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Abstract

This study aims to explore the predictive effect of the L2 Motivational Self System (L2MSS) on learn-
ing engagement among first-year non-English-major undergraduates, and compare the relative pre-
dictive power of its three sub-dimensions: the ideal L2 self, the ought-to L2 self, and L2 learning
experience. The participants were 721 freshmen from a university in Northwest China. The results
showed four key findings: (1) The overall levels of students’ L2 motivation and learning engagement
were moderate; (2) Female students and students in advanced classes demonstrated significantly
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higher L2 motivation, yet this motivational advantage did not translate into statistically significant
differences in learning engagement; (3) The overall L2 Motivational Self System exerted a signifi-
cant positive predictive effect on learning engagement, explaining 25% of the total variance; (4)
Among the three sub-dimensions, L2 learning experience served as the strongest predictor of learn-
ing engagement, followed by the ought-to L2 self, while the ideal L2 self showed no significant pre-
dictive effect after controlling for other variables. The conclusion indicates that for this student
group, immediate in-class learning experiences are more effective in driving learning engagement
than long-term ideal visions of second language proficiency.
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1. 3]

TE 1 I8, AR ZE TR MRS o) BOSCE S I R R R (2T, 2005), BIHLIE %04t 203
i, EIRENFE SRS S RO . IESIHIRE R O ” B CRIR T, MR RSB ¥ 3]
HRN AR SEFOFRSCE UL, 43758, 2016). XA T BAEFR RS . B JiiE 2R 8 K
MEHESEE R AT S, SRS B e K% 12 5 Rk,

RGN RE AESLIIVE R ALE], Dérnyei ¥ 15 LS HRA S AR A, BT “ 2
FIWNEERS” , BHFHEHAETIEAR, MiZ B AR G & AN EEChTECR, 2013). 281, 3l
WUAE g 0o BRAGT ) A R B H AR T 0615 5t b AUE I % SJ N AL 9 BAR 2 14T ()7, 2005).
SIBNIG I B AR SRR P I £ 512 SR (Reeve, 2012), A 1AL By 2R 19 S BARFR(IT M, 2021).

KEARE, BN ARRGE SRS EETTNE R . R0, 2580 0GR E T 5 kst
KGR, X IR PR A s [F, = ASF4EEE A T ) TRAFAE G+ [
I, A FORE S BN E WO B 2, TEB SR B A TR ARG AR T RS, P =14
FEE TR T R0 54 55 o

2. 3CEKE
2.1. ZiEEBER RS

2.1.1. ZIEHWBRRGHEX

HF Markus A1 Nurius (1986) 7 “ 7 fg B3 ” BLRF1 Higgins (1987)11“ HIRZE 7 7 # i, Dornyei (2005)
et T “TABINAR RS, K AE M ERINES S oA E Ry — A, [E SRR A AR 5 A3
HUER, R AEAMEE S EEIRS) JCHETE R, 2013), AU FESRAIE T3 AL A 5 AR ClE)d, Pk
M, 2020).

WIS B RARG H A EE A A FAR AR BGOSR RE MG AR B RIE R, S MA
HAFRPAE “HEIEE RS WERE, XAIARRESME WO RIS 230 ), IR RS )
/NS B RS AR B R ZEEE , MRSR 3 M B A BERHE 44 INFIFIAT = A (Pves . b, 2014),
REWA o5 A% G o Kb R S RS AL, L EdE WAL RS HL(Taguchi etal., 2009). NiZ 35 H I AME
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DOI: 10.12677/ap.2026.168415 448 LB A


https://doi.org/10.12677/ap.2026.168415
http://creativecommons.org/licenses/by/4.0/

KT

ST AN R BRI A R TN A © “RAZE &7 IR, 54N T RSB R NS
B, BHVEAE IR T 2 Al N R el G fth A 75 %8 S5 AN J (B A0, 207.4%, 2016). il 4R
WS SEEERBINUE S, HE S BRI A A S R L s O o, Maa e i, IR
TR 52 2 S AR R Ih 2 P A 2 MR R (e LR, 2013).

