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Abstract

Learning serves as one of the critical factors influencing creativity. It not only provides learners with
the necessary materials and opportunities for creative thinking and cultivates cognitive skills, but
also fosters an environment that supports exploration and expression, thereby stimulating creative
potential. Generative and Enactive Learning perspectives provide a comprehensive theoretical frame-
work for understanding this process. The Generative Learning emphasizes learners’ active selection,
organization, and integration of information to construct meaningful knowledge, while the Enactive
Learning highlights the inseparable role of bodily action and context-embedded interaction in learn-
ing. Together, these perspectives conceptualize learning as an active, constructive, and embodied pro-
cess. Derived from this theoretical frame, learning by enacting and learning by non-interactive teaching
represent two prominent practical approaches, providing a basis for understanding how Generative
and Enactive Learning support creativity by emphasizing learners’ active engagement and knowledge
construction. By reviewing the latest advancements in Generative and Enactive Learning and integrat-
ing them with Generative Artificial Intelligence (GAI)—a hallmark of contemporary technological
progress—this paper aims to offer novel perspectives and insights for the systematic cultivation of
creativity.
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1. 5|8

) HONIE ) 2 AR R R E DB AR E U B 8, K E SRR SRR Z IAIAF(E
TUWE R B, FLSEMENRER O N2 QS K R EZRTI2 . RIS Acar F NHIWEFT, TkEniRy
BEVE YRR AL T DD EE R IEARL, AR AR BE 85 75 4 ST N 72 AR B B A8V (Acar & van den Ende, 2016).
R, IR FIR IR R, I ALFE i) A R RGBT B8 71 (135 9% . Sternberg F1 Lubart $& H ) “45% 5%
i (Investment Theory)5®i 1% >J i f#2 8%y FISL B i B BV, AR IE I AW &7 S FIsicigk, AMEn]
DA iy FL B M v e (Sternberg & Lubart, 1995). BEAh, JCINEIRRE——HRI/MAXT B ol Fnad F2 IR AN
PR —— X TRNE M B R o E B, o) Ed R BN AR, BRI VRS B A
SRR, AR A R AE Y K FE (Flavell, 1978). #UH MREETE 5% 235 0118 ) 15 75 b 0 R 35 R A
H o SURRZR . A B4ER B R IE B 5 I TR UK 5 21 F & I e . Plucker 58 N[BT R
B, SRR B30 SRS AN 22 i S0 5 2 A 6138 37K 32 56 9% (Plucker etal., 2004).  [RIFE, #5581 2
PRt T 2 MR B A 2R B4 T S, A TR OIS SR RE . Scott S NIRFFE I, B5#FHK
SIVRA 2 4] R 6% (2 3E 01 3 R A i) A U8 7T (Scott et al., 2004) .

FERXFERTE =T, AR S BARAE N — P G AESE, MBS o) 5 0% 7 o0 R AE TR AL A .
ASCHTII I« AR B 21 " AR BRE 0% &R BRI RN 1 1 A2 P 2% 2] 7 (Generative Learning; Wittrock,
1974; Mayer, 2002), e 7 B S A HU A H E) “ B R (Enactivism) BAR o {35 9 U 2% ) 35 8 it 1 3))
T ARG BAE B AT BOCEM, RSB IR . AT 8 B IR I 0 R ()0 B R AE (Fiorella
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& Mayer, 2015; Wittrock, 1974); J5 3 Wik — 24 A FTESIER T ST SiER e, miEl
AT NAES — (M A, 2022) RE IR EIRIE K B ER 1T EAFEZ S, (HAE“ 5 2] 2 Eah @y i 72”7
K—tzo i ERANE . Bk, EESWAT, AR BEARIL AR A I T 84
R, RIS T s 2 550807 . BEA Ui — DR Y, &ML ES@M NG
(10 A2 S 1% BN AN R 6 1 9 2 2] O R IR B AR S ORFE, 38 B R 3k R T R 5 68T B A (Fiorella &
Mayer, 2015; Mayer, 2002), [FR 8 #0312 50N FTRENLS], E0E 77 8K 5 g\ mn L hl
(Chi, 2009).

gr b, IR N BRI R o) B RO R, W] DURRNE J R SRR TS, TR SEETT
] o RE A DA B 2] BRAR N BE R — RS O S R A T APt 5 3G 25 ARt T AT RE. R, B
FHEMANTEGRNRRE, FRATHRARPUE AN TR G 2103 A& IR B 1A XN TR ge AR A7
— e 75 DA R I E SR RE ), AR T BRI 2 E T 2 AU UG TA It J . AR R T
QUART A ORI P 36 T % 905 SR AR g Ak 25 ST RN 77 1R F K A i 75 PR 1T 1 B LR

