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Abstract

To investigate the multidimensional structure, gender differences, and predictive relationships of
mathematics anxiety in sixth graders, 139 students were assessed. The Abbreviated Math Anxiety
Scale for Children measured learning anxiety (LMA), evaluation anxiety (MEA), and general anxiety
(AMAS-C), while a fraction anxiety scale measured specific anxiety (TMA). Results showed: (1) Anx-
iety levels ranked as MEA > TMA > AMAS-C > LMA, with LMA non-normally distributed; (2) LMA and
MEA were significantly positively correlated (p =.483, p <.001); (3) Girls scored significantly higher
than boys on MEA (t = 2.555, p =.012), with no gender difference in LMA; (4) TMA significantly pos-
itively predicted AMAS-C (B = .695), explaining 48.3% of the variance. Conclusions: Mathematics
anxiety is multidimensional with evaluation anxiety most prominent; gender differences are con-
text-specific; specific anxiety strongly predicts general anxiety, suggesting the need for precise in-
terventions.
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1. 3]

$% £ (Mathematics Anxiety) & 48 MATEACFREL T R U8 ) K 2 5 507 A DG A BRI P 2R 1 5%
gk PRSI ETE 46 (Asheraft, 2002) . KERFFER I, HEERAUR 20 2 A H05 5l Ut (1 OG5 47 T
[A & (Dowker, Sarkar & Looi, 2016; Ma, 1999), W52 >JZHL N B IRAABRIER BRI S 5z 1 22l 3
g i 1) 0 2% Y AH K (Wang et al., 2015) o A& GeiF 05 K H0F A5 ISR — M BARM &, (HIT AR 2 1) 2%
Tiat, BUAERIFER N, TEE TEON R IR B IR e B A A AR
JTTRIPR R 4% 5 R0 28 [ S (Asheraft, 2002). i1, Richardson A1 Suinn (1972)FF & (EretfE v € &
) (MARS)FUHIE X 7 | H05 SIE BERECA P TS 52 T AR R . Hill 5 A 016) W 7Tt — 20 Wi 45
T NFARCA R 2 e, ORI ORI R I .

INER RN FHE R B, ARG T 22 ), Hoah GOB 58 B4 RE 2
IHIRE ST AL T PR R e 1, SE25 5 AR50 B S AP B AR B (B IHE . ROEAT, 2019). 2RTH, 47T
PRI, R I N AR X — DR 2% B A IR B 2 £ 8 22 A 5 1) S L I TE R R IR AR W AT A
o ZHIR B LG ECE R ROk 5, Ba H ORI — e 4 (5 iR 8, B £ 4
FE R HEAT R G0 B L AN 434

BT LAWY R, ABHRBEES BN, RAEFENER AR R LT MO
B (1) ANFRYEE RS R 2 FE RS VPGS AR LRI/ 588 7 A R A an e 2 3 A5 B TR0
R ER T IR R . (2) ASIRIZERE B FE 8 2 [RAAAE BRI N AERIR 2 ldn, H& 5 ) i £k
B 5HRAERBEYIMAK? 3) BFEERTAERENMRNZER? X2 R &7 N A B4 1A H
MAEER? AR TEFERMN N E R L RHA—F(Devine, Fawcett, Sziics & Dowker, 2012),

][l
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PO, VLA

AW FENG N Z AR AT IS o (4) S X S i 9 7 B RE 10 £R FE (R e M £R 8 BE 757 28 Tt L AR 11
HEA RGO 73X — Al R B ER AT B T MARIE | ST BUAL AT si(Haase et al., 2012). B Fe4s R fE
IORHER I 7S SR 0 2 A BB AR PR AL, T4 BTt B 42 1 TSI AN T G A3 8 S A SIAIE A 9

2.
2.1. HFRMR

AHF TR R REIRE VS, BRI E 2 X — BT il A SL/N N R = AR ) A s R A Dy A
MR FLRTLE 145 4, BIRVEEAR EBE REMEEE L&, REAERE 139 4, AR
R A 95.86%. i, B4 68 N(48.9%), &4 71 N(51.1%), FIIFR N 11.5 $(SD=0.52). fiaS5
HRRIE R, HEP RS T4, BA RS B AR ).

