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Abstract

The instructional explanation method and self-explanation method are two kinds of commonly
worked-sample learning methods. The research results are not uniform about the learning effect of
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the two methods in different types (or disciplines) of knowledge. It is not clear which learning style
is better in different types of knowledge learning. This paper reviews the effects of the two learning
methods in the previous studies, and reveals the main reasons that affect the contradictory results
of the two methods, it includes the nature of knowledge content, the different level of knowledge
and experience of learners and the characteristics of learners. It also tries to put forward the scaf-
folding teaching mode which combines the two methods, and advocates the teaching method which
is mainly based on self-explanation method and supplemented by instructional explanation method,
and provides feasible suggestions for the effective application of the two worked-sample learning
methods. In the future, we should pay more attention to the mechanism of the two learning modes,
and the learning effects of these learning modes in real teaching situations.
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1. B

WEZHE KE, ARUFTAAERISCER G 73 T30, ORI 2 ok 0y 77 M5 21 77
KEESLLLNF AR R AARR R KR, RN FEHAAIIE A CT IR S B I SR &
WY Yo BE A HAEHREAERIAGIEE T, BB RNE. CUSHE AR PRHE(Q022 SEAR))
B, “BUFEHIPEEE R, BOREEST N, JIRFERREE, EF e NS, 51554
FE RSB R I ISR Y (o) e ” o WO, REEBUNPHR . 5 o0& S0t 0% 2] CA T 2 i
TR, BRE XS] AEFS LG5 ) HPRE .

FOF PR AN B IR R M IR R 22 2] D7 R, FE AR ) s B . WA E R, o
FHOCENR . HRE S RN . Horp, BUEMRRIL R 5 ) BRI R R, ZUM st 7 N A REBI 45 T
FRRE,  ALHEST R AH DG RS B FUU (A, AR Il B an T e i DAV B o SRR R AERE 1] 2
SRR, ) F R O SRR S M B OB, 5B S #02E S] WAR HEHT A B AR E IR
PIARER, S S RNIREREG, SEAF RS AR I AL, $ iR 5% 2138 5% 2 AR (Chi et al., 1989). HHIETT
W, U RN B B VE I B 138 0 R4 3 B 25 o 3 AT R A S 2T, A2 S R AR R TR
AR H, HR TR GBER, SIREIBRNFEST . ZHE A A NI EE R B AR, HE
A ] BN R R AR T AT Bk BRI T 1A .

R EATCT PR 2] 07 BT LA R, 2 BRERAE & B 15 S RHIE R AE RS S R Bl S, R
b B EES N I R G T . 5 T R S [F) 2R Y (B R AR e 2 SR P AR 5K, SIS R
Al 0 3 R TR B R et b . Rk, AR S RE LR, B WA A AN [
BHANRZE IR IER, T SEOLE I BORT G 0 EZ MR F,  IREET IR oRAR T o] 58 4 b A5 FH 02
R REEAN B FRMRRE, P RIRE 2 o] 7 U f IR 25 T2 ) SRR A L.
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v, selly, EEZR (20098 5T R I, S B FRAEREIE R 2 21 F AR T I A SO BRI B
McNamara (2004) [ R AR F AR B, Bt 2 AR 3 n B SR ARREER T, Re S B2 =) 20 FH Andaod FH i
FFR R AR R ST BRI SRR ARAL, HIRMREEM L. 1h2 . BB E ST e -4 B2
iy, FEMPERAE S, Li S5 N (2024) DLH 22 A P s E & I BRI S0 SOT IR AL, 25 R 3RH, B3k
B — MY AT T, RES IR A AT R R B ) . EA S5 2], Villalta-Cerdas & Sandi-
Urena (2014, 2016)RF 50 KL, HIRMFBEAMZUNZE—FE, FRALHE T 2% 20 200 5 WS i SR AT AL U] ()
BH, AT EABNNFERS. A, BIREREIEECE S SR IAE S O AAF B TS, i,
Rittle-Johnson et al. (2017)K FH JC /AT 1 775X 26 Fe 0 T H IARREAE #ER 22 ST W SCH AT b, 45258
RO, 4% 2138347 BIMRENT,  22 ) B AR )RR PP AR . RS AR AR AR e M R A 1Y)
RE 1S3 B/ MIR B R FE FE R o IX S0 45 SRARIILTE 2408 7l 1) AR 1 25 Foh 52 1 ) SRR 2 )
W,

