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Abstract

This study aims to investigate the effects of school social support (specifically categorized into teacher
support and peer support) on the academic buoyancy of upper-grade primary school students, as well
as to test the mediating role of classroom belonging. A questionnaire survey was administered to 1029
fourth-to-sixth-grade primary school students, and mediation effect analysis was performed using the
PROCESS macro for SPSS. The results showed that: (1) There were significant positive correlations
between teacher support, peer support, classroom belonging, and academic buoyancy. (2) Classroom
belonging partially mediated the relationship between teacher support and academic buoyancy, indi-
cating that teacher support could not only directly predict academic buoyancy but also indirectly influ-
ence it by enhancing classroom belonging. (3) Classroom belonging fully mediated the relationship be-
tween peer support and academic buoyancy, meaning that the impact of peer support on academic
buoyancy was entirely realized through the mediating variable of classroom belonging. The conclu-
sion of this study points out that compared with peer support, teacher support has a stronger direct
and indirect influence on the academic buoyancy of primary school students.
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1. 5|8

AEVIF 7 (academic buoyancy) & T 2 AR IE S A RN H 5 2l A APk 1 BE /) o X MBS 5 e
Martin £l Marsh (2008)$2H, FIRAHIR 2 A R0 H & 22k IRE =5 R AR 77 Sl i il S 1o 5 ) it
HIERRE T 550l 5 (academic resilience) JiE B RIWIREANA], by 7 B AR T 548 H w2 ST AT R
B NPT GRS AT R, 2018). FAOREEQO2F R R, FlkiF 1 522 liE 4. 2l
WUEAAAE R VIRER, IC2 B I P il AN B FRALRE S R SR A ess 2 2 it Mo, i K
Wi AR R 5 ST BRNRAS o NP B Bl o ) LB IR R G757 > SIS SE AR e A FE I B L 1. 7EIX
M BREFR T TT, A BT A DA O A RO HE 22 2Bk, A IR SR 2l 2 R T itk

& SCRE AT I — DN E BN R R . TR e, BRI A S SR SFE
TE AR I 5 B EH (Li et al., 2024)0 SEUEWFFURIN, A [FSEAY IR AN 22 3O3R B 28 A2k 2V 7 (af
Ursin etal., 2020). FESAHIE N, FOMSCRPAIRN AL SCRE R 28 FE AL SCRRIR. af Ursin 55(2020) ) —
TREERS S5 22/ NF AR R R, A SCRAENAMBIR R, BERS A Rzl s 050 2 ST R IR
WHF LRI, ZOMSCRE ARG SAMBE SRR = P EE R, JERIS2m 5 A 1) SN (E 1), 2025).
Q021 IR FE R, FBUMAE HHEBEESE R T ARG EER BOCRA T A M SR, AT RS
AR SRR o HE T AHEWT, M SRR R A SRR B B A 23R, AT RE B SRR 2 A X IR )
A%, E I I R B — UM 5 I R R SR, BRI S 2 40 P S UM S B
[FAESCREIBSTAE Y, B 7 [R]— B8 rpoxs B i S8 SCREE i ) B 22 A S R AT

YRR VA8 B2 48 AR IR B OS2 AT ERL AR BE (BN 2R, 2022). BEARFFRE, %
AR A B RS L S BRNFR T A AE 535 B AR ) QR (R0, 20235 EEAE, 2023) XM J&8 %
IrEAE, AR IR T M E R PR 3s 2 B A BREA S5A R . E T B OCM AT MBI A RS, 0l
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2R R A SR T T (A B S, U B T 38 B A AT S % ol e by (R P 5904 . 5 kR
2 (E BACE B AN AR, AN P AL ERE BRI S WA R, it — P HAE R AT AR I
HOEERRSES . MESBRIH SRR, REUATAEREIRN . 22w, MRSEomn T, &
T, FICAHENT, UM SCERRFEI SR E N B AL R, TRt B E LR, AEiE
SRR ORI S

2. B G3E
2.1. #iR

R TR0 75, RN HBIX 1N DY BN AR S AR AT I A T A . S RARCT 1045 1140
B3, WY 1029 A . Hrd, VUERFEAR 258 N(25%), TLFELEAER 440 N(42.7%), NEHR
A 333 N(32.1%). AEVHETFUERT, MAnR Ui EE H RPN R, AEEIEMRS RN, 3R 7k
A N EN 1 R