2. EMILEEMMES): ERERSEEUA

AR FI GEFE AN AL 5 Enactivism)2 —FUARIEE, EETISRAT E SRS, IFH
20 42 90 FFARLURIME K i, 52myu R iz (Stilwell & Harman, 2021). ZEEE A% O FE T 3R 7N F19E 30
B RATE R E R WA SAT8) — AL ARG, 5 I AN LA Oy B 2 A5 S e R B RALE
5 2] E W IR BRSO S BIXT & MR, AR B — M g s B S AE, 2022). 1RG0
Dewey 15, % A 8177 g 47 3 14T (learning by doing). fEIX—id 2, SHAIT S A 5>
MIAMER I, B R DA A i) = EE AL

S5itFr, EESMIHIFIA, Wittrock (1974)5 Mayer (2002)FT & HHHT “AE 2% 317 (Generative
Learning) H 2 U MNFIIN TZ R, 22> F il F ok, AN 5EEE BRI S EMW . ZHIR 6
TEANR AT IE S AR B I TR RCBE IR A RS O RAE, R T IN AR 2 S R g E A .

OB AR 5 AR B A SIEE BRI S B AT EARAE 22 S, (B R AR 9 2% ST 1) 30 A X —
Z0ariy B EA BRI A BI#H R AT 5B SN AR R R, ERE SR T2
T ES LS. BT, ASCNEE S A, B S RAT 30 2 1 i AR SO AR 5 RN = A
BRI AE AN TS B PRANGE R, AT AR A 7 2 ] SCRFQIIE D3R LB R G BB HESE .

X —BEHEILT, ZMEIL: ] (learning by enacting)5 2% 2] # B AL il %~ (learning by non-interactive
teaching) FJ 4 40 A 19 P B S AR SIZBRBR AT o T B R M B ARAT SR BN R SCHRRE R, i 2 0 s R ek 2
fifgs fRRE SRR AE U T A FZ AR T A B S AL DA #, FER0IE R R4 T
FARK) 52 B LA o

3. BMEHLES

E{2: 2] (learning by enacting)/& —Fh7E 2% > I HAT 54155 MO 10 S ARSI E B E 2 51 7=, FE
ORI B VR 2 21T U2 R E B R ([ 125855, 2023). “enact” X — M % 5 AT IE ) 3 Bandura
B4 H 1955 JJ7 %% 2] (enactive learning), = oNZEHZH 22, HLAX 5T W %25 2] (Bandura, 1986,
1997). iX— B4 5 K H B A &1 318 (Embodied Cognition Theory, ECT) W44 . Fiorella A1 Mayer £ 3%
fih B3R B EA 2 SIS, k2P omif 7 % o0 SRS ERT S S e . 2 o) AR S i R ol
B EEHES 50N, ZXEHIER BTN RAT A S NE QR R, AT fEsExt 7 >+
RHOHE R 5 R FF(Fiorella & Mayer, 2015).
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3.1. BEHES S

Fiorella Fl Mayer I\, WEIXLHIE 5> AR EHAH R, FHAE— @R B3O 2 Fo0E B Bt
fRECRAE AL, S PT A NS 2% S BB FE TG (Fiorella & Mayer, 2015). B TAIEMERIMEA LS
FOMBIAZ HTTE, BRIl E M S 2] X 50 AT AECA R S 155, 2023),

FHHCARR T BHR 3 2 H AR SRR A 5 22 S W BRI Tl sh A sl 5, DU B A 2
AR B A SC R A BEAR . X RBN I W A BRSO IR AR &, T2 AE A Fin TN ERIL, oA
A B TR OFRRAE R TR R S 2 A B R U5 3 27 > 2 8 e i RN SE PRt 2 5242
W, BfESEEMEN T 200R, A ERT WS R Rt BE 2UA ORI R R, B R B ml it —
WX T NS BRI G B R R A ) 0 SRR R R BN AT B R SR
WIETHEN ARG RIS NG, o) m B PR 55\ B a0 RSO AT #R4F