22. fiIRIE

AW TR P 28 1 A5 AU RIS B S R A NI TR, 205 T ARAl A 2 2R i — ey £
JEART LR R HE A (7 BO R R REARES -

2.2.1. PR ER)LEBEE B E R (The Abbreviated Math Anxiety Scale-China, AMAS-C)

I A ) — MU R R K, AR AL EE . Al 4R 58 BT B A SR 7 i L 28 4 4
JEER ZERAE B2 AR, IR E N LERA S BA RGBS (205, 2021),
BRILOE ONKHE, KM 4 B MiE(1 = “BAHER”, 4= “dEWER” ), 908 mRFEERRE
B

ZEFRR IR ES S0, ABFUN 9 N5k H IS AT 00 T A B

2 218027 FE B (learning math anxiety, LMA): 1152 1. 3. 6. 7. 9 @A 0 F45, idh LMA, H
DU R 2 AR R HOR B o) IE B(nWrik s B RRAR . 22218 N A ) I R RE K.

0 2E VP4 £E HE (math evaluation anxiety, MEA): 1F85 2. 4. 5. 8 @35 115, 128 MEA, H
DA B 22 AR AR S 2 PR AR ORI B i AR R K

—RECE R PEITA 9 MR EE SIS, 108 AMAS-C, N2 A BARE 2 E AR KP4
bro

2.2.2. FRMERFERER

RN 228 A 0 R B R U R G, A AL ST TR R B IE B R . RIIEITRESR
(Halme etal., 2024), & 9 Nk H, 7 NMYEE———BRECE (6 5% B EUR R £ IEG MK H),
KA Z R atsr, H TR AR KRR e B R R R, AR B R A o BORs e 5k B AR5y
IR EZER(P=0.05). AR, (HEZERIAXEASEYS, i TMA, (AR
H2F £5 8 (trait mathematics anxiety, TMA)f&4r. TMA SMEME, SR A4 5 A R EGE

22 LR, i 454 AMAS-C () LMA fl MEA 4E%)5 TMA BN ER, ARFFEH M “—f”
5 ¥R WAYZH, EAH. RAME RN AR R SR .

2.3. BRI S 54

FrGHE KA JASP 0.95.4 Guit g A3 500 1. E 56, PR ST BB AR IR P S v H (A
FRiHEZE) o FLIR, {81 HH Shapiro-Wilk x50 &5 i 5 TG 55 2R 500 Aty 46 A0 B B0l IR IE 25 1« Ar e 2 SR 3R 1,
LMA $¥5 ™ B & E A0 i (RE =2.186>2, W&JF =5449>3; Shapiro-Wilk % p <.001) (Wu et al.,
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=,

2017). BHBL, JEEEFTAM K& LMA K53 #r3K F HEZ 50k 55 77 7% (Spearman %544 #H5¢. Mann-Whitney U
f%%). MEA. AMAS-C fil TMA #¥i B 252 B mAS, (HIEEA & S TR %, %R Pearson
FRZERHOG . MOIAEAR ¢ K50 SR 2R VE R R 00 . KL TMA X AMAS-C FiillifEH , LA AMAS-C AH A
&, TMA NEARAT ot mIA 5T, JE0J7 250 FREMILE S RS TESE RN R AT 2.
A giit o i B KPR E A o= 0.05,

3. &R
3.1. BEERFEENHA SIS HHE

XF 139 BANFELFATE AN BUEE R FAS 0 AT fR St o0, s8Rk 1 Por. Bk
Ry SRR RS TR AR R K. Hoh, PP R (MEA) P15 5 e
(M=2.081), XRFA/NELSAATEME GRS D050V 117 58 436 1 1) 48RRI s s g . LR 5
PEBEEEFE(TMA, M = 1.801) 1 — R EUFAFE R (AMAS-C, M = 1.603), 1% > BUFAHE R (LMA) 7K A X
BAR(M = 1.220), $ERAALE H U 5 2 R BE b 1 £ BB X B R

IEASTER IS BRI, LMA B8 B0 (2.186) G 5 (5.449) ™™ 55 Y 1E 4523 A ] 39 32 Y0 6] Gl 3 A
IR <2, WEFEARHME <3) (Wuetal, 2017), Shapiro-Wilk 658tk 24 H & 27K F(p < .001).
R, PERARIESETH 250, E S AT A ¥ & LMA 248, $5RF AES 50656 77 LA TR 45 3L
#EFTE. MEA. AMAS-C 1 TMA W54 731 S WAL, (R (5 R BE FR AR 7E rT e 2 Ja Rl Y, A
Wi R SHUG IR R & 1