22. TH

2.2.1. MRARKER

KA HAREER, 15 MKE, WEFAEIG PR, PiiE., PolRmEZn “His
HORPREIEN—R” “PERIFZAT R F a8 %), KA 5 & Likert 11497, M1 3GEEAR
FFEE] 5 FGERFFE), Borls R R PR A & Gk . AT T, %83 1) Cronbach’s o R% 0.928,
fHERAT.
222, FlBHER

K Martin Al Marsh (2007)% il i1 2% ML 77 & 3K (Academic Buoyancy Scale, ABS), 3t 4 4N H,
AR S . R E T BREUETT Sl R S H R S RS I RE ). R 5 s Likert i
5 ML FGEERFFEN S FGERTTE), e on o F 1Kk s . 2R RAEIETE 7 S 5
T OWIOUE B R RO 0% . A, % &KW Cronbach’s o RECH 0.811, {5/ RIT.

2.23. FfEHER

FHRMFER, 3£ 10 NMRE, WESENFERA PR B R0 HBEIAFA . KA 6 &
Likert i1, M 1 DGEERTFAE 6 HGEEFE), BB R RBABIN R FE . AR,
%= M Cronbach’s a RF N 0.930, EEMTE.
2.2.4. BIFXHFER

KHZONZFER, £ 12 405%E, WEENZTA BB, 51 5. KA 6 5 Likert
93, M1 AEEARFTE)E 6 HGEETTE), Artlm BB BN 2 il . A, ZaEx
I#] Cronbach’s a ¥ N 0.954, 1EEMNF.
3. 58
3.1. ERIFERERT

R FTE BRI N B IR, WREAAE IR M ZE . 4 H Harman B[R 73675, K EFRM
T R IR 4% B N R BERE 0 1 8 001 odr &S SR E7R, HNARFITT ZMBER N 42.393%, HE&
T 40%H AW RME, WAL RT M ZE BE — W, HiZmERE WA TS FREEZ . &

DOI: 10.12677/ap.2026.169453 301 a3 2


https://doi.org/10.12677/ap.2026.169453

T

P A B 3R SR AR RN N A TR 1) £ o R 720 b e CARITTERMY, 5 BE R IRV R 22 AN 4 dik 2 471 it 2 8 i)
AR A AN EE R (AT, earsg, 2004).

3.2, iR SHEX S0

FARRIIA . ARAEZE LA RFERE N 1 PR . UM SCRFE A= (M = 4.9075, SD = 1.12965), &£ H]
SR SN B ) FOM SR AP BEAR B s i I3 E S AR(M = 3.7303, SD = 0.97421), FKHZAE R
YRR I B RE TR XS S, AR T

FHRAHTEE R IR, AR A2 R EMHXEp < 0.01). Hf, HRHIEEKS BTN
FHR R 1 (r=0.653), KRBTSR Z , A PER A 8 Bolkss; s 715 [F A SRR o8 R 4L
RAR(r=0.426), (AANAFLE S IR A DCHE . BUMSCRE S RIMFESCReZ B (A OC R ECh 0.551, J& T BEAHSR,
ANAFAE ™ 5 (1) 22 B LR PR A R

Table 1. Descriptive statistics and correlation matrix of variables (N = 1029)

1. BT EMAR ML SHEXIEREN = 1029)

A5 & Variable M SD 1 2 3 4
L4 7@ & Class Belongingness 4.0252 0.7828 1
2li% /1 Academic Buoyancy 3.7303 0.9742 0.599" 1
[ £ 32 ¥F Peer Support 4.6581 1.1505  0.620"  0.426™ 1
Ui 3 ¥ Teacher Support 4.9075 1.1297  0.653  0.466™  0.551*

H: Tp<0.01 (BUE). M ATFIIMHE, SD NbsifEE.

