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Abstract

This study adopts the perspective of leader-member exchange (LMX) theory to explore the silence
phenomenon in university mental health education classrooms and its improvement paths. Mental
health education imposes dual demands of topic sensitivity and relational quality, requiring stu-
dents to engage in self-disclosure behind the psychological barriers erected by stigma and plural-
isticignorance concerning the prevalence of distress; when teacher-student exchange quality is low,
the absence of psychological safety triggers silence at the behavioral, cognitive, and affective levels,
and progressively weakens students’ sense of gain in knowledge, skills, emotional support, and
agency through the erosion of classroom engagement. In response to these conditions, this study
proposes improvement strategies aimed at reducing students’ classroom silence: cultivating high-
quality student-LMX for all students through a leadership-making approach; diagnosing and reme-
dying dimension-specific relational gaps based on the four dimensions of LMX-MDM; and curbing
LMX differentiation while upholding the non-therapeutic professional boundary. The study pro-
vides theoretical support and practical guidance for reducing college students’ silence behaviors in
mental health education classrooms, and holds significant practical implications for cultivating
physically and mentally healthy high-quality talents.
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AEHERBEE AN TR, CPEZE AN 2035) HEmiEl 1, ZHITR AL 25
X BIEAS AELRAA TG TR, HESHEEN D07 i <D htn” , 5 R EIEER
FIREH S REERK KR L, TS T 2006 58 BE . KP4 OB g R BCE ME SR A
PR AT R JE I G EATT, R AN BN . MEEE 5 OBIRAE M 28] . (HILSEHCEY, 4
“CHERE. OB MMEMKARRE: NERIRN .. AEERE. WT55, SE1EMEREEEAE K
My, HHIS T OHEERBE R E NSER . BEA T ANBOMTHE B A RS IR, A fE fil S AR G R
—IREZ5REMER R, BT, ACGINHLUT RS - i 58 #e 3 12 (Leader-Member Ex-
change Theory, LMX), ##4 Student-LMX 73 I, 04 ¢ KRB AGAE . RS SR E OB
LR, FRAR T & AR A e i fr] 5o 22 A O B 22 A, AR MR DUER, [l S8 FE A T A 00 BE B2
FER TN TR B R A A HH 0T 5

2. LMX Bz A T8 E QB RE T 54

LMX B A FHLUT N, B - ZRUSKRRFR" K0 BAERE S Is T2 90,
AUT=Trm% R, K, Hingif: TR T R USRS ST, A A8 # BL22 A e e A

&
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RN, IR AR A2 215, K, RIS BUTERETS 5IREE SR, kR
AR, IF AR RS (Myers, 2006 BIFE HIXRASEE ML) H=, BHRLEH: S5
REAE, MELUHALUE B MANA LMX BT S Bk fEB B (Graen & Uhl-Bien, 1995). X =5 Z 5, HRE
THEK LMX BRIT RS B HE MR, AT AE G R IR ECNIRY) BN B E %

HE OHFPEA WAL REE, 24T ART LMX FERRIE . MRZREU LL Pianta (1999) I35
I - PR - KB =45 Roorda 25 (2011) TG/ B a3, B ITAE 5 55 B VA 45 9 1 IR A5 1) 22 A B IS
FMREL A 7K Noddings (1984/2003) IS HMEEE, SRIMBUNITEY 5 RN YE . B 32 SCRFEUA AR FE B Tk e
(SDT), H Niemiec 5 Ryan (2009) & Ge b i & v ) B 2= 3 #F(autonomy support) . X S ER R %1 i T 4519
JfiA: 56 RIS S SRR SRR, AR R AL FE DS LMX B LR . 6 R R B AETESN &S L
(WM, DL RAE RIS . Al 40 5 ok R i T8 RO BRI R S5 3R, 380 7E H Al R A2 1)
YER

UL T 40 Student-LMX A4 S EB DTk 2, & DAL S a0 il JER S AR kil M B ITAESC R
W B R e AR T AR C R SRR N A, ONIERE R — R O AN DUER . TS ER
PRAE T HURIEES R, T8I NS 55 2 22 (leadership-making) [ REEh M, 5k ¢ R AT Z0U %) 245 (Graen
& Uhl-Bien, 1995; Northouse, 2019). X & #F#h b 1 20 0o B 2 2155 B85 b 17T B2 A #4544 5 o0 SR m] 2
k.

