Advances in Social Sciences #L&FHERTHY, 2022, 11(10), 4199-4209 Hans iXJ
Published Online October 2022 in Hans. http://www.hanspub.org/journal/ass
https://doi.org/10.12677/ass.2022.1110572

SMEE 3 TIMELE SEIERF 3R 47348 (2013~2022)

I &, KRR
“EFIEREAMEE F SO, I R
2R BN R B, TR R

Weks H . 2022488 H29H; A HM: 20224F10A5H; KA HM: 20224¢10H12H

H E

TG & R —ME K OEAE AR, ESMNEEISET B, ERPCSREBT RN R RINEH
JRNE. TR, BENMAIESSN “HRER” , BREE IEIRFRNERN M KR FE
RIFTRE. AT RGBT AN, AICHET4EE N SMERFSEUER BT THRE. 2R,
SR EZB RAKRTE: SNELITPRENFRER. WESH. ITBUENMEER, EHRBSE
FAIERE SMBRSIHIR R UL NI TR RS, &5, XERE T S AT R Z LK RKH
WS

XA

SMBEEITW, FRER, WESH, B, it MBS, PR

An Overview of the Empirical Research on
Foreign Language Learning Boredom
(from 2013 to 2022)

Jian Wang?, Tengyao Zhang?

'School of Foreign Languages and Culture, Geely University of China, Chengdu Sichuan
2Applied Science and Technology College, Shanggiu University, Kaifeng Henan

Received: Aug. 29", 2022; accepted: Oct. 5, 2022; published: Oct. 12, 2022

Abstract

Boredom is one negative psychological and affective experience, which is an emotion ubiquitous
in foreign language learning. However, such an emotion has long been neglected by researchers
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and foreign language teachers. In recent years, with the “affective turn” transpiring in applied lin-
guistics, this “aversive” emotion has begun to be investigated by experts in second language acqui-
sition. To have a clear picture of the state of the art in this field, relevant empirical studies in the
past decade are reviewed. Analyses show that six themes have been addressed in this field, in-
cluding the triggers of boredom, its internal structures, connections with other emotions, dyna-
micity and individual differences, relationship with foreign language achievements, and its cor-
responding countermeasures. Finally, the limitations of these studies and the directions for future
research are also discussed.
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W H IR K HIE S 510155 . (H 38 I AU S B S TEHNERGX — “ POB” 1548 B SREEA A
5[7]. SEEWFARM, )R I 25 T e I8 o™ B R, i o 25 ] R G 5 22 0 K A
FEE) RZ SR MES KB e 7 > iE . BRI IARAE . (H b 30 G I 17 2 B 2
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2013~2022 48] K AE H [ A1 (CSSCI KI5 TI) K Web of Science A% U 122 TR G AT R R & s
FLR, PNERE RS R B ATA SCEMTZ 4y, HEMBRILEARIE . NMEESCE, RIEAF4H5 R
RILFMI AR S5 SO 5, HREL RN 107 AR MR R0 . AP & &R0 . R4,
BAVIAT R R 32 eS¢, HAh0iR T 35, J0RC 29 F. #iw SCHkE R 2 J5, PAIER M 32 Tt
FRERES . TR B IER S TR 4 AN T T T 8T, R

3.1. BfkiER

2013~20224F4ME 2% 3] Tl 26 SRR AL
WIRFIEH
12 &
7}
10
D
8 D
6 i
o REKHE

4 {
2

7 2 9 ©
0 —2 —2 >
2012 2014 2016 2018 2020 2022 2024

Figure 1. Numbers of published empirical research papers on foreign language learn-
ing boredom from 2013 to 2022

& 1. 2013~2022 FIMEZE S TIMEESDIEARIS XL TKIBER

2013 4=, Chapman 1418 SCERTT T 36 EAEIE 22 o) F i a2 ) P I IS 45 (18], bR & IME 2]
TCHNE 0 T BT . Ja ke, 2F 6% 24 EFL (English-as-a-Foreign-Language) 045 & I LIS 25 T T
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Table 1. Overview of the research topics
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Table 2. Overview of the research subjects
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Table 3. Overview of the research instruments
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DI N = AR EEE T BUTRAE S 24 B SR sl AR SFHAE R R N R R4 . %
BRI s R Y, 2R T B R TR A AR 55 [1] [30]. HEAR M A TR 3 UL S R et K 0o B
MIPREL 2 HE[31] [32]24ME A ST e P AE LIS B I E S KR . BOVERYE. L5 Esh B
RFRIPARM R AR AL, S8 OX AR 55 A A RS i Dk [27] . R M7 )5 AU IR AL S s OB i JaK,
S SE AT AT AT B A VR AL 2 HE, 5 507 A6 o SRIRTT 7, NI SEA5 2 S 22 B ([19]. AR FLHE
1E55 H AW 3 B0 A 0HE 55 BAR AN 78 73 [33] s IR TG B i 15 2 A AR 9 ZE R DL R A A UR A i
NEVEIN A R [BAIt = U R T 26 - BN, IREEAE S5 IS AN 5 [FI A2 TC IR 15 IR 22— [16]0 i 2
WREALSS BT AN S T2 ST B, (AR TR NI 22 ST 5 58 14]

