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Abstract

Objective: This study aims to examine the mediating effect of mid-term status competition motiva-
tion on teacher support and final term life satisfaction through a longitudinal study. Methods:
1028 first-year students were investigated with the student perceived teacher support scale, sta-
tus competitive motivation scale and satisfaction with life scale. Results: There is a positive corre-
lation between teacher support, mid-term prestige and dominance status competition motivation
and final term life satisfaction. Mid-term prestige status competition has a significant mediating
effect between teacher support and final term life satisfaction, but dominance status competition
has no significant mediating effect. Conclusion: Teacher support can improve the level of individ-
ual status competition motivation, but different types of status competition motivation have dif-
ferent effects on individual life satisfaction.
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WI—AER/ N B I P B, A ki — AN a9 IR B [1] [2]. FRERMARAG . BT B AR
FILGER, DL K5 HOTO% 28 AR AR S50 20 2 2 0o B ke BRE I RO A= B K OS2I [3] [4]. 5 b, i
FORIN, /INEFIATH I I R FEORE ) s A B BE[5] . TR, R TR I — B 2 A I O B A 1), X
SRR AR VE R R I A A o B S S
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W C R, 82 R A TR B =R, an, PR, th @Bt AL+ akae
B E T NEE[10]. BRIk Ak, Hox A2 (social-ecological model) [11]iAN, AR S5 H AT ALK
ZNRG(FRE BE, R A AR BB AR R o TERBIIR B B, SCRESCREXS
AN R R AT R R DL AR VR W A B R F[12]. 1 a0 AR el R A 8 38 o,
B MO T HARE N SCRF R G, RIMRT 54 1 3CRF . BUM SR (132 48 22 AR B B 2 I B AR A
1E, INNZIMEE A IR0 E QRS AERS . DA RO KRIL, 20U SCRE AT LRSI 224 16 A 15 i
BRI B, HREFRIL, A D¢ R R AT DLRIA A ) SR R [14]; F B A SRR BT S e S
OO SRR 22 A BT 0%, AT R 5 iy N 224 1 s FE[15] o [ P9 0 5 R B, R R BT =2
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rarchies) (1 i [18], #HSEZMABA EE IR X, RS 5 HARR AN TT DR B 22 (A4 Bt
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PIFIANF B, RUR R A SE S 3HL. G RAMARR N T B 2 IR, BOR]. SRR
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Ao FHUERT I, FEIEEIN, PR S S B AT BE AL O SR AN AR 5T =R 2 Tk R PR
ZE LR, FERIERI, O SRR AT AR 2 R A AR AR I I AR TR R, 1A S G BT REAE N
HaEERNER . BHEl, BRAETAEE 12N SRR MR A 50 = R B, (HH R B SO X —
REERT AR E G R, H AR A T RS S AL w5 S5 P I8 R UL HAER # 2 R R A EH .
Uk, AT B AR S AT 55 S S AL ST SRR R AE T B 2 R R B . 3 4h, DAEREFE R I, BT
TR e S b I RE UL AR B 2 (B — B A DGR R, AREIEM R AR ROCR, M\ mIBF 78 n] LUBLE 1)
UL R (AR RO R R, ARFFOR IS — R — A =N T 5T, e, #uilise
FEXH ] — B A AT R I FAE BT 38 S LI s A E . LR o R (18 DL ] 1)
H1: NZEWI0M SRR 9 gl 8 AR AN S B b A7 5% 4 AL DA S A A 3 2 B2 ) S A A IEAH DR R 2R
H2: 3 gl 2R RN S B A, 5 G B HLAE N 2] 20T SR AR AR s v e B2 2 [l T AR

AR g A
s T SN
- -

p : A3
I EEREE
+ +
Hth AR R
AL TS FIH

Figure 1. Hypothesis diagram of multiple mediation model
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2. Bk
2.1. #ik

RIPUCEERESAE 7 2 BB BH T 2 B R 2 AT — B AR AR AR ARt 5, Fevt-diclml a5 1028 4. 5Bk A
FLAEEEAR G, RARRA T 91 1y (30 N 88.62%), L B4 548 4, A= 580 4, #ik T
EH#Y N 12.45 % (SD = 0.53).