AR, oo B B2 P40 B SR I IS TE R 2055 LMX (R, (AR T I . B S R IM AR G R
MR R AN S T OB B E PR A T ] DLUBR O 22 AR I D B, UK ST (R
O B 22 23 R 5 O B 2 AR B SF (GR AR)Y (RO 22, 2018) & lki i, B Ik 2 AE et g
Z R S5EIN BRI (Figley, 1995). 28 RBEH WA FHRLEN . LMX R4 ZFT, HEE R
1E¥ A A w57, SR DLATE S 5% 2 2244 (leadership-making) B[l X BT A 22 B K SR s R R R . 55 =42
WA I B EE . AN E R R T OB 2 M EHE RS B80T, 2R ARE LIE RS SR E .

3. REELERRABFRENMRIAR L HEFN
3.1 REMMHBSYERIE: 178, WASHERHZENR

FER YR B O R B R T, JUBREAA BT B BN AR AR S o AR, AR R R
I E TN SEEE, o Em G E att, WIEMB TR — TR I eI 1 24
[FIREXE LLERAS TR RS . 1% Fredricks 25 A (2004) %} 22k #% A (school engagement) i £ i = 4 %1l ) ——47
NN BN G NI, ASCKEREPUER EHES oy —F = BB BRI N TH )
A2, HIREHEE TN SE LR, MR PR BER . PR s RS

T NYEFE DR BN B, R AEERE B p /N RS AT REEEImR . 7504
MR AR Y FHENE . AR ATENE RN ATBOE RS S EOEERBCE R WA G, s
P 1 ZERATH, AT RTURRIUC SR IATE B, WKk, [B0E H G#fd, DL “BAT 2837
BATII N o X FPYTBR Ty W 5 A PR A P ) BORT PN R AN TN R, DT A 2800 220 400 B8 7 B VA R Ay 2 2 S R
i, R T MR RZ T TR

WENZEE R BR0 B8 L B 1, 4R AR BAE ANTE R, YRR O s b i Rmr k. Hlbkic
EEACHIRUREE I Ty W BUBRBUE A TR I s RS B G40 B R SR, Mk B & i
N R s O FERE B . XA ALEODATERPIRES, ¥4 Kahn (1990) i %I f)-CoFE i 25 (disengagement): 4>
B Gz F, WAL ERBNTIAIUES, M AR A AR AR 5 BT iR IX — T 3. A EniiER
MARME T, BOEEREE MO Bir “fek B ERS RBTESE” TN, oA R A A B2
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KNFZ I ESEN
R L TR DB R R IR A e R E M R I, R BB AR EIE SRR AERER
LGS ARG ECRBL B S RINESS RS R USRI R MRS YR R 2R . O B R

B RS 2 AR IEAE T8 BOR A AT PG RGEIE, SRS WA FIEEMHFR. B BN F S = AL [
VOB, T XA 2 TR B R [ OB 4R i e . 241 BB TE G T, URAR(EIRAL 9 Al R e, 2k
HALKARIEE

EAMRRIE, XR=mPIHOIFIEBIEL, TR EHRE. MmHsRit. AR ERBE L iR 7
TERBAI B, RS GE PR TS 5S0RE, MK AT A8 sk T “B2s%
W A INFE R WIEE I, AR 84 RS BB N A A M E T AN 07 3, A
HEEREsT ATTERIRZ, HE LUl S AR5 1 IR T AR R 8

3.2, IWEBRERHRM SITE X RREANNERS

R OEE R b, R =SR2 B R R 5 S kAR TR 2 AR SRR U A A
H—kBRENEARGFEEGURN, KRB X R R EMASMEs T, —Fg, SLFEHE 70
FE REUR AR OB R 855

