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Abstract

The Control-Value Theory (CVT) is a prominent theoretical framework in educational psychology
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that explains the mechanisms underlying academic emotions and their influence on learning be-
haviors. In recent years, CVT has been progressively introduced into the field of second language
acquisition (SLA). This paper systematically reviews the conceptual definitions, structural dimen-
sions, and measurement approaches of control-value appraisals, elaborates on CVT’s core assump-
tions regarding the interactive effects of control and value appraisals on academic emotions, and
summarizes the application of this theory in foreign language learning contexts. The review reveals
that control appraisals primarily involve learners’ beliefs about their own competence and outcome
expectations, while value appraisals encompass both intrinsic and extrinsic dimensions; together,
they shape academic emotions, which in turn influence learning engagement and academic achieve-
ment. Existing empirical studies indicate that CVT demonstrates strong applicability in explaining
emotions such as foreign language classroom anxiety, enjoyment, and boredom. However, most re-
search has focused on university students, with insufficient attention to systematic investigation
across different educational stages and language skill contexts. Furthermore, most studies rely on
cross-sectional questionnaire surveys of university students, featuring single measurement meth-
ods and insufficient dynamic or empirical experimental evidence. This paper systematically evalu-
ates the strengths and limitations of measurement tools, introduces multiple research paradigms
and constructs a concrete and actionable future research agenda for CVT in SLA, so as to provide
pathways for subsequent empirical studies in this field.
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1. #25 - MEENNE X S%H

Pekrun T 2006 4F & VK Hi 4% - 415 18 (Control-Value Theory, CVT). %32 L% 2 52 2]
PN IR IR AE S, BEE T HE ORI PRAR . AR SN E S S g R (L
e, MR, 2018), FEIETEERE Tl g I R B LN S ST NS AL . 8T 2, Pekrun N,
S W BN S E I e 88 5] R4S ks 4, it AR R TCI, T I LU 4 it i R 2 )
BN gSG. BAATE, S0 R0 B B fe S 1] 5 Bt < S 2h B3RS R 3 25 5 2wl Rg
PERVBENFEEE ;s IMEVEAR WG 22 A5 B AT D B 25 SR o R I 2 I (T 5 28, BRS¢, 2025).

11| P4 (appraisal of control) & fi A4kt B & 7£ B AH D& Bl mT 45 iR sR G, B0 RS9 i 45 SR T
eI 32 W BT (Pekrun, 2006). FHIVPAN AR5 b s il 1 28 MV AT 45 FRO e FE 5 2 20 3 N RE 71 2 [ IR L G A%
JE(Zhan, 2016), &% 2] & SHHF 8 5 ST 55 Al s PR 0 FIWT,  mT gk — 25 41 4 R DR JE VA IR 5 TR SR T
SRV (causal attributions) e X Bk e 45 52 J5 R 8 il P4 DA i (Pekrun, 2006), 471 rnxd 3 3254 e 25 s e i
BRI . BRISVAR T — 0 N AMEIA B S N FIEE . SR80 R AN 45 SR A B T /Mg SRR &,
Bln “ ISR RN BRI 2 o IR S 2 A, Fe Ak g5 AR T B & N TE A
K, Bl “IRABFERPRAZRNES AT o BE T (causal expectancies) 74 5 R R 5¢ & K&
FLAR SR RN Y T BE T DA S (Pekrun, 2006), B2 > 3856 A SR RIVKE 2R S A (s iRk, Bl A4 2 R %% )
FEFE ] Re s FL R BRI TR 5 ki St DRI SR T X o0 S = Fh 2 . 535 - &5 SR 1Y (situational-outcome
expectancies) & M4 B (1 OB T 4050 52 i E B 4T 8 (Heckhausen, 1977), #il4n “iX b5
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FRMET, TRREAZNEEHEASNR—FR” ; 178) - 45 5 1 (action-outcome expectancies) | 5 5
PR 45 R 58 4 MR B B AT shvese (Pekrun, 1988), RI/MANAE Rehg Mt B & %% ) Mk i% iz F B iR 45
R, Bk gk BT (total outcome expectancies)fs MM &5 FAR A R R 2 5 N7 30 [FE R F7= 9 (Liu,
2024), RHTPMBUHISS G o BT RO 3h ook BROGCARART UH A S T-AMA00r B 5 58 ) I PEAl,  Pekrun
NN, BRPURTFIIAN, 6877 H IS (self-concept of competence) t 7] T P14k 2 A ok 2 STAT- 5% B 42 i Jg
H TR 2Bl 7 e AR B B AR E S5UE0A e T ) W (Marsh, 1993).

