatisfaction dimensions

=5 BNTEERNZ A EEER

TR 1 NN FER 2 (BN TR 3 (i)
Bl
B t B t B t
(&) bo 2.936 44.386™ 2.703 41.425™ 1.832 19.927
H3RIF1H b 0.387 12.647 0.481 15.908"* -0.294 —-6.903""
HIMSHF bo 0.182 15.578"" 0.227 19.778"* -0.136 -8.372*
H A1 2os 0.008 0.093 0.088 1.039 0.072 0.604
B * BUBSHF ba 0.047 1.101 0.008 0.201 -0.085 —1.442
FUMSZFF 2os 0.019 1.599 0.046 3.873"™ 0.008 0.448
PEA 1 0.021 1.603 0.029 2.172" -0.014 —0.764
Fh o -0.023 -4.196"* -0.015 -2.732* 0.032 4.098"*
MWEFLED ¢ -0.014 -0.633 0 0.019 0.028 0.924
JEAEHD ca —0.041 -2.791" -0.027 -1.864 0.054 2.691%
5 SPIRIL cs 0.108 12.294 0.104 11.916™ -0.113 -9.229***
ESIHERE c6 -0.099 -10.834"" -0.077 —8.609"™" 0.12 9.475**
—HELL LOC
R ar 0.569 19.343*** 0.708 24.403** —0.43 -10.506"*
ith % ar 0.074 0.929 0.143 1.809 -0.006 —0.052
=52k LoIC
R a3 0.206 5.745™" 0.253 7.167™ -0.158 -3.178*
il 2 ay -0.019 -0.178 0.126 1.166 0.165 1.084
R2 0.365"** 0.415** 0.204***
F 163.967*** 202.523" 73.196"*
AR? 0.001 0.004*** 0.001

S I R A RN T SR — B SN ANRLEE IR R, Guihgs Rk 5 A 1 o, #%
NN — B RER B N IE(ar = 0.569, p < 0.001), 8 3 A5 5 8 A0 ZOM S F et BN/ A 4 A
R TAE 2 B B AE SR BOT SRR Ry, 2 AR Tk AT S M PR AR AR s R,
A0 1) K 2 M AT S5 A B . — Bl R A R 3 (2, =0.074, p > 0.05),  RI22AE (1) B 3R [R5 R A B0 S RF
SENANEYERE 2 [ TR R AN — MR B N IE (a3 = 0.206, p < 0.001), W] 3 [F 175 F1 0T 2
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FE SRR T3 ST LSRN IO BN R AR B0 {2 2 57 . KL, 4 EL RIS
ST AT, 2 B TR AL S U, 15 BB, R — B2 % %
(a4==0.019, p>0.05), Bl ay HPRIA Gt 378 X, FUIEE IR RUB AT LR ROA—HURAE T, 1
SR T AU SR B BRSO3 8 T RN " S BRR—BOTIL, AP R R
REKCT IREMIIE % 2657 LI B A A B R B ML 3(a).
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Figure 3. (a) Self-compassion and perception of teacher support consistency and engagement/dissatisfaction dimension re-
sponse surface; (b) Self-compassion and perception of teacher support consistency and engagement dimension response sur-
face; (c) Self-compassion and perception of teacher support consistency and disaffection dimension response surface

E 3. (1) BEREBEMBABIDZHF—HMESERNANFHEEMNE; (b) BREIFEMBRMBURHF—BIESHRNGER
MR ; (o) BIREIEHRRRAHBUN SR —HiE 5 4% e

B BN — SRR A R 2O IE, WSS e TR A LIS 3(b))s AN — kAR
RELENS WL AT A TS AOLIE 3(0) (ar = 0.708, p < 0.001; a; = —0.43, p < 0.001), FHIE K[
5 FOT S — SO 225 1R 2 S BN 35 (0 I ) AR A 0 AN A S8 1 S g U £ e B2
) BRI 55 RSB SRR — 80, 8 FRFE AR B0 SCREKT R I 5 2728 12 ST KT
AT RAR . BENFIAS I (1) Hh 2348 5.3 (a2 = 0.143, p > 0.05; a2 = —0.006, p > 0.05), F WL [ R [FHE
AUBHI BT SR GBI 22 B B AU UM SR 5 AN (A R A MR R . B0k 1 B Hl.