3.3. RAMNELE

RS B6 P A JE SR 2O SR . RS2/ R S i 2 IR YER . A 58 K% H PROCESS Model
4 Gy PR AN AR, OB R A AR AN B 5 R, Bootstrap FA fIFE 5000 vk, FHAKHE A A
ROE PR B0 2 A TR R AR B LI 1

33.1. #In%R - HMREARR — FlRHMriEs

EFHZUNSCRE R B AR R A BBAE TR S IR E AN AR S i /A 2 B dn e 2
7 O SRR AT DU 25 1E 1A TR0 BE 207 J@ S (B = 5.256, p < 0.001);  HEZR VA J i m DL S35 1F i) T 27k,
PIEB =0.161, p <0.001); FEANIER B RS, 2 SCREXT V)1 1) B2 AR W35 (B = 0.459, p
<0.001). [A4ERN A 0.846 (Boot SE = 0.091), 95%Bootstrap 3% B 15 [X [A] 4[0.676, 1.029], A& 0, i
B ROSLE 3 . T B RS RN () B N 48 2 2, RS R SR AE 280 S 5 2 B 2 e 38 40 A
EF, RN 64.8%.

33.2. EfEXH - HRARRE - AR HhihariEd

%3 B T URMESCREA AR R IR N AR FAREFE R RN R: [
P FEAT DU 25 IE R T EEZ )T 8 (B = 4.380, p < 0.001); FEZE )8 Bn] LLR & IE R F 2R 5 S =
0.161,p<0.001); TEMAIERARIRIG, [FIHESCREN 2R E ) B B0 4 2.2 (B = 0.240, p = 0.059).
[F#Z 28089 0.705 (Boot SE=0.081), 95% Bootstrap {5 X [1]25[0.547,0.867], A7 0, VLHAAFERE M)+
RN o T BN AN 35 0 (AN 52, BRI J JRRAE R £ S 5 ki g 2 Tl 58 A R A AR
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Table 2. Regression results of the mediation model (N = 1029)
2. FAERIEALERN = 1029)

EVEYE ot A g o " FrifE iR 22 0
Outcome Predictor ARbrEAL R B SE ! p 93% Cl
YL AR %
CB
] ==y
A 5.256 0.304 17.309 <0.001 [4.660, 5.852]
Teacher Support
—1 hlz =
RS R 4.380 0.304 14.433 <0.001 [3.785,4.976]
Peer Support
5 Gender —0.180 0.508 —0.354 0.723 [-1.176,0.817]
Vi) AF
PER & & CB 0.161 0.012 13.559 <0.001 [0.138,0.184]
] ==y
A 0.459 0.131 3.500 <0.001 [0.202, 0.716]
Teacher Support
=N e
RS R 0.240 0.127 1.893 0.059 [-0.009, 0.488]
Peer Support
451 Gender —0.556 0.193 —2.883 0.004 [-0.935,—-0.178]

Table 3. Bootstrap results of indirect effects
= 3. [E)IEM L Bootstrap I 44 R

B4 Path [Bl#ER N Boot briEiR  95% CI FBR 95% CI EFR RN A

Indirect Effect Boot SE Lower Upper Effect Type
BN — BRAERE — kg il sl
0.846 0.091 0.676 1.02 . ..
Teacher Support — CB — AF ? 7 ? Partial Mediation
FfESCRE — BERARE — izl FEA A
0.705 0.081 0.54 0.86 L.
Peer Support - CB — AF 7 7 7 Full Mediation

PR ()

B =5.256***

BT ZH (ZTS)
PEZ )RR (CB)

fex B =0.161***
B=4.380

B = 0.459%**

FIfESCHR (ZPS) === ===s-mmmmmmimmmmmm e ALY S (AF)
CZETD)

B =0.240 (p = 0.059)

FE: *p<0.001.

Figure 1. Path diagram of the mediation model of class belongingness between teacher support, peer support and academic
buoyancy

B 1. BUnkH R EEEBREARREMFF I h N REREZE
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4. g
4.1. #STRHEFENZHHXR

ABETERIL, BOMSCREAE A SRR 522 R B IEMR, RS CAM R IR—8. Mdts
TR, FUMSCRE F3{E(4.9075) i T R SCHRF(4.6581),  HLAUM SRS 57 7 USSR B (r = 0.466)i%
1o T A SRS 5L AR IC R B (r = 0.426), 128 R W HUM ST 7T RE 2 R~ V3 7 (0 BE D S B ) A
eSS

A ROSIAS Bt — AR T SRR A ) M ZE AR AR . USRS A T A 2 2 1Y
FLHAN(B = 0.459, p < 0.001), SCIEREHEG A o G A 0 25 AR AR (AR RN = 0.846), RILVHEEIY
H o IXREWRAE UM SCREAN BR A% L4 0 27 AR RO 27 b 34 T 1) 8 ) —— ol did i 4R it 2 21 U5 4R =
TR RS AT K N e 5 5% Ty A —— I REIE I 4R TS A 0 IR 1 VA g Sk ) 4 A A . 2 A IS BR H 3L
JMEISG s AT XA RS 3, A A 12 R ABIAE A O )8 TR EM, XA AR A 5,
VR — PR B BRYR,  7T DA Bl AR A TN b B DR A A2