W E P (appraisal of value) M5 S AN 47 20 B 285 B sk i B B . A e S5 8 S M ETF N
SRR TR H— NN EEEN (intrinsic value appraisal) 5 #ME A8 BEA (extrinsic value appraisal),
A8 PSS B AR G ANME AT, i) 22250 5 SR BN A G R 5 )68 (140 28, BRER 5L, 2025); J&
iR R B ORI TR R BOSAN B, 8 2% 2] FR R E 5 SIS S A IR B — B R BRI
MR AF B H OB ANE PE (positive value appraisal)-5 i A% 4 8 ¥4 (negative value appraisal),
R T 1) MAKE 25 SR AN BT B 5 HFR B, J538 e 45 SR B0 O BELAS H ARk Bl

i - O E PP 0 BB FE R Pekrun (2006) 32 Hi 1) 20l 155 25 2 1) - 4748 B2 i (Control-Value The-
ory, CVT). XIS AT ] - AT T -G HEMMA . CVT a7 2R, 1
S5 I - (B 18 (Pekrun, 1992; Turner & Schallert, 2001). 12k 5EIHLAY A BRI 38 (Weiner, 1985).
JE 3 L% 38 A AR R (Lazarus & Folkman, 1984), DL K4 48 %t 22 b 28 BLEZ Wi 4 AH SS B 4 (Fredrickson,
2001; Pekrun, Goetz, Titz, & Perry, 2002; Zeidner, 1998). CVT fEtHEAE EMLAsRIE, BE& T AFBS I
OoWE 8, IR R 55 5 S s A e RN 5 45 AR I Sl i 4. Bkl I, 43 - M EVP X — ST 2 i
2 M B ZEAFE 8 R 22 S0 ER VS A0 A AT AR A T

R4 Pekrun (2006) (9 iRidR, PPN FIias R AR . IS . B FRARR IR A 4 R R S5
T E VO W BEGLHE N 7E 5 AMEM B VFOY, L E3E FIR 5 A AR S T AR E VA .

2. #&# - MEVFITRONE

EEAE AL, KRR T A S A RO 1 R B 7 O B Rk . S A1 B
B - M{EHEE I (Pekrun, 1992)5 AR i (Weiner, 1985)7F CVT HEZE i Lo PP 4TI & o 4R, #(H O
PREL AU A TR, SR ] - O E PP B TR 5 V2R R 7T I 5 A 4 0% FR I SEE B FUAR N A BR .

TEFERIVPAN T TR, 53840135 i A RR 58 RIS 2138 30 P (1 B8 0 B M 5 AT A0 A %o FL AT P
fii - Putwain. Pekrun 55 Nicholson %5 A (2018) %t #2722 4z - M ETEN 522 25T & T 22 R HE
SEPERTAT . AT PR AT 3% 4115 & (action-control beliefs) 5473145 515 2 (action-outcome beliefs) il LA X 73 :
AT AR AN B B R FHHAT R AT B 68 S (R0, 1 5 38 8RO S — AT Bl e 15 5 Rk T 45 SR (an 7 B
W 2R 2 X B I I W . BE T IX — 4328, AR BT SR S S T VAL, TR A T R A
THCFER)— Mtk 2 S AR 2 S iE S s AR, AR T R ARV 0 S A DA, ok
% 5 1R TEAS 4 B TR i 1 FR IR 5] 3 11 (Self-Description Questionnaire 11, Marsh, 1992). I £ &
UG DA SO 2 AR AR 2] R 15 B & e U R AT B RE 21 A & (.« IRAE IR b R PR 2 2
W), 5 —F, B R K2 Frenzel. Pekrun 5 Goetz (2007) [EIRESR FH 7 3 T2 Bl 8 /115 £ (competence
belief)——HIAMAKT B & 56 % ST % RE TS & —— X — RS AL HESL 22 51 PRAN 1) 36 « 5451 VR0
FH I A 2 2 0l 1 FR AL RE G, Simonton 15 Garn (2020)3% FH 2\l [ T3k g B 22 (Academic Self-efficacy
Scale, Kaplan & Midgley, 1997)RIFAH2HIIEAT, I MERERR B B BEIR T 48 & RIS CVT HESE A A2
PN EA —EE, By BE Bda MR B B 2l Bost e 701 B TS .