BN KEM TR T B RAEBIEIEAF R R i E B, (B 505 AR K E AR
TR Rt . B, Hilbert 55 A (2008) &I, TEAS T8 BEREB 2% 2] v i K 2 21 38 1) E FRARARE SR 23 38 o 27 >
B Z NN U R B E I ROR TR 2R B RS BVRAII, 51Kk %% 2% 1 B R AR
SR RPN, ez B I 47 A ARG 2 ST AR - Baars 28 A\ (2018) R BLE FF 2B b, IR
T AN RESE 2 ) 2 ST AR R MR A AR A B A M DL R ) AR R B G . X TTREAE T
MRS — TSN S5, XX ) 3 R RO R, A 52 4

3. BFMBEEEARFENARFEIPHNA

X T BREBENFE TR, BEFRREERIRZ IR AR D, FEEPERY I, Jf
HERIFAG—.

HIFC RN B R REE T LA R 2 21 B U 5 2] S, Lachner & Nueckles (2016)% %2 T fifi %%
FRE AR UM R 1R SYEMERES 27 21 3 22 S RCRBORE I . S5 RO, o2 il AR E R HU- 2
JITAE Je i 46 R B =R B MU 5K I8 FH B R B 27 2 38 1) 5 SRR T80 e 2 BU - R R 1 27
F . KA, KEQOIAKIBT TR, {EHBE R 2 > b, R o 2] F SR U AR i)/ A
PO MG R T2 AR 2 ) . IR H, oI R AR IR AR, BOEMRREE T
2 RO BB

B R TEAR K IBEAREAE AR 2 A . B30, GroBe & Renkl (2006)#R 5T 1 2 M il ke
P BEETEAR SR, (HIFRA RIBEARRE LS . AW IE KB, A5 2 P R A )
FUAMREE T 22 A MREGIBEE 2 2 B 2R 2k & T ERARIE. IFH, WORFEAMREA S SRR
HBA LSRR 23, 225 H M EBRNE Z NSRS X M AE R, AR T,
ASFF 2 S BRI R (Wittwer & Renkl, 2008).

F T ESCIR R SR T BUAMRRE AN B JAREE % E D0k NI ARFAE, iy £E 0 vh i RO B B
P 3 2 240 AR A AR R TP, DA I ST AN A BT 1) T S PO VE AR 45 A B SO A

4. WHEGIZEIFAERRENIRZE I PERABNERER

SEE PR 2 21 7 AR A R SRR (BEE RO R A O R L, om0 — 3 22 ST R B ROR 7 i 45
R R EEARELLT LA 51 -

() FRAERIPERT . R P B PRI 2 21 7 SRR 1 e B FRMERE Lo ASRIEREZK T
fIRMR 27 2 i i P ) 2 ST RN TEAN AL Bt 5K7F, TKARQ2014) 5 58 1 /INEIYSRE 5 3] 3524 2 “ e ”
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FEGIAN “ ke - bric” 5EEFEGIRTE R AR . R RIR A “ MRt - drad” FEEIRT “ iR G 77 20
5 215y R i SO (I I A% R B AR TR AR, (BRI B RSG L=F E R AR XFEE
FE RN I e briFis EAN LL A 5, I AR I 5 T T AAIE AN B4R, BURMRIE IR 0%
JRILH R, M2 45 21 38 & AN A, R E A MERE i #8 A e 2O R IR 8
[ WA, X T — @M RN 3], )R AT B B 2 o) h IR AR E R BRI, XEREA
RS R AR X BAAG  S1 AT T P 2], I BAESE SR AR, R 2% 5138 iE A IR &1
15 o2 B AR I A ) L ) PRI, AFAE AR RBRAS (S RIS, FLAT 52, 2003). fEZEEE S, A— MR
I, BEAWRETT A B2 ) B o IR, A i, B IER RS, IR ER AR AR R A SRR L R A i)
PR o TR 2 ST T AR, 2 5138 BT DUKSE B FRAR R s il ) 3R, B B AR AR
TAFER