MG U, OB A fid S R S A RN O PRI . RS Goffman (1963) 75 44 BHig,
MK RN B [ B BRI (S BRI FBE R SR BOZ B ) n] e Al A AR BN E AR SER 2
B 543 4 B E LARR RS2 3 &4y Link 5 Phelan (2001)3#F—3E48 1, 5 iR (stigma) A T 92 bRk A2 1
B, BT A A O R R, I AR TR R DAYE BB R A BT IR AR . 7RO R R A
o, AR EME A PR, MR R OE R S R NIRRT . SUb AR, SRAAE SR
T IXAE] . Noelle-Neumann (1974) (5T BR IR HEEEE R B, 4AMAREEN B S0 SZ 8 T/ BOR 8 nT Rt
FEARHE R, A TR aERIE; 1 Prentice 5 Miller (1993)42 H #1276 J6 % (pluralistic ignorance)
M4BT, 22 A R S, AR RG H CIxeE i SRR s —— &M A
HULER, FREMNAMERGEAZY . XYL OB R N E, BUONEREARBITIE), 1F2
KFORT “HAER—-ANGXFEMET” PR,

MRRIRER, VIERIAREA TG EA S, A TN A2 AR S T 2 DUREBURXHE IS
KFR. WHTCHTIR, F LMX T RSB RIE A4 - #0m A8 #e(student-LMX): A6 R &2 2
HELRiE, R N B, T R R AN R (Liden & Maslyn, 1998; Myers, 2006). 24 student-LMX
iR ARARES, AR Z S Z 540 CFFS B, AR IARE R R e A 0 B A
(psychological safety), RIFERF{ARFRIATLILARE, B KA 400 4 1 5 2R 345 & (Kahn, 1990; Edmond-
son, 1999), 1F/& & i & student-LMX FIAZ =4, R RIS KR T, A B O 22 40X —Fi e,
BRI IR R 2 T RARE, VIR 2 SO R .

3.3. MARHEBRM: NESERAFIRSRASEL

REFERAZ RAADNAT N, R ERE “S 5K - RIS #EXZHL RTINS 2T
B = HPORAE O BME IR &5, HAU E e RBUN 2R E S SRR BARFRAR, e H) 59 RAEA NI
FRHIERAFIR, e 24 PR O B BEHUE S 3E -

DUER 2 5 R B HI 382 45 TH (. AT, Fredricks 25 A (2004) K Sl BRI AT R 1B %0
=AYERE, TR TOERIS I AE R — 4R TR SON N2 5k R BL: AT RTTBRRIZF TR S 1630, ARk
EEESN AR AN TS RTUERBELIT 1 VAR S 2 AR AT R, 8 5 A M DL TR A A5 3 ST TR 45
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INAIPUER AR E N T 5 i B R L . —E NS INEWE, JURFEAEIFIEAE, MR RAK
BN, HEENR, XFRAEE 2. Roorda 25 A (2011)%F 99 THAE 5. i 12.9 J3 4422 E 1K)
T HT N, B ETAS R OC R 5 BN A OGEAk r=0.39; JAERTAN, 240 A2 5% 2 5 & K TR 1
TR, 2 5 BERI R 4 35 TROK

Z 5Nk 2 5 B0R BRI . ASOR OB R SRR E (A IS BT AR
B0 AR MR 55 4R) . BRI EAEE I . B N AT IERSRE ) R GRS (e
fift WA ARG S AR VAR . DA BRI (B R SRt iE ). XA EHE S5
=G ——X R AT NS EREGRIANIEE, HRS5 26 BSHRE M LE, Nz 5 R HIHER
BRI, A A A E BN (I E SR B AL SRR MM A 3515 . MUt DI T 2 55k
%, VUEE RIS BIE [FE 28, A SIS ] TIEE A A SOL RO, X IE R R A R N8
TR S FE . AR ARl e R i AR S R

FNIREER I, YUK S BRI MS 5 E AR IR AR M S TS, O g A X 0l T — M el ik
RFE MR . R MR, JUBRERVF B RAE FRIRSOSCR N s (B OB R R, GRS 3
IPER R B R AR R R AR RS B AR, R E O HARTGIESE . MR, BIME 22 2R 3R15 T 456
RN, IEE IR SO F E S A 2, R TR A S R U RS 2