2.2. Wik

AT MR — B BT AHINEF ), B OB AS A )RR (AN DA 7)) = AN T L
TEREMIPE, BB AR AR e I . e, TR R R OR = G ) R U T
UM S ML T8 S B AR AR i 5502 10 ) 5 208

23. fIRIR

AHWETEI MAER]— B BT AHINEF ), BIP ONERAS A )RR (AN DA 7)) = AN T L
TFREDNVE, ¥y iy O BEAA FE AR L R SE i . Fhrb, JF2A) SR AR = U pr b 2 R iedk 1
NSRS ML 5 S SR A T 5B 10 ) 4 28l

231 FERAFBITZHER

AT 5K R BH PS5 [ 27190 i) () 2 RSB RN 20T S RF R o 1% R 3 19 /@ ’\%%ﬂfz%(tw\%iiﬁ)
%7332#( /[\%ﬁlﬁﬁﬂr*@i#(/\ AN = ANYESE . 1Z 8RR Likert 6 it /3 (L = 5,
= SEETFR), 13508 B BN B I BUM SCRAT NS GE . A% E R Cronbach s a REN
0.86, McDonald’s v %%~ 0.87.

2.32. MUFERHER

AW TER B [28) il LA Se S sh LR . Z R AL 6 8, Hh s B AR A% 3 . %
FRH Likert 5 4it43(1 = EE&ATTE, 6 = BEMA), %‘Qﬁfhﬁ'ﬁﬁfh@m, 1&%%1‘ETLE’JZJJ$IL7K$@m
FAh, ZERFEAHIN ) O TAEM LSRR, AT 5 R AT TR B S, K R
RN L TR ERNLEBEON T CPETIEERALY o CBERENRLY . “%E2)7 o ARWFRRECE R AL
4 EHL4EEE Y Cronbach’s a R%0A 0.67, McDonald’s « RECN 0.73; ML 35 4 5hHL4E B (1)
Cronbach’s o Z% 0.62, McDonald’s w £%{ N 0.64.

233 EFEREEER

AHIFFE R FH Diner [29]25 il (19 4 35375 75 5 V1 1 #:38 (Satisfaction with Life Scale; SWLS). Z & &KL
T5ATH, K49 Likert 7 it (1 = AEWAFZ, 7= EHFER), 50T MRI 4TG5 2T
B AW HIZE R M Cronbach’s o %44 0.73, McDonald’s o %1% 0.87.

24. fRFERERL

K Harman B[R TAG 360 36 L 5] 72 22, ARSI SPSS dfras i o, HrP s EE KT 1 R 738t
6 N, H BN TALRERRE 24%1078 57, /N Tl FEbRUE 40%, T AASHIT FEASAEAE B S 1K) 3 [5) 73250 22 1) R 30]

3. R
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o gl R TR M AT 5 S AT R SCC 2R M AT 5 S BT DA R B AR (1 A i i B DU 3 (] SR PR IEAH G R R (p <
0.01).

Table 1. Descriptive statistics and correlation analysis

=1 ARG REX S

M SD 1 2 3 4
1 NI SR 12.45 0.53 1

2 J R R A S S B AL 75.67 14.07 0.34" 1

3 M S B 2 M A SR S S L 9.55 2.76 0.21" 0.46™ 1
4 WR A TR R 9.64 2.67 0.27" 0.25™ 0.15™ 1

FE: **p<0.01.

