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Abstract

In the era of globalization and information explosion, Complex Problem Solving (CPS), as a core
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construct for measuring an individual’s capacity to navigate dynamic, uncertain, and non-transpar-
ent environments, has become a focal point of higher-order cognitive research in educational psy-
chology. This paper systematically reviews the theoretical evolution of CPS, transitioning from
“Problem Space Search” to “Dual Space Theory,” and delineates its cognitive processing across two
distinct stages: knowledge acquisition and knowledge application. The review evaluates the shift in
assessment paradigms—from computer-simulated Microworlds and Formal Frameworks to Multi-
ple Complex Systems (MCS)—while elucidating the influencing mechanisms of CPS through the
lenses of individual differences, systemic features, and developmental psychology. Although CPS
has demonstrated significant predictive power and ecological validity in empirical assessments and
interventions, the field continues to grapple with challenges such as insufficient psychometric
standardization, a paucity of longitudinal research, and a disconnect between theoretical con-
structs and practical applications. Future research should prioritize enhancing the measurement
invariance of assessment tools, deepening path analyses of influencing mechanisms, and strength-
ening empirical evidence for educational interventions within interdisciplinary frameworks.
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1. 5|8

FERBAATEIE 5E B RE S EET, S23H 5 TAF P eSS Hm 20 242
B E . S S S A E VE AL USRS BT B RON0S AS AR A At DA R T s o — ]
FEF IR AR, TS TAMRBE B AE N EN B R PR A S A T e s B S 585 . ROk, 5
i FREG LR S AT LT RS BRI . B 2% 19 Bt (Complex Problem Solving, CPS)[A it
HCAEE OB G IR R 2 A8 U N BRI S, HA D R UIAE T8 AT Ak B R 48 PR
OIRAE SRIARGFR L M RIS H b i O B RE 547 00 . JCHAEZE PN S R R
FRUAEF, CPS HALNRENE AT AL SR Fpil s« JF MG OS5 5 5 SRR B ) — SRS B B BE T 16 A
(Beckmann et al., 2017; Siil & Kretzschmar, 2018).

1.1. 1SR (Problem Solving)

TEINEVG BRI R, o] @R A 9 AR ST B AR 2 M AT AR, HAZOE T BRI RS S
H AR Z B BN RN 22 5 o 9 MR TR I B H s Bk = IR S0 R AR I, 05 1 i) @R LR - Mayer
(1992)%4 H5E SN —Ff B FE 18 — RFN A AE R B ks @ 5N T #2. Newell and Simon (1961;
197 )iE—3 T “H) #4587 (Problem Space)iX —HIS I, AN A MR YA i b & MR AE O BERAE
7 E A, B RYIIRES . RS K HVRIRES Z B R sAE, SCUDIRES RO id 72

1.2. EZ:B)EHR(Complex Problem Solving, CPS)

MR 1] G 52 1) S 2 F2 R, 1l @ n] DLy 9 137 52 n] i (simple problem) 1 & 4% ] i (complex problem). fi]
L) R A R AT, PROE TR IR R T A A S, A ) B ARG BRI R T . SR )
REMAR, VIHREFEEAL, BRANEMR, FEAESESHLLEBEPREAGEREE, Wi
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CRVA) 3

BFRAE (Funke, 2003). & 24 i #f# 1t (Complex Problem Solving, CPS)HF 73 ] 2 A2 K & 4B s A i v ) it
FNAN T SRBINSEEG = AEBE, DA AU 2 4% 24 1 il J AR e AT 9 AR BIL(S B & Kretzschmar, 2018). Dorner
and Funke (2017)@F— 48 H, BRI S0 BN 24 A CPS BT I B R4 . NG WERRUE S4ES
RPEZ 5K 77, W90 E T R 2 oo R 58 7 iR B 42

544 0] R YL (CPS) FIHE & % - Dorner and Kreuzig (1983)#& H, & —Fhid M ALFEE Z: KRG =R A
FNE BN 2% ) A AR B 2 eI B )RR RN A . SRR SIS
VLR H AR 2 JePE SR E(Schoppek & Fischer, 2015). Rk, CPS i A2 B f# K4 A KN IR SR B 1R S 954
KEEBY Bt (Funke, 2001), ¥ K A1 BB 22 4 B o dr« VAN HERR . R OB 4E DL G IN MBS (R R 55— R B E
TN EIERAE (Beckmann et al., 2017), Hig%& H R RIREMEGIE KNS RS Kk, CPS WV J
FAMRTE A T TP EE T N HIRLRE A RO80hs , ARSI 30 F O BN Re 7D i AR G J3ilgs:,  CPS 7E Tt
FAE IR I TR I AR AR, & — A5 B AR R RIVRG 7 ik