HR, ARIZR 252 B ER BN [F 2 S 3R 2 ) B SR E 2 7. ATEAURIL, AR
TREFFRRAIZES], N AR W& RR I 22 2] 38U B I (Kulgemeyer, 2020; Wittwer & Renkl,
2010). Wittwer & Renkl (2010)7347 T 21 f& SKEG 09T, 45 SRR I BUA MR RE R E & AR I 3R 15 235 1A
W, AR TR . IE R DL S BEATR I RS N A R . XU, BURRRR S )&
RIRRERIMRARTE RN, (H n] AR U8 75 ZRE S PR P AR AR P R, BRI T4 S R 3 R 7 1%
SRR, DRI RV X0 I LA 4 1) 5 i) 2 [ 43 FF ELAH G 55 ) (Anderson, 1988; Rittle-Johnson et
al.,2001). Van Gog %5 A (2008) K HLAE 2% > 38 SRAF R RS FaEAT 205 A2 2 ) BE IR N Bb 2 =) FH 3
fifto FE5 ] —DUEAGNEIEEN R, — B H 5ER T MR B FE T, ZO0mak S84 75 Bk S 80T
BAEZHHIEZIIRELE, FRFEIME, WBEEMEREING] T % 803 ARE VR H T %
RFE BT S FHAMIN A7 . Richey & Nokes-Malach (2013)& Bl T ML SZI& 45 5, Al 1K
HEFEAIE 2 I BUEMRREINS] T HRMREEN A2, A TRMRE S (RS IR N 2% SR IE RS AR . M
H FRARRE L T WY IE S 0T LATERIF T8 A v v A P 481 Bt v 1) A e 4 BB (3K A3 (Joo et al., 2020; Matthews
& Rittle-Johnson, 2009; Rittle-Johnson, 2006). [EE G758 KM, HIRBREFI R FLEB R IT T #
Pk

BE, FIRAEERMFEE AR, RAMERET KBAME. SR, wRRRNERZ, B
DHCF R B e B YR 2 7 AR I 2 S RO R T S SIER A B AR S 25, A H
FRRIE S5 ) B R Z REVNI AT, MR Z . B, 53CFREE, 2 R R
) EAEE I PR A TR 2 I E AR, T HLA TR AR, R T S (Ainsworth & Loizou, 2003).

ANFEERT B SR AR N AR BIMERE . AR DL RS B B R AR 2 8D B H, filhn, 9
TEAIE OGRS RE 2 (R BRI, T AN 2 4 2 B ) 75 257 o) B A E M R R E 2L
G SRR PR A RS LR E, EBCEIRET, A SRR E AEE, R AR
FEAI R 712

() FABEANFFIRAR KT o 2425 2 FH HRA A R, N B AR E 1% S R oA &,
MEEFEAIRFEE G, NHZCFRREN S SRS, BRG] 12 2] P A R RN . i,
Acufia 55 A\ (201 1) i 22 B4 ] A [6] S 50 1R 2% o) R AE I AR o S5 3R, ARIGER AR 2 ) &
MR R 2 2, T a0 RIR I 5% 2] 3 I B R R R 2 28 I A . Rey & Fischer (2013)fF 2
TS A6 BUE AR E R MR L AR R 208, RINH2 T #UHRRE T BB FAEIT R 7
TR TRAEZHFARIH T ASHFHERNZ, 52 T RERSRRET N T RETE
BRI 2, (ETHEANURE T L RIRT RAE 9% T 5 2 A