Table 2. The mediating effect of prestige and dominance status competition motivation
2. MERMMITESIN. IRBEMUTFHINP T ERRE

95% & 15 [X [

FRUEALAG THE
TRR TR
NN S — B ARV 0.20 0.13 0.26
N AT S RF— W P s B R 7 35 S s L — TR AL Ve = 0.06 0.03 0.09
N AT S 3 — 3 o S T TR b AT 3% 0 B L — B AR AR o e 0.01 -0.01 0.02
RPN 0.06 0.04 0.09
RN 0.26 0.21 0.33
a *b,=0.06%**
oizhes) gkl
HALE S FIH
e ¢’=0.20%** > : ,H.):a jlei
R 25 EEHEE
i
v
HipZACEY
ML= H T
a,*b,=0.01

VE: ***p <0.001

Figure 2. The mediating effect path diagram
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3.2. WA SEH PN

AWt FEiE Process3.5 fifF, {3 I ZE 1 IE 12 U 7 Bootstrap 2 5 Hh A Ka U6 77 E 5 S i 55 4+
BHLIT A RN CGHL R B A T 5000 vk, EAFIX[E Y 95%). v, BARENAZFZRIHUTNSCRE, o
Ay A v BE R A S8 S S LAY SCRE R SE B L, RIS BOIIPR AT E L. 2 2 Al 2 1
ZiREIR, H NI SRR A T S I BN 2 . K, R R SE A S LIK P Ay
RUNLE %, AESRC R S8 S B HLI A RN AN R 25

4. +ig
4.1, P F. MARESEIWAMERHEENEXXR

WRIGAH R G R AT, B e N AR BT S KT 5 HYI AR AR 3 T 2 (i) L 25 1A
KK F o X GHTAMIBETCLE R — B O NA AR AR T BB SR R AL [31], X2 A e L i
MR R AR A R R ENEM . AP ERBR A BT R oC R . EMEER, FRE 7 2] g 2
Wi, WS e A T B RN 5 g [17], BRI 5 e AR T R

Fiah, b R RN SCRC R M S S BN S R AR TR S 2 B2 B R R . R SIS
7B FBIHUKT SE A E 2 AT N LA RISE 4 B K [28], fEtdfE s, E2 AT S hha A
K5 HFRROERES, BEMTZE AW R MR FRR, T B e A i SRR R [32]

4.2. MATERAHARIDFNEFEREEZENNEPTIER

MR 2 PO RO, AR LIRS 2 JERERARENES . AWFFCUESE 131 B R o 55 4+
ENHLAE N AT S AR i S (R R B, B AR A DY S RC R AL S S BALIK A
fEM.

FAASRUL, 22 A2 N A I ) (0 3T S5 KT R DA 35 it vy 2 A 40 P 16 22 7R A S e PRt 57 58 4
BT, (H A R R 58 s L AT LU 2 4R w2 AR ORI AR S R R, X S AR 2 A —
B xbit, AHE T B AR S 4 R IR AT RE S 5 A FISR R SE S B HLAO AN A, LB R R
AR FEA SRR TE S ZIHLI A, AR R AR AR AR[28]. 1M1 LMERT TR, $2 IR
A, HIE AR T RE 2B, T B B AR SRR UK FRIR[33] [34]. BHIUL, SCRCALM A SE S s pL T
REAEAMATEIG K H AR, PEBEAE B B AR AT . TR R B M 57 5 S+ B LI A B 7EIRAF AN
A AN L EE (28], HAEIESK B AR AL, AR SR B S ER A A . Ash, R SCic i
AL SEF BN AN RAEAEAE T30t BUR TR 4 RE B AR AR ST AE (K, IR AN il — S8 3%
P AR 28 (AT R AERF AL, 170 5 B R AR A7 S 4 S L R A AR AT DU BT 17 918 9 25 R B A 1RO M) 25 [35]
DRI, SRR R A ATL A AR AR AT LR S SRS F9 N T 52 WM [36] X AT RE AR A2 393 rh e () B2 R B LA
N AT S AV AR A 3 R B 2 TRl R A AR IR AL 22—

43. MRUBSRE

AT T A [7] FRARER 2 T RE m E rp SE A AR T A SR B . TR T A RIS
AR S8 GBI 2R I R i SR BB A R AR, SOW UM H W TARA — &1 E k. IFH.,
HI T AHT FUR A AR A A BT T, IR DLES 7 (R S B AR B R i SE AP AE R R G &R o AR, fESEIEHEZR
WAL, 082 5] 5 2 A S ST B S R R S8 S sl AT 746 B 2 A i vy HL B 1) A 0 ik e R P M S A K
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KR,