3.2. EEHE S E I 0RA

3.2.1. BEIMENLES]

KEG W R IENAEAG 7 21 0] LR TH 2R s (B A /DB ORI, SRS o SR R Re (it
2E )RR (Stull et al., 2018; Zhang, 2019; Zhang & Van Reet, 2022), F2 75 52050 0l gEFEAS 2% S RUR
(Mierdel & Bogner, 2021). MRS FIRA—BER, [E735%5 NQ2023)0 AW T 45 R AT KRGtk
CRRAITC T SRR, BEME SIE(RE 5 ) SR (CRIFFFIT A M 56 HAA &8 & UL BRI, (R
FEIFII i A SCHR A AT A AE — 5K LI 1) ) L, B = 2 >0 385 AR 8 o BN VR AN 27 = RO R R iy AN W
FIMRLRAAERT B B ST I RCR AT RE A2 3 HAh B S 2R B 9. A, s fEf 22 S7E
JEIE i, ATREIG N ) AR AT, ATTAE — € 25 AT T HIS5 % ST RCR .

3.2.2. SE¥IENELE I SEMEELE S

FEHE 0 A R AR AL ST, [ 73055 (20233l i X B I AR L, e AE S s)
VEAL 2SI RREA B Ak 27 SIAE 5 S RET LI AARAE 25 22 57, (HR B TE 45 RAPR I — 2 A — Bk
REERARESZMERAR, Gl AR P EARMN R R EAAEER, USRS
TR PSEANN b AN TR

3.3. SMEHZE IR EN A

BRI RGah, AL RSN RS S0 2 2138 3 MARES (g2, SR A 2% 21 0] R I 520 2
13 B ERARES:, BB 2 ) R GE AEAE A, (B AR SR AL g R AR e ([ 7555, 2023). TREHEL R L
ANTTHEE G R : 56, BUABEFECEA A R, AN 2 DL AT SRS AEA 2 S50 32 AR5 5 e 1) B4
B, RoRAN T B 2 A T 2 ) B AE S ) i R b () B AR IS T RGR A . LR, ARBFFAEE
AT (& TR EAEERORZE R BUAFI A 2], 3820 B O A I 4 2% 2] 3 Sk G if O BRSSOy, 1
7y — S 5 DU AR 7 P = A o P (R P E DN By« AR AR 7 A R SN N B, 38 A 7R
5 [ [ 2 e R JR AR 55 T e 18 B (NASA-TLX)/E Jyill & TR, bl T AN [ B A0 00 48 2 AN B 0 B 7
ZE5, HBEE R BIEE — EA B (Krieglstein et al., 2022). )5, ERMEMAEER L8, DA
FHOCHI 5E B K A Al IR S B0 e v, AN e — A S AR EAT PR, 3XFE B BT ] e 3 B0 h A7 A i 22
(Wilson et al., 2018),

4. FIEERERHEF
H 34 i # (learning by non-interactive teaching)fif %% 2] & fE AR % S R h 2 ) fath, K EC
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T2 RN DU 332 38 B IR G FOf N (SR 55, 2023). XM “ sz ” 1977 3 DA ) Al N ff e Pl 2
RO, BRG] WRRERE, 519 RO R IR E Z RN B AR B A2
xRz A, WA BT F5 2] ik (Fiorella & Mayer, 2015).

FEFRBE AU AN B, M 2@l FE T SEEI AN ANIRER RN, 5 “Hh
257 JE2E SR I ER M AE FH (Roscoe, 2014; Roscoe & Chi, 2008; Slavin, 1983; Webb, 1982). F:—HUAN “H
g SR — R R AR R G B . RIS, “ B WOk TN AR SE S, A B
R A AR LK S A BE =A 7 . fEIRERAE b, el AR “ BIRAERE:” X —ARiE
FraNAAE R AETE A e BB 1B 3% T 1 “ #h 2% ” (learning by teaching without audience presence or interaction),
B2 S B A B AR EAVE BEAm s AT 22 S (B0, SR BEA) (055, 2023).

4.1. FIHEBRERBFME

BT BRAERFEAA R R ARG ERMZ e, HRAS T A AT ERE ER. B
RIS, 2T B RARACAR, WA DR =REZHRA: 2Ok T 9F 2IHE T
FT7 Gl AE B SRR e Fe bl BOE N, BRAE SR Z AN B b dE AT TN T DR — A 2L
FRLHOLTT, TR S B B T A A S IR R AR —RAREEL RIS
17 3, B AR R T SOA SE R N R RS