4. student-LMX Eig A FXFEOEE R FRETRIAROBRRE
41, RRAREBROZLLEREPNERTR

LMX SRR L2 Blau (1964) Mt &2 816 M3 S5 UEAE. TE. M Em A, @i
JRBEAERLHR R SRR R NET A, BN CLOIERE NRHIE R 8 R4 H(Graen &
Uhl-Bien, 1995). ¥#ix —iZ 4T 24, student-LMX BI$8 20 54307 25748 18 25 =1 B T B Bon 52
9% & (Farr-Wharton et al., 2018; Mosley et al., 2014), HXRZRFENESKRE T HERTREBEEZRLRT
TR BRI

Student-LMX FF A BT, M@ ol eX —h A ER/EH. Kahn (1990)% 03 %4
Fi s AARAE M B LR S A IR A O B B A RIE R ZBNE S, RN AR
(personal engagement) (IR #4451 . Edmondson (1999)7E ZH 24 A K 78 b ik —2BAE B, o FH 22 4 2 A SR B
THRIBF UL B0 AN RN Br XU (R At o SR DUBR AT b IE 2 5 AR OB 2 A R (R B A PR R 4 -
A TR R B NG5 S VPR BN b R ERR A, BRI B 2 OC A R IAJEIE - Myers (2006) LA LMX
HEHEE SRR A VAE BN, R IUEREN AL T A B I 22 AR A ) TSR G R 8L Thae Al 5 2 5 R iE i,
R T mliE——h “m RS~ R T U Rt T BRI .

4.2. LMX-MDM M4 E X = BN E R ERE

Liden 55 Maslyn (1998)idid &R A UEH, LMX H PUAN FH EL X 43 (1 45 B A4 i, B LMX-MDM (Leader-
Member Exchange Multidimensional) &% . 1% /& (affect, F&T- ABRWLE]IERLE). B (loyalty, X451t H AR
5 kg 1A HF) . Tk (contribution, XU F 3 HAEE AR N) Il & (professional respect, %4
I RE ST HEAT]) o 1X — 2 AEA5 A0 AR R UR A JUBR B A OB S R0 40 W] REHE 25 i T Ik 2 L (HAIG
T IREEH G RN, T 4EJE 25 54 Re fa s DT BRI AN [ A2 B A

B, R MACHE M ERUTBR: MR NBRIR 5] S5 RIS, 2R IR AES 4 = T 4T T
HIE, WEURUCERFFRE R, X IER OB RAE R T B W RRAS . BB, REYE R R A8 1947
RUTER: B ERE X AT R SR T, RS AN LUR AP NE SRR, JEAT AN
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KELLE, AEAENATIS . EREIRN, EEMNERILRRFRESE. =, TUBRYE L W IKE
IR AT 9 SARIGCER . SOk R XU R PR 55 77, ARSI E R 2 A LR AA R BRI R, 84
W, RN, RIOAFTUER. B0, b o5 E e (i (I B AN DUER 5 2 AR AN AT U
AL A7, EARA L AR TR REA A AT 4, INFNETEEECL R, OB PER R AL

4.3. LMX Differentiation S¥EETERAYIEF M 5570

Liden %5 A (2006)% LMX 7344 5E A IR P36 % 1 08 5 400 5 A0 He TR K 07 ZE A2 B2, 48 tH i Ak HTRA
R S AMEAR I A IR B S . BV RIS R E, student-LMX M EASHEKRE: 5
MR = B R RN A E R ERENS Y, WA TR 2 9C 5 B MR 22 A MG ) T 3200
BRo DUBRIMT R ARBENL AT, T2 5 AR 5C R T & SRt R 1 0] B R AR I 4R

Colquitt %5 A (2001) WM HZA AP BTG B3R 1, BRI 2 AR RO BIURR, 38 i SR (R A 93
ML22) B S o AR, HR NG r= AR BEA A SR P AN AT I, 3E 1 DLBE 25 58 45 Bl . 7E PR 1
i, AMEEA A AE AR IS student-LMX TIPCER, 7 FHEEN BN ZOM Lo, 00 B 22 4tk — 2Byl DiER
BeomA AR B B AL E . XRARRE T O R BE R o I/ BOEER . 2 EEH B ER R b — B
BRI, DUBR(EIRAS S5 F PR