2) /NEBIYIP I, BRI T G B LA SO SRR A i 2 R A B AR
3) /R R, B SRR AT AR 2 A 0 SRR A SE S Sl (H SRR R M A 38 S+ ST
e S 2 N A R

E&InE
FUNA SR SCHE SR F WS H (2020SSDO17);  [H 5K H SRR} =3k 4 X 15T H (31760283)

SE K

[1] Meadows, S.O., Brown, J.S. and Elder, G.H. (2006) Depressive Symptoms, Stress, and Support: Gendered Trajectories
from Adolescence to Young Adulthood. Journal of Youth and Adolescence, 35, 89-99.
https://doi.org/10.1007/s10964-005-9021-6

[2] Rueger, S.Y., Chen, P., Jenkins, L.N. and Choe, H.J. (2014) Effects of Perceived Support from Mothers, Fathers, and
Teachers on Depressive Symptoms during the Transition to Middle School. Journal of Youth and Adolescence, 43,
655-670. https://doi.org/10.1007/s10964-013-0039-x

[3] Malecki, C. and Demaray, M. (2003) What Type of Support Do They Need? Investigating Student Adjustment as Re-
lated to Emotional, Informational, Appraisal, and Instrumental Support. School Psychology Quarterly, 18, 231-252.
https://doi.org/10.1521/scpq.18.3.231.22576

[4] Wigfield, A., Byrnes, J.P. and Eccles, J.S. (2006) Development during Early and Middle Adolescence. In: Alexander,
P.A. and Winne, P.H., Eds., Handbook of Educational Psychology, 2nd Edition, Erlbaum, New York, 87-113.

[5] Needham, B.L. (2008) Reciprocal Relationships between Symptoms of Depression and Parental Support during the
Transition from Adolescence to Young Adulthood. Journal of Youth and Adolescence, 37, 893-905.
https://doi.org/10.1007/s10964-007-9181-7

[6] Huebner, E.S. (2004) Research on Assessment of Life Satisfaction of Children and Adolescents. Social Indicators Re-
search, 66, 3-33. https://doi.org/10.1023/B:SOCI.0000007497.57754.e3

[7] Shin, D.C. and Johnson, D.M. (1978) Avowed Happiness as an Overall Assessment of the Quality of Life. Social In-
dicators Research, 5, 475-492. https://doi.org/10.1007/BF00352944

[8] Valois, R.F., Zullig, K.J., Huebner, E.S. and Drane, J.W. (2001) Relationship between Life Satisfaction and Violent

Behaviors among Adolescents. American Journal of Health Behavior, 25, 353-366.
https://doi.org/10.5993/AJHB.25.4.1

[0 ZAmk GEI. WPERFEREENRRES KA. BRI — I 3 FBET 5[], & Eifk R0 5
ek, 2016, 24(5): 900-904+877.

[10] Levesque, R.J.R. (2011) Encyclopedia of Adolescence. Springer, Berlin. https://doi.org/10.1007/978-1-4419-1695-2

[11] Gauvain, M. and Cole, M. (2005) Readings on the Development of Children. Worth Publishers, New York.

[12] Hopson, L.M. and Lee, E. (2011) Mitigating the Effect of Family Poverty on Academic and Behavioral Outcomes: The
Role of School Climate in Middle and High School. Children and Youth Services Review, 33, 2221-2229.
https://doi.org/10.1016/j.childyouth.2011.07.006

[13] Sakiz, G., Pape, S.J. and Hoy, A.W. (2012) Does Perceived Teacher Affective Support Matter for Middle School Stu-
dents in Mathematics Classrooms? Journal of School Psychology, 50, 235-255.
https://doi.org/10.1016/j.jsp.2011.10.005