2.1.2. ZIEHWBRRAGHHEXHAR

DA ZABENNL B TR G A I T8 0T 3 25 K 80 B0 IE -5 T 2585 S R A% T Tl FE S5 F B IE
JETH, BRI = N T 45 R O3 B SO AL T2 SRR Taguchi et al. (2009)38 5 W 90 22 B FEARBEAIE T
HEs A Fa ik, B P 245 (2012) HEE(Q2015) WA JEIESE T iZAE 280 o oK A & Bk, HRk
AR (2016 )3 — B TF R T A LA & & &

TETRM SR TR, AN R BEAR I T G5 B AF(E W SR 0 o WEANIIF T S, A2 00 TR0 N 4 FE B VAR AR I 3
481k: Subekti (2018) K BUE & HAR 8 B IRAE N I = AN F4E T 220 R S T A 5.2 5 Moskovsky
SH2016) KL, KARILAR F R GOR R E IS J1, SIS )M S B s Al Qahtani (2015)
5 VDA B S ARL AR R A T RO A B RN SR A I BB SR TN BE SR Lamb (2012) MR IN,  EPEE
JEVEAEA A, AR SRR T ) BN SIE T AP B AR R, LK) B2 s THE TSR
o [E PR IE S S RS RORE T s, BRAR A RO R A B B B B,
MR % 8 H RN AR B E HE N, 2015; RN, AR, 2017; SR, 4573%, 2016;
FRE, ERME, 2024).

2.2. FIHEA

2.2.1. EIBWARENX

2 SN FIRIE TS B TR T 068 2l s B IRER AN AR R e TAE BN BRASTE A A (R S N, Bl B AR
WL BRI B GGE, BN E OIS AU S (%, BT A, 2011). Schaufeli etal. (2002) M
B OISR, B2 BNGE SO “—Fh 525 TG . FrAR) . BRI SRR RA” , AETs
J ZEERRILE=ANEE . Fredricks et al. (2004) U4 H 7 5H BAAS MM BEGHEAL, IS BANZ AT
TN TEEFNFNHIBENAE IR O &, I T 70 B A O BEAR S H Ji B 252 A 0 5 AR 1 1 4 T
%5, £ 8 2143408, Philp fll Duchesne (2016)F HAME 2~ 2] F FIBNE BN AT AR BT ¥ =
FELERRN S REZEIR BN PR E AT Z 3000, (AR 7038 s A 5] 2 ] N2
PRAg A ] FE AN 25 RN G AR 2 (Reeve, 20125 ATRME, 2023). AN FLLA Fredricks et al. (2004) ) =45
MR BRI IR, (HOCH AR, R DL I BN B E A O &

2.2.2. EIHFANEXHR

A 5 2 N B AH AT 9T 3 2 R SRl T HL T 5 TR 2808 B ik K 7 T R I o AE IR T R =
SR WIANTTAT N A ST 0 =R S HE SR, [ N 2 e R B SE R T AR LA T R ISR S
Ko T RIS N(2008) BT T 22 N EFR(UWES-S) I SCRR, 204 [E (201 1) gm i 1 745 & A K 24
RHER 22 )N, SH50IE T RIEFIVE R . 9K, MEIELR S0 &, 1R 55 AR 5:(2025)
FERT KPR IAES I RAER, NELEE R AN ER M T T A,

REWFRY, S AJRANEIINEIT R M EAAR G ERYEE: & REEIINUE SIS BT
RNRILHEZ 6, 2025; Sadoughi etal., 2023), 422 Bk (1) F2 48 A K48 & (Fredricks et al., 2004; Putwain
& Wood, 2023; SCHISE, 20105 FMGAESE, 2014). 7E iBSIEREEET, RGBSR NENSEBRANKAT
NFRAE, [FEFEREIE RTINS IERSI(7 5, £1F, 2024).
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23. ZEMMNERRGESFIB/ANXER

TIHESHLEER ARG O IZAE SR A I RN ORI N A R . W R, IR A TE
HHLAN BAT AERAE, K2 AMASH L A ) BB IR 3 (Macintyre & Gregersen, 2012; Li et al., 2025).
SCUE R, A SIS I 22 U 78 CAIEsE, iEshHLE R ARG 2 S BN B A 3 AR A (Sadoughi
etal., 2023; FHHELR, 2013; XBZ, 2012).