1.3. B Em

SR TG ZEIRM T CPS #H R MRZ2EM, TR ANFONRIART Fd— MFSiaFid i,
RN 2 N PRI AE B AT St AEGf SO E SRS BN TEIA . %R R T CPS iz L——Rf
AT AE T2 YA PR A N 2R A P, Jd sk Sl e 4% 5 s R 1T, Ab 3 RS sh A A 5 A 2 PE(Osman, 2017) .

) 25 [A) 8 R 5 X E A ) BE1S . Simon and Newell (1971)/) “ &) @ 25107 BRAGSRIE T ME N A HAT 5%
W RAE R kg TR AR, 7R B, Klahr and Dunbar (1988)F&H T “ X %5 ] 44 2% 45
4”7 (SDDS), A AR KB 5 44 0] 8 goe 22 2] E AR “RiZ 27 (Hypothesis Space)t5 “ 5240 7%
[8]” (Experiment Space)Z [BHEAT I R R FE. X—4ETN Fischer 8 AHJ CPS I FEHTYEE 2 T #Ip
FRAE: BI CPS 52 FRAMAE IS FFEE G BIREL, AW E EOEEAL, 17302 2R th AT PSR 5 07
ISR L FE (Fischer et al., 2012).

2. EREBERARPERS K RES
2.1. EREFEBRAVEILEN

5% in] i ¥ (Complex Problem Solving, CPS) I R G M 5T 2645 T 20 tH4 70 48, &5 4 Z(OECD
2017 4F) AL T L CPS H AT FE PIHESE o ZAMELL ) 1 ok fs, WIRR S5HME. Rb 5RA. MK
5347, DA ES KA. SHFEE, RS RS S . ATRRHIE. 28R R DL NTE
O AIAEAE RS20 18 . Funke 55 Frensch REHIA [ E 4% n @i 5 “ RAGIR 8”7 fif e 2 (A HE S
A5 X 530 (Funke & Frensch, 2017). Kretzschmar et al. (2016)4i3 T & 2% i) @i vk 54& 508 & 2 T8
KRR AP IR 2. H—RTURMEMR UL, 1 5 A% ol A TR R 8 I B ) b 78 PR 28b s e — o
R, B IR % o) R R S 5 9 — B SZ NN A o 5 2R B Utk — BRI 7 02 % ) R e 5 LAt
IR T2 BB, ¥ K FERE 71(Greiff & Fischer, 2013; Neubert et al., 2015). Ak % /1(Kretzschmar et
al.,, 2016)s TAEIRIZAE R (SiB & Kretzschmar, 2018) 5% LN HIAE & . Stadler et al. (2019)F&H CPS I
BOE R RT gt — B gl o VU ESE R, B R GOERNE S B A AR N IR 4EE 75 0 RN F1R SR B S %0
PN BT B o

2.2. ERiEEBREDHMITER

T CPS BT M PPAL F ZARFC=AIIPE . TR ENUBE G s T U E S I & Je & e B 2%
ZA4i(Multiple Complex Systems, MCS) (5%, 2019), WU A58 2R FH TN UL 1 B8 MAE
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SR MR A AT R A A B AN - B R 98 R 1 B3 RSt (Brehmer & Dorner, 1993). BT
I8 I 0 B E B S A R E AT A G NAE ) BRI R GUIRES AR 1 A8 8 EAT B E A w3t
T PEA L2 2% 1) AR R B8 77 (Beckmann et al., 2017). $LAT S5 A FE 4277 1) #4284 (Morris & Rouse,
1985). KRG EERMSE, RIESHE SHERE SN 8 TR AR EAAE TN T BRAE
s BEAE S A LU MEAS R 45 771522 SR PR, Funke 2 H 51 A bR AEAL IR S 45 R HE 42 LB T & 1Y) AT LU (Csapo &
Funke,2017), BIFERACHELEI GEyE . SR Y0 0 B — 1 5 B 2R M 29 1 HAEAMARE S 0T Ad b i) 82
Wi, HbfEdE TEEZAMEMRENZ cE ARG ARETREARE: Greiffetal. (2012)FF K2
T2 454 77 72 & G5 (Linear Structural Equation, LSE)f#) MicroDYN (Schweizer et al., 2013), PAKIE TR
RS B 3L (Finite State Automata) 2 /% [ MicroFIN (Buchner & Funke, 1993; Greiff & Fischer, 2013).
R T CR E B R U ZE VAL T E AR, AR AR A VA Rk 78 1A 55 9NN [ B 2 AR T Al T E
(PISA) (I %2, 2019).