KT A BIFNE 5 UM SRR 2 7 O BN AN AE LI AN 5 Fos s BN —BUE R R B35
TE, W T P PR A A e s AN RS — SR R AR 2 D G, T PRI A A R T A (s = 0.253, p <
0.001; a3 = —0.158, p < 0.001), KM= L1 1 BRI AN SRR 2 7 M 1977 100 T2 AR I BN RIAN ) 82
WASAFAE 2 e . M)A A BRIF KO S e, RN U SRR AT AR (1 BRIA R o - RN O S
1K), “EABNACTH s 25228 BT SR, ERIHOM SR B i (BRI - B #0hsZ
F), AWACTE R, B H2 B R5IE.

AR R Y AN B 2 (as = 0.126, p > 0.05; a3 = 0.165, p > 0.05), XEIHAE R “ HIR A E - K
RIFOMSCHAR” 382« ARIFAR - BAMBOTSCRE R 7 5 SR ANACT B 80A Seit 2453
B =2 A — B 77 17 I AN BN AT B BRFING SR B SR S BN NI (R SR I, H  EE OGE
HoAty 52 E RS S H (LI 4(a)-

3.3.2. BRFARSBABITFHF—BMA—H S ER M ARERER KX R

LA FRIR AR SRR ARy B A B, DA /A S P o) 448 52 1 4 B 15 00 A A3 0
AR, 2 EEAT 2 WK A SR 24T, SR 6 PR,
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Table 6. Polynomial regression results for adaptive/maladaptive coping dimensions

6. ERM/ARE MM X E R 2 IR EVFEER

e BER 4 5@ R /AR IE B BT 5 (G ) B 6 (AR M)
EE B t B t B t
(&) bo 2.689 51.915™* 2.542 43177 2.164 27.648™
H 1 b 0.35 14.603"* 0.582 21.333™ -0.119 -3.28"
HIMSHF bo 0.118 12914 0.179 17.295™** -0.056 —4.082***
HIL[F1E 2bs -0.016 -0.241 0.175 2.297" 0.207 2.047"
HILFEIE * BOTSHEF ba 0.077 2.305" -0.035 -0.916 —0.188 —3.74"
UM SCHF 2bs 0.007 0.757 0.033 3.063" 0.019 1.302
T e 0.026 2.462" 0.056 4.726™ 0.005 0.296
F o 0.002 0.559 0.002 0.335 -0.003 —0.488
MATLZET o 0.04 2.369" 0.033 1.706 —0.048 -1.853
JE A c4 -0.025 —-2.222" -0.021 -1.649 0.029 1.701
PRI es 0.057 8.204"* 0.061 7774 -0.052 -5.012"*
ESIHERE c6 —0.057 —7.934™ -0.033 —4.078™ 0.08 7.435™
—EME4 LOC
R ar 0.468 20.324™" 0.761 29.069"** -0.175 -5.033***
% ar 0.068 1.084 0.174 2.441" 0.038 0.402
A—E 4L LoIC
REAE a3 0.232 8.284" 0.402 12.614*** -0.063 —1.476
2 as -0.086 -1.002 0.243 2.497" 0.414 3.205*
R? 0.289*** 0.374** 0.083***
F 115.754** 170.761*** 25739
AR? 0.002* 0.004*** 0.004*

X2 B R R AN EOM S RFULACAR B 5@ B/ ARE MR 4E R &R, R0 6 R, &M
/A I I R — B A R B35 N IE (a1 = 0.468, p < 0.001), 22 B [ FR A5 5 R 0 280 S 4 0k 2 A SR B
R P 6 SRS A TE [ TR, 24 1 B [R5 55 B R 380 S e 2y w2 A A0 0 SR R 325 7 1 5% s oS
ENATS s Rz, FARE RN S . — Sl 2R B35 (a2 = 0.068, p>0.05), B2 A 1) B R 5] 175 Ak
SN S 3 5 0 7 P/ AR 3 I 1 B 4 2 (SR 2o e R s A — BRI R B2 N 1E (a3 = 0.232, p < 0.001),
B [ FR R 7 RN BT S 457 22 1 (9 7 1) 6o 23 20 08 /AR B KT PR S R A7 AR R 2 . AR,
1 LA 2 2 v TR BOM SRR 2 A T AU o] T e 3R O I T SRS, 53 U R FH i A SR %o S
A—FEL M A 3 (ag = —0.086, p > 0.05), Bl ay $8Ar A Giit 2= X, RUIE B IRIFME AU BUm L
FEIAR—BUIRE N,  “HRFEE & T RBRBUT LR A “IRMmEBT S fFrm T BRAN 7 XA A—B07
], 02 A AR N AN AE B KT RS2 0 3 T Y 3 22 S, IO 7 B SOV At 2 2 RN S 4. (L 4(a))o