TE CVT HEZLN, W& R AN VT f5e A5 30 1 77 1 SR B — I AMEANME 48 (Goetz et al., 2010;
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Bieg etal., 2013), T K FH B — P 7R B 46 P AR08 /b IL(Simonton & Garn, 2020). R, iH
X2 2 ZARTE R 8 S R [F I YRS SMENE PR 5 W EME PP . #11, Frenzel. Pekrun 5 Goetz
(2007) WA (domain value)5 Bk 111 (achievement value) B AN 4E B PR U B VR BT 35 S Mt
B RV A TEMEE &, a3 WS A b ot 45 RN B &, RIAMEM{E . Simonton 55
Garn (2020)7EE] S5 R AR — Mtk 2% S B SR I 7 AR A 7 X — & 77 50

TE 05 )40, R - M E TR 5N DETE 2 5] B A X 8 HT . Shao. Pekrun 5 Marsh 25 A
(2020) 2 ILAT SCHR A 5 PR AME 2 S B B T AR - A VPN 5 5B @ 00 RIS . A AT 2
PN B ESR A T Perry 25 A (2001) 24 Mk 3 il J& & 36 (Perceived Academic Control Scale), 1% 3% [FIFf 2
T HERMES ARG S . M EEN AT, AT R CESMENE S NEME. 55— B2
Li (20221) % o [ K 2 A i 2 2] il il 1 4 (DR A6 ) 5 4% - MELVE A 2 1R1 D6 R IR A A 7L o RS HIVE A
[y & [FFESE T Putwain, Pekrun 5 Nicholson %5 A (2018) (1 VU T & 2%, (EA G HUH if = AN i v F
YEFSIEE. EMEIEN 5T, HIEIET Frenzel. Pekrun 5 Goetz (2007)7E %2450 T A& -+ 5
WIEEIMEMEIEN S & BR. A BIEE EH R “ IR g, S 30 5 IR &
BV IR R ST, DAR R R A S ) 7S o R AR

3. 2§ - MEERREERRIZ

CVT €, M B IRIEM M HIEN S5ME AT 2 G 27 A RO IR R, B2 S 25 1k
Uiy 11T [F] (proximal antecedents) (Pekrun, 2006), i P13 K 25 T 4 4B 7 A3zt o 1 5] (distal antecedents), 3= il
IR PPN SN EVEN VR T2 g 2 . S R — B S AR A BB IR DR, B
FE BT, XU R B R B A L SR . i, SR I R AR 2 R 5t
BERGH, BN ARG AR, AR T IR ST, AT P O X L 4 i 2 ]
FAELAE F HIHTE L o

TEFERIVEAN 7T, SEH A, A BURTE 3 5 25 FL B 2 1 AT 2 M KCP ks, B a) T 7= A A B
52 B Dl SRR 26 R 06 s T R B () T s MK RRAIG, IGERZS 5 51 R AR RS T Bl R M ST A 44
TENETHN T TH, Bk BRI —— T FL R T 22 W M A 2 M T B O —— @ A & 1A
O R 5 W 15 26 (RAB R AN), 10 DA 32 LR ACEAMETH N BT K. B, HRE— S ET¥%E
WHE—ESFIMELE A, BRI A SRS EA S SO ENE 35S %R aUR, Wi%%o]
BB LN 2 )G DA G P2 AR VP

P - A VPAN X 2l 1 28 1) 5 A R BRI PR A 5 A (VAN DA [ 4H & T it 22 5t (Pekrun &
Perry, 2014). RV AE 46 % A A B s a4 i) 5 s ARARAOME 22 EAE R T2 . i, 2R At —
B E S AME M EVER), FEAHME E CRes EAR ZA R (ST 1), 278 2 2% R I R A A 56 31
TPt o T AR 2 A 2 (R BR A B I 9 B AN el 3 v 5 sl A B RS FE &5 S . ldn, #5220 %
0B RK 215k 1) B R IR W] e AR LGRS, 425 30 O ot B 5 et B AR LA, D025 7= 4E
MR X T RZHNEEM S, 1H4E RS2 P filACr 38 s g,  BEVE ARG 4 s
R (3G s, SEREAME PP AP m G R . B HEWT, AN E X R R e ol A g 1l R R
TAERT: BRI st 7% B Bl s F AT IR RN B AN B iy, 5 X 17 48 1D s MR B 5 (Pekrun & Perry, 2014).