2.3. SEZERRREE SRR AEHLE]

52 2% 1)L fi# % (complex problem solving, CPS)f¢ /) HISZ ML W] WA Z IR R 5 R G0 1l F = A
LIV E IR

HAMEZT S, CPS Re I /MAZE R R — N 2R EL OAERMERIE, W INHRE ). Sk
WL IR ERUE . BOBL. PRI FRE . TEEIKE B GRS SR E. Tk, IPEELE CPS
/R H 252 B0 2T, £%5 52 CPS RILN A L ZH ShHL A BN HIL AT HESL (Do rmer
& Funke, 2017; Giiss et al., 2017). R ZW AEHEE L EA I, OSSR 70 2043 48 3 LI IE B A4 1
BN ENT CPS I HIFR € T AL R, 3X — 45 0T e 5 B LS 1) 2 4Pk K i 07 =0 22 57 0% L,
KRAE CPS i SR 2 o . AHCHE LRI, CPS BT K AR AL 55 KL T 2% =) S (1)
LI TERIR, BT RGEE 5 R K R AN RS 24N 2 I (Csapo & Funke, 2017). 41, Wiistenberg
FH(2014) 52 T RIS RNRTEAS B3 CPS AR R T E T o 32— DAL, Se38 X CPS S 1)
SO S0 S R . — 7T, SR8 KU B TN R R R G 45 IR B ) R T FE (SR &
Kretzschmar, 2018); 7 —J71H, fERFEEIE T, 1B EAE 24095050 5013 0 ] B8 % n) # g pheast #4274
PR (Beckmann et al., 2017). K& “HIR” #IA 2 CPS WA H o vtz O HE R Eiie —, =
H AT Mk = R8I AN R B RN S TG — B AE S R RGO . R, SRmE IS AR 4402 CPS WAL
D BB 2 — o BT U5 MG 25 42 AR P T AR SR B, P 4G VOTAT Hmg (152 — A8 s
RIS VONAT KRS (TC AL 4545 SR M%) LA & PULSE SR B (i WL 5% 3 i) &% (Molnar & Csapd, 2018; Schoppek
& Fischer, 2015,2017). B Lk B A BB FE 7 VERFAE B SRS A1, B 7038 30 1R 0l 2 TR B v A n il
91l 58 T 4 2 A R A S B AR 0 DA B T AR B AR OGP (Y R R AR R T e X SR AT AT A T~ LA 1)
FUSE 5AMAZ L, AR AR I RGBS, /RBLT CPS 7652 briE 15 b (1 2 FEME 55 BRI (Todd
et al., 1999; Funke, 2001, 2014; Schoppek & Fischer, 2015). #xJi, MIANEIIN T FEM A &R, FFRE =R
% CPS [RI5Z M ML AT 8 A MRS . Funke (2003) WAMARRAE . 15 BEHFIE S5 RGUFIE =N ZHIE T CPS
SR R B A HESS . Wu and Molnar (2022) 5 TR TR A, #RIC T IR 2R MG (90 S 5 20 4 5R
W& )Xo 27 A T B e B A R RE . Zhang et al. (2024)FRE T HLRIVE N TEINRISEIEAE CPS i FEH HBh &5
{E A HLE] . thAh, SiB and Kretzschmar (2018)FIFF AR H, AFNHE S 55600 SR EE X CPS #E
FEAR R TN e TR - NI BB, M OCHEICIE R, ARG 285 K 5 IR IE 46155 )\ CPS
SR EA ZE R (D Mello & Graesser, 2011, 2012).