BARB BN B IR ARG N FLELE)Z T, IUA R 5T R AN R 4 FE I T 35 A7 AE B 2o B R
W EoN, A IR QRS TR ) AR OIREN R R BIRAQ2013)RIL 3 BE R H WA X
SSTR, R%AE B RTINS E: Khany F1 Amiri (2018)H3F 526 B & v AR I ZIWLAT A £ Sl 3
M tE BN 38 ) 2 L RIIRS) . AR, B S N % A H IR T E S50 AN — B e
TR 1% 18 H BRI 2 ST RN A IE A FMAE (L et al., 2025; X2%, 2012); HBEHRIEL, M
ZAEER G IRNREGHES T, Motle, 2013); 105 20580 & IR % 38 [ 30 T RN
THEAR B 2 (B, 2013; 2B, 2021; Khany & Amiri, 2018). M4k, HEARFRAE —iF B AwE AN
TR RS B BRI LERE , B0 2 25(2012) R B 15 2 S 28 3 IR T 2 7 i 5t

G kE, BUABEFEE A AT RS E R RGN BN IKEE R, EAAER A Z: —
RZHR T ARG AEF I RN A RBE, WHHAAT R EEERA R = TYEE
(RTAERT T 7 0 AT B — E 18, AT AESEE T R A BRI R R LR BN = o JE Tk, AHFST
$ Y DA BIF R i

(1) FETHEL KA RSN AR RS 5 S BN TR 2 fEVER . PR b
BAFERAZE e ?

(2) ZIBZNHLE R G AAR T TE E ) T AR 9 Tl oK 22 A I s ST RN ?

Q) ZHEMNEEKRAN =ATHECEE IEA R MZ B R BRI I BRI
MR RA AT 22 52

3. fiRFG=E
3.1. ARMR

AHIFFC T ) PG AL X A AR TEE B K — B A TP R M S A, 7E RSB R 20T b B N %
S R R, JREI RS 755 4 GRIRIESAEE MAEERKAE 1 28R, wEFREH K
mE 721 4y, AR 95.5%.

Table 1. Demographic information of participants

* 1. E5FAO0FRTERER

AP el N A4 L (%)
5 494 68.5
)
& 227 31.5
R 102 14.1
YRR 2T R 163 22.6
A 456 63.2

S5 HFBFE N 18.5 &, JEEE N 10~12 4. IZAHRE 25 9018 st S Bl Rl K — 3%
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WIRFE S N =T RAL RROE(E R, SFUTHIE. s TREINYE, 125\l /1 SR R IRE,
A EZETE RS PRIE(GR B 120 20 L UL E)AIREHEGR B SGE IR T 120 70 HARBAF GBI . 2 5%
TG B LR 1,

3.2. fiRIE

A FEAE A ) 1) 26 TR f N D Ge it 22 A B S P A% O R AL M . ARS8 6 B i
L BER . BB O)EIREAN R, WML ER SN R BN E IR R G 2 TN ML O
AR,

32.1. ZiEHNERRGER

K255 N(2012)%:F Dornyei FIEBHESL M4 SO —iBESILE R RGEE, WA iEH
By MiZ TAEERM ARSI B =AY, 325 8, JREERE 706 L ARRVE BT AERATRAIE T B
UFIEER . BREN 6 Hity, AWIRESN 5 St UG — BN . AR B &R 0w EEH o
ZRBON0.901, = ANTYEEM o ZE518 0918 0.821 F10.905.

3.2.2. EIHWAER

BN ERRHEZE Q1) Il “ REFAEZE IS (QLECS), HETAT AN IWHEA
AEGBNZERESS, 3L 20 @, KA 5 S0t JEIABTE 656 4 K AEFEARPIIE T RIS 8U%
ARWEFE R BRI L o RECN 0.927. ARBFFERMAE JBNOKT, 580 il FLa &R 57,
ANX o 4EFE

3.3. HIEALE

)& ESUE , SIBRAEZI AR 1 70 Bl SO HESE 5 (T RLUR A5, KA SPSS 27.0 #EAT4e it 7 # .
HYeiliid Harman 508 A AT LR D7 A 22 o BES BEAT ARG, TR AR BRI . pRdEZE S )
18 o Z2 57 70 HTR AT REAS ¢ R0 (1E 3l R BR BR) 2K 5 22 0 W (R R, J e (B35 F (B EAT 945 2 E LU
FAR TR BORIBRIZEARSGE . i R 2 R H 23 WA 3 T AR SE . DA I B> RS &, 38
—RMAVER IR, RN CESNAE KRG L, B RN TYEE, I AR
A [ V51 2R BRI e 5 AE BE AR TR 75, 9F AT ZIZ IR IR T2 W 2 L2k