FHEZ N, HRMBRIEZRY JH CAME T RBRAIRELR, RIS R E & 12 2 3 g
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SEAFI B R 0, Chi 55 AN (1994) K3, HWUERITR/D )25 S]F M L, AR 2 5 5 #% 2
BT 2 AR, FABCREL . IEQ1 Chi 25 ANLE 1989 I TR I, eI MIRGIGAN R ()5 S # 1
K (5 ST I R RO B (1 BRARRE IR &) 7 T AR AF (R 22 5o Chi SRS [R G2 21 3 7= AR AN [A) H IR R AL
RIR SRR, R oI FAEBM T A S EVE 2R, XSS R RS IR R T ORI TR T R BB R i
CURI SR, R X BB 1 5 2% IR RN RSk . Ix 6 [ FRARE 8 0T [ O ZH AR R 158 A (1 v
TR S . IXRERI S ST P A TS T S B RN, AT DR G B AR S AR R R . T 227
5213 AR TSR, B AR B ARRE, BUMEER LIS E ORI L. R, ) FH AR
AR ER M & A BERL A HIRMEREE, X T RIRACE AR 2 203, SO T 70 K80, M.

IR L, BIREREEEH THAE EEMIRAR % E, MHCAMRREEE H T RN A I AR
Bz 2] %

() FAFMFHE, WATRE SRR PRSI A 2500 252 51 35 38 PRV AR 31 i g i =
A5 AN, Yu & Kyoungmin (2018) A FER I, AN 7 SRARM 2% 2] 2 S TR HECARaE, m
WNEN T SRm 5 o) 2 e R B3R RE, JF BNV H B R 22 ) R B 4F . Belenky & Nokes-
Malach (2013)38 33 #R A 2= AL B LR B B AR ), IR0 SX 0 B JARE A2 & 30, AHEL T 54877
EERRDEAL H AR, RILEE Hbr = BB 2 B R, A0, MTAEVNEREBRNFE]ES
SR ) TSR R B A S Sl (AR, 1T S A A [ P 2 o 3 U BE AR T B R R X ]
BB F T MR ZE 5 DL [A) 2% 2] SO AN 7 27 2T 5 S AR S M AR AN ], %A ) 2% 2] S AL AR 6 5
0] 280 SR G ] AN [ 3 75 BEAE AR SRR N IR 2R

AU RE, AL B RMRIEE 2R RS S e — e MG LR, JFARERT
AAEOL T A R B H M RE BB R 5 ) o A ANE attbias R M 27 21 7 S 25
M, A SRR (VanLehn et al., 2003).

5. MMREREERM S RABFER

FULMRREEN B BAFREE R T A EAN 7R R, F 0T DU BRI R A2 ST RO . 1 I U R
AT UAS| S OF A s 1 E ) B BB RN, FEBh SRS, R BRI, R B RS 5 E A
HR N B AR LIRS I R . B BRAPREE thn] DU A R R I g i, 3 B ST E T
PR E AR L, CROETRIE B S BE R SR, DUESRIG e B RIL, (et aiRaE R .
HL FOAFIFIRY], AR RS B R RREMECAMRRRE PR 22 3 560, 2 HOUH B R
IREEC AR A A I I RCR o TR, ARORIHer 5 ip DLl 8 A Al A SR A A
2o DU AR T2 ST F 22 ST T TSR AR IR 0 1o AN [7] 2 ST R AIA 7] 27 30 - RAS
I AR RN AR P AP 7 ik S it s S N

G, ARSI AR 2 3] 3 G EARITHCAWRER ISR, e iRk T K 2 31 3w DL H 3K
FRREIEII N o 5 I F XECABEAR 2 I N, BTCVE I B R IE WP, ST mT S (B e,
HHCARRN BRI R 518 Bk, REHETPAG 22 2138 IR IO E 2L, IR 21 [ R
IKPIER T AR REX, RTERG| G HEAT BRI B ARER], WSeR B RaR e 22 5 H RS
EARIBES RN, 5151 E AT B RRRL