Mo 4EFE TR, & N N B — SRR RY 2R B2 I, ma TR S A T AT A O] 4(b))s ARIE RLPE RLGT
[ — R R B2 N, NIRRT A TR AOLE 4(e) (a1 =0.761, p < 0.001; a, = —0.175, p < 0.001), #
B [ R [ 155 5 800 S o — 0 o o e IS SR W A e 3 1A I T T 1 ) o =3 Ik I o} S s S 2
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S FRNAE o BI2224 1 E FR R 5 RN BUMSCREKCE— 3, A4 B3R A S FB 0 S Rl sy,
A I R IE N X SR [ T BEME R R, IR PR RIS NP RO SR 1) P REPE ARG o3& M R Y i RO
(a2 =10.143, p < 0.05), JEIE MR I HT R AR 3 (a2 = 0.038, p > 0.05), R4 5 B F 1 AU E1 0T =2
Fr 538 N R 2 T A ARt e R AR B TR FE R RN O S S RS B N 2 TR R R R R . ]
W HI 15356000 .
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Figure 4. (a) Self-compassion and perception of teacher support consistency and adaptive/maladaptive coping dimension re-
sponse surface; (b) Self-compassion and perception of teacher support consistency and adaptive coping dimension response
surface; (c) Self-compassion and perception of teacher support consistency and maladaptive coping dimension response sur-
face

4. (a) BIREMBEMBAHIT S FHF—BMSENMT/AREN TR EERNE; (b) BREIFMRMBUNHE—Ht
SENMNERRNNE; (o) BIREHMBAMIBUN S FF—HM SIS R R X 4E R 0 M &

6, IERE RO IR — b2 Rl R B IR, i B A A T A ff (as = 0.402, p < 0.001),
TR IR RO SR 2 YRR T ), T AR S R O SRS R B R E . B
A= B R ENE KT B RN M SR KT AR (F FR A - IR AN BN SCRFAIR), 2 AR e B S 1 ] 3
W (R AT REE B R o AR SR R A — B R R AR B3 (a3 = —0.063, p > 0.05), RIFAESGEH 7 L.tk
KL, AMAR R FE KT 5 RN SO SR ACE b T AVCEORAE, IXFp “RULES” FI5RFIFERE A
e BB IR B AT N X 3R, TE Y 1 PR [ S 2 T IR RN T SRR B U S R v T
A BRI, ERASRENA A %o A3 P S S (R, I B R DG A 52 3 1) RN S

AN — B2 M 2235 1F B (as = 0.243, p < 0.05; a4 = 0.414, p < 0.01), F I 4 [ IRFH KT m T B 2L
JTSCREZRKSFIS AR 38 B RO KP4 B3 T vy, ARG R RO K R AR, RISk g B s
g, HBERICIRLE (B FRIRNE )BT, RIS ST SR8 b, B AU ) T P 2 0 e e il R e
J7 R R, RN SR T R FE R, AMARIE R R K R AR, JREMN
PERIX KPR E B, BB B BT LR R 2, A= ARFEENRE, FAEMEEREIHA
RS ARG N S, H2 15 I6AE

3.3.3. BEREHESBRATEZF—BT—HEFEENBFENXR

DL 3R A BN 2O SRR E N B AR &, DL 7 SR 115 0 e S a3 N RAR &, 4y
AT 22 T B VE S0 B AR AT, 85 R AN 7 iR .

