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Abstract

Flipped classroom adopts a diversified, multi-dimensional model to assess the overall teaching
quality, and provides students with a diversified interactive collaborative learning model. This ar-
ticle takes university mathematics teaching as an example to empirically analyze the influencing
factors of students’ perception under the flipped classroom teaching mode. On the basis of the
learning style model, combined with the students’ knowledge transfer ability, the two dimensions
of learning style and the lack of collaborative organization ability are divided, the influence of the
single measure of processing enthusiasm on the stability of students’ perception is explored, and
the remaining pre-measures are studied. Finally, put the various measures into the structural eq-
uation model for testing. Research shows that: 1) The processing enthusiasm of students in the
flipped classroom teaching model is the key factor affecting the two dimensions. The learning
styles of different dimensions have different effects on the processing enthusiasm, and the lack of
collaborative processing ability is more effective than learning. Ability significantly negatively af-
fects their processing enthusiasm; 2) Different levels of understanding produced by students
through continuous learning will also indirectly positively affect their processing enthusiasm.
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1. 518

LR 5 (Flipped Classroom) ¢ #) 135 [ %2 Glenn Platt A1 Maureen Lage (1996)3% [FI#R i H, Jf4k
B O Z T 505> W AR AT IR FEF2 0, BIF 70 2 W A R A% G = AH B2 i T 2 I R ) — P A
BB, W2 AEE R B IR AR E AR A BME R, FRIUE SR &2, JFiE
T TR R B S S M N A A 8 S R o TR AR 2007 AT R A PR A 2O AR U AT, KB
R E BEEMATE A, BRI IS, BB IR SE BOER ], KPR R 2
A2 2071 XA TAER AR LT, BFRE DENR N v, IREZCAMRAN 2 S A& A4t
B XA G . BEAHREAN AT SCE, BORRE RIRAEITREMA M ZE, St ENgs
RE7J. Winne [2]i8 5 BOE BN B A8 713 B 2228 BB e LRI I IE MRk . AR RGN )
FE H B0 BEA R0 D L IR H R A AT G 26 [3]. PRk Si  Bbs 4k, 2#AzE ] DA e i -~
BT IR AN BB A8 i B PR I I e 26 b2 AR BUE SR N B ARG &, AR
> 5 B 42 Fa[4]. Roche Joseph [5]155 N s A 0L PR 52 A AH SGIE 7T, 45 6 al o FH 1) 27 =) IXURS A5
RO HOR Fe B AR AT TE, 20 b7 Hh 2 51 AR SRR AL BEAR AR M A IE 7] ¢ &5 Johnson [6]F1 Slavin [7]%
NI 5B 2 2] KA R A PME 2 Gk (&, BRI N R 2 5 FE il i fIC, 222 A xd
VR 2 SRV 2 A A7 ) 5

Zi b, ARSCHT 5 S KRS B AR R G BRI SO 2, A5G0 BRI IR B AL, DUV A DT R
MR U ) [ R S A N TN R R BT ) KU AR rh R T B IR 3R K o B > RS R B 2
ZARe ST R PN YESE, AL BRI 2 TRI R DG 2R, DT A SL 2 AR AR AR A 2 S B DR 1 2 ) AR AL
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Pk, BURFAE A0, SSUE A B R A AR o T 2 AR O M [N 3R . R G UR ) S A 1
T HEA R R AR OC BB LA, ORI R IR B e R rh, X PMERE TR IX — KRB &
AL B PR AL B IR -

2. BREBLHRERE
2.1, IEIPIREIE

Kolb 7E 413 i % PR AL 2 =) I FE IR AN 6] 22 S M 4 FE I FE AR R, B0 TR R 2T AUk
(learning styles) RSB RUIERIl,  HKs HH A AN A0 B0 5 K 4k P B I S50 e i AU 5 & PR AR A e R ) S
W, FEMEHRE I RV SIS ARHE LS, R ECE AR R RNR . A MR RRE N AR 8] 24
JAKE BV 7 i I\ g A A AR LA T P 2 5] UK A, K 2 2] R B A R R S AR T A L T 1 2
SIRME A ELUCEL, BES S A M. 1 Kolb K 5 />4 2 &Il 43 15 VU A 52 11 25 >) XA, Felder A1
Silverman ¥ Jung ff 5T 1.0 B IR LRI 9] A1 Kolb (157 2] RS R B RUAR T4 &, AWz R 4 i 2/
FERA KR, $EHEA FANGERE RS ) KRG BRI, S 4E R S Mt ol SHRsIAE, m&
g B 32 Bl ) RS A4 J[10] o X BCHERE 7 I MEFE IR AT N A3, HZUMNPEAE . it H R
5 2 SRR S A P LA [ 2 S KRR 2R