FRUREAE S s T N2, BOMEZ AR/ NI, BOT AR RAE . PREAT 9 SR (B
FEEEY 2 B 21 F B TEE . Kruk AT Zawodniak %f 30 44 % 22 98B Lol AR RORTFL4R tH, 2% 2035 T
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WA AT DU R PR EL[35]. Kruk ZE AT 37 A B EFL )& A E Eon, R0t 4
T FRE . SZIEMW AR ARSI L A S A R RS AR KU R R
Bz W e, S IR GRS T BEIE 5 K [33]. WA BT FTIE Y, 200 A 5 T PR RS R AE R 2336 A ME
) H TG 261] [35].

S [ By RRAE B AT RIS R AME 2 =) T  Derakhshan 25 A%t 208 42 4+ B EFL 2% > 3% A R I
Frod s R, FAKKEEL SR &, HM5E ) HRE FAREGRBET RS, FHEERIC
K H BB ARAT S, X8 2 R AE S 3 7 AME S 2 TEWNK[31] . BEAh, 220 3 7 b i SRR iRk
WS AN F BN AR KR K RARSE R TR 2 (1) B ERYE[7] [34].

BRUA B =K ZR AN, EFL 5 235 2k b2 5] v BB 1] 8 (an # 4F AN A2k S N 25 A Fa e 55) thBE 51 K
ToE[31].

4.2. ZIMRERRESEN

OHLE K BCH OIS R RIS 4 M WS R 2, BEFCEAIIT R AR E TR .
I JUEE, AMBEHCFIS A T 2RI . Kruk A Zawodniak J1 & 7 €S2 S8 5 T 0 7] %5 ) (Boredom
in Practical English Language Classes Questionnaire, {&#% BPELC), Z&EFR M 27 N H, £ iEN5EM
BER — AN EASME IS 45 1) &R [35] (FMEFS —1RIVRE, ZERKFEISIEA M ANH, flEdEbBASE
B, HAMSREE. REBEE. X RE ROn R B A B 550 BRI SRR AR E 0 A5

Li 5 AN H e 5 B S5 & 7%, L 1L A BEER S JiB 20 &k =T R4 FET0E T s A 32
(G 808 44 2 E S N R e, 2223 4 A S N E L), FE AR T ME 2% 2] Jolil & 3% ) (Foreign Language
Learning Boredom Scale, %K FLLBS), JfMZ4EREEHIE [ iZ 5 R MO B EAFAE, ORUER R B B 1)
EREFAEE . ARIERE 7 MHEF 32 N HAR, WMariBRa ., B misod . PPT 5. 1Rk
T RN AY % )R AL T BN 4R B2 [25] . (HiZ R R H FEIE L5 2] IR AN E S R g 45 itk
Gb, BEEAE RAE — /NI [R] AR 1, R R85 o 3 To i 26 (1) st A2 4K

Pawlak 55 A\ L 107 449 = 936G AR AT R, SR B TTETF R T CRIMSEE 2
JeHiE 45 (Boredom in Learning English Outside of School Questionnaire, f&i#% BLEOS). i@id#RZ& MK+
AT, B FLHDE T AR T HRMEA NS BT 1 —— AR RS S SR VR B R
E%0O M%H); BT 22— =0liE ). TEEASEKREL T AN%H): BT 3— M WS SE. K
78 R HE 5 RE 1 K 2B ST B Z k(35 5 N4 H) [36]. (HiZmRANEN I RFATEE L 2E 3 ¥, 275l HE
B AR R R 2 2] 08 TR 2 WS AIE S