BARGZHM F, Funke (1985)81d RAMEENNAS R G+ 1R X REE KA SRAERA T, KN
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ARG RS H R R R 2R K R BP0 RaRm, HXAFER CPS WY T H, HFTE /AN
RGBTSR ) DR R A A SRS 5 SCAR T N PEAHE 28 (Funke, 2014)

24. ARUVEFRERNSREBBRAR

R JE O B AET ) (1) CPS A 58 2 FE VR AMA CPS BB JITEAN AR M B AR A ds R FLse R =, B 7E
NEE TSR S B IR IR R R EIFHE S2FF . Chen and Klahr (1999)PA A Kuhn et al. (2000)fHF 70 £ 8,
JLETE CPS K JBFIANAE B R ERR M LA Rt i 2 SAR &, 1) 3 G4 1 A2 S 4 1) 5 1) R A ke SRS 8% i
g 0 2 PR U R HE B BE ), NG SRR SR gk e 29e Sk at . BEAENIVE TR E, B
F IR A PR AL CPS MTEYE R RAH 2L CPS R I H /D EM B R B IE. Schweizer et al. (2013)
K F] MicroDYN S 548 [H iy i AE(N = 855)#E4T CPS A IiFAl, ESE CPS IR 145 M 7E i /b 4E 3 2 AT )
FEAENE . Frischkorn et al. (2014)iz FWEESG K ith &5 (Latent Growth Curve Model)#R 7t CPS fit /111 & J&
s, HRRAE T R EERNE ST FANR, g5 R BN AR EIRE 715 N SR B CPS K
RN BAG BEMRRAE I . R T, Greiff et al. (2015)%F CPS 1E N7/ EHH) & P45 A &
ISR, RILLE M TAEILIZ A R 5 iR HEELRE 71 A8 68 B2 00 5 /D A A CPS BB J1/KF. %A 5T A
WEIR R A FE3E R T CPS RE IR SHIERE, SBRAR S 2% in) AR R B8 1 KA R e B AR SR T 250 1F 4

3. EREBBRINEENASTE
3.1. EZinERRAISCE R A

3.1, MEREAIEE TREMNA

528 1) R RAE A A VT A o 1 82 FH 32 R AR T 0 A4 CPS BB 1 2 i E PEAl 5 T8 BUMEVRAS , R
PR R A VR O R IR OEEE W SIRIT S 2 A . EEHE VA AU, CPS BEJIVEAG
BTz N T2l SO T S A 0 R BRI . Schweizer et al. (2013)FSENERT 7T K H, CPS Xt 22k 4l
TR B E T TAEILAZ . Lotz et al. (2016)i#—2BESL CPS REWS A RO &AL G084 J1 56 Bt Toik A #2 1)
b B4ER e, Stadler et al. (2015)JF & 1— T EE 47 DISTUERT S (S FEASE N = 13,740) [ 70/ Hr 230,
CPS 58 112 [AIAEAE R FE A S PEM (g) = 0.43), X —RILEEIA T & Z A BiE, HiFEse 1
CPS {ENMST A I AN . SRR, CPS WIVEAE Nk G J1vPA b st de br, NN E FRoR
M B VAT, A B bR 22 2R VP45 0 H (PISA) 5 B B pk N\ B8 71174l I H (PTAAC) (Greiff & Fischer,
2013). 7E PISA 2015 WHE il @ fif e PEAGHEZE A, VPAk 4 FE 4 R G Hb A1 230 12 T H 45 FE(12-cell matrix),
AR B PUAS ) A PO FR YR (IR R SR RIES @M. TR SHAT 5 kB S =AMIE4EE
SES R FE AR SRIUE MAT SR A E T R AL 28 XA IR (OECD, 2017). IX—FAGHE
BONECE ST RS S WS T VRSB IA R, H BT IRAEAEEA R TR LR A AR . ERR
K FRAIIE, CPS B8 1 VPAl A A 4% T 53 THROV AT 77 5 55536 B 14 (112 W o 7E I PR O 2R 5480 5 76 7 4T,
CPS fe IVFALA B TG R AR A1 7 kU538 KN DIRe 1 26 UR 15 Re ) S 7 o) SR, 3k 1 Ayl
&ML T T0T IR AR TE AR -

3.1.2. BB RENVEFS R

AR, ZHUCH TN CPS BeI3EFR A AERR Bt T RGMEIEYR . Chernikova %5(2020)FF &1
— IR 145 TUSCUEW T ) T0 BT A B, T ARADL 1) 2 ) BB 0T 5 e b R R e B B 35 Rk s v, A
AR RN ik B KRN K (g = 0.85, SE = 0.08, 95% CI[0.69, 1.02]). ZHWFFLBE— LR T IF 2SR 52
S1FSRIG FR RS BN e S5 AR A 2138 MO B (reflection phases) B 28 ik e B 22, fif
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IR S50 TR 27 21 38 ) G451 S FF (examples) 13845 B KIS 76