4.2. FIEBREMBFENFEINREHA

AFEBA AT 1 B B RREEAAE 2 B P AR TS 577 L b 2R, X ER:
A REHE— B 2 ST G R B E . DA WE SO N BER IEREAT T LEEL. #1140, Hoogerheide 5%
AU =BORHEBAESS N WA, HHE TBIE RS B0 AR AERBARR, SRR, Y
KA RS LT BHZAESS, M EE 2GR R B8 1 e #E L % (Hoogerheide et al., 2016).
FE5 WU S, Lachner &8 N LA “ WIANLIESH 5 ZhBE” e SIpbkt, st a4 m e a0 5 &4
JRACAHAT T LR, R BIE B A it ) R BT 1 AL (Lachner etal., 2018), 3X—&45R4E J5 S0
FOHIRMG R T SCRF(Jacob etal., 2020). MAh, AHSGUESEIERY], BT HEHEZR], RAMIE AT B &
A B RE W 35 5T 2] BB (Lachner et al., 2020). ZREKE, ANFEISLHETT T B A BECEEXS 5 > %
GUsEm I AE— 2, HACR AR BB R M He: 2 IT7 NA3E R 120, AT A 2IEE LRI
Sk, BE BRI KT B TG T U AR R T AR SR A B B A AT REOK
FABE BN GINFIIN L, AT — & 250 T 2RI EOVRE e dt ROk .

43. FIEBRERFINEREFE

BRI a RARbR A, S TR NS SRR I R, 55 AR R0 2 2] E AR IR R
e, A5 A R AT B RSS2 ST AL DA R I B, DA ARG 5 i T I R 1 A B R 1 R AR
SN A 2] g AR R A B T REALE o SR L B AR RS R RS 0 A ) A R AT, B AN
PFE— EFE L B AT RE R D) A2 i AR RN T B 20 BSS (I E EL 5, 2023),

AR AR Y, AT ARSI 2, RIS & 7 3T & B 3R AE B TR 4 G (e fd 2 > 3 dk
AN CEUMAE, JRIG RN “H B NERAE T Dy BARE) S SR . ARSI R, ) AR EAE A
FHER S UHEN BN ZNFNBEUR, X2 IR AT i . A5 Aab B RS S RA, A R kAT
HREESET, AmE—ERE LRI R (Hoogerheide etal., 2016; Hoogerheide et al., 2019a, 2019b;
Jacob etal., 2020; Pietal.,, 2021). EARFNH) S SRS BUF L B o] Ge B THE A ) RUR (B AR KA
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FEATS 5 WS L5t D BN 22 ST BOFE FILAG . e U Sa 2 ELeHEsh 2 2], IRl i A A RN IR
R, JRE T F R . thah, XL i R T SR B A R SRS A B, IR A A B
W FRURT R T O, th /5 20— 2D I SRR

5. £ A AT EEENEN LHRAUSBES1ERRTT

OpenAl FF & 1) H AR 1E 5 A FE(NLP)FEAY ChatGPT i BLIE A ARJZ 5 & T T N TE AN R
2 5H8(OpenAl 2023). FEARKUL, OpenAl F 2023 4E & Ai GPT-4, FFEE T A 577 A4 ok
HA R AT R RRA “HE RS, RHADE “CIEMBARBSHEES” f. X—RAEH, 41
18 )1 IX — KA N A% O RE I A8, P AR 2 BN T R R R I . JE Tk, W98 CIF e
N T BEAR Y (1) 3 PR SR I AT W25 WAl (Lee & Lin, 2023; Liu et al., 2023).

TERE I Fid, AT SRA Ak, AR TC R SN O A A, AR L B DA A
FEAE G R R T SR OCEE RS, BRI GLEE D EEORIE . BRI S, R B4R 0 e A
& 19 ST FEAR(Runco & Acar, 2012). 7E— 0T B K BUTESS P LU 7 b, Bk B R, GPT-47E2
TR B AT 55 I R BRI R Vs T AR S 5%, RMEAEES NG, X—H)
AFAE . # 5 2, GPT-4 1E— RAK B B (BB R IBITSE . J5 RS AR BURAT %) H R
H 8 1R 1 6138 9B 1 (Hubert et al., 2024).