4. ARGR
4.1. XEFERERE

TEERE 74 AT, R Harman 508 AS S0 PPN SL R 7 i 22 o 3 GBI ARG ER A A
BRI I N R IR B T 00, S5 RER, B ARIERG 707 ZRBEERN 27.58%,
KT 40% Il FEbRitE, RIAHE AL ™ B SLE 2wz ) 8, BB e, EEEH T4
e
4.2. RS

FABRIBESR ISR WG 2 Frn. ZIESIWIAIR ARG L5 8 3.29 (SD = 0.62), AR T 5K
Fo MEYEFERE, B IEARE S EM=23.57,SD=0.97), XFBEKF; NiZ iEEHERM=321,
SD = 0.64)F1 —i5 %% 2] 4 JJi(M = 3.08, SD = 0.79)34b T &5k 2 I RN 35434 3.28 (SD = 0.65), [
FEAb T &K,
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Table 2. Descriptive statistical results of all variables (N = 721)
2 BELEWMAMSZUERN="721)

e Faidics e/ ME =N YA i
HEEER 1.00 5.00 3.57 0.97
. . 1% i H K 1.36 5.00 3.21 0.64
TN A R ARG .
ARSI AT 1.00 5.00 3.08 0.79
SN 1.21 4.95 3.29 0.62
IR =53 1.15 4.95 3.28 0.65
4.3. ERDHT

4.3.1. HI=R

SRR t i IS5 R an% 3 Fon. WAEEHEME IR RR(=5.83, p<0.01). ZIBEFILP(t=227,p
<0.05) K HEENLHER RS L/ (t=4.66,p<0.01) LA EERETBHAE. ERZEERE, HHE
FAREP>0.05). EFIBNES b, LERSEE T BA, HESRIEEZ K@ >0.05).

Table 3. Gender differences in all variables

F 3. BLEMMANERKEER

o Lt (n = 227) 5V (n = 494)
A e t
M+ SD M+ SD

HAE B 3.87 +0.88 3.44 +0.98 5.83"

MiZ B EH K 3.27+0.61 3.18 £ 0.66 1.71

TABER 3.18+0.75 3.04 +0.80 2.27*
TIBEGNLERRG S 3.44 £ 0.56 3.22+£0.63 4.66*

BN B 3.30 +0.60 3.27 +0.68 0.65

#E: p<0.05, “p<0.01,

43.2. MRZHABER

BRI R Z R G 4 . ANFEPEHERS AR RAE 18 HR(F = 8.99, p < 0.01). —if%¥>]
Z2Hi(F =530, p < 0.05) ¢ “iEFHLEHR ARG (F =4.04, p<0.05) EHHFHEEEER. FRLELKE
N, RYEFATE PR R B m TR PRI, MRt 5P B R E R R (ENZ
TR EBRAES BN S b, SRR R 2 R RIS B K F(p > 0.05).

Table 4. Class-type differences in all variables
4. BLENMRALFNERVIEER

ERAERZE) R LS HE)
A (n=102) (n=163) (n=1456) F LSD
M+ SD M+ SD M+ SD
L . @ >0
AR iR 3.38+0.98 3.84 +0.90 3.52+0.97 8.99™
EHEK ® - @
NiZ iEERK 3.27+0.65 3.13+0.64 3.22+0.64 1.85
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g
ZAERSIZ 3.05+0.77 3.26+0.79 3.03 +0.79 5.30" E%ig
CHESNLERALNS  3.23£0.60 3414057 3.26+0.64 4.04' E%ig
BN R 3.21+0.68 3.29 +0.68 3.29+0.64 0.71

#E: p<0.05, “p<0.01,

4.4. ESHT

FOREAA T s R WL 5 R ZEENLHR RGeS0 5% RN R R A X(r=0.50,p<0.01).
WG TUERE, FIAHRNGHE EERE=029,p<0.01). MiZ iEHKXE=031,p<0.01). _iE%¥
& Ji(r=0.57,p<0.0)F R BZFIEFR, Hp BR85S BN 5B .

