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Abstract

Bilingual courses for psychology majors aim to develop students’ ability to use international aca-
demic resources for disciplinary learning, to analyze and evaluate research, and to engage in aca-
demic communication. These courses are an important vehicle for enhancing the internationaliza-
tion level of psychology talent cultivation. Students, however, differ in English academic reading
and writing, disciplinary knowledge, research-methods background, and learning profiles, and uni-
form resources, tasks, and assessments make it difficult for students with different starting points
to achieve course objectives. Differentiated instruction adjusts content, process, product, and learn-
ing environment according to students’ readiness, interests, and learning profiles, and thus pro-
vides a theoretical basis for responding to these differences. Drawing on teaching practice in bilin-
gual psychology courses, this article proposes reforms in five areas: analysis of students’ learning
conditions, allocation of learning resources, organization of learning tasks, classroom participation
and presentation of learning products, and learning assessment. The key is to provide differenti-
ated support according to the specific difficulties students encounter in disciplinary tasks and to
adjust teaching continuously on the basis of formative assessment. Implementation also involves
challenges related to increased teacher workload, student adaptation, consistency of assessment,
and alignment with institutional teaching regulations, and differentiated support should take shared
course objectives and basic assessment standards as its baseline. This approach may inform in-
structional design and quality improvement in similar courses.
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fEEsE RS R T, SRS RIS A A R FER, B R 2 A SRR
bR R BB 7o SBR[ B A R VBT b 2% ST f 28 Bk i

ARFIOHE B, B A Z A R 2 A AR AT S . RS IS B R R, BRI A

FHAREOI 1 HI B N Ah 2R BRI RE 0 (0 0 S A 18 T R 0 2, 2018) SESCHM L SRRSO &
b P A KR OB B TR Do B Y XU SRR K JE AT 552 H A2 AR B S S R IR B
MRS TSR . PR A I RIE AR A

SRT, (AR B S BRI 2 AR AN R O HE SRS o AT EAS PRI R AR H AR AN B ATEAR
PRAERTRTIR T, (27 21 SCRE S 22 AR SE R AR 55 A SERBR SR AR AR LT, 0o 22 0l XU R AR O o 75 2
PR

E AR E 21 LT XUE A DR, MR T B SR NOEEE S . AR, IMBTR. 5
REFPIEE R HOP A R R R T, Hoh Z2HCR A0 S SEMB TR, FXTBUTAIA A
(IR TERLA GG, b e, 2013)0 XL R S SCCHRIN R GUATER th A B, RENEIE I Hh [ iR XU
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fafh,

U R SEAE TSR AR AN 2 (Tong et al., 2020) . ¥ M 22 (ORE 78 £ B H e 24 5 B B & ERE I 9E1E
K, BN LAR S FHE P SRR RS WA e 5 MRGE b 52 25 (R pe, ar#Ei], 2007).

[ Br b 5 0GE 2 FH AT 2 S5 #3218 (English Medium Instruction, EMI)T 5T . EMI 8% 35 E L2 3 O
58 —iB 5 AR 0B 1 E R B X SE P R R N, B — @ LR AR 5 B 19 H A% (Dearden,
2014) o ARSI VR IR BUE TR T [F] B 7K 4R ol 2% 2 R RS iz - 2K B bR . Macaro 45(2018) 1 R 445k
Iy, BUAUESE BEAS 2 DUIERA EMI A7 Bh TE 5 222, A2 DAIE e B B E =R % 5] . 8 3 R I,
EMI Ak 138 AR A R R SR, (B4 AR R S 1 DL M REIE 2 5 N JB U 118
HMEMIR I, A RHCEL R R MR BB B = (Rose et al., 2026). &% rp A EMIBEEL FRAF 78 2
VG A PR A E S 1 T R B IR (Jiang et al., 2019), 1B 5 5 ARIRRE SR Bt A R BUMIE 15
FHUTA, WAER 82 F1(Galloway & Ruegg, 2020). [ Py BUE L 2E 8T 700 E Br EMI B 77 32 BT 28 4
35 5 5 % 22 R E N SER A B R R RN A8, 5 M R AR A e 4 95 2% AR 70 2 ST i AR R B 1)
7 R B HERIERUD