[14] Wang, M.-T. and Eccles, J.S. (2012) Social Support Matters: Longitudinal Effects of Social Support on Three Dimen-
sions of School Engagement From Middle to High School. Child Development, 83, 877-895.
https://doi.org/10.1111/j.1467-8624.2012.01745.x

[15] Twemlow, S.W., Fonagy, P. and Sacco, F.C. (2004) The Role of the Bystander in the Social Architecture of Bullying

and Violence in Schools and Communities [Conference Paper]. Annals of the New York Academy of Sciences, 1036,
215-232. https://doi.org/10.1196/annals.1330.014

DOI: 10.12677/ass.2022.1112693 5087 R AT


https://doi.org/10.12677/ass.2022.1112693
https://doi.org/10.1007/s10964-005-9021-6
https://doi.org/10.1007/s10964-013-0039-x
https://doi.org/10.1521/scpq.18.3.231.22576
https://doi.org/10.1007/s10964-007-9181-7
https://doi.org/10.1023/B:SOCI.0000007497.57754.e3
https://doi.org/10.1007/BF00352944
https://doi.org/10.5993/AJHB.25.4.1
https://doi.org/10.1007/978-1-4419-1695-2
https://doi.org/10.1016/j.childyouth.2011.07.006
https://doi.org/10.1016/j.jsp.2011.10.005
https://doi.org/10.1111/j.1467-8624.2012.01745.x
https://doi.org/10.1196/annals.1330.014

[16]

[17]

[18]

[19]

[20]
[21]

[22]

[23]
[24]
[25]

[26]
[27]

[28]
[29]

[30]
[31]

(32]
[33]

[34]
[35]

[36]

LR, ZE05R. BTN R 2 SRR A7) b A AR TR R I R —— B B TR A E R[] 5 BRTYE 22 B 2 (3 %
& RH#£AR), 2013, 33(5): 46-49+87

REEEE, JAEE, BT, S O SRR T B R AR VR R RS [J]. R E T B S R E RN 4K, 2021,
19(2): 123-127.

Farmer, T.W., Hamm, J.V., Leung, M.-C., Lambert, K. and Gravelle, M. (2011) Early Adolescent Peer Ecologies in

Rural Communities: Bullying in Schools That Do and Do Not Have a Transition during the Middle Grades. Journal of
Youth and Adolescence, 40, 1106-1117. https://doi.org/10.1007/s10964-011-9684-0

Pellegrini, A.D. and Bartini, M. (2000) A Longitudinal Study of Bullying, Victimization, and Peer Affiliation during
the Transition from Primary School to Middle School. American Educational Research Journal, 37, 699-725.
https://doi.org/10.3102/00028312037003699

Pellegrini, A.D. and Bartini, M. (2001) Dominance in Early Adolescent Boys: Affiliative and Aggressive Dimensions
and Possible Functions. Merrill-Palmer Quarterly, 47, 142-163. https://doi.org/10.1353/mpq.2001.0004

Pellegrini, A.D. (2002) Bullying, Victimization, and Sexual Harassment during the Transition to Middle School. Edu-
cational Psychologist, 37, 151-163. https://doi.org/10.1207/S15326985EP3703 2

Chen, Y.-R., Peterson, R., Phillips, D., Podolny, J. and Ridgeway, C. (2012) Introduction to the Special Issue: Bringing
Status to the Table—Attaining, Maintaining, and Experiencing Status in Organizations and Markets. Organization
Science, 23, 299-307. https://doi.org/10.1287/orsc.1110.0668

Bendersky, C. and Hays, N. (2012) Status Conflict in Groups. Organization Science, 23, 323-340.
https://doi.org/10.1287/orsc.1110.0734

Deci, E.L. and Ryan, R.M. (2000) The “What” and “Why” of Goal Pursuits: Human Needs and the Self-Determination
of Behavior. Psychological Inquiry, 11, 227-268. https://doi.org/10.1207/S15327965PL 11104 01

Maslow, A.H. (1943) A Theory of Human Motivation. Psychological Review, 50, 370-396.
https://doi.org/10.1037/h0054346

XURL, . KEEPER T3 500 O F R [J]. BURERML#E, 2015(19): 90-91.