Table 5. Correlation matrix of all variables

=5 BLEMXRBEE

1 2 3 4 5
IR PN 1
2. HAH B HR 0.29" 1
3. MiZTIEER 0.31™ 0.37™ 1
4. ZHEEIAAN 0.57" 0.45™ 0.31™ 1
5. ZEINBR ARG LA 0.50* 0.84** 0.67" 0.77" 1

E: "p<0.05, "p<0.01,
4.5. TR A0 T8
50K H 2 R [BLA 73 A Sk 25 88 BB ML EH R R G 22 TN TNER , &5 R a0 6 Fros.

Table 6. Hierarchical regression analysis of L2 motivational self system on learning engagement

= 6. IR BRAGNFE IRANERREVADE

T AL Model 1 B Model 2 B Model 3 B
51 -0.02 0.06 0.03

PER 0.04 0.05 0.07"

TAESNLER ARG A 0.51"

AR —iE 3k 0.01

MiZ% BB TR 0.15"

TR 0.52"*"
R2 0.00 0.26 0.35
AR? 0.00 0.25"* 0.34"*

H: p<0.05, "p<0.01; P AFRAELLEIH RS

SRR ARSI E P 2R NN B TT 7S, BEAN B2 (R? = 0.00, p > 0.05), PEAIFIPEZL
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KA F BN TR EIMER . 58PN BN E R ARG A5, BARR ) B3 TH(AR? =
0.25, p < 0.001), —EAHLEHR RGN BN BGEZ IERTERP = 0.51, p <0.001), L5
PER A PRI L RATI AN 2 o S5 =0 ABE L B R R GG B ey = A YL RN N BT 72,
BERYfRAE J13E— D3 FH(AR? = 0.34, p < 0.001). Z5REIR, iS4 PR PSS fe 58 (B = 0.52, p <
0.001), HICNRIZ iEEIP = 0.15, p < 0.001), AR iE [ FRAEFH 7 HAbLERE 5 TN AN B
(B=0.01,p>0.05). #%72& VIF H¥/NF 5, RUIALELEH K 2 B LM 0 5.

5. g
51. ZiIESNBRRGEEEI/AN BB ISHEER

WERE R R, AEFGE LR E N BN E A G S BN TSk, BACE
e, B ERRES R, RBEAKCE, CENZERE RIS . %A
H52E2021) XEZA2012)s HBERQOI)MIFIIL—2, i A i B4 iEm i — iR R, WhHE
PR TR SETE A B ARSRHRNE 3 5t rh s SEE AR T 38 I 2 A5 ik, ISR H iR s
BRI R s . 2 TN EBR AL T rp &8 KoF, SAaR3aB L TAVERFEE ARG,  “ A2l Tadt
R k22 AR BN ZARM S B EER M AE P AE %

FERER AT L, AR 2RI “ShBLAe. NEFE” Rk PRI, L4 —iEshHL ARG R
Fm T4, BRSSP THE IEARSE TSN, 5EIIBNGIEQ2016)458 B BN
BRSSP RO 2 R R . ER BN ERAEE, 5P L 5EIn/R013) M4 R 5
YRRy TH, RVEZAESINLE 7 B m TR Ul S5, A IR RE TR a B NE, %
Z S ER TR A R 2o e S B S KT R S RS S AE IE 1] B s, TR B 4 SR A 1
Lo RIS 0 RE SR A R YE S A B AT R T 2 AR B B H R T SE B (B SE R AT
RETE” ), (R IEZNLHRAGA R BIRE(VE, Bd, 2014), BAASIHLACE PRI & T3
MBI . (H=RPEG 2 BN R E Z 7, RSP RICAIFR BT RN - Sadoughi
etal. (2023)f5H, BIHUE S T HN I AR T AN 2 222 55 IREAESS Wit Ber i 5
THBE 2 AT REAZ Bl 2 AL AR A R AR B