EFx LB NT, Toping I\ SR/ HEZH I ALEE B F1 B T2 B AR VR 2808 BeE sk b i
BHARMIER, &R ER[11]. M Comment LA MIE— 518 it i B8 70 HE 52 ) e P 20 2R b 2
BE IR AE NS R P B R S S 5 ) S50 i L) — 3R [12]. Ehly Wb R fBh 2 5] &
FraE N LIS 51%[13],

ZE b, ARSCEW R WA 1 FR.
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FRAR H3b AL AR H1
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Figure 1. Theoretical model of learning styles
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R VER — R B, O — T B ST I FLB RN AR E PR L 2 T3 . Dochy 45 A FEIIESE
A R P o e RN A R 7 A T ) S [ 14] o AR STR MANTTRIE 7T 17 Ak B P AN R RN A 8 1k 2 [ A7 A2
IEARIGR AR, IR M AT 7T 9 3 36 T B PR B U PR RN A, (BT BB B TR 130
AT LASR Y B AT e

HL: “2AGRIAEUR ST e R AR B A Ak 2 X I RN AR S P 7 A A [ 2

2.2.2. FIRABFIMELLIRERSE X AL IRFRERAE R

DI AL Bk 2008 A BRARAR A P AR A BT 5, — oS @ R AT 5T Kolb FR 27 3] KUk B B AR 1IE ST
P AR PR G 20 S AR AR VR 1 A R AR M 7 A i e 2

MHETRE, B A SMIVE 222350 24 5 RS R BEAT T AR 2RI FUANER T, e i 0 2 A0
RPEOREE ok 2 PP X 30 I P R RURIT U A e R AR SR 22 00, [RS8 I S A e Ak ™ 4, 10 Martinez
Clarisa JUJX 27 > KU SR Ffr 7 A= RS MR IH SR T 2 IE R AL BEAR AR, IR s A Al AR 1 R L
B A I (8] [15] 5 #8732 AR X 22 5T RS BRI 7T B3R 1 P B A B R SR et FLARAR Ak o 7 2R ) 5
Wi, B AR S S UME, REREIRE NS SR, BEMRTIBEE . Gijbles E AT G H 25 I
SRMEA IR AE[16]; 36T DL g5, e DUR PIANMEG:

H2a: =7 5] KUK X 22 2R R A BN P 7 2 T R 52 5

H2b: Wi b BRI 2 A2 R A BRI Ak 7 A S R R

2.2.3. ETF4RIBMRITAMPLERE IR LERB MR

Jhamb Shivam & 7 i B EH L PR & HUE i X TR 0 T A R I 0 I R B AR RE 0 5 AR EL A AR G
AR, BERREHCARG U B R0, REMCRIE 2 E 2 5 E[17]; Chua KJ T BLE AL AL
LB ERAE R R AW FO RS, ) O S AR 2 IR BE AR L RESRTHE ME A LU BB R P AL, 7
AR, R R R A S A B IR AR AR PR [18] . AT DA R AEE, i an R =AMBis

H3a: =7 i BEARAT e 2 53 XUk 7™ A2 1L TR B2

H3b: A4 AR AT X A AR AR A% 7 A 1 [ 5 5

H3c: /R ERARAT XS P/ AL BRBRAS 7 A 1 [ R

3. Rt
3.1. [|Eigit

AR PRAE 1) 2 S ROEANE L, AR AR LU A A% o 0110 SR mF TR P FR 8 A B D kAl
[, 255 [ A SRR B U BT 7T, IR R RIMEOATIA R RE, 46 R iR
BSCPR AR DL, SRR A R AT IE ORI T o A 0] s 1) A U R TR SR AR TR T R R AT
i 1R “IEFFRE” , 5Fm “EHAFR o Frsch iR G 17k i L X ER 2 222w A2
o JRBBHHMT R TR KA, REE X S At I HUA AL, 0 T 2 4L
AT EE SRUERL, REBHREEHEEIG, #E HIARINENERRE T 44 RT, 27 N
Wi, W 1 FUR.