ZE A BUEE RV IX — R T R TR SRR BT AR A A B DGR AN S RRE, X
HEENE . IR R 2R S AE I (Tomlinson et al., 2003; HE3E7AS, ByLAR, 2023). H
P25 R A SO L e N TR AR U P L R AR e R A AT E, MRk A A R A S
AR KB, HEE E BRI KPR S oy 2 05 ZBOFEAR X o (2, TR EE,
2004). ZRUHF IR RYEF /NEREDIER . EEEFEET, WAERMBFAER T RENEE
B )93 3 (Thuen Jorgensen & Brogaard, 2021), TV BF 95 2 % 82 s R 0T % 22 AL B0 1R 5 48 F (Boe-
lens et al., 2018; Subban et al., 2025). FHERREFIRBIT RN, PIES B NIZ O Z R H B T%
AT BT 3 ST R (Thuen Jorgensen & Brogaard, 2021). [ Pyt B 5 AR 48 RS 5o N T8 A iE iR
TRV 2 A, JERR T SEMRCR (555, 2025)0 BB VAR o (0 22 4E 2 S RN S8 S Bl
PIANTTIHD, FFBEE SRS, ZE R BUE e SRRz, AR AR,

W 2 U G N OB XGEIRTE, A B T1E REF IR AR H AR R 3] B2 AR 72 57, IR
FERPR . HUEATE A SIVPN I G B W IR LS o A ST 45 4 v O B 2 b OB LR 11 2 S B
MG BRI E . AFSAEN. RES S5 EMW. W BA TR SCR AT, HFiTibst
kL. 5 OAM AL, A SCERA T A e . B b, ARSCLLS A TE AR AT S5
T B RAS VR I 22 J AR, AN DA— OSBRI 2 2E, SEHE R B ORI 2% SRR AIE 7 S 2103
HENATR S . TESLE b, ASCIEE S RN TR B G BHR . ARSIV BT, 3L AR
H PR AN bR 2 R4 H B RIS 15 5 R I TN 2
2. BRULEEZETWIEREHFENIKE)E
2.1 FERRMSRRAHEFHAEZENTE

OVFR 2T AL R R HH 1) 27 I 4% 0 2 PR SR L R B (R %7, T8, 2013; Macaroetal., 2018;
Tong et al., 2020). Br—MIEBERE SIS, FAERTABLWME . BER RN FEAR RN IRIES 1. REE
Ve R AT L%, H 2 s H RN Y {2 ST S I AE S . BRI Re 0 IR WS R AL, R
A& AR T ML AT 5 £ 2 FE 1 4 T

Gi— P A TOVETH R X M 22 5 o URAR A RIAE 5% B Sl e 2 A DG BRIy, 38 & B RT AR S R

AR, LA ESIFEARZ, RS RAMRAEE . ERVEAR, Wrae ks 4
TFREUESE LR TP vP M MRS IR IR A (8] . IXRHT, i — M BTURMERE . A 55 ZOR AN 22 2] 5 22 Xk LU TR i
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T,

EMNAFRERIRS 2 A, B 2N L2, AR 2 AR S b i — 2D R R 22 1]
22. EARERREE—ESSRAZENFE

OFR TV XGE URAR [F I 7 Tl 2= IR R B S I2 S H bR A4 REEE 348 O 3 30 RO 7
Jiik, BERE AT AEYE, tHEREAE B IE R T LRI RIEFEARM A . R EMRH AR, 55
IEHBERS T WS, HEIAES T EBIKRE.

RAEFE L, SOEURFEA B B m iR 5, F RS BME F E ] D g
ARG H R FIE 5 FRA AR PE . A2 B R T ) 5B Fia WV FIHERE, BUEIEEhH T Re4s SRR 1E
ARAEPHEANE SN ], ARG — D is 0 SCR IR AR S . A T iEd A W 70 7. X P
HAGEIE S ¥ I 5 WIS G SRy, A8 SO R B B . IE4E 43 B R0 7 72
FINL2 ARST A BR (#6078, T8, 2013; Macaro etal., 2018; Tong et al., 2020).