A1) B R EE BN SCRFUC R B S RN IR &R, Gk S Rk 7 B, BRNBGEN—
BRI R B E N IE(a = 0.612, p<0.001), RUEFBNGEYERE b, B IREE 5 A BN S AR
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ERTRNER, 2 B 3RIEE S5 BEUN SR m i, i B B IR RE R ez, & R RM
Wik . — S5t 26 23 (a2 = 0.021, p > 0.05), BP22AE (1) B 5] 175 AU R BOM S HE S B N80T 2 8] 2
MR R, A—HMERIREZE NIE(a; = 0.3, p <0.001), B H 3 [F55 R 0T 57 F75 22 M7 e+ 4%
NGRS MAFAE W35 72 5 o FUARSRUE, 2 B IRIRIE 238 & TR BUM SRRy, A2 B 5y = AR AR
&, ik EHERRAER . A BRI R AL (as = —0.086, p > 0.05), TLHiHFEE L. XRWLEHKFEE
FUBEN BT SRR A—BORE T, “ BIREE & TERAZUNSCR” M B BUm SR m T B R EE X
PARRAS =B W], REAMA BN 00 52 00 35 TG Y 35 22 S o P B B 7 S0y JHG At Y 285 (1) R0 2 2 (L ]
5(a)).

Table 7. Polynomial regression results for reengagement/give up dimensions

F 7. BRNHFHEENZSRAEERER

AL 7 FARN/BGT B 8 (FHRN) AL 9 (J837)
e
B t B t B t

(H &) bo 2.748 34.52* 2.57 29152 2.074 19.539**
H T b 0.456 12.377* 0.619 15.162*** -0.293 -5.971"
FUMSCHF ba 0.156 11.134 0.173 11.166™* -0.139 ~7.426™

H 1 2bs -0.03 —0.294 —0.158 -1.382 -0.097 -0.706

HIRFEE * BUTSCR b 0.053 1.044 0.017 0.308 -0.089 -1.31

HIMSLHF s -0.002 -0.151 0.018 1.115 0.022 1.153

P 1 0.001 0.079 0.014 0.807 0.012 0.553
GR R —0.017 -2.513" 0.002 0.322 0.036 4,037

MATLHE e 0.065 2472 0.093 32117 -0.036 -1.041

JEAEHN ca -0.012 —0.684 -0.018 -0.917 0.006 0.264
PR es 0.101 9.562""" 0.11 9.393™ -0.092 —6.54""
SESIHERE co -0.089 -8.142™ -0.089 -7.32"* 0.09 6.133""*

— LR LOC

RHE ar 0.612 17.3** 0.792 20.214** —0.432 -9.16™

2 a 0.021 0.217 -0.122 —1.149 -0.164 -1.28

A—EH4L LOIC

R a3 0.3 6.96"" 0.445 9.332" -0.155 —2.689*

% a4 —0.086 —0.654 -0.157 -1.079 0.015 0.084

R? 0.256*** 027" 0.13"
F 98.205™* 105.428** 42.616™
AR? 0 0.001 0.001

SUEFEE, RN SBEARR R R EONIE, WSS A S TR ALE 5(b)s BEEN— SRR
oA, W N A TR AL 5(e) (a1 =0.792, p <0.001; a; =—0.432, p < 0.001), FHHFKFEE 5%
DTS FE — SR AR I 5 ST N R IR TR, XBGEA B AU IRIE R . B4 A
B R FE 5 EBOT SRR — 80 22248 5 IRIFN S AU ZOM ORI, 22 AR 15 5] BN K
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B G AKCFRAG . FEEONAIEE 1 iR AN B2 (2 = —0.122, p > 0.05; 2 = —0.164, p > 0.05), F 24
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Figure 5. (a) Self-compassion and perception of teacher support consistency and reengagement/give up dimension response
surface; (b) Self-compassion and perception of teacher support consistency and reengagement dimension response surface; (c)
Self-compassion and perception of teacher support consistency and give up dimension response surface

5. (a) BREBMRABPZH—BESHERNEFHEENNE; (b) BREFEMRMBFZHF—BIESHRA
HEMEE; () BIHREIEMBREBID 35— S HGT 4 0 R

%7 UK, FERANWA-SMELRPREZ NIE, N ENA A& TAM: BEHA SRR E
Z oA, N T B i T £ (as = 0.445, p < 0.001; a3 = —0.155, p < 0.001), B 244 (1) 1 3R [F) 15 &
I SCREZE AR T ], 0T A AN I S A A 35 72 o B2 22 A B FRIRME AP B iy, B2
USRS AP AR (B R A e - BT SCRAR), 22 A B BN KPS s 2224 B R A /KPR,
TR BN S HE /KT B N (R FMB A - BN SCRe ), ARG KPR &, Bk 1R H2.