3.2. BIERE

ARSTHEE R T IATHX. 10 Frske, LRHRA 10 B s St 4 UR B A B QORI o SR
GBRE R TTRET R, DI 220, IR R 513 fr. AR G IR SHBUR S A 2 0 Bh DAL E
SURTERNA G, AR R 2N BRIk 495 17 M A RAEE G, AR L 96.5%.
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Table 1. Variable structure
=1 TELH

B 5
Ps1 FFIRBIRL IR S, Tk i DL p A ELEBF S
@ﬂﬁfﬁ Ps2 ] DAL 17 5 A O AMHE AL 2 5]
Ps3 A Ay U L e PN T R 50
Pe1 Fh A b o S AT AR e — B 5 Ml 1 1
ﬁ%ﬁ?ﬁ Pe2 At 5 i B0 75 0 I 5
Pe3 1Y LI A 52 1B 1AL KA T AL A 2
Ol F AR XU /N ) A
%ﬁ Or2 BHFER A HO4L P I N R A D35 5 5
Or3 Feih Joiticd /ML B35 F 2 5 RH R T 85
UN1 Al MBS U b 4 T AR R 2 0 T e
fﬁ Un2 % At AR e =1 7 I S 5L 1 L 7 2 s
U3 FiA Jol i LA H A 5 0 T 0
Pal R7ERAEE L BB R 195 S
%iﬁ Pa2 B U240 T 2 31 AR B B
Pa3 FRAEHH L A | 2 4L P Bt B 1
Dik2 83 $H%% 5 > ReAT) 0 BRI Ak D9 iR
ﬁ%ﬁ?ﬁ Dik2 5 A i B A O 0% WA T BB A 0 130
DIk3 B UL 25 5 A 7 AR 2 1 B st 2
AskL 3% AL B U 02 5T RT3 =
W%@?ﬁ Ask2 T BA UG i 2 51 3450 (R A RS 28 5
ASK3 I 2 TR A LR 2 5 4 2 BT
AL FRAE U5 SR B U 1O S S T A AT
%%ﬁfﬁ Agk2 A Jo % U AT A R AL T
A3 TRASHF A b7 2% AT A O, IEEH
AdKL FRAER R4 K1 AT AE L 7
ﬁ%ﬁ?* Adk2 AL 2 5T BT AR R 1 L7 A b s

Adk3 B TR e LE B A HE N ] Py U > B
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4. STAESTHR
4.1 BiRNEREENEEMSERE

SO RS PRG3R ] A I -GRYERZ, A SPSS23.0 #ft, Il 3 sl 7 Wit AT e
HeALH, FFIFURIE NIRRT S o

Table 2. KMO and Bartlett test
= 2. KMO FnE4SFI454018

KMO HUFfid D11 & 4 0.976
ESRERIRE BRI LA B A0 T 3276.427
HHE 172
ATE s 0.000

H19E 2 ffiom, S KMO K568 0.976, Bartlett BRI R I0 AT X2 Gttt e 10 235 A %2 0.000,
Bartlett BRI AG 56 B (OB /NT 0.05. 1] LG HZ 101 50k B AT AT 1 AOARHE .

XS AT E R . B R s, @RanEE 3 MK 4 Fion. Hh, &3 h—3tdR
B IS E g7 AR R T ZE I DTBRAEAE 60% LA Ik AR, 78 700 LA F i B R 4T, %CRe il R a6 4ot r 15 o,
BB T Z TRk FIL 78.526%, 7 ZTTIRERE M & 4 AN EREAL. Hig. S5M; F=
A FE RO AR BRI R AR RS MR RRIE B R

FLVGE AR IS FE AR I6 . 3 K 2= AR S IE H I Cronbach’s alpha &%, PAZE S KT 0.7 Mfehs,
TEMRIE A R B ARAGEAR T 0.5 ARFRAE, PRI I AT (5 BEAR SO AR B0 45 SR a3 4 Fia. BN 4 A
FEFREE > B IR ARG v . AR BRI . ) KA AL 2R RS . SN FEFRIZ Y Cronbach’s alpha £ 5075
Wi KT 0.9, JFH CITCHUA# AT 0.7, RUNZEEE LR, EGH#T 0.