XL R EREM S, MG E USRS B ZIRFE ORI 222, RS IE 2 N4
JRALEGR . REVRIEACE, AR SHN B R mATENIMEERAN. T2, KR
AT BE A B T BT WL IS I O IR DTS, 50 @ R A (8 A B AR E TS, Bk, SONMAE
FHEAE KRR R, NI Z ] 731 .

X5 LMX J5 #4505 # i (leadership-making)BX 7] :  Graen 5 Uhl-Bien (1995) /% Northouse (2019)
Bk, SREQHIRAZYERFNIMEERZER, MRS E AR KEmIERNZHRLR, ¥oEs
A% FEREEET, XEME LT TR IMER A ZISRBOCR TR, 401 student-LMX
W i 15 3] BE AR B UBRT S R KF

5. Student-LMX flii F X ¥ £ OEBRRMEREETRUK HSUHE R
5.1. kL Leadership-Making Bl[E1£ FRIE B S FKRE Student-LMX

Wt leadership-making HX[A](Graen & Uhl-Bien, 1995; Northouse, 2019), #fi i) B bx A2 45 /D Bk
WA AR, T SR — AR A KR = PR S OC R, 45 student-LMX 53 15 3| 5E K
BUESHIE K

KALENATHE R OEAE RECE R 1 BUR & I 2 ARG B R TOIEE T e N U A I
IS, MIAUESRFETTAAM BOsh g7 B 8 . Rk ERAE b, ZUmm] £ URAE GG B 25 Aok 5 ok R 32
298 1% Al $E1 1% (approachability): FHEfZRIA TR 2 2223 0] . ANVEH] AR IR A&, FHRiox 5 &
SRR E EF R, DARRAR = AR MR A T . 5 b IRIET, 20T RPE 14 (immediacy) 470, w0 H ot $efil. Eif
A DA RRE . JEIEIUE B XU A, BRI AE E AR TH A A I BHL S O¢ RSN (Christophel & Gorham,
1995; Frishy & Myers, 2008), 2 fRRBAMNI XK R

KAWL ) v Bl e S ENES) . RIGEBE XK S SN R RE 72 /NEAT S5 RN
IIAEPIME, #RRERS HRAE 3238 S R T HEAT IO RN R JUNIBRINZ, BUMZF 3R T ER i 41
FEiR A, ZIE B RTIR . W A IBIE A A BT R 5 48 TR e I R 1) S5, (B
M5 R e N v AR A . B RGN B BUTE WIF RN K3k, D24 BTF, HIRMEEE
PR AT TF, UK H A OC R A B W i
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5.2. EF LMX-MDM M4 E Sl H e R X RO

& RO RIS 2R, BRTOR, JBRETARGEERRRERO, HRgEnnst
TR . (R, okt SR o B YERE 1) 4y 4k 2, K% Liden 5 Maslyn (1998) ) LMX-MDM
VU4ERE, TEALTTTERMR—4E 0 KRB S E T TR, it DL B b

BEXOHHIRAEREER T, A% O R IG A N BRERES 515 BT Je itk o 1 BUTBR I 22 AR AN AR, TR A
JEAEAE R SEIT . 0 SR AL 2T 1 3R 5 55 (self-disclosure) LA V0 I 55 AT g . 78 A AL 1
FEVPHS DAAEVT AR P AU 28265 [l N AU o 3 2T TS I D 2 B BBCHT T 155 R T PR T4«

BT B URAEE B 1, R0 g7 2 AR R AR L R I V8 SN R AR ) A DR A N R3S AT
N TR, XSRTETRIRE N “ZINS MR =R S By “RATRKEILR SR o @i
G T EAEUGEIE R EIRGUZ T A TR TR 8™, 5 A4 B A B 2 3y SE R s ot AT
BEIEATHESEE EHRAN

B DTk gE BEER O, A% O 2P A Bl A BRRAE U o HkHE Graen 5 Scandura (1987) 1) f 6l
it (role-making) @ #, &% R R 2 3R A . BOM T iE Lk A R R AR SRR TE SR
THE SR EIMES, MR Rdtd, INn5IT 25D .