W, RIS A SIS SR (2 CPS RE R BN K . Kretzschmar and Siiss
(2015)F R T —Ia & 110 4 KA BRI SRR 78, KA R SR BT, % 450 Ml 2 A R B 2% o) /1
BT T KR 7 ). BFARSRERH, REMHIIZ HIR RN B CPS i Lid #2417
WEMR AN, RIS ZT, ST 2R, M $4i 1 5 5 25 3] (pure practice), WA SR IS5
F(explicit strategy instruction)%} CPS ¢ /7 H#ETH A B N B E K RUR . Horh, VOTAT 3 H% (Vary One Thing
At A Time)#ESE & CPS 1145 H i A SR R TS 2 — . Molnar and Csap6 (2018)%F 4371 4 3 & 12 4E4%
A (9~18 B KB SRR F R I, A IR EFH VOTAT HEW& 2% A 2 30 e A0 1) 1) Rk 1R 93 88
Wu and Molnar (2018) B FEIMIESE, RE A 02 H VOTAT SRBE 192242 7E MicroDYN U ¥F-H (1) 3R L 5. 3%
T, T, Nicolay et al. (2022)8¢ Hi #UE # nE 75 & 24 A U SRBE RN 2 TH RN AR S, SRALEs T
RIS, AT A RCHE T4 1 ) R AR e e

FR, B 5 I CPS e 7153704t T i s B B A% o 4K, TR AL 2 I VR 4224 CPS
REI B M ER 12 H 28 2 BI5GTE . Eseryel etal. (201 )R AT — 3K & N5 STEM 2UHE 1 31T 1 K2
2 NTELRIF AR (MMOG), 120 18 Job A5 0L B0 ST tHE L0 i R AR LI 58, 8 b 2% AR 1 2 Rk i R A e e S 4t
SVERRERITFI R B o IEAh, MR EI, M MicroDYN % & 4% ¥] Dynamis2 7£4E 1E [ATE MR, X
#2785 MicroDYN A5 W E Y CPS Be /785 7% 1A 201125 1. A (Schoppek & Fischer, 2017).

R, RGN I BUTE CPS R 215535 N IR s AR Uk . BE A AR R I B 5 AR5 )
MR I, B HIRA . UMESE 5 H B ) S5, N CPS BRIt t TH
&4, Fitrietal. (2022) R ARG BETH R, HOERER 7025 S BE045 & SETS (Bl - M8 - HiR - #4)
FUFE, AMUAENE BB PRI AN CPS f8 77, R RES IR LT My FE 22 A4 03 X A M B A

G, FETEEASOE U S ERHESE, A — PRI — AR BIIE B ot 2261, LAUEH CPS R
R BF G B R B R RS . oI R DL S RGNS T S AEE, 2%
MicroDYN #h# #4176 05 PISA [nl @ fif R GEJJHELL, XTHCFE H bR, 200530 BT 28335 JvPAN 4R L itk
AT HE R S P (Fischer et al., 2012; Greiff et al., 2012, 2013; OECD, 2017). #U#H otk ® 8 ifmf, Mg
CPS fE 77 B /%0 2 B —— R SR B Sl N JR T, FRAE G W15 N OME ) @R 23R, DURIR CPS
B BAHEARFRE ) ET RIS 7 e & BEEM BTS2 BT 3L SCRe SR BLPAN 8 A5 2 B] BRRE
KAEME 1R,

Table 1. Illustrative phases of CPS instructional design with corresponding scaffolds and evaluation dimensions

F 1. RBItE CPS HFRITME. MFERETNYEE

HFEM B R HFTED) JEIFF 2SR PO 4
REZESRGEME VOTAT KMt T AR IRAI 5B MEGRAI A 808 &5y a7 40);

FIRFREL  1~2  BE, RN R N worked examples 7~ A B¢ R HEWTAERA M (EFIR B A R BB SRR
KR bk #0)

RZE RS A SME(VOTAT FHMER S &E); YME

HefE: O HLEEMENEY SR @ TS

PAT; © PBIBNHLR SE G

FUbR Ik A FE(SEFrfi B 5 HAREIRZ) s #AF
RORGE R H bR T A0 80 Sk 3 RO 1%

RGBS N JTINFIER; FIfE &
AR R AR it

KHSN  3~4

HUARI 5-6 FEL R KA N AR kS ERE;