2%, Mo ) G AT AR R R SR 56 . R 36 AIE P IR T~ 43 T (Confirmatory Factor Analysis). e, 1%
RUPRE PG FE B BTG AR E, A REXT A AT N — B PR IR Y . W15k 4 PR g A7 A O B )5 (1)
Bl . TIAE AT (Average Variance Extracted) Rl % 5 1 AVE 18, KT 0.5, B il & s
HEAL IR 7%k 177 (Standardization Factor Loading)#(7E 0.7 2 |, BN 5 H(STD.AE), I HEEEH. 4E
1% £ (Composite Reliability) Bl 4% 5 H1(C.R)# KT 0.8, 2 LRk, 7£LL BB RIS IFbrUERS LT, 4k
FECR)T KT 0.6; FERMMET KT 0.5; FBFEIET KT 05, 925K T Uiz s 8
WS AR B

Table 3. Total variance explained

MG A SRBCEJ7 A TR T 77 AN
155y
&t TER  BE®% it JiER  BR% &t TER  BB%
1 15241 72578 72578 15241 72578 72578 9.498 45.227  45.227
2 1.249 5.948 78.526 1.249 5.948 78.526 6.993 33.299 78526
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Table 4. Rotating component matrix

3= 4. HERERR S RERE

izt FHigr 1 Ei=an ) 2
Dik2 0.819 Orl 0.838
Ask3 0.818 or2 0.819
Askl 0.813 Or3 0.804
Agkl 0.805 Pal 0.802
Ask2 0.802 Pa2 0.756
Adk2 0.794 Pa3 0.738
Agk3 0.792
Adkl 0.785
Dik3 0.770
Dik1l 0.767
Agk?2 0.731
Adk3 0.708
Table 5. Convergence and validity analysis of measurement models
= 5. MERBAWEURNRLE 53 4
HITH E=7 Est S.E. C.R. STD. SMC C.R. AVE o CITC
Dik1l 1.000 0.891 0.372 0.922 0.797 0.921 0.798
Dik2 1.058 0.035 30.492 0.867 0.339 0.848
Dik3 1.092 0.037 29.223 0.901 0.371 0.860
Askl 1.000 0.855 0.384 0.836
Ask?2 1.001 0.033 30.538 0.782 0.392 0.848
2] Ask3 0.931 0.030 30.990 0.852 0.361 0.854
S Agkl 1.000 0.859 0.372 0.870
Agk2 0.961 0.031 30.716 0.776 0.390 0.857
Agk3 0.946 0.028 33.195 0.810 0.366 0.857
Adkl 1.000 0.832 0.382 0.850
Adk2 0.967 0.033 29.309 0.911 0.334 0.843
Adk3 1.070 0.038 28.390 0.887 0.357 0.859
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Continued

Psl 1.000 0.865 0.373 0.936 0.830 0.936 0.897

ff;ﬁi Ps2 1.004 0.028 35.457 0.867 0.364 0.884
Ps3 1.074 0.032 33.386 0.827 0.337 0.868

Pel 1.000 0.757 0.370 0.917 0.787 0.916 0.862

*ﬁﬁé Pe2 0.937 0.032 29.404 0.776 0.331 0.869
Pe3 0.931 0.032 28.731 0.957 0.327 0.860

Unl 1.000 0.859 0.383 0.903 0.756 0.901 0.842

P i Un2 0.971 0.033 29.572 0.922 0.372 0.858
un3 1.013 0.038 26.312 0.831 0.348 0.827