FELZ R, T RESCRERT 2 A0 I B AR RNA D % 2.3 (p = 0.059), 5 58 4238 ik PR 2R A kg o
I EEAR SEBL(EHERON. =0.705)0 IX—KBLHER, [FPESTR A ) e 2t 1 F AT RE BE 2 st T B
FHRIR” X — OB ——RI R PR ACE . FEBDRA T B Se il 22 AR 2 B Jedie ), T
AR IR ISR T RSG5 IS AV T I RE ST, AR B T2 .

P SRR BEAR I 22 57 T A 2 SCRF I D R N DARRRE . BUMAE N 22 A E W 5 P B B Al
B4R 3%, HSRHT N AR A F . 51 STk SR AUE ORI 15 B 58 A Bt A W
(M “EMvARFPE” , BES B B O A R s T R A SO S 2 AR 1 BB AR A R (5 o
A, 2022), Hoepr Azl O P RS 7 EE IR TR AMER” B VAR B KR 4 SE .

4.2. PRRVARBRRATR AT HLE

AT O R IS PR JB R AE BUMSCHF . SR 53 iF i 2 RIS A E R . X —45 3]
PLMAE 225 BN T #i8(Social Information Processing Theory) Af# R ik 45 BRI T4 P 0 HTHESE . K
PAZI, MRS SRR G, HAT AR N AE RO EBR N AR, T RRIRE S, R, Kk
PR T R AAT AT o AT NN, TEE DAY MR SN P SN AT RN T
AFrBe(Dodge et al., 1986). FEX—FSHELL N, HUMSCHREMEIME SR E AL A M AL 2R, W]
RE TR 22 A B T 2

BART T, #UN ST NI R A5/l . H380mss T2 5ig S J7iks] Sl
SRR, X B SCRAAT ONERT ] EROAFESE, A R R AR SIS, ARG E R S
PRV . DRI, 222 00 L AR 2 B R AR S R AR N B —— A BT T SN it 31 2 T E 35
W27, R “IRIGZBITCOLIRIIZ” , BEEA “3RJE TIXANPEL” (A 8 Bl .
XN LEEK B PR A B e I, SN SRR RE R I A R R Y Al B A2 5 2l J A
KL, WMEEEEAEH T2 X 4T A

FHEEZ N, AR SRR I 2R B R AR AR AE SR OB E A AR St [RIRE BB R A AE B4 . SRS Hg 4k
AL, FRERSCRHMT MR S 5 BARR RIS B, S B T RefEAE 2 Fhfigeke . AUk,
A [RIEE SR ) g A AT AR AR 7R S 2 AL S HE R ARG BRI . A (B BN THERAR I, St
RIBRI R N, AMATR ZARNE Z RN R RN L. WA (5 BB M EE, AFEK
VR AL 2 SCRAR R W RE S| R AN | 1RO BN Lo A% . BUM SRR H BAA I H I 20E B AR & 145 B IE
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B, HERA GRS “ BUMOGEMTEBIE O, BRI IR AR R SR
BB LA, HoE LR E AR A 2o\ Fin Tt AT #2224 B BORYE R 8 i, A
Gy FPEAT N BRMEO BRONAN SR, T BRI K 2l ot o 0k, 800 R R ki B (R (K S, Beks
LA MG BAC R AR, B S AL R AR, X BRI A E AT SR R &, W
BRI el 2 SO 2R AR 2 D B2 (R R 2 R AR K A FEL AR AL T — A R IR L A AR HE 2L o

43. HBRT®

AW FCEE RN /N A HE KR LT JE 7R

W, HEABUNSTRAER: TR A 2 S RO E A o BUTAMBER FIIR, B2 54O B BRI
05 SV < U TTIATBUR/AS K S VA 36 SN (PRI 20 T N3 = e ST N S e Y 7 i
TR, AEHEHEAPBE RS T RMESCRE,  E B2 A 1 ST R0 b RE AR A7 L A E