2.3 RSN SAGHTNZ BT E

URREFF S I ZOR UM B i R rh SR 22 AR R 27 ST R e, IR AR LR BRI A 55 IS RF T 32
IR — MR R B PP 1 EEAE SRR 45 RN Wy 2 A TR B R, X DA I g 0y B it
R XRIP RO IIE BARAE G TR R, X DLSCRR 0 S o B Jm s 30

BEAh, BRI SEE RGN — B, FBOmd e DO s 5] AR A AR B L RS
B JHEREMIE R T RIEAN . RETTIR . BB SCRRVCIRAT ROR A2 e S AR PE AR RERS S0
BRI IS B o T CE PP R FH I A5 5 W 25 A 1 2 SO I 0L AR 0, SR a8 in P i il i b
BT IX — T RE -

EA I FRESSE T, G HURAE ZHER BE T8 70 18I N 22 A S8 BB VA S5 AN TR S Ao Al R I

—I R, HELEERIATIERRLE . ALSAL S50 B, 2R Bes b dt 17 iR
HEZE

3. LEFRINEREERUHENENERKESELR
3.1. BRI : BEEERPNEERAR

2 S BRI A 2 T NIRRT A Y 8. Tomlinson 25 (2003) M HE £ B . D45 2 5] RRAE
(learning profile) =N 77 T\ TR 22 AE o 1 8 B A 27 28 RO M AT 45 BT B & AR . H RN ER AR /K s Mgt
M X6 2 3 P A DG RN s 2 SRRAE S B A 8 ] 22 535 2 . Ab3AE BRIRIA 2 ] 45 K . #U
A NHAE R BE . DGERANZ SJRRIE =N 7T T AR 22 AR AT I 2 SDIRES o FAEHERORES . Mz 5 A
BEURFRAT 55 A2 S & ARk, [ 58 SR AR 2 M DL S X F AR 4K, o

ZRABEET RN AR AR BUR R IURIEE ) BB (Tomlinson etal., 2003; HE3e7%, #vERE, 2023).
RG2S I MR R S 2, RS RS F AR B4R, R A 36 3R R R s AR I )y
X, FARBAERES S, SRR R BUTATEE YR PPN RREE T A 15 13RI, 8
AT BUF . CHEMAEE, RSB EM BRI ZERBY, HEAHRE iR, FRERIUEEE
BRS040 43 3% R (Boelens et al., 2018; Santangelo & Tomlinson, 2009).

3.2. BEER: FEERAAESKEY

OB IGEIRIE S, A AR S T I RILAA W B RE S RAA . EFRE. Tlka
Wy BRI RN 2R 22 I R 2RSS 5, HEAERI RS WA . AR BB 12K
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fafh,

PELA, RALBERGHERVEIN BT LB R RIE S AR ARTE, R RENE WA FCIESE A5 e 2
giit. D, — BOEEACT B YOS I BE SR I S ST DL, BUTE R 45 B FARAE 55 H W 2 v
R

BT IXAME S RAF I, A BOAEIE R A PRAE B AR AN A PR Fn i, B0 AR I 2 48 52 il AL AR
(RSB R RN ME, HEEIMR SOFRE . E5PR. 25 AMBRER, AR E R
FEEBR. SCRECE. AEY IR JRAL 555577 sUN B SLAE R B 1 224 0 i B AR VT Al B, JFAR
i BARAE S5 RAE

33. iRk ERUBFESERAFINGIHHILER

ZE R BUFE DL A R B . DOEAN 2 S RE KR, SR BUMAE 205 i FE il R 80P T A2
A, JRESLIRE N TR BUR 2O S IREE . 7R AR 2R ) 3 2= SR ERe R, IR & 31 1% 1T (Universal
Design for Learning, UDL)/Z % — B AR MEMHELL . CAST KAl UDL /5 LA IR2E 31 fesh it v H
Br, EREZE, RAELL AT S5 RIE=ATTH NS ) FH B 2 Rk $£(CAST, 2024). EmEHE T,
UDL F ZH RS m i RAE ] Ve TR, 98 2 BSehk 5 A2 %% 2] 2 5 R JF(Cumming & Rose, 2022) .