AN Sk 2 R )R B 3 (as =—0.157, p>0.05; 2, = 0.015, p > 0.05), XX R “HERFHE - &K
FNFUTSCRIC” 32 “ BIREEAC - BONBUMSCH &7, WA RN K RS2 St 2 L.
B = A —8 77 [ A S BAMAT B3R BN BN SRR S BN 2 B B SR, M B H 2%
A 3 BN S
4. g

BT ABNE R Gy AR DL A RS s, ASHIE TR 22 0 R U A e T 434
HE T A R A S BN T SR B E R S AR IR IR R . ka2
AN B (BN RGN e R — SO 22 5 (0 7 ) 5 K /N6 5y — AR B A DU RR AR A, B A0 &5 R A i T A T
o Hor, B RIPRR AR IR B AL R AR IR, PR 1+ 1>27 MIRUR AMERRLR IR S H
— PP BIRAREA R, 53— PSR AT DUEAT A R B9k, R IR — BRI S, RO B
PR AR TR R R B = i, BRI 2 R R

4.1. BRER - BB H B SHNERNHXR

ABFFERIL, 2 AT FE 5 BN UM SR 0 — Bk e b 2 AR 2 S S IR S .
I 5 AN BONTSCHF KT —BU, B IRIFE - BN SR AR, A RSN AN 8RN ERN
XARIEREPERS « FHENBCEEAE L B RR B R . 25 T S RO BT AN, 3R T ik
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PR S SRR S S 7T AN A AR S ST SR, ) T RN A AT S T A AR S A TG B R 5T
CA TR, A 125 ST N RIAN T 23 52 B 45 i 3 305 130 D5 2R (R0 5 T, JB8 R0 81 1 28000 S R Kk~ ek s
AR TR AR B2 TN, B R T ek B0k o 220l 5 B (Reeve et al., 2004). , N 7 UM
HE SR EAEANSER, WREHFE TR FREE . SR RMENER RS, FN, 78
AW, FARN NGEFBUR AN, ZBRE A& TR 2% A BN ST BB R, A A
N BEUR (U PR RR %) AN B 8 Y (L BT S 355 35) e A 1) TN 2% 2 11 2% 2] B 4% A\ (Skiinner et al., 2016). A]
W, ARG RGERTE M REREE 8. F, AFREE T NRIES ANPRRIE B Er
PRI RN 3 SR A B Z RN S, B R A S B BT SRR iy, B B A ST LR R
71: Rz, WEhZ 2 GNE R 7. ik 7R Hl.

4.2. BEEF - BABITHER S SINEFRDHXHR

AL RIN, 5 AE I E R IFNE 5 IR RBOM SR A — 8o s 22 A S LR R ) & 4 B 77 A2 BN
FEFBN/ANHYERE, FHECES B FREE IR - AN BN Fr e, B IRES & - BN SRR, A E
T EIRIL, B A KPR I8N, ARSI AN . A B 3R 0E B AL o AT T i 45
B, FAEMBRFEEE T AMIRE R, BABUNSCRE T /MBIRsh R %, i 1SN0 5 IR
RAAERF 24 2 2 AT IR . A MSEIERE RN, 2 r BIREEE AT E NN E, WA
RACHI RS 2 AR 0 AT 55 B R VAL . B FRFIE KTl R, 2 S B