Table 1. Descriptive statistics of mathematics anxiety across dimensions (N = 139)

= 1. REFHFEEWAMRITN=139)

A EHEM)  WRAEZEESD)  WE R Shapiro-Wilk K46 p {4
R (LMA) 1.220 0.630 2.186 5.449 <.001
P £ RS (MEA) 2.081 0.677 0.536  -0.405 152
—EE R (AMAS-C) 1.603 0.589 0.875 0.920 065
R MR R R (TMA) 1.801 0.699 0.646 0.114 241

3.2. FARFARERSTEHFEROELSH

T LMA #E 23E1E& 04, KHA Spearman 2540 HH OG4BT K% 422 S B4 L R (LMA) S5 VA8 B0
FERMEA)Z IR NTERC R, 45RWE 2 Fin. /TR, LMA 5 MEA Z [AF7E 3 1 IEAH G R R (p
= 483, p < .001), AHRMEXAFIPEEGRAE . KRN, A HE A7 I R R e i, AR S5
By MIESE VPG 17 53 T R Y £E RO L ) TR . P AR ER R 2 AP TE B D) AR R R

Table 2. Spearman correlation analysis between LMA and MEA (N = 139)
% 2. LMA 5 MEA #J Spearman ¥X 9 #1(N = 139)

Bl 1 2
1. 2 EH R (LMA) 1
2. PGB ERE(MEA) 483k 1

¥E: *p<.001,
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3.3. WEKREBOMHNER O

NHERAS BB AR S I ZE 5, R FEAS ) 4 P (R 5 A A R, AR 9000 ISR T AN R St
ik

B, B HEIERS 0 AR 122 S B AR FE(LMA), K Mann-Whitney U 850 (FESERG 50 . 45 R B,
BAECFHH = 6732 M LAECFHIRK = 721574 LMA LA ZR REF G258 EMWKFU =
2634.500, p = .320). XUiH, 7EHERECES IR, SR LA AR B £ SRR R OREUE Y,
ANAFAE 3 I 2 7

Hk, BEXIEATFE IEAS 0 A B0 4 B (MEA), SEAMSIREA t I (S HR ). Levene /72
FUER IS RN p> .05, HE T EFEEE. t IS RER, AW =2.243,SD=0.712){E MEA L[]
BorREETRAEM=1912,SD=0.712), ZFHARITFE X (t(137)=2.555, p=.012). JIE5R4E R
Faf@ i, w70 A 4H L Mann-Whitney U R 38 01730 0E, 45 R AR E (p=.031). X—HHELH, 1EH
FEL WISV S T, NERLENEREREE ST B4,

34. FREHFEEN—RYFHEHTUER

ARV RS 7 M B0 R (TMA) T — FEEUCE B R (AMAS-O) T T 2 71, 34T T &6 B 0 Hr . BA
AMAS-C NIKAE R, TMA Jy 28 By b R,

FEAURE B R (5 3), ARG E R R2 N.483, G R2 N.479. XEME, Frritk¥rssE
(TMA) AT DU — A L FE (AMAS-C) 548 7 1) 48.3%, W TMA J& AMAS-C f—AN38 A g i il 5]
Fo BRI ES TR, BIABAEA R EF (1, 137)=127.9, p <.001).

Xf [ R B o 6 B 4) R W, TMA X AMAS-C FIFUNAE FI B L 528 (p < .001). Frutkfk B H &
BB AE 695, FH TMA S0 1 MriEZE, AMAS-C B30 0.695 MhrdEZ, 530532 1 1E A T ¢
o BRMEIETFEN: AMAS-C TG = 0.863 + 0.411 x TMA. #E—5%F [A] R AL (5% 22 BEATHG 56,
W7 R TR ZE B A, TCH R Q-Q B B Rbr e 2 B AR & IR 0 A . IXES Wit R,
[l ) 2k« RS E S T 28 55 I SR IR AR AT BRI A2, A ATl R AT E
Table 3. Regression model summary
3. EARBHE

R R? WH S R FRUEAS TR R 22 F oEE

.695 483 479 0.425 127.9 <.001

Table 4. Regression coefficients analysis

4. EEARBSH

et {EbREL A% B A bR R HObR 5 22 ¥k A3 Beta ¢ BB
(H /) 0.863 0.104 8.321 .000
TMA 0411 0.036 .695 11.312 .000
4. i