Orl 1.000 26.006 0.838 0.315 0.929 0.815 0.782

HIR Or2 0.979 0.038 29.123 0.824 0.363 0.716
Or3 0.956 0.033 0.739 0.377 0.800

Pal 1.000 0.772 0.315 0.848

S5 Pa2 0.963 0.025 38.411 0.791 0.328 0.859
Pa3 0.915 0.025 35.967 0.729 0.369 0.853

42, BETHHARREBRXMR

4.2.1. FERBBEGEREIRR

H17% 6 AIA, AHSCRARLERC AR PR A . I ANHERE AIE RO EE TR AR ELB, R AGFI I EARH B2
0.8, GFI MMEMSEZIL 0.9 LIAh, HARHEREAIERCE TR AR ERAE FI I SZ VB 2 A o T RAE HY, ASSORE Y [ 3
PRIE R LT LA 3Z

Table 6. Structural variance model fit index
3% 6. At EEAER B IR R

&R bR HEFEE WA
X? oIy tg/as 1406.856
X2/df <5.0 4.424
GFI >0.9 0.814
AGFI >0.8 0.779
RMSEA <0.1 0.083
NNFI >0.9 0.921
IFI >0.9 0.938
CFI >0.9 0.938
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4.22. MRBEVEWRER
BB R R R UL S B REERR BTG E . BB SR T HEWE 7 Pros. Brf
TebrEEAREE T T RS, MR REUYTEBEE o = 0.001 KV HERE . BAHERINBRIE 2 FiR.

Table 7. Hypothesis test related results
7. BMIGKIGHEXER

s KA FREL R R AL T 45t

HRARREA R 2 ST XU Un—Ls 0.8407" 13.971 SR

PR REA R e LM B = KU Un—Co 0.910™ 14.581 b
FRAEET b BEAR AR 7 A2 1 16 2 ) Un—Pe 0.720™ 12.921 &

Ak FRASURR A o S R A R 1 7 2 I e B Pe—Ps 0.980"" 14.247 S

B L2 RE e = S AR BRI M 77 A 1) B Co—Pe -0.020™" -2.391 S
2 ] RN ot b R 7 AR I T Ls—Pe 03707 5.729 S

e TUERORTE 0.001 FE M.

7999999999 9§
Dik1| [Dik2| [Dik3| [ask1| |ask2| [ask3] [agk1| [agke| [Agka| [adki] |adk2] [Adk3

NN NG \BE[ O ASAAE 0 @
» A4
-'\-. g 1 )
o 26,
2 B84 qe 97 i~ 11
s % 43 Pe3 .
1 1 .95 @
€19 1 NS 98
E13 Un3 09
% ’\‘ ' @.
1.00 1
© =5
.06 102 m @
@ fEAREED @
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Figure 2. Final model and normalization coefficients

E 2. REMERITELRY

4.2.3. HTRNEBEL S
W FUHIME L2 B 7 i 2 R 2 ) IR A D A AR B o A R AR P s, AT R — 2515 B S0 25 IR
AHIE TN W) 35K F] Hayes 1 Preacher (2008)#i Hi #1745 ¢ Bootstrapping i2£47 5000 £ Ik 55 &2 A A6 56 xof 45 i
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BRI 47 A A RS I (R I 77 1:[19] . 10 Malhotra &% 1 5 3:IE 5 1 58 42 Hihke B A o iR 1) 2 25 LR
I HLAEBEATHE e S8 10 i 4 5 N A& 5 W 52 [20] o — B2 YN IR 78 77 36 7T LA 22 AN A R 33047 ]
A AS:,  [FJ B R) X6 o S S AR M AT B M, R A A X RITE 95% B AR ER, il
UE B LR HIF 90 TR A RO 85 35 B4 (Zhao 2%, 2010 [21]). ASHF 50K AMOS23.0 S AT A 28R 404
K 723047 2000 YRE SR, SHIERE 45 R 8 B, TEEMEIXIEN 95%MIM% T, ik R1.
R2 () B 15 X 8] 4> %1 °4[0.024~0.341] . [0.112~0.315], MtAR% Ry Ry BIHKOT.