4. FHRINMEE LN A

P - P E AR CAE R OB T2 N TR AL 2 (Yang etal., 2021), {H 35 1134505
iz FZ B IR FTAME 7 1 B SSUERT ST B W BRI IZ.(2018) R I 1 VR B P45 TR 3 ) e o 52
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S AL 2 1K ) - G TRAY, BB A A, AT SRR - M PR
Y, R RSN VRO 4 B0 S U SR FLARF . Shao et al. (2020) R, %314 X 51
2 )4 W) BEBITE L BUIAME S WA S b R S B3, ELOMEPE O B ROH B
il AL ORI T 31 RSN R BTG, T A O (VP00 (TR FE X A 4 L (2020) %0 G PO
(77 I, RILNEE L S B S T T % (RSB N4, BV ZE (0 (VRO 10 T
WK THRIVE s P BCR BRI 0 VPO S0 SR TG 46 T R AE S TR, {E
R BATRE RS T IR IO 53— SRR, 5 PEFIRTT f5(2022) %13 E 819 3L %K
LMY, B - PO ZER B B S 2 R e 2 A, SR 5 ST
VU S UM VRO 55 U IE LR 51 B AR T4 . HEEHL(2022) 5 F 251 44ofH 2 BT 2 3
BRI, RO T AN B - DAV ONR MR B S B A RO BRI 3G
TRV SO VPO RGBT A SIRBRN A T B LU RS 5 A B S 5
R B
5. RKIMFTILIE

SEF RSO CVT HG Py IRTEL, [H P9 i SeUE R 0k 5 0% R B0 SR G, A 47
AERIET B BIICREAS TP, DI BT AT 0 . kb 018 o B S Bt
R TRHESAES R, AR TSR, TR R A S THUR S S 4E
Bl FL A ST . T EBEVEHD MOANDRSELRE,  HO i SE B AR D R

51 “IERERAMMNETAFASZRNETANA

RETRAN A BRARIERCZE . BN R IER, B RR I 53 EH U7 3B BRI 7 ) .
WA X Bl B B IUTHE S LI R A AR - fHEVFIrER? I RR . RAEER
TN S PR ERERUE, X B TGERR 5 R RRAE P KA T R hZER. &
P 22 56 FRURE VR (ESM) T A e IR 2 2] — (e A0 i 00 0, R 7 10 i HH AR 55 S5 R B AR 55 o, 4%
il MEPPUr S RS NS SR AT A TR . A E PP FUMIRE PPE . IREAT
NG EE G I 2V AR, B b 8 — A PR IS ] - O E PP I LW Z AR, W
AR R AR . AT BT AT BT R R TR 5 BORE A . BRI R — . TCVA SR
TR AACHIBT TR, Ia 2EEhAS CVT SRS hn i L& T A..

52. MEMRER. FIRGCEHFTRILF

DA A SSERT AR AR T TR saiE Lol AE Rk, ey NI DUE iR
AR KRG 5 5%, HwHSZ oA SRR AR Y. mP ARSI H5 W
PERIPEOT . NTESMEM EPFO R B AAER BOE R e 22 5 0 15 5 U E X SME AR To. e bl i) 70 2%
LA 15 3 BUR ST o X BUAEROR 22 2E . U RN TETE B 23 . SRAEDUE B 2 = R 42 ) -
EFr e =R, R H] - M EERAEA R B2 IR RS, 1248 A FIREAMA B B
HERZ . WA N RgiaaniRE . & EMER. CLIL AR 5IE SR GIRE =R, WIURENSISRER
WAER T3] - PV, SRR & P R 25

53 RASKH. NEFITHER CVT BRSHAMRIELE

H AT 2 BOSAIERT ST OB IRT I 1) 6 R 2, R A RN RIE M ROR R, BEARESCH ™ i
IR AT, thICik IR B B B IR IA ML o XX — RBR,  ASCES A S0 5 G B i
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WHRBt, SEl BRI PAT IR 7 %8 He— iR B AESG . R B B A B THEERE, DA
RS I NAEGHE S HMENE, 70 BB EEEHIVE . P E I MBS DU Bl 8 5 IR TEI = 262
WA AL RN, FFE— PRI —F S MR . ORI RREEETT L. HLR G
IEFE ] - HEEE(CVT) K BEAMEAPLE: BEHTE “ REIPBTR —~ 32 H] - I E P — SME b i 25—
FABNEF RS AR I IE R SRR, WIRFTAA RSN 5 2] F S Bz s & 50
{E T A B ) TR o BRib 2 Ab, B U X b 42 1 5 1B A 58 T AONE X AR TR B AR S PREL T I
KM e ZESR, JBIE A A RRE AR ——ROMER SRS TGN R, T2
REE RS miE R E I R R E R .

5.4. ARFELHEERI

IR P AR TEVCRE H e O EE B — R W T 1) 2 (R F T R, AR 7T H AR UL BC X B 22 78 g i
ERIT R R FAETERREA AT, Sha LW SIS IE ] ESM 200 HUREE PR SR AL B0 iE R FH PR
HESEE; KR R IR U S B ER . IR Z N EIHLHIZ IR BLE S HAd . ViRSEIET-BL 1B
SR EZWPE R TR A Z IR =M RAER S I Bt ZICES G Re EAam . S E IR - i
(EERAE ZIE S US IR ), HESZ IR AAE Sl E 1m) PSR AL . BT TR FE 9T
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