4R A L
SELL b B i fruscri it

R 5K TS B R s B L B

B 7Y wmgt Hoeid it RIEBRI: TTARBIVRT
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Note. ANFRIET AR 5 ST FUHR H — NRia k1 CPS #F i ESE, T RIS R B B
HECEIE S TR S PPN YRR 2 RIS N DGR, B TE N6 I AR B8 B 7% (0 BUF BT HE k4G
WS, AR BB S SR A TR S . BT R BRI N e B 5 51 S SRR S
KW FL(Alfieri et al., 2011; Sweller, 2011), FFEBEEITFEHFARYE % 51 # RIHATI S . FBAPN4E
FE )% E F 25 MicroDYN Ml PEE X K2 PISA [n] g v 5 B R i) i DR MEZE (Fischer et al., 2012; OECD,
2017)

SRIM, A TEEE A2, ATERXT CPS BB IR R E T 1 S e e LA B A e, HFHiit
RGNV SR AICAR BER R b o b, BAWH T DLW F e, BRI\ RE ERf 78 2 R EE T8
I PR A BRI PPy, ST PR K AR R M SIE R M AR . UM N 2R, SR EIR G
W T2 BT 2 B U 2R 08 (g = 0.40) i K T BRI B J5 MU 9T(g = 0.86) (McKay etal., 2024), IXH27R AR
5 T DR T T AR AR R A 1

3.2. SEREBMBRAARPHARE

W TR OB R R . A CPS IR TRk AR IR, AR (AR U5 R 3 TH(Greift
etal., 2013), XIS BB LE R R et 5 — S0 AR 2, HETT RO B0 5 B SR . Bhah, B &
DEAEE RAFHEAL ORI, AT BEE T AT 55 IS 2 AR AE AT U537 AE &30 BE (Csapo & Funke, 2017),
BRL b 7 36 EL S T CPS B AT 7. TKAEZE(2019)48 H, CPS Wil T R B AE(L 45 7 5
BT 55 AT Ltk 2 1) RSP 5 T L F 57000 B LA e e AR A AR, (BAEAE IR 1) TT 4G .
AE R BAESWHMEAR ESRE; RERNE 52 0 a2 RGBT T T ke, H%E T TS 1
SRR 2R A

WIFF AR IR Z . CPS (ERMFE AN . B S HS L R BN, FERHL
WA ZERIOSHIHESR TUNESE, SRT, [ T-WF T I At St 88 % Wt RN 25 WL B
TR T BRI S0 2, G\ B ER R 5E ™ B R AL, 20 T X CPS At 1 R BRI b5 R L (K IR AR 5K
Molnér et al. (2013; 2018)[{IEE4EH T I8 BB R T CPS e JIE 6~7 EGYIRI R O IR (LA, (HIL 2K
KRR T BB

i - STER AL ZL. CPS WFTUMIIRL B I0E T4 SHE LR SREIRG3E. SRT, 4R T0 AR
S B AR ) B L P R R 4, BB 90 S5 0 A S IV AR W S T 2, BRI T T 9 B SR S B
RS U B TR FE 5 S (B R TR TR T 4R 0 SRR ST R T B S, (8
033 2 T U s A T R 10 SR 0 S B AT T — SRR
4. g

53 2% 1) AR U (CPS)YE o B2 0 RIRL S U A 0 B 56 ZE R 90/ R A 5 28 B0 52 S 4 DA
Bk 58 450 . A SO JGIEIE T CPS (UM T SECINE, 4k MBS R . TP, L
JR BT DN ERE, RYRIE T CPS FURIMHE SOt B, 5 800 T CPS BF 5876 2k 8 2 i 1
AR e BUAT 02 R B

BT BRI, ARBETUAT AT 7 VR A E: 55—, HE—563% CPS [KBLBHELE 5 S,
SRFFIUP TR O BRI R v, )RR AR R A 2 R I IR S BSAE S5 AT LU 55, JRAIRTT CPS
B SIT F 5 R R (RIS AR S P B A%, R T IC A W AR S B P M B AR AL, A AR [ B T 2
T b5 ST H R 2 IR DT AL s 55 =, DOARES 2RI 50415, 3608 CPS W 58 1 S FH 47k 5 Sz e 18,
TR T8 E SR U (80 T B I ME K ORS00, 3 R [R) & B B S T4k CPS AE MR R
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