Table 8. Path coefficients of the mediation effect model

8. PNYNRBZRE

B A R AR M RR N B WKL P 95%EEXIE T 95%EASIXI b AR
Ry Un— 2% 3] /K& —Pe 0.091™ 0.003 0.024 0.341 S
R, Un—tMEHAERZ 0.165™ 0.001 0.112 0.315 S

¥: "p<0.05, Tp<0.01.

5. it RITREIN
5.1. fiREL

WAL SRR, 1) AR B R Y BE AR I R B X, ] DA Rt R UV E 2L 2 6 7 S5k = 1) i it
hnsEsxs B PR A AR, B — PR AR E MR S, JRIR SR BT E . AR IR
HH IR A B AR AR P A2 S e BN AR M OB R 3R, T B 2 2R 8 7 O DU S 0 A B AR AR 1 DA SRR AR
PEIE ARG SEAT R R . B2, MR 6 IIBCRA IS AH DG4 SEAMER tH A BRI 4 2 52 ) 2% A 5% 6l
AR R A A I EERN R, BAEREOAH] 7 0.980, uF AL AERI LSRR, 28 H S
T 2t R s 2 2 A ) L A R S DR AR A AR A R 3 T X IR 4L 2R g a0 FR I 2 5 P AR O 2
A R R AR m AR R ol IS — A I A f R AR B S5 e AL SR ARAR M, JRREEE I — D R AR X
B R A B R BESR T . LR, R 45 SRR B UM E 2L 2158 77 5 2 0 25 2 1 A B AR AR A 72 A A7 A S 52
M, PRAEZHCN-0.02. FKOALERN IR B AT /N N o T ERRY B, R 2 0 AR 0 B i R A IR T R A A
AT HWwZHE, CIMEAZIRE B IONMKHE, FE  alfE e A R AT . A SCLAPMEZH 2
R TR RN AT I ZR, AR R R L B AR R AR & 2 3 PR M E L 2R R i R B, (R, R 22
o AR PR IR E A N ERIT AT, DMESR m s A T R e E b BRI s 2) AR T R A
TR B AR T RE A AR T2 2] RS o FH 3 6 ], 2 Al o B AR R A ST KUK R B 42 R 0N 0.84.
B 22 B B AR R XS 22 o) S P AR IE ), X R LL “ A N AR, FTIE R
SR, FEEFASIEE N R R AR SR, iR TR R R A A
FEG R L R RGP SX — LR, XA T 5 B0 i PR T R AN [F) SR AL 2% =T XM (1) 52 )
PR NEEE. AR
5.2. MREIM

B, BUCF AR IR T R M EEE N T ARG A B OIS S RIS RFIE, A BRGERE5 5) XU SR B
RIS R B AT AR R R s FLIR,  ERUCEAR BRI B [ SR R G AR S SRS E, R
AR R ZOE AR IR, 2RIk 2R UL @I AN AL 122 3] /N, Il R e
7 M sm A A H N AR eI R R 0, CARIFE I BN UIN B, R 2 A 2 ST RO . PRI T
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AR Z Tetl,  DAALA R 58 T 55 sl O HERf R . SER A% L, 3 Bl Bl G AT ) BRATAE 55 5. 4L
B IR Z S LR /NAT 55 58 i DLAE D5 T A B IR BT RN A e, HUMBFAR R A S, T
PR BYERE ST, BB RURT, PRI SR AR B B BN B £ I RE ) EBUS RIFI R &
PR PR VR B TP I I T, BRI UR S 22 AR 2 b B 22 S8, B NI F 2 I ALk A2 AR TR L IRl
P B RNR R, S B A B A SR AE R R B A T A R R A

E&WE

AR F 2021 AFEFEVY ) e N SCHEa R 8 Ui 7t B b B 2 e A% o0 -5 R JRE AR AR o DR A i
DX ORIk 28 5% ] PR i B AR e A% v S5 80 AR S 22 S AL SRS 7T (T H kiS5 . XJYX2021B01); 2021
SRV HE TN SCH 2B 5 U T DY )1 2 A 808 R R T DR “ 2 MR 5 NIk 2 2
B R BT (SCXCIY2021D03)HF 5% il -

SE K

[11 RAVE, Pbest. SRR KRR RS AR ]. PR RS Rk (k2 BHERR), 2018, 55(2): 98-104.
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