FRFEFE. BUMHIEE . Sk B A 2R BN SCRAT N 5 2l S 2 R 8 R A FL[D]: [ L2+ i 3],
PR TG K2, 2005.

BECA. ML TS AL B BA AR AN A BT IS [D]: [t 250748 3C]. B R FE A K2, 2016,

Diener, E., Emmons, R.A,, Larsen, R.J. and Griffin, S. (1985) The Satisfaction with Life Scale. Journal of Personality
Assessment, 49, 71-75. https://doi.org/10.1207/s15327752jpa4901 13

GFHE, BAEEE HEFEUNEmER L W8S @] LR, 2020, 43(1): 215-223.

Oriol, X., Torres, J., Miranda, R., Bilbao, M. and Ortlzar, H. (2017) Comparing Family, Friends and Satisfaction with
School Experience as Predictors of SWB in Children Who Have and Have Not Made the Transition to Middle School
in Different Countries. Children and Youth Services Review, 80, 149-156.
https://doi.org/10.1016/j.childyouth.2017.06.053

Klug, H.J.P. and Maier, G.W. (2015) Linking Goal Progress and Subjective Well-Being: A Meta-Analysis. Journal of
Happiness Studies, 16, 37-65. https://doi.org/10.1007/s10902-013-9493-0

WL, XMl NBREhl 5 20 N W 248 B o8 & S LI A2k 0], T EZ a2k &, 2007, 27(22):
2215-2217.

MR, W, RS E SR RO R IR D]. T EERO B AR, 2007(6): 514-516.

Maner, J.K. (2017) Dominance and Prestige: A Tale of Two Hierarchies. Current Directions in Psychological Science,
26, 526-531. https://doi.org/10.1177/0963721417714323

Cheng, J.T., Tracy, J.L., Foulsham, T., Kingstone, A. and Henrich, J. (2013) Two Ways to the Top: Evidence that Do-
minance and Prestige Are Distinct Yet Viable Avenues to Social Rank and Influence. Journal of Personality Social Psy-
chology, 104, 103-125. https://doi.org/10.1037/a0030398

DOI: 10.12677/ass.2022.1112693 5088 R AT


https://doi.org/10.12677/ass.2022.1112693
https://doi.org/10.1007/s10964-011-9684-0
https://doi.org/10.3102/00028312037003699
https://doi.org/10.1353/mpq.2001.0004
https://doi.org/10.1207/S15326985EP3703_2
https://doi.org/10.1287/orsc.1110.0668
https://doi.org/10.1287/orsc.1110.0734
https://doi.org/10.1207/S15327965PLI1104_01
https://doi.org/10.1037/h0054346
https://doi.org/10.1207/s15327752jpa4901_13
https://doi.org/10.1016/j.childyouth.2017.06.053
https://doi.org/10.1007/s10902-013-9493-0
https://doi.org/10.1177/0963721417714323
https://doi.org/10.1037/a0030398

	初一新生地位竞争动机在教师支持与生活满意度间的中介作用：一项纵向研究
	摘  要
	关键词
	The Mediating Effect of Status Competition Motivation on the Relationship between Teacher Support and Life Satisfaction: A Longitudinal Study
	Abstract
	Keywords
	1. 引言
	2. 方法
	2.1. 被试
	2.2. 测试流程
	2.3. 研究工具
	2.3.1. 学生感知教师支持量表
	2.3.2. 地位竞争动机量表
	2.3.3. 生活满意度量表

	2.4. 共同方法偏差检验

	3. 结果
	3.1. 描述统计与相关分析
	3.2. 地位竞争动机的中介效应分析

	4. 讨论
	4.1. 教师支持、地位竞争动机和生活满意度的相关关系
	4.2. 地位竞争动机在教师支持和生活满意度之间的纵向中介作用
	4.3. 研究优势与不足

	5. 结论
	基金项目
	参考文献