EEX ol B E AR PR R 1, A% 25 SR 1 T U AUB S BUFE AT F0 o N DUBR I Somifl TS, T
R BRI T TIRREFA AT 4 o RRAAE TR RV, MAE T LAFLEE I N A LB T2 4 4540 5
X BRSSO, 2 A O T S R s (R B DAIE BH (280 H AR UL N T2 R, A
B TE YR ST TR

5.3. #liHl LMX SR T s

T AR S MR IE S A K LMX O3 A 0T R A8 B 2 6 SR BE T (B A4 W36 1A E R
IRBIP BTN TE SHE) IR B SMHIR SR TR, Je T 10 [RII LA ) £ 58 42 (team-member exchange, TMX; Seers,
1989) ¥ AR [FUIBCEE A3 SCHRFRIRAS B — MR, BEARAN ) = 005 BB AR 22 A M . 57K
FIJZ 1, Colquitt 55 A\ (2001)KTCa iR, ZF Xt 2RI A KRR 7 5 0 Bo AT G SEIm e 3
PEBORCORE KB L) EORFFE N ST ieRs, I G O LR R AL SN AR IR OB AR

SPAEARIR ST AL R o B AR B R A MG BLEOR . BT student-LMX #is ok f H gk, TRETS
22 AR PR B RN BT, 1A USSR B QI R, BUTIR AT BE IR O 2 4 T R 7 S 43t
OBEW. RIE ChEOBERIGIR S B OB TR EE Z/R)) (hELOBE=2:, 2018), LB
TR B2 1 H 25 R LB 5 AR VO AE SR A B4 AR ERIE S, BUMRN BTSSP ANSE TR T IR IR, 72
DR IS B AR (AR YO0 B o), X fih B i R BREL BT PR DIE B e TR RS A, T AR AR TR B 0 A e
EATACE. Wt BERY 124, B ST B A B 47 S B A (Figley, 1995).

6. 4518

ASCLAT: - B A 4 (LMX) BRI A 7 AT RS, 8 T A A2 488 5% 28 o 8 3 g TR o A 0 B A R 220
BREIBRMBIIZOTRES TR D TS, OB REEE R R R T8 USRI 5 K R
JRE BRI ED BN AR 2R Bk I 5 5% PR P 2 1) 5 R P 4552 (pluralistic ignorance, Prentice & Mil-
ler, 1993) T #4350 1) o B BE 22 T 5 Jl 1 FRABC R, 17 80U 200 DA vy Jo = RO T A S8 A o A i 2 AR 3R 08 E B fa 55
PR AFER . X — X R, S A0 AR R IR HAEAT A NS BB EAE T
UIBR, HAHRRESSERELRK, HIFGFAEEMI. R, HERSCRS BRI ZERE 13RI
BT LR, ASCHEALUT RZET R student-LMX F &R IR, VBRI AR ot 22 iR B i
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OB Z 2P AAERAERTTER, LN LMX-MDM DU4E45H 22 AL R DT BRI AL, B LMX 23 A6 #E £ 1 i
DUERTEIEZL T RIE FE 0 Al o AHRCME, O3t BRARIT =2 IT: LA leadership-making B % k22 A B H
R R U SO 24, KIDZEZ W B AMREREOC ARk 1, FE ] A AN AL R RIS iR
(TMX) kb o R LS L SFAEARIR T AL T Ml FORSEEL AT SR BA B . A SCHIBIERW], Kk R PR AR
AT AT EMONIRE S SR E R, BES MR IHARUTER. ST BT R,  thou OB R
BURFE A ER AL 5 HOA B R AL 1 — S TR 0 M K4S

SE

o E O HE 22 25(2018). IEPK-S & O FE 2 TARAEL 7 W (B8 —AR). 0 #8<%7K, 50(11), 1026-1030.
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