A TR AL, REHRT T AEIR MU R IO S AL . PR 2 B R TR, %
BRI«

B, MRTEDHr A RRY, NG AR R I W 2 4ESRRIE, BSR4 A £
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Kk

=,

FEACPAAE R 25 . Hd, PSR (MEA)P/KE B3 m T I 4ERE, X5 Hill 5 A (2016)7EH /)
SRR R R TR I — B X — S5 AR AT AR R T AN ARG A BT I PR R S o MR/ N B
(YR ARG, 2 A 5 30 T N /N R R s T A FRT 5 2% 3K DA K% H b SR 1) J G 4 A AT R,
% 5 1R A A ) FLAE YA 548 8 B 48 B (Richardson & Suinn, 1972). MHLZ T, 2SI BUEERE(LMA)K
SRR, FTRERE D H 8 UR a5 S IR AR FE R, Bkt R P A T U . X — R IR
HE LA, R A BARBUE S R, SRR VA 17 58 T AR B R N TP 3, #Bh%4,
T F RV BE SR, B AT MR B E T

HR, ARBFFORMAE VA ERR(MEA) EAAERE MM Z R, WAESSE T 54, X5 Devine 5 A
(2012)H0 Hill %5 A (2016) M 5T 4518 — 3, BB TR Z R I E— M2 A e LI, me54E
JEH BARISB VI G . XA RE SRR O WAoo S G 19 B O NPT LGB R
5852, DR EAE IR Fl B A 0 35 4k 2 EUR RPN 14 57 1 175 35 v 5 25 5 K B £ FE (Devine, Fawcett, Sziics &
Dowker, 2012). 7EHE Y T IRFE T 5T, X2 5 0T REAF/E IR Z IR . 126, R “X0k”
BURA FOER T H A, H NG AMRAR TG /N I T, ORI N B I SR
H5HEA AR E VPN IR . TEIX R “ORFEAREES” W 5T, A T REER B A 2 B V1 75 SRR
KEKEE. FITXS N RIARTS” IR, PP Al 1 58 b 004 2 P A oRn 25 5L I 1 58 R BUR (TR B S
PRI, 2019)e Hixk, EEGG TR Lo “SCEE” MBI A R, T REAE AT FE R
X P LA B ) s R FE PPN PSR B 1R B, ARS8 21 B e A SR KRR . o, 2 S AR R (LMA) ) 22
S, ARV 2 e A TS B I, EE AP R S S IS, AN RS, 5 Ak
BRI ET —8. X—RIWIREN], EWHERSCERIRE ST, Wy A8 G H SR
PEL DA 2 LU VAR AR, RE e TR O E  E R

AW TR O RIS, 8 57 M 40 HUEE R (TMA )N — R £E FE (AMAS-C) HL A AR5 IR T 77 (F e 48.3%
AR 5), 1K — 45 6 T 3RATEME 2 B0 2D T 2 I IE R A 2 . 8RN/ N EECH O
HEME, RFZHEBRRE AN I o HLESRES LA By - BIARKR. R
Eb B S A A R B A, X N 5 [ 11 AR B 2 (RICKs AR ZSOM N B 1% bz 1 BB L ) 3 )
FEAEM R (Halme et al., 2024), FECEFAEREES GV R R E 2. XMTE SR AR A ERFEE RN
PRI HE I R OBy, AR T R RS e e PR S ME AR PR AR o KA Haase 25 A (2012)3& H W i, X H 2 1)
T 45 JEE AR RS A A R T 0 A 2 O S R B R, R Y R AR RV . M2 AR 7R AR S5 BRI SZ T, X
Fofr St A4 5 AT 1 P TSR TE B R T RE 2B M2 Ak e KT R B0 2 R IR AR I . BRV2 2 11 £ FE(Wang
ctal.,2015). ik, TMA X AMAS-C HJ3 KT A7, 487 18 FERETE ) — SF T RERR AT p e DN
15 3 B AR T S B R R . XRIRIRAT, PR AR RS R Sk BRVRAE TR HE U AL AR
SEAETESABL AR H IR R SRR AT b DA R R K R S R R

41. ARBUEBT

PSR OT I, AHE TR SSRGS TR R I 2 4E S5 M A (Asheraft, 2002; Hill et al., 2016;
Richardson & Suinn, 1972), FF#xR T ARYEEEMNERRSZE RN, ARANEB N AR EERE
A JTARAL TR UESE o RN, BEFU IR RO A R ) 2 R IS SRR S M (Devine et al., 2012; Hill et al.,
2016), NURANZAU S RERAE TR A, BIEFTUESE 1 RR R A 8 — AR R SR TR 4 H (Haase
etal., 2012), AL 7 X HEAFE B TR AL B IA R