4.3. THRSEMBRIXR

TCHE 5 5 HAt O B SR AAAE TR S R SR 1 WF S B ATTRO SR, 22 B0t FET 1 il I A AERE
B TG IRYESE . ORI, TG 5 AME DL SE B O BN R 2 0k, 5186 5 I8 AR D 15 4
S IEASR I, Tze S5 N3 H 274 ZINEE KA 1 B B 5 22 >) RRE S TN AE 525 A5G [30].
Kruk BL 2 4437 2 R IE15 52 21 B OB TN R, IRT0 1 SR L. 15 5 5 S ERIE R B 45 R &
WEFE R, TS 5 b IR KSR A, 58S ¥ I BB R IEMK[37]. 22 AI Dewaele
I T 348 HARTEET KA A (R Rp SR UG 45 8 ) [ 26 b2 ST RO S TR S TE IR 28 iR AR
ST P SR T TC IR 26 82 ST A P BE K [24] . 2= PR AT SR ME R 25 1 ) — 3tk 2R 1 A
Wi, R A TIMES . SR ER, TS Stati 2 b 2SR R oo, 582/
B EREE A IEARC[38] o Li WAL 868 44 Hh K2 A (A1 i e 1 Je 55 A1 T JC TR S B 14 S AH 55 [39] o
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WA AR, TCWNERS BOM RS B2 2 5 R B ARG, 0 #E B = STae 2 Ei m vh A
FH IR 3ERE 0 52 4 25 5 FE[40] o A 2 U SR ZR 1 5% 2138 oW m) 5 /M5 S BRI 6 &, fet ARA &L
AL v 1 25 A A S B S R AR 6 38 (¥ TG T B 58 [20] [36] -

UeAh, Li BR9T T 2 S BN PPN R S 2% 2] TCIR IR s, R BLVP A 5 TG IRk 5 55 21 b A5
FERISFARIG . WAtedl, N H CRIERE IR ITFIA A HETE 5 SR BB 5 o 3 2 ST R v AR 6 1) T WK
PR R XTI TE tH, NTEMME VRO X JC R IR e K T VR S SME M E PN ISR 7] Li 1 5
— DU AR, AMETCHN S 5 213 AR R 2= (8 IR A AME KT FERIFE R RS2 WORAREE . X AME . 2L
I R AMESCAG IS BE) ARG . RIS B, 7657 2 38 N DR 3 rh 01 25 B X Jo Ry 28 1) o0 4 P
S, T 20T A S R BT AR S AR B b F ik K IR T [39] . B PR RN R 25 MEAE N 2518 & & (Content-Language In-
tegration, fEFK CLI)MZFHEL T, RIT 7 IREE L4 771K A1 (Classroom  Affordances). %1l - M E AT & Ak
ERE K = KRR GREH, CLI HEA IR SME R TCIIE % 0 B2 HEwm, H
A AR A VAR R B PAN X TC I 28 7= AR [l s [41]

4.4. TPRHSBEURANGER

FALT BN FEEEFSIH G, JMES S OIS % 2 b A 5 2] 3 P AR 2R 10 SO i 7= A= AR 4L
HE2IAMAZSE . X5 TH BT 2 LA 24 EFL 22 SIBHACORTF 7T 5, (B DR 5010 B Aot % Bt 78 T2
FAEESR, 1RSI,

B, AWRFARH, REYIEAE I AKCFRAR, B EIE0R, R 2 R A B mEi[19] [31]. 5
HJERH, Kruk 1 Zawodniak #5 H 2% A AERFE — P AR T IR/ iy, KRG 20703, 0 B0 2% R URASE Fa i i
AOE R, RPN, K TEWACE R, (HREE SRR, EAE IR
PR HE T R m s 5 R — T TERAR B0 7 B IR, R BC ol . S e, SRR
ACEAEAWIEIE[19]. 4R1, Kruk Fil Zawodniak FIAF L85 RINEIR, 412 4 EFL %2213 FI IR &
I B] ) HERS I HH T PRy, e Wl JC I K S8 v ) 2 20 2 1 B P 5 K [35]. A B 7T KB, EFL %233
MY LB AN RS . thin, Pawlak %8 NZE3R 3 4k =2 EFL 22 2) & SE R IRIRIIE 3], AR
BPELC {7550 K2 S 0 R TEIIACHR . e m=3. GRBW, TIACTHR 2 > & R R — R 2
B = RTCINAKCE- PRI 5R, 58 = UORTEIK- PR B &K . BRGRITEI KPR A 5T, |l
PRUCESE R, (HEE =R LR . RIS 2 F 0, BRI GG L B R AN /e, iRAE
SERET O, ARARAGIREEA K . MBI s 2 B 400 T =R EWIKF “3hn - b - A48
ks, i H=0ORTCIK A i [22] . TCHKSF R sl 5% S HEMEZERA R, WEIRME. ¥4
Fiv BEREIR. 23000, ThREE. e S8, TEI812[20] [21] [22].