Hk, MERE REERAME B SR AIR, TIINMECEARE B, # B 2 E B R RAM R B0
AERL; eSS B RS B E AR AR, MR 5] 354 3] 3 S 2 Rt AT B 3iRe, T B IR B i
W, B EHRAEER, WO B REIENL. BAN, BRI WA A AR N AR, BB ER BT
FEEREITTA, BIMRARERNL, AT ER B RMRE. B0, EEEBErZ> . 2
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&

AOEE A SRR A B, Akt SIS R . BARR MR AR, iR RN B E S 5
R

WE, BIRMBEMBCERE T DRGSR AZA R AT E AR 4 & . SR E = —
N B A (R ) = SO SR B () il e X AR R B B BEAl, BT “ DA% 138 bl UG 1
857 MBCHEERET R 75, HEHE TR 213 A REM AR 8% ) DL AR o )
BHIREJT, A8 AT 1) R 2 35 R 2 3138 (BREZ B, 20065 Tobias, 2010). A SR R Fh g RE V208 5
RIS BCA B R (1) 8085 A FH DA MR SIKF, HW: 23 2 6F &% rEe )N H B R
ERTEBGHT 5 ST S5, 102 T3 B ARV T B L AR ] B A (1) S N S AR U 1 4, o gh A2 Ui e
X B i B 5 ) F SRR AR RN . (2) BUMAES: ) 3 B B BRI 2 2] i B b R AT
B, B> H AR AR R AR R I Ol WA 213 B IR AR AE I 22 BN IE W, B0
T B I AR E R AL ST AR AR . (3) FUUMEL I 234 2% 2] # Re R 4k 22 S 1B AR 702, BRI
o) E R B TR I NS AR A R AR S SN AT 55 . WA ) HE AT L AR, WIBCH B4R Wik
WA 2] W BT ML S S, IR BEII 28, BRI ieRs, X B SR SR S RS T H M F
NI AMERE .

bRtz Ab, BUR S SS 1) 5 o 3 AR T BUA R, BURSIHLECR 1) 21 38 A 5 3R ARRE(Lee
& Anderson, 2013; Richter-Beuschel & Bogeholz, 2020). [FIFEHL, SREIFIFHEESELWMIRERE, 2
g N BRI, THREE )5 ) E B Z A GBI L e, N2 R RE R RRE 1 ) IR 2
IRRIRPERD N . R, N B AR R AT B R MRS VAT, RO 78 /5 FEEI2E 31 5 B B IRHIER 2 ) 3
T, R KA

6. REERE

LR PR, ASCEES T 2 A RSB (AR RITR 5 2] R A B BRI A0 0 iR (Y 1
R, M TR RE R BUE S I RCRE R M BRI, RS S B S N 1 A iR
MBCEARRREM A & AR, RIBITRT 5 3] 3 W 78 2 A I TR, Snh T e B JmeRe, [ 7E
HCARRE I RE ol PR SRR R SRR, B I Bl D B IE A R, DU G N = S) F A di i o XA
OB EAN, FAESORAHCARB AN AL 7 TR VA R B0, T B R RA A #7
R A SR T, TSR AR At S SIEVE T FE o R, ARORATFE 7T LA P A 51272 2
J7 AL ST R AR IR, BLR i apxd S22 A i 2R 1 B BRI N A AR IR 1 B T T T
JEE MR SR FAANGIN T, FARRBUAE LU LA 5T -

B RET HBRREEM A RIEAEA R A RRR S 2T R R RCR T H AT SR iR
R BRI AR S T B p AT B BRI AR, BN, AR AR T
WRIEFE (HA RO T Wl KT E B SE R ) B T HGES DA A AR H
EHFEEEZAREE K A KESEE. BRBR. FEEARERENEE. QRdmh i
JREPFOER) SO, BRI A R A & 2 SR WENEIEN . F L EAF KRR
BT A RTIN Tad RE AN 27 5] Smg th A A R o 0 sy R ) B R S L . HERE SR SR, oy g S UL 912
BOERMKOLER, 2002; WEPE, 2002). B, RRBEFUATBE— DI RG] 52 5107 SNEE IR R
ARy IFENL BEEEHAERITE R RER . CHZREEFR I, PR )RR EE,
T RAR EHBMREAE T, I 5 S0 AR i RO 5 A 2 A T () AR (7] S R AR 5 30 P e 2025 B8 (1 1 i