KTHREMNKRR, CHPTAAETLAN. AT A A F B A# (Griful-Freixenet et al., 2020). M
N2 S 7 N, UDL & BEAE RS BT B Ise SR it 22 Fhadh £, 181 1) A A 2 20 38 el TR AR B 36 1 1) 2
WG 2R BCE R EUN R BUF A R s W AR B 5 SDIRES, IR B SRR T

OHL B RGERFE P ) 2R 2 R RS RAAE, SIS NAFS SR, AT — IR
WM DL S5 X PPk, TR TR BRI T B VA AR B S R e R, AR DLZE R A=A
NECER FEEBRAKYE, R UDL 28T 2 MRAE LA R 2 P73l 5 R 77 A 325k, H T IRFE BEA
R IR Ho, UDL fe 3 ISR #5 5 RIE 5 45 M(CAST, 2024), AIENIGERFE K
TERE. SCARGMMFIELFFNS R,

3.4. LB MEESHRBRRIER

B ZE RSN, BUN R EARGE 2 A SRR IR IR AR B . FOMRLE I 5 AR S5 AR
RIS VAT . SRERBUAB BOSCR 12 A e B . PGB 7 S RFAIE . 14 15 32 2 P SCHF AR
FERUESS RS AT BOM AT LR E VG N VR R B BB B B, DRI GER ;e rTAR I 2 A AR
NHES BEFF . Al Ok Rk R i R IR S 575 3.

PREE BRI S8R M F AR BOeAim sl 2 I PR A ERRR A AR ELAT 3 (R 1040, 2010). AR R AL,
FOTKIE AR SHE . £55. SEMECREI, FREdE SRR IR T, JHRLEITRE
24

4. 1DEZELRNTEREER UBF NENSLHEE

PESKEOR A GARLLELE) (EROEE)  (RREHF SRR 570 SR . IR 2 A
FE55 EATBIAN, ARSI ASESC T PR R B R AR BT 7 IR R ARIE, T A
R SRR EDR 2 9 e R o MR T4 A A R HA T T o
41 FEEFWEI, BEIBFRERE

S T NI AR SR A S R AR S5 O HE RN o IREERII AT T R 2 Wi VP4, s A B S %
WA HEMEE R Z - RBIIT T I R W 5 AR YR (R L. BV S TR W] A5 P ] o o S 22 Bt 7
FrBL BORZAEUHIMES SRR R B UNESRRARE AT 5 i AR it e e i R, B R
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T,

HRAWE T B FC BT RS SRR . DO VRAN 25 R BB NS S W~ A 58 BUJR BT 55 IO HE R R, PP R R
AWEZ RN Jo 825 ST 5 R 2

DRESER RE SR AR N SR S IR AR . BBl SR B30 SRR M A BSohe S i R A
Blo SAAEXTE ERAESE, UL ESERMRMEL 85 50K, A7 > X ft
LR ARSI S] . ANARTE . ASTHEME A PSR P R B, A BT RN TR SRR, #U
PRSI R A IFARR R SRR ST R BB FIWr, BRI AR “1h SR B B TTRE JrsR A AR
SERRZE o
4.2. RURERER, WESERFEIF

IR RN S BT S I E . SESCOCERA] T B BT ISR A A1 7R 222, R AR 9k iR
HRIFEMZEARFIBTEH . FIRFTHLIIRE T A% GBI SCRFBRIRANSR R BT A0 BRI L 4 k22 A A 20t
FERILANA, SCRFBHEAN R T SRR AR 5 MR, R SRR AR — 38N SR A i B
W BEFCIESR BT A R

BARBIARRE, RIEERNS TWAESAIER . EBIRRRRES, 0 3EH T2 0% oM & M
AREMERFE, SCRF BRI TANE T AR A B e 2k R, 0 R B T LA AR S ORI FUAIE 9 s AEAT 7T
THERRAET, ZRBHED A T E R EOR L BRI VE R AT & 2% 1

FEAE PR L BRI, = SRBEPIL RIS TIRAE H AR, 22 A5 AR AT 55 BERAN 2 2 3t J s AN IR B2
FOT ARG = A RIS Ry, 51 AN TR R ez 0, BT BIE. HIRAIAE
BEAT S5 A0 ) kRS, A EE R AR R . EMI BFFERIL, FAETEF ARG IE DL M RHE U
NFETEHUFEIN A BB B)TE 5 Wi (Rose et al., 2026) . XUE URIE I SRR B IR R i 5 B AR5 AR E A
W ORI RIRIE SR .

43 EMEFELRE, WHERENFEIES

FEBRIURTE T, AW e RS SCOTHR, 5 PLBOM M S LT FUE s, I Bl R B A i) L T
W WA T, RSB EIRE, Mot st AR FRUNE, SRR AR . A
SSL A BT M VE, RN IR TR HIESS . 235 00T, B a8 SRRV AR BB Bk 5 B
O . BEASGERFEZC ORI IR I . B B2 SRR S PP 88307, Wi
BALS WA LIRS (H KA, 2022).