5.2. ZiES B RFRGXF ST ER

AWFRIL, BN H IR RGEARN F BN B B3 R IR P = 0.51), BERSIER: 25%(1)
AF e, BRAE T Dornyei (2005)FFBHESE, 5 DA T L —BU(Yousefi & Mahmoodi, 2022). AN &
KE, 25%M AR 2 Ik BIBCR USRS, B SIHL R GR35 S BN B P E A 7E S bR s Al B v A
ARV 7o S B R 1 4 B T R A LA o F = AN TR B [ EN [R5 FERS, 2]
21 BTN B (B = 0.52), MiZ iR HIRIRZ(B=0.15), HAE iBEARAEE,

B Z IO R BUIE T, 545EQ021). HHELRQ2013, 2014). H A4 755 (2016)HI K
W—2. ZRECERP LTI BT, O R 2 SRR T2 I BN R o v B . 534
TARERIBFRKRIE S M AE HIRIE TANBE I, AR 4 1 R ) 5 o) AR BRI
PAFMRIETERAZ . X THEE B R EAEM S, JOEIFEH T, 7R Z WIHE 5 N A S ME
SO)IREE T, I BAELAR 5 TR N8R 3 71 B (Papi & Abdollahzadeh, 2012), H % 5 > 4% 5% o B A
PESHLEE 2K S0 T] RE S8 N BLRE o ] 52 A1 PP (2022) 78 48 2 ST B Pt R B, 50 B A 3% b (i BV A
B8 B AR B s BN B TI0I J) Bevik,  ANWF AR LR T IR RS H T B/l ie .

1% —AE B FRIRRE S T A ST BN, 5N (2012)— 8, H5E 53 ABF ARSI AR 22 57 ()
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i, MIoiR, 20135 EWE, 40575%, 2016). ZAMNEMXE R, (HILG TS RSN E 1R
FE—EEH . X BRSBTS, WARER sl RSN E /) S fia Y] . Al Qahtani
(2015) RV Rr 2 A (R BIE S0t S B 7 B A4 3 SO R AR R I SRS VE F o RV LTl e AS Je — i )
27, AHIX RSB 2471 b B K 2 5018 20E 1 B A R 35 A v] R AR LB LIRS ROR A TR,
ANE T A -

PRAR ik B R TN RN A B I Sl N R . MRS 2 U 3R 8 B 3R 5 2 B TR
MEHETFEEER, 2015; 773, 2019; FE4h. P#ESE, 20205 Teimouri, 2017; Yousefi & Mahmoodi, 2022), 1H
AW ORI, AEFS ) AR L FE S5 H SN 2R, B B, JLFA RSN F ok . (HX A
EEHA g RZIOME, HAR v Red IS 155 ) & JhiX — R AR & R R R - NELIR LR,
TABRE A ARG O] RE R AR T A RO IR AT IRLR, 2013), TS BRI 2 SR R 4
FEROE o 0 T WIN B AR, AR A B8 F 37 st A R e AN I, R = R U R 30 S 40
78 R AR I DL B A IR BN 2 R AT

i LRI, o TARSE B R AETE , IR3h 5 S BN s R R H PR i 2 SRS,
MR AR I 5t =AM R RN B 2 R, BT O M B T s R R HALe 2 b, 1
A3 B A e B R S U e o R, NZ R B IR AN IR, 38 R FH AN L SR AR BB BeATY
BAEE, H S8k G AR

6. 4518

AHFFELL 721 FARSE LR FE NN R, BT RSN E RGOS NI, JF
PUBE T = AT E RS i 7y B EE BT

F— AFTE T RAER ARSI AR ARG 55 I BN T 85K, BAR AR H RS
L FARANPERITE . F o, AR TESPUKTRE R T RA, RIEAAE RSB B
THABIEG, HIXMRHIREN AR EEZS . =, ZiHIPERAGBARN AR
AEFERTIER. HU, ET4ERE, —iH%¥AAPR% RN RBITNE T, MiZ—iEA8 K
K2, PR AR B IRAE AR A YR B S PN RN A 25 . X —RBLR MY, X AR SaE T R AT
1R SR v 10 RIS 25 3 6 bz 90 0y B AR S5 B RE KBl L2 ST RN

AT TS o SR BCRAT LUR R 7R O N A A IR 2 SRS, Sl A ] ) i
WGBS E I SCRPE 2 ST SR IOR S A B BN R . TR R R AN S LA KB VE R, (ELRE DAKE
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