B AFEZEREIR TN E ) R WA . Flan, BRREFREEUME . /5. BT
AT RAL, HE “RAA” 5 MR PERIR T 22 Lo AR 3™ A 20 R GE il A7 A8 Sk (I RR AT R
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Par
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fE, B “ e (R40FE, 2009). FHSZ L, AR IBCEERRSEMRN T E IR IR B A
IR A B, T E IR RN IRIR R A 0T R R AR A, AR 2 BT S AT AN,
W AR 0] URAE N SR . RS A BUE SR 5% (Zhou & Zeng, 2022) . INAIFHE L5
OUFHE R, F B EUCE T 2 ARE SO TS, 7R b B IR TR RN AR B X 3, T X
DX 35t 2 B 2 00T R 71 A% ol X (Patil et al., 2021)0 55 (0% T 2 BRI T /4%, 16 K A48
FERRTGH AT 98 X 8. X AR7RFRAT], AN FERAERE T M AR TR I CALRIAS R, %L 2 2] FH 2L
S MARUAEE . G, AT PR PR 2 2 05 sAE A RIRAE A R RIS S R E R . R
SRAFFFE T LLK AR [ RS2 3635 5K, 78 [R]—F 98 ot Ll R — R0 BR AS [R 3R AE 7 R 5181k 5
TH A ENR) N o B AR A B R I E A

=, WERANGG QIR RS ZUH RS AR F BOLE R . H AT EAR O O R T R
21 RAEARF A A FEIER, ARGV BER RRF IS RZH, HEERER, K2
RHBIR TT 1 BRARFE AN B AR A S RAEAE R, B 3 78 24 5 R F A 0 T3 F2 (i s e 4
PAT THEESE) LA EAH AR AL B R AT 4 o IXAMUE RT3 5 B AR IE R B R R AR 1)
PRI, [RIE A A b St DL 2 AR R R N AR R AR R S . R, SRR AT G )
AMERZE G EIR NEG25) R0 SRR AE R PR B . R AERE RS, TN SRR AR, &®
NERVS AN 721025 2T THLE, DA 38 MR G Ji5 T ey SR A 27 ) R0 (1) N TE BT R P SR A

W5, BT SCAR A N 1 H AR AN IR AH 25 G B A L S I B P 27 S 08
AR, FEERES BIRMREETT DL FAMRIE RS SR8, R A 3 S =% L R
PR, (BIERAE B SLHCFABE ST o H RN A RRRAN S5 B 1 7 1202 15 e AR U 5 1R 2 S A
RE A RN RUE . R, AR RAF T AT DUFT A% SR BRPE, AR TR 5 52 B S A 50 S 38 B T 1
H IR MR BUE R A B B ROR o AL, FEZR 5 218 R R e AR AN AT s i) — A2 ) 77 =
G BUFRRREIR T, i, BUFEAREUR N T 513 I B A R A T SRR R
2 HHIA NI G(Sikstrom et al., 2022; Soliman & Guetl, 2011). AR AEUELELL 23 313 L1 E 2 ST OB
T, BR¥E AR, FrAR B2 RAHF )R — Rk, 7FZEFFEA MG — P8R A .
B, AR SELRBCEMRBNANE, WA EGIW, FRAIRZE R FIRRERE R ZE R
WAET R ZETE) L ARIEWIW, FREERIER). F I EWMRHEW@ W, FEE. VAR,
CALARITFEE) 2 WA 22 T3 1055 22 J7 TN 2 T 10 S R R I S 4 a0 1 1) B FR AR IR RN 28 eV AT
LI ANRAE, LARAAZE 12 S SR 5 BT 47 ) 2 1L

EHEWHE

1. A RGO EHE BT R 4R & S B A 7T LNYJG2023272;
2. KD U R FEIAE R KA O HE R JE U B3 sl i 5 S R ATE AT 1sbkjg202411 .
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