FEIE N S /HE TG B SO AERE B, 245 AR 1 3R A AR AN UM SCRE AP — 3 — (IR, A
22 RIS HRBE (JC IR IE NI 2 ARG M ) o AEAFVE R, BFFiSE RRH, MET BIRIFE K - B
PO, BIRFING & - BN BN SCRMIRI, X 22 A AT AR AR ) o) SR S R IHES R . Ao
RO, BN E R 2 AR T 0 R I A R . SR A AR RO SRS, I B FRAME IR 2 AR T 2 SR H [
W DT A RN SRS (VRZE4E, 2002). MABFFIRI, & B 3R ARG K B4 5 AT e R FH AR 1) S
XN, MR SRR G R PE S S , n A (Neffetal., 2005; Sirois etal., 2015). M H B R E HAIR AW L H
Ky WIESIHLR IR MEFARAT NIAZ 0B F . OIS I, SRR S8 IR IR, IR
TRAPIERI R (AR B3R T RE 7148 BUAN AR BRI (A0 BOM SCHF L5 S5 4 ) S RE TR A 1R 3& L 77 ()
gk, Sbr, WEREL 2008). FAEAFEIMEMR, BRENEERRDZHE R, SN
JIESHAES /N

TEFFBNRFEAERE , AHECHE B FRF AR A B0 S, B IREIE & - AT SRR, A2
FEAZYERE EAT RN R I, RIS A2 S ) T PR AR N T ARIFE . Neely et al. (2009)7E J IR 75 P4 2
T HREES BN B IEAIR . A5 2GS T A] Ae 2 T 22 A6 2 Bl AN 5 1) 7L,
RGeS, MEERIMNTEZER, WA IERER, ERAR, B2, SR T B A K
HEEAFNEIR S, RixtzaltsE e, 4iFFl B A (Martin & Marsh, 2008; Morales & Trotman, 2011; Bor-
man & Overman, 2004). 36G1E T B 15 H2.

FEFRVT H 3RIFME X 5 ST LR 5 T B HANSOSI 18 28 1 1 e T e 2 R AR R AR
RURERFE AR B S TSR D EME S, & B IRIEE AR AT B TR 1 I 2 R T e i ——
AATIZE TG 22 P AT (U5 02 R AR 25 IR, REsd e B 3R EEN . B FRTE Tl D R THA S kS 2
frhdy, B PRIESE R NREE . H 975 IR S R (Neff et al., 2005; Sirois et al., 2015). i 248 K124
I SCREAS JE I (AN BOM SR AT AEIR | R Z A5 EOCIR), A 28 SRt e 2 it — 2000 B s 46 TR T e 0 )
HEE: E B IR B R RORITE AR, AR R SR SR I S 2, dERRR )
AR5 AR, dE T R B B S AT S BRANER: R2, K E R EE B2 0 868 ks
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55, D nIEE RS, ERIGR BN SCRE, AT IR A R A AN RS RN N BB T, i)
T AR AR I B S BB (L A RS, 2008).

BTxt “rm BIRIEINE - ARFUMSCRE” BERRRRE S A ENLE] 20T, AW 5045 2 B SeE TR S AME )
HE RN, AR EEZIFNEE T M )y . RN, it “FoliEgs Haid” w3, 9l
G L S R N (I —IEECE RO S B REL ARG R R RS, PR —
PO ), e N =, kB AR AE R B R s 5 R FEE A SRk . AR, ChFUmiR
FHRLER I, Fa -5 80m i PR R AR RS R S = AR L3, TRANSC R BN 2, FE B
ARFEST CHUTBRANE T, (HIRZA SRR R, DI L ST BN M. TERI A 4
JE, RLEERFR RS TR AR, @ ERHCE. AORESES, WA B B R A
BN A BRI IE B SR AT 9o TEFFARNERE, Sl “/NEHARPTER” THRI, fi R R )
H AR5 i S vl s /N B bR, B 5e— AN/ B ks, did B R Eh SRR IR A% R, Bom
AT E HIAHZBEAR G/ H bR 76 UG LR TET R R A5, 9800 Rk = 200 03 7= 2R B BRI 1R, DL I
PN 7 K B N R

AW 5 8 22 T 2 5] U S5 e LT A B D7, R 1 B BRIENE 5 IR BT SR 2 1] R 2 1 DT R AL
R, R IENLE IR 1B A ER R ESHIE S, A REE T IR Mt 7 2% . K FAE—E
JRBRYE, &S FAE SR A R B, SRR A A 07 AT AT . ARSRIE FUR] DA AT S R
WRIGIE, JFy R EINAE RN . K, B UUNAE Z et it, ais AR 2 S OCREL
PREHE . R BE BORF BOR AR R AL (1 S0 H0HE 3047 O AL (R B 2

E&WE
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