AR5 BERY RL AT MV EESRO R 5 SCR R R 389 TN AS B ANKA RGE BT o A BERT 38 I 254 14 1) AL
B PR RO B A E BT R RS R B NE SE AR 2R A, A IIESE B & D7 iR vPO AT e
E. 24T DASRASANFRIAR B AU S, AR AT DA S50 BR S Vi B Y S R F S 0L, (L i 28 R R 4 75 [B] I A [R]
MO8 V8 5 SRR R, N AL RE 15 3 B 2R S i L A B o

4.4. BHREHER, RUSHESSHBRERTR

WRELIH BN A% D ANMER - N - IREICIR - RGBS ARIKRETT, i 75 ZERHE % I R ) 2
ARRES E LR . ARSI BB BB T 45 R, AR /N EUBOW R o O RT B X A P 4
Hlmi R 45T T EILEAF A, ATARE AR SRR . 55250 MIRA s i 1 BN . /N
JRAT AT 55 R R, 8 R I E I RE T R

JRAR T AT AR PR AE B R AR S5V 5 R B, PR Bt U fRf— 2. X — il 17 UDL e 2
frah 5 RIETr I ETK(CAST, 2024), WL SR 20N AR 55 ZOR A2 A4 TR I E - BB RIRAE
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fafh,

AR HISCHRIPAE < 18 B B 1 Sk, BT 5 R IR AT R R R W W F 78 BETH 1P B s B
R TR, R SR R B R DA R I S ANRIE R T o H W
A, HOMRMEZM S 5MEETTN, HEAETH B2 AR TR, FraisEsh s 50
H br—3.

4.5. SEEF VA, BUTFIRIRTIRE

VRO R T T MVAT S5 SE R, FEE SR F IS AR I SO Lk Rk . STRRIEE . TTE T
B B AR S VCARSFALSS, R RS g . BEARIE T T VAT AIE 3 A5 A 4507 T pPAN L 3R B, 1)
WAV AREE ] . RBUHEF PSSRSO . TR 518 5 R TUAI, A BT MR 1] R
P G S AR B B AN Bl S R I A

WHFRM], TEREIEAN 5 R B A B BT HeE AR R SR, B RARRCR I T B s A%
S 26 A (Morris et al., 2021). EVFANESSRER b, BOM ARSI BAEAL . RASTRIME Seid % ) W AR 56
i IR SR, RIS I SCRR B ARG IR R SRS M T SN SR AR . 28 S5 VEVTAR F T 1
VRS H AR IR AR IR R O e AR R T 2R A RO O Lolk fig bR, VRN R EAEAT 55 T Ul 70 2 A BT
TR VAN 45 SROE B B F T IR BB R

5. LEFZIIEFREERUHFELENRESRE

ZRWHEANAR A Z R R BERIE TR MBS AN T 3, ERIR 2 AEA [F) 7 51 7 R R
BB T UM TAE T 30 AR 107 sSURIRAR IS AT B % 8. 2R IR BTIRAIAN R RE L (1 52 3848 n
TIPS RE RN, SRR SR 7 SR BRI 2URR 2o A O AR IR AR 2R, BRI ETES
R BUFA ALV > ROBE SRS —, X e B SR AT B0 B B AR SR A BEAT . RSO, 27
A VRAT S BB AN R, S M SRS S T (R, R LA 1 S S8 X S

5.1. HITEEMNERERIRED

Z A B R BUMHE R AL O SCREANE R =880, AR RSB RREEE B, et x %
A B BUSUR 45 T [ bt e SESC TV B RS TR AL HE R IRTE , IO B R S R IE YR B R . 55— HF
FAEG,  BOMR A& RN S st 18] B S e X s A O B BT S R I, N R PR URAR N A SR AT
B 55 2 Wi 22 S U I RR 2L S (Subban et al., 2025) .