A JUTUE 72 LA SE [ 9 2 55 4000 AR Second Life V- & /E N8k, TR0 T I 2% EFL &R % FE 5
oAt 7 P A A2 i R ARG Y E IR . Ee i, Kruk P — 2R 70 R B, 15 4224 ST FAE Sk v
B o A BT R LR 2 (0 JCIE GE dEREIEBUR IR, SR IZ0 nag, 7E45 REE 2 i s /K [42] . Kruk 15
—LUJIE 15 FIAS SRR AR I: 2% 8 IR LI 2 FH#aSs, 2GR TR 5 55, 45 AT B ok
Hopth JLIk 21 RBLLL S SR A5 [43]

Kruk 1 Zawodniak F| R U7 V50T EE /30T T 30 4498 22 K 3 1 ol 2 AR 75 58 — 31 258 = 24 4
[ L2 (JEIE)AT L3 (fEiE) R EWME & I e, WFE R B, A2RAE L2 A1 L3 st FJsesz 2 (1 JE A
FHESEZR, EREMNS, ZuE L2 W B AR TSRS . FHRIE R, L2 §a i —20
RIS I IR A, SR T M s L3 R, BBt IR AR, AR e . B A
Wigh . R RCEIIAR IS BRI SRR L2 [ L3 I ISR AR, AR L2 5 L3 s
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N E W BOGCINERANFAE B3 22 7 [32] HA2, B 7O IFIEIN R TT, /2 1k5% 2138 S AME 5 2] ol =]
Jii 1] 45 (foreign language boredom in retrospect questionnaire, faif} LLBR), 3R] [miss — 5|55 =2
L2 J L3 22 2] & W B K T MR AT A

4.5. ZWKEEIMNERGEHIRFR

3 TR 97 5 T 42— A B PG ey oh [ &2 R EFL 2 31 3 AME 2% S WK F S5 AME g 2 1Al &,
R T R AT S THAFEZE R, RS RA—. PRI 348 23R SEE Tk —2=E 1
AR, MBS S 2 S S E VT R o) B WS TEAE G, T JC I B A R 5 2 i
FRG  F PR O G BRI R S, A e S T TR R . 3 Tl
A PERCRL[38]. Li F1 Wei % 954 44 o A A H) b A KT Ik ) 4 (R LA (OMEIREERERD) o (Jb
ERER (T CR)Y L (MBS TRIER) ) IR =R OaE H s, R AMEMbR. &
RS R TS 260 B S DI B . G5 SRR 1) miahl. RERRE . (RTINS fE AT TN A ) 3 R
Gt: 2) HHAMMAE R AR, TWEAKCE M ST 77: 3) SR, TSR = POEE
&5, RN BRGNS AN K [44] 0 28 BRSNS LE 23 BT T JCHIE 48 55 AR AT (N = 266) S 3 i (N = 399) /5242 2 2]
PRGN o BFTCR I : 1) AME TR TCHIKS 0 P 2728 1 91 a5 B 2 3 S mg OAE s 2) 4B
PR TSI 2 A 22248 B0 BSRI BUINAE F(R? = 0.116) 5525 i T Xl T 242 s S i 7 73 (R? = 0.062)
[45].

4.6. FEHVRREI R3S SRR 52

A 2 B FEE TR 1 el Rk AME 2 S TIN5 24 . Nakamura 25 A LU & 20 78 BETHR R T #0% 0k
T 28 i R SRS B T AT M. S5 LR, 25 A2 2R EFL 2413 1E P IR B mE 2, ARSI &
M, FF Ok N TEE IR TR 72 [46] . (HIX HE R X HE S A T B W E PSR ) R T .
Pawlak 55 A\ LLHF B 34 44 81522 T Je 256 44 EFL % 2] F AR TR G, SR B ER AU 7 i A 1 oRAR A (2R
SRR (N 2 5 1 BB S R AR X A 2 S TGN 5 TR 5 R N SRS o 45 R B,
ZHUT AN AL IRFE AR SR T2 RAE T TE I 2O PR AR RAR R BRI, (A 250 AR TE
LRI N A BUURAR R AR e (M UF B2 ARG BB 0 5 R TG . b4, ORI, UM 52 RG] TE I
SE10AA T, AR 2 2 AR AN R0 TE an ] RO R B TEI,  BCE MO LSRR 2 T SR i B
Tt (D 4T e AR B R UREE) [47].

5. NEZABAKMRSE

TR 25 2 AINE IR R A7 AE R ) R, S EE RS A5 2 R ) 3 2 SRR [T, (H R AN A=
HAREIHEE, RESDWEHINZEE, NS EE SRR R —K “BaE” [48]. H 2019 4FLIK, HIR
[ P 4h 5 B 25 2] A S R SCRE R IR BT, (H@im AN,  H Al eyE X —E s B 70 &
FERTH, X S AME B EEE SR HAT B ARG, AME 2L S 70 22 ) o R P AR 36 3 1 T BRI — B T R %
KR E 2R, tbAh, INCH CHRAE, EHIMEF s E, e WIS S 78 32 8 3 AN J7 TH R
HH BT AT ST AN AR T M R 1), A AT I ] RS R R RBE AR I . BN, ARSI T T M LA
7 THAT S
5.1. iRt

WIS BETE 7 TH AT A G S 8 T RN E AT 0 . BRT, A RAME 2= 3] ToliE 24 16 SRR
REERBRTUE L E EFL %2513, S HAMBMAE I HENRA L . tln, E-53E EFL 2 2] & 15E
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