Fg b, NTHEBECIAEE F(Yin et al, 2023). BHEHFF(Gao et al,, 2022), P& (Kumar et al., 2023) LA
JARDE ZAR (Anantrasirichai & Bull, 2022)55 2 AN 45U i B0 H A2 BCHTIE R RUBTRAE I RE 7o B 5 LI )38
F A B Az BRI A B, AR EHR IR AEMAN LR M AR IEEE S, /R
FERIE 50N, FRAT W er S8 A R 5 A2 XN TR Re R JC B R 2 2 OC B B, K oy — AN 755G A
PRZ I H A

SEA AT SCHTIR BRI AR B2 ST B I SEBR R AR, B R HLBEA LA R I sL R PR, /7Rt 51 N
AN TR R TR AL T REYE . FESIES I, O B FCR I SEVIsh L% o) 5 B i sh 1R L2 )
FE5 2] G B SRR I e R 22 5, XA N LR e e L SR AL 2 I A a1 S A it 1)
FE R A ). R, FRERRHIE, MR SRIFAERE GRS 56k 8t AR AR T
B il S ity 3SR/ R A SEAE), 2 ) E A RELE AU ST h kAT S A S E S R T RS .
BN TR RERE S — D1 X — i A2 BAMUR B INF B MRS I 516, A2 o
IR, AT DURRE 52 A 1 2 2] /K F A il i (9 2 ST BE R AT 5 2540, I B8 4 M DT i 2 A e ) 52
IR EE AR o fEIX — 1 fErh, FoJFERMRETRE LS5, &8, AFNEEER, M
MAEGREE “HE” ISR, BORAEERD.

18 A B RS S AR oz R ROR 2 57 O 8 — e FEE M SiE ScRe, Hh A #E Y
R ST AOE RIS I R AR, AESERRRI Y, ST A N RSN AR K P AT RE PR
HIHR XA, IR EGRIRRE R KL MA@, Mo FA Rz BE i EihE, fF4E
FILEIEEH R A EA R EREN T, 8 AR RN TR RR ISR, AT S iR
B i ERRE B 2 2 F A A A ORE, 35 B FOKG B S ARVE AT BE D HAR AN b R0k
MG AE— SEREE _F AR T 2448 St R AR IR RO B R RN RE T T . e, B TR AR B R B ik
D E M NEZRFEAC “Borb” SeitiHMERs, R A HARTE S A ERE AR RN TR RE Y, (R
FEEE B nl DU BB 858, MMM Sl FAE RSk S B RS, R “Hoha” KT RN
REREAT . 22 FIETE S AN TR G B ol f2 R e B S % ST R, 3R 5 H MR RRAE 1
R, X PRICEC S 2] R R ACEI EE) 72, A B T30k HOoR A S i 350, il — B3R RIE IR R .
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RSN TR REAE SR S A B FRAE il b R I DA 77, R 55 0T A XU R4 B
TR AT SREER) S S N A T RerE — e R B EBARE: )& B 5 28 UMD T (Generative Processing),
GRS CNRUENE o PR AL FTREIRTS “ EHA - AN ARG IRIGER “HUT MO BN, B
B IR R A I E S 2 5 AT EEENLE], TS5 SRR AENE N2 thAh, ALEAME S
FEAE A P T REAAAE I 22 o A0, SRR AR OB BB R A e A A 2 S FH I SR KT,
A AR AL EN e Rk T A, AT BRI 4E Z A GIE e . P, fEBE SkErh, FHEANH Al
FRAULEER . PREFZIE EB AN “ B - INE” B G RL C RHR R, [R5 S|, ik )
R 2 5 N S S RT3 RE, AT ORBOR BUIE MRS T- O 7y 35 7%, 4R & A B 55 HAZ 0l
FIBLH o

6. BESRE

W& AL R ST BRI AN A R, WU I8 SN S S AR T 22 ST E kAT sl AR — 2D asifis
M2 R SO T BOR A8 1 — DA R T2 A TS IR R AR 2 2B . UR IR AR T
FAEQNE RIRFRFERE ERE R, QG IR R ATT e R, EEATTE RIS ER. £
AN TR GEPLE A RIS, QA7 oM X — 5 R T, S G 3t SRy I MRS 5 3 O A
SEECTR B IHIT . SR, IRPRER IR SR, DR QE ) 5 I Z R R B A B iR

5 BAENLA, LR 23 5 A RN TR RE VM S5 A% O BOBBEAT IR AR R - IS B IE TT R HEE
R FRAE AN AR R IR AT B IR R GRS
SE

WEEEE, ETE, ABRE, iKkiE, EAMQ023). LIEE: F 08 B RA ECER WM. ORI F AR 31(5),
769-782.

ETH, Pgirs, e, £, WER(2023). shEth =2 WA &k RIS mapLd]. O F 200, 31(10), 1924-
1936.

M54 (2022). AR S R S%IWERE. HEWI, 43(3), 58-66.
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