B RIEPIHRIEE “HRR” B ABTTURN, JCIRR HIN SIS R SOR, #E 7 Bias
I I HE 2R R 2L iF ) BRI, SRR N A R E G A IRRMIEGURE, @I
GomaN . AR 215 75 A R A PR A R BT JB IR (B A, 2023). %R BUERKE] “ RIEVER )
I, AT S AT RO B th 2 i 2 B 55

H=, RIEFFESRFRANTEThAE . BARFE LSRR AL D B A IR, (H G PR e i
(T RN AN T A o 50 e HE(2022) IR U R B, BESUR RIS 22 ST BN Z AR B35 IEAR O, AP SCRF
AF A AL 1 5 AR IR ) U1 e AR B8 R ()4 A A o B0 AT LSS AR AR B R PR L3l e S LB 1Y)
YERIAIE IR RIS, b A AR R A SO S 2R AN AN TT AT AR T I 2alb 7 1K

S, RELFE A RIRR . AT RSO BANE RN A, ARG R
{E(3.7303)fE LM P RAR, BN AR R DA A BRI T 2 6] o N2 B s A 2 S 35 T
A0 B SR R S B  , 0 N BALAE 1K — i B e A 2 SRR R A Jeg R A R 7 2 R K b B

44. MRBRERE

AW FAFAE LT R PR«

F—s ARBETOCRAI . — P AR, AT IR X — D B L, W] BETOE 8 e MR A 2 S HF
VI R R R R . KRR TUR P AT Ab P A2 B (i B BUBEIR(Y e et al, 2025; Chen et
al., 2025), ol EBES . A EEFEEIZ S, 2020) ORI AR R@EE NSRRI SIPUKFE),
PSSR G BRI A . [FINS, o TAE OV I 7T, Al i S AR E], PR E S
FPESCIBON s A EEM IR DT 1, RS0t SR S AN ALE ER S i S5 BRI AR IE -

F A BEEECOR BRI B BTG o BARILR A 2 T R A WSV L Y, (EROR K
FOAT LAGE & 2 R R, BN T A R pEAR 44

B, AURRETHLZMAER, RXSARIARESIRAREOZER, RKROGETAT L
BE— D PR VA o JERAE AN [ J2 T PR SR R

SV, KT T RIREASR B R E X, B AR TE G RO HE) 77 B RORIIBT T AT DA KRR AT
Fl, RBELR A AR M E BB A 2 5

5. &g

AT 1029 4T NEGNEEWITE, 0L F e
(1) HOTSH . ISR . BEGIARER 5 2L WP 2 145 2 53 TEA
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(2) VR A UM SCRE 5 22 0 Z 1A ER 73 e A, BIBOM SCRe B 5 Sk 7y ELa IR [ 5%
R, SOH I 5E PR VA R i 5 L R O 1 S

(3) HEGHJE AL R A SR S 22 D 2 AR s A e A, BITR) A SCfr 58 4 il il 1 9 HE 2 U ik
KIBHESETH 2L 7T

(4) AHELTRAE SO, SOUM SR SV 70 B S o i) EL R T AR P A (R RN, SRS AE /N2 30 S
Hh 7 B 0 S 2 2 2l PR RRE A SRR A 1

SE 0k

BRAR, XU, FhE2024). 5 TT: AR R R R, 1D FOBEBEHE, (5), 9-13.

BU(2023). DFEEERFZAEFZ TN FIAG RN B R F T, W20, JER: EERIT
K

G TE(2022). 7 ERETEH] FHER )T B AT 52 T AT MERS L B 7 EA. T2 s, i DR,

FE—1(2025). DA GHEHITE L 1F5F T BARIHKF: )T [EREFIZ A E N AMEA. TSR,
BFRE: BrE KA

BT, A, Bk, TRHE, MBRQ020). BEUITESEIBNRKR: SF R AAE RSB R AT E
M. OESi 55, 18(2), 227-233.

BETR BE(2022). WIEHITERE L 155 pFAEZ T RARIFHF. WA, R i K

FEW, Hibd, BE, FERQ023). FA 8 B R AR 22 ST IR ——JE T 220k B FARE R Sk 5 45 1)
B ARNENL. JHIB F R B2 7R, 33(4), 31-38.

R, AT R(2018). HEMHolkaatt: HE Sl E T RARNGE N, OB FFH 7 26(6), 1054-1062.
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