IERIX — 40, SCBETE T BRI RF SR AR B AN S0 ) A B RR B . IRARZE T o TR iR IR, 4%
RAMEL, R fUe B2 AR b ) @ S AT . AR tiath, 2 A Bl R BT
NI Z B [RIFIKE 77, ARV T 56 35 (VR W] DAYE J5 25 (1 57 S JE 2 b #5248 FH (Tajik et al., 2024) . 22 R HA
WA B A BCEIN, AR ESCIR AT WE AR IEAT E OCRRAE S B RIBR . BRIRR S SRR
TH] ) A A s A B A, DA AN Tl 9 5 K LA B

5.2. FEERAE &N FE ¥

FHERMISIRGE R AR AN J7 3 AN FREEE R SCRF A Z M R IE 2, AR il
OV R AT AT WAEAELCAB B O EMESESR, AR SRS B, IRIR AR ER
RIS AN Z LI ERRE L, B A T (o] 25 2R 50

URRESF AR, M ] A 2 A2 SR L R URAE AR PPN AR AN SCRF SRR R I 7 2, WA A FH S e
WIRATMAPE 7 o SCRMREAR SSHEREZ D /b . BOTIE R S5 B BB, 51 925 R A SR
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T,

IR, [FEB P TEH O£,
5.3. TEHEEARES—MHER

B RIS E 5 LRI IO, EORFOTAER Al 7 Al A S IEdE . J5imis 5 &k .
SFAERPESCIRVFIR . T SRIC AR T PPTSEA R BCR B 30, AN Q2 18] A T B AR 75 ZE AR IE
BT RE VP, VP REER 5 Wil 2, V0 TAFE thpE 5 hn.

Al — LSRRG —HIPF B, FUER DAL IEbR S S S5 R R B EE , JFAEAE 55 TT SR Al A R
Bl—ile A Ao LI AT, ARPRBOTA] Xt D RAR v, e EOF S — RE . FAEPFCEE A TR
fzsE i, AEETARS

5.4. FIEEAENBFERAR

ERRFEIE T AT R — B R 207 MBS L], URIA IR, 3 IRFEBEAECR . 1K
SERURE PRbR T HOARRFE, BRSO RAE S 5. BORB SR 77 SRS i) . — TR rh /e
FAWBEAT RN SRR K, ZRA R — e 2 BT EUE, 25w S (RS 2 —(Bondie
etal., 2019).

FEHUTHIE T, ZRi BB RS A, R HbR . RSN ST i AR FF A
Ao AR PE PN AE AR E RO LE B N vt ORIE U B  IRE A B RN S VFTE T A . X T sk
2B ML, R TR SE R C S B B 1T 2 R L

55 EREARNERNINRRE

72 S AHUFAE S B PR S R RN A [F] 22 AR B HH S AN R R, BRI — IR A 2 A [ 5
HTER GAFR2007)F8H, AN/DBOTIETA 2 B EEE A, W E@EE PS8 HE 702 IR
ZE 5t o ASUATULI 2 T A SRR DL AR FE BARAT S R IR IR, JRRA f5 2R ILR %, JLFURFE H Anfn
FEAR VAN AR HEAS BB DH L BRI

BE R R SCRAE, FAMDEEAN TS R 2, il an R S
BEL, XD H R BRI 2 o BEx i B =R EMI R ORI, SR EOM AR 5 4% 51
ML RS ORAIE T HBEEROR, AR K B AR E R BEsE I (Jiang et al., 2019) XUERFEMIE &
FERIBEAT 55 HEREB >, 25 AR S AT S I R P R M KB S R 0.

6. ERUEFEMNLEEFUTERELENS T
6.1 REREBETNHESRAFETLFIER

A8 F 5 SC BRI & WU VR I 2 R AE . LS ) LV R B HG B SR e MBS, e AR I BT S8 E
PR R A0 IR U WG VG, R A R 78 7V R 2% A, DARCRE A5 DLIEHE SO AR s o S S0
el SEE PRI KRB R WUE SN, PRI EIE 75 8 1 2 A 56 R AT 55 1 R B LAVPA
IEER RS SHA IR, JEHEKF PREED) . B R AR E 7 A K R AT REZ I EMI URAE 2% 2] 45
R AR 4R I A 764 —B(Feng et al., 2023).

BT LidbruE, AERFE IS AN Fe bR . BEISSRURFE S R A RE A LR AN (R B R
FHAER SR, BTSRRI SRR A AT ST E L I D vk R I 0 I 5 SRR ) R A
T F MV E N PR BB R AR, 58RI BT . ARSI k2 ) RPN SRR
&, WA 2 A SRR A SR A
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fafh,

6.2. BFAFHEALFEEAIRLF
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