SRR T, AT A RN SCE AR T I T )

BEXIEFF: 2000 B 5 AR R B BUA BN BRI A, X IR R 55 RS, Bt
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PO, VLA

TR ET B B, PP R AL, FOTREE LS. REMEOIG: XRE N EER
freeds, MIFRBEAT AR R
RVEME R ZZ R At M N ER B 5 22 57 1 B 22 PE(Devine, Fawcett, Sziics & Dowker, 2012),
G I3 L AEBUAE AT RN R, FRAEPHIN G B h 48 T 0 A2 T8 2 B SO, B 2RI PPA R
ML Ber BORANS R B AR, B ROGTE A AR AR R S AR R RS L S i)
P L2 ST M s AR 25 4R 36 (Haase et al., 2012; Wang etal., 2015). B #1132 380 SRAL TN RS,
MNP R AR RS, SEBUMRIE - 2 518 (1 H Ax

42. MRBUERT

ABETEMAFAE — LSRR YL, AR TCIEW] 7071 . B, AWEFOR AR 8 & i, ToiEHEw
R E R R B, B TMA RETRIN AMAS-C, {H =35 AR BR, B0 SAFES = 5,
PyRERE— BRI o ARAMTFUT R G 0 IB BB T B S 08 i (e 1 PR A2 A 25 A R L A 1A PE 1) A2
PE)RIEIE TMA X AMAS-C BIBERELN o JLk, AW FREARIET [ — Fril i b, REARACRIEAAAE R
PR, WTRESZMSS IR MG TE . AR SR KRB ], R A FEIX . AR S A5 E RIS, Jf
BEAT S ELEL, DURIR 25 R AR E EMUA SR AT si(Wu etal, 2017). BEAN, AIRE— DA Gl 2
JiiE(n fMRIL ERP), R AN YRR A B RS IR U], OB BER AU E BRI . )5
AR FCTHNEC ARG F SRR, HREE R A SRR, DU e 8o e
I AL o

5. &t

BT 139 LN R AR SRS, AU S H LT £

N A W BUF R R R — N £ 4 45 # (Asheraft, 2002; Hill et al., 2016; Richardson & Suinn, 1972),
L ISV B S R PP AR B K d ey, BRONRH .

Kt e R Ik ) 25 S B 5 B4 S (Devine et al., 2012; Hill et al., 2016), ZAANAETEALFERE L RB3E
m I AE, e H %R R R IR N E R

R S 1 2 R X R B A ) ) R T — R A R (R AR B £ R K [ R AU &
(Haase et al., 2012), FFXIREE 8% A 2 10T AT B & 22 il B AR B0 # AR B I A RO& A2 .

AHFTEIRRTRAT, 0PN AR AR R B A A T T A BRI AL . 2 AL A, 7850 RN T
£ B P RS R R M RITEAS RS 5 SRR, AT S hte SE MRS . A 3B e

SE

LR, (RHEW, Jri60R, FREUIA, R4kH5(2022). fRIRECE FRRE R ARAE TP N LB A T I E T R E R R R,
BHL 17 RBFTE, 20(6), 850-857.
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B SR
Fp SRR T R L B 224 R FE B R (AMAS-C)
YR : G
THR VL :

L FRIBRE S RIVEHK. O, Fi . BE.

2. B ARERR CBABET B2 ARERR “HRERT, B3 ARERR CHBEET
84 NREFOR WEARRER” o 1~4 FoR BB R .. etHEM G, fERATaIREERREI
()2 A% B vt Iz ey bkl <N

=5 o % I‘> "

BAEE AAEE EEER AR EE

A ABIRRA LR, e, e, AXEER. 1 2 3 4
2 AE B B O RV BRI $0 2% T 1 2 3 4
MFE 2 IMTE B REECE BT . 1 2 3 4
LS E R 1 2 3 4
M 5E AT IR 2 MR R BEAEL, I FLSE R 28 RASH . 1 2 3 4
2 EREAATTRIN 1 2 3 4
MPERE b, W AR R 22 AR R 10 R 1 2 3 4
IR, RARTIATHCE KN . 1 2 3 4
R URE ST N A . 1 2 3 4

R IR R R